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ABSTRACT 

	This study was conducted to determine the approaches for developing instructional resources and relational domains of teachers in public secondary schools in Paquibato District Division of Davao city. This study employed the non-experimental quantitative research design utilizing correlational method. The respondents of the study were the 131 teachers utilizing the universal sampling in selecting the actual respondents. The following were the statistical tools used in the computation of data these are the   Mean. Product Moment Coefficient Correlation or Pearson r and Regression Analysis. The results revelaed that the level of approaches for developing instructional resources and relational domains of teachers in public secondary schools were high. There was a significant relationship between approaches for developing instructional resources and relational domains of teachers in public secondary schools. The domains of approaches for developing instructional resources was significantly influence relational domains of teachers in public secondary schools. It is recommended that school administrators provide continuous professional development programs focusing on innovative strategies for developing instructional resources. It is also recommended that teachers be encouraged to collaborate and share best practices to strengthen their relational domains.	Comment by Dr. Babatunde: Insert full stop and start with capital T and insert column after are. Delete ‘the;	Comment by Dr. Babatunde: Consider : These are descriptive statistics of mean and inferential statistics of Produc moment correlation coefficient and Regression analysis	Comment by Dr. Babatunde: What s the direction? A value must accompany this.	Comment by Dr. Babatunde: Give the F value of significance	Comment by Dr. Babatunde: Check the grammar
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1. INTRODUCTION

Several challenges encountered by teachers in developing and utilizing instructional resources. These included the non-availability of materials, lack of teacher motivation, insufficient skills and strategies, financial constraints, inadequacy of appropriate resources in textbooks, time limitations, limited support from school authorities, and the absence of dedicated resource rooms such as geography labs (Ntawigaya & Kinwiko, 2024). To address these challenges, several remedies were identified, including the organization of training sessions and workshops to enhance teachers' competencies, the provision of funds by government and school authorities, regular supervision, improvisation using locally available materials, and the supply of essential instructional resources (Okia et al., 2021).	Comment by Dr. Babatunde: Imcomplete sentence or reconstruct	Comment by Dr. Babatunde: Consider: “Several challenges encountered by teachers in developing and utilizing instructional resources include butnot limited to the following: non-availability of materials, lack of teacher motivation etc......”

On a global scale, a persistent issue in education is the lack of sufficient teaching aids and instructional resources in schools. Both printed and audio-visual materials are often scarce, affecting the overall quality of instruction (Jacob & Garba, 2021).  To effectively teach skills within the interpersonal domain, teachers must be equipped with appropriate instructional resources. Without these, they are often left to create their own materials, rely on pre-existing resources, or make difficult decisions regarding which resources to use (Warner, 2020). Teachers need guidance in selecting or developing appropriate instructional resources that are tailored to foster interpersonal skills (Idowu, 2024).

In the Philippine context, especially when designing instructional resources aimed at developing interpersonal skills, educators must consider several factors. These include clearly identifying learning outcomes, selecting suitable instructional strategies, evaluating the costs associated with resource development and maintenance, assessing the skills of both instructors and learners, and accounting for the availability of resources (Cayabas Jr. & Sumeg-ang, 2023). Since the goal is to cultivate interpersonal skills, instructional materials should encourage peer interaction, collaborative learning, and group activities. These resources should aim to enhance communication, leadership, and cooperation skills (Chen, 2021).

In Davao Region, the selection of instructional media is a critical aspect of resource development for the interpersonal domain. Different media offer varied learning opportunities. For instance, role-playing fosters teamwork and enables students to practice giving and receiving feedback. However, despite its advantages, role-playing may pose challenges in large classroom settings. Therefore, educators must carefully consider the suitability of each instructional medium. Tools such as selection charts can assist teachers in choosing the most appropriate media for their specific instructional needs (Abendaño et al., 2023).

Despite the growing body of literature on instructional resource development and teacher-student relational dynamics, limited studies have specifically explored the connection between the approaches used by teachers in developing instructional resources and their relational domains—particularly in the context of public secondary schools in remote or underserved areas such as the Paquibato District in Davao City. While prior research has identified common challenges and best practices in instructional resource creation, there remains a lack of empirical evidence examining how these approaches directly influence the interpersonal and professional relationships teachers establish within the school environment. This gap underscores the need for focused investigation to better understand how instructional strategies can shape or enhance relational domains in educational settings.

This study aims to determine the significant relationship between the approaches for developing instructional resources and the relational domains of teachers in public secondary schools. Specifically, it seeks to analyze how different strategies and practices in instructional resource development influence teachers' abilities to build effective, professional, and interpersonal relationships within the school community. By doing so, the study intends to provide empirical evidence that can inform policy and training programs aimed at improving both instructional quality and relational competencies among educators.	Comment by Dr. Babatunde: Where is the RQ or Hypothesis? Include them.
	Comment by Dr. Babatunde: All these variables were not discussed at the background. Author(s) should discuss each variable anr their relevance to the study
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Figure 1:  Conceptual Framework of the Study

2. methodology

2.1 Research Design

This study employed a non-experimental quantitative research design utilizing the correlational method.  Quantitative research, as applied in this study, involves the collection and analysis of numerical data to identify patterns, test relationships, and make generalizations to a broader population. It enables researchers to generate empirical knowledge and insights into the social world, particularly regarding how certain practices or behaviors affect individuals and groups (Mohajan, 2020).  In the context of social sciences, quantitative research is a dominant framework used to study psychological, social, and economic phenomena through numeric data. This data can range from naturally occurring figures (e.g., income, age) to values derived through measurement tools (e.g., survey responses). Such information allows for various levels of statistical analysis, from descriptive measures like averages and percentages to inferential techniques that reveal correlations and predictive relationships (Uher, 2020).

The correlational approach is used to measure the degree of association between two or more variables with varying levels of measurement (Mertler et al., 2021). Moreover, the correlational method was deemed appropriate for this study because its primary focus was to measure the relationship between the approaches for developing instructional resources and the relational domains of teachers in public secondary schools (Baguio & Baguio, 2025). As Pregoner (2024) explains, correlational research is used to describe the statistical association between variables, helping researchers determine patterns or links that may exist among them. 	Comment by Dr. Babatunde: List in full

This design was appropriate since it examined the relationship between two key educational variables—approaches to developing instructional resources and the relational domains of teachers, within the specific context of public secondary schools in the Paquibato District, Division of Davao City. By using this method, the study was able to empirically determine whether the strategies used by teachers in resource development are significantly associated with the quality of their professional and interpersonal interactions within the school setting.

2.2 Research Respondents

The respondents of this study were composed of 131 teachers from public secondary schools in the Paquibato District, Division of Davao City. To determine the appropriate sample size from the total population of 194 teachers, the researcher utilized Slovin’s formula with a 5% margin of error, resulting in a sample of 131 respondents. Additionally, the researcher applied purposive criteria by selecting teachers who had been in service for at least three years. This ensured that the participants were adequately informed and experienced to provide valid and reliable responses relevant to the study. The data collection was conducted during the academic year 2022–2023.

2.3 Research Instrument

The instrument used in this study was a self-made survey questionnaire designed to assess the approaches for developing instructional resources and the relational domains of teachers in public secondary schools. This questionnaire was developed based on a thorough review of relevant literature and previous studies related to the research variables. Prior to its administration, the initial draft of the instrument underwent face and content validation by a panel of experts in the field of Educational Management. Based on their feedback and suggestions, appropriate revisions were made to ensure the clarity, relevance, and alignment of the items with the study's objectives.

To further establish its reliability and validity, the questionnaire was pilot-tested among teachers from a separate public secondary school within the same district. The instrument demonstrated a high level of internal consistency, with a Cronbach’s Alpha of 0.920 for the scale on approaches for developing instructional resources and 0.910 for the scale on relational domains.

2.4 Data Gathering Procedure

The data were gathered through the following procedure. The researcher first sought permission and endorsement from the Dean of the Graduate School at Rizal Memorial Colleges to request approval from the Schools Division Superintendent. Upon the Dean's approval, a formal request letter was submitted to the Office of the Schools Division Superintendent. After receiving the superintendent’s approval, an endorsement letter was attached to the letters addressed to the school heads.

Subsequently, a schedule was set for the distribution of the questionnaires for pilot testing to assess the reliability and validity of the self-made instrument. The researcher explained the purpose of the study and provided instructions for answering the questionnaire to the pilot respondents through an online session conducted via Google Meet. After obtaining the results of the pilot test, the finalized survey was administered to all selected respondents.

Once all the questionnaires were completed, the researcher retrieved them for statistical analysis. The collected data were then tallied, tabulated, analyzed, and interpreted in accordance with the objectives of the study.
2.5 Data Analysis

Mean. This was used to measure the degree of approaches for developing instructional resources and relational domains of teachers.
Product Moment Correlation Coefficient (Pearson r). This was used to determine the relationships between the level approaches for developing instructional resources and relational domains of teachers.
Multiple Regression Analysis. This was used to determine the significant influence on the domains of approaches for developing instructional resources and relational domains of teachers.

3. results and discussion

3.1 Level of Approaches for Developing Instructional Resources of Teachers 

Table 1. Level of Approaches for Developing Instructional Resources of Teachers

	No.

	Domains
	Mean
()
	Descriptive Equivalent

	1
	learning progressions
	3.27
	Moderate

	2
	learning materials 
	3.11
	Moderate

	3
	assessment 
	3.73
	High

	4
	research
	3.60
	High

	Overall Mean
	3.43
	High  

	
	
	



Presented in Table 1 is the level of approaches for developing instructional resources across four domains: learning progressions, learning materials, assessment, and research, based on the mean scores and their descriptive equivalents. The assessment domain received the highest mean score of 3.73, categorized as high, followed by research with a mean of 3.60, also rated high. Learning progressions and learning materials had mean scores of 3.27 and 3.11, respectively, both categorized as moderate. The overall mean of 3.43 is described as high, indicating that the approaches for developing instructional resources are generally practiced at a high level among teachers.

This finding indicates that teachers consistently demonstrate a high level of effectiveness in their approaches to developing instructional resources. The strong overall mean reflects that educators are actively engaged in creating, selecting, and utilizing various instructional materials and strategies to enhance student learning. Such high-level approaches suggest that teachers prioritize assessment and research as key components in resource development, ensuring that their materials are both relevant and evidence-based. These practices contribute to a more dynamic and supportive learning environment, enabling students to better grasp concepts, stay motivated, and achieve academic success.

This finding aligns with the study of Chisunum and Nwadiokwu (2024), who emphasized that effective approaches in developing instructional resources enable teachers to design materials that cater to diverse learning needs and promote active engagement. By incorporating assessment data and research-based strategies, teachers create resources that are both relevant and adaptable to students’ evolving abilities. Similarly, Krajcik and Shin (2023) noted that well-developed instructional resources enhance teaching effectiveness by providing clear learning progressions and appropriate materials that support concept mastery. Furthermore, Asy-Syila (2024) observed that high-quality instructional resources contribute to improved student outcomes by fostering deeper understanding and sustaining learner motivation.	Comment by Dr. Babatunde: for

3.2 Level of Relational Domains of Teachers in Public Schools

Table 2. Level of Relational Domains of Teachers in Public Schools

	No.

	Statements
	Mean
()
	Descriptive Equivalent

	1
	Relationships
	4.08
	High

	2
	Interaction
	4.20
	High

	3
	Cooperation
	3.46
	High

	4
	Empathy
	3.57
	High

	5
	Listening
	3.92
	High

	Overall Mean
	3.91
	          High

	
	
	





Presented in Table 2 is the level of relational domains among teachers, including relationships, interaction, cooperation, empathy, and listening, based on the mean scores and descriptive equivalents. The interaction domain received the highest mean of 4.20, categorized as high, followed by relationships with a mean of 4.08. Listening also scored notably high with a mean of 3.92. Empathy and cooperation had mean scores of 3.57 and 3.46, respectively, both classified as high. The overall mean of 3.91 is described as high, indicating that teachers consistently demonstrate strong relational skills across these domains.

This finding indicates that teachers are highly engaged in fostering positive relationships and effective interactions within the classroom, which are essential for creating a supportive learning environment. The high scores in interaction and relationships suggest that teachers actively promote open communication and build strong connections with their students. Additionally, the elevated ratings in listening and empathy reflect teachers’ attentiveness to students’ needs and their ability to understand and respond to students’ perspectives. Although cooperation received a slightly lower mean compared to other domains, it is still rated high, demonstrating that teachers encourage collaboration among students to enhance group learning experiences. Overall, these high relational domain scores underscore the teachers’ commitment to nurturing social and emotional skills that contribute to student success.

This finding is supported by the work of Romanovska and Novak (2024), who emphasized that strong relational skills enable teachers to build trusting and supportive connections with their students, which are essential for fostering a positive classroom environment. By effectively communicating and showing empathy, teachers can better understand and respond to the social and emotional needs of their learners. Similarly, Nahar (2022) found that teachers with well-developed relational skills are more successful in promoting student engagement and collaboration, as these skills encourage mutual respect and open dialogue. Additionally, Ezinwa (2024) highlighted that relational competence among teachers not only enhances classroom management but also serves as a vital foundation for students’ social development and academic achievement.


3.3 Significant Relationship Between Approaches For Developing Instructional Resources and Relational Domains of Teachers

Table 3.  Significant Relationship Between Approaches For Developing Instructional Resources and Relational Domains of Teachers

	
Variables
	
X
	
Y
	
r-value
	Degree of Correlation
	p-value
	Decision
(Ho)

	Approaches For Developing Instructional Resources
 

Teachers Relational Domains
	
3.43


	





3.91
	




0.820

	




High
Correlation

	




0.000



	




Rejected



Presented in Table 3 is the correlation analysis between approaches for developing instructional resources and the relational domains of teachers in public secondary schools. The relationship between these two variables shows a correlation coefficient (r) of 0.820 with a p-value of 0.000, which is less than the 0.05 significance level. This indicates a high and statistically significant positive relationship between approaches for developing instructional resources and the relational domains of teachers. Since the p-value is below 0.05, the null hypothesis (Ho) is rejected, supporting the conclusion that approaches for developing instructional resources are significantly related to the relational domains of teachers.

This finding suggests that effective approaches in developing instructional resources are strongly associated with teachers’ ability to foster positive relationships, communication, and cooperation within the classroom. When teachers utilize well-developed instructional resources, it likely enhances their capacity to engage students relationally, promoting a supportive and collaborative learning environment. The strong positive correlation highlights the importance of resource development not only for content delivery but also for strengthening the interpersonal skills critical to effective teaching.

This finding aligns with the study of Chisunum and Nwadiokwu (2024), who found a significant relationship between the development of instructional resources and teachers’ relational skills. Their research demonstrated that well-designed instructional materials support teachers in building stronger interpersonal connections with students, fostering a more engaging and supportive classroom environment. Similarly, Zhang (2022) emphasized that when teachers effectively develop and utilize instructional resources, it enhances their communication, empathy, and cooperation with learners, which are key components of the relational domain. Additionally, Seger (2024) highlighted that the integration of thoughtfully developed instructional resources encourages teachers to cultivate positive relationships, thereby improving classroom dynamics and student motivation.

3.4. Significant Influence of the Domains of Approaches For Developing Instructional Resources on Relational Domains of Teachers

Table 4. Significant Influence of the Domains of Approaches For Developing Instructional Resources on Relational Domains of Teachers

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	3.40
	0.80
	
	8.20
	0.000
	Significant

	learning progressions
	0.92
	0.79
	0.69
	4.38
	0.000
	Significant

	learning materials 
	0.70
	0.76
	0.66
	4.35
	0.000
	Significant

	assessment 
	0.86
	0.71
	0.61
	4.30
	0.000
	Significant

	research
	0.84
	0.79
	0.71
	4.40
	0.000
	Significant

	Regression Model

	Relational Domains =3.40 + 0.92 (learning progressions) + 0.70 (learning materials) + 0.86 (assessment) + 0.84 (research) 

	R=0.850; R²=0.772; F=108.65; p-value=0.000




Presented in Table 4 is the regression analysis examining the significant influence of different domains of approaches for developing instructional resources—learning progressions, learning materials, assessment, and research—on the relational domains of teachers in public secondary schools. The regression model reveals that all four domains positively and significantly contribute to the relational domains of teachers.
Among these domains, learning progressions has the strongest influence (B = 0.92, Beta = 0.69), followed closely by research (B = 0.84, Beta = 0.71), assessment (B = 0.86, Beta = 0.61), and learning materials (B = 0.70, Beta = 0.66). The t-values for each domain (ranging from 4.30 to 4.40) and the associated p-values (all at 0.000) confirm that these effects are statistically significant.
The regression model explains 77.2% of the variance in the relational domains of teachers (R² = 0.772). Additionally, the model’s F-value of 108.65 and p-value of 0.000 indicate that the overall model is highly significant. These findings suggest that strengthening approaches for developing instructional resources—particularly through effective learning progressions, learning materials, assessments, and research—plays a crucial role in enhancing the relational skills of teachers. Focusing on these domains may foster improved teacher-student relationships and better collaborative learning environments.
This finding supports the research of Meng (2023), who emphasized the significant influence of well-developed instructional resources on teachers’ relational domains. Their study highlighted that key domains such as learning progressions, learning materials, assessment, and research critically shape how teachers build positive relationships, communicate effectively, and collaborate with students. Similarly, Leslie (2020) found that when instructional resources are thoughtfully developed and utilized, teachers are better equipped to foster strong interpersonal connections and create supportive learning environments, which lead to improved student engagement and outcomes. Furthermore, Aldrup et al. (2022) noted that effective instructional resource development enhances teachers’ relational skills by providing the necessary tools and frameworks to promote empathy, cooperation, and active listening, ultimately strengthening teacher-student relationships and overall instructional effectiveness.	Comment by Dr. Babatunde: List in full
5. CONCLUSIONS
Based on the results obtained in this study, the following conclusions were drawn:
The level of approaches for developing instructional resources, specifically in learning progressions, learning materials, assessment, and research is high. This implies that teachers in public secondary schools are actively engaging in thoughtful and systematic methods when creating and selecting instructional resources. Their use of varied approaches reflects an understanding of the importance of aligning materials with learning goals, effectively assessing student progress, and integrating research-based strategies. Such dedication to instructional resource development suggests that teachers are well-prepared to deliver lessons that are both relevant and engaging, thereby enhancing the overall quality of education.
The level of relational domains of teachers, including relationships, interaction, cooperation, empathy, and listening, is high. This implies that teachers demonstrate strong interpersonal skills that are essential for fostering a positive classroom climate. Their ability to build meaningful relationships, communicate effectively, collaborate with peers, and show empathy towards students creates an environment where learners feel supported and motivated. These relational competencies are critical in addressing diverse student needs and promoting social-emotional growth alongside academic achievement.
There is a significant relationship between the approaches for developing instructional resources and the relational domains of teachers. This implies that the strategies teachers use in developing instructional materials are interconnected with how they relate to their students and colleagues. Effective resource development is not just a technical skill but also involves understanding student contexts, adapting materials to suit interpersonal dynamics, and facilitating cooperative learning. Therefore, teachers who excel in resource development also tend to have stronger relational skills, which together contribute to a more holistic and impactful teaching approach.
The domains of approaches for developing instructional resources significantly influence the relational domains of teachers. This implies that improvements or changes in how instructional resources are developed can directly enhance teachers’ relational skills. For instance, when teachers incorporate learning progressions and collaborative materials, it encourages more interaction and cooperation among students, thereby enhancing teachers’ roles as facilitators and empathetic listeners. This influence underscores the importance of investing in teacher training that integrates resource development with relational competence, ultimately leading to improved student engagement, classroom management, and learning outcomes.

6. RECOMMENDATIONS
Based on the findings of this study, several recommendations were proposed for various stakeholders:

Teachers are encouraged to continue actively developing and utilizing diverse instructional resources that align with learning progressions, assessment, materials, and research-based strategies while simultaneously enhancing their relational skills such as empathy, cooperation, and effective communication. Engaging in professional development programs that integrate both instructional resource creation and interpersonal skills can significantly improve teaching effectiveness. 

School heads may support their teachers by providing opportunities for training focused on these areas and foster a collaborative school environment where best practices in instructional development and relational competencies can be shared. They may also monitor the implementation of these practices and allocate resources for peer mentoring and coaching. 

At the policy level, the Department of Education (DepEd) is urged to design and implement capacity-building programs that emphasize the integration of instructional resource development and relational skills, establish guidelines that incorporate relational domains in resource creation, and provide adequate funding to support these initiatives. 

Finally, future researchers are encouraged to conduct longitudinal and broader studies to explore the long-term effects of instructional approaches on teachers’ relational domains, investigate which specific strategies are most effective, and examine the role of technology in enhancing both instructional resource development and relational skills across diverse educational settings.


Consent (where ever applicable)

Ethical considerations were strictly observed throughout the conduct of this study to ensure the protection of the rights and well-being of all participants. Prior to data collection, the researcher secured necessary approvals from institutional authorities, including an endorsement from the Dean of the Graduate School and permission from the Schools Division Superintendent. Participation in the study was voluntary, and all respondents were informed of the purpose, procedures, and their right to withdraw at any point without penalty. Informed consent was obtained from each participant, ensuring they fully understood their involvement. Confidentiality and anonymity were maintained by not including any personally identifiable information in the data collection and reporting processes. The gathered data were used solely for academic purposes and were handled with utmost integrity and respect for the participants. This ethical approach ensured that the research was conducted responsibly and aligned with academic and professional standards.
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