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ABSTRACT 

	This study aimed to determine the significant relationship between core behavioral competencies and civic engagement among public elementary school teachers  in Babak District, Division of Island Garden City of Samal. A descriptive-correlational research design was employed, with a sample of 109  teachers from various public elementary schools in Babak District, Division of Island Garden City of Samal. Data were gathered through the use of standardized questionnaires. Statistical analyses, including mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression, were performed to assess the data. The findings revealed that the extent of core behavioral competencies and civic engagement among teachers was very extensive level. Correlation analysis indicated a significant relationship between core behavioral competencies and the civic engagement of teachers. Furthermore, the study identified that the domains of core behavioral competencies significantly influenced the civic engagement of teachers. Based on these findings, it is recommended that school administrators focus on strengthening the development of core behavioral competencies among teachers. Professional development programs for teachers may center on enhancing these key competencies to further promote participation in the community among teachers.
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1. INTRODUCTION

Civic engagement among teachers is a crucial factor in fostering social responsibility, promoting democratic values, and ensuring active participation in community development. However, research suggests that many educators exhibit low civic engagement due to various barriers such as workload, lack of institutional support, and minimal awareness of civic responsibilities. When teachers are not actively engaged in civic activities, it affects their ability to model responsible citizenship for their students and limits the potential impact of education on community development.

In the global scale, teachers face similar challenges in civic engagement. Research highlights that in Zambia, teachers often struggle to balance professional responsibilities with community involvement (Oliver et al., 2020). In the United States, time constraints, insufficient professional development opportunities on civic engagement, and limited incentives from educational institutions hinder their participation in civic-related activities (Chapman & Greenhow, 2021). Furthermore, in the United Kingdom, political and social factors contribute to teachers’ reluctance to engage in civic initiatives, fearing potential repercussions on their professional standing (Gleeson et al., 2020). 
Moreover, several research studies have explored the relationship between core behavioral competencies and civic engagement among teachers, emphasizing how these competencies influence teachers' active involvement in community and civic activities. Core behavioral competencies, which include skills such as communication, collaboration, and leadership, have been shown to play a crucial role in fostering teachers' civic engagement by empowering them to take an active role in promoting societal well-being (Thelma, 2024). These competencies help teachers navigate complex social issues, collaborate effectively with diverse groups, and lead initiatives that positively impact their communities (Zamiri & Esmaeili, 2024). 

Furthermore, core behavioral competencies, such as teamwork, leadership, social responsibility, and adaptability, play a crucial role in shaping teachers’ civic engagement (Zainuri & Huda, 2023). When teachers demonstrate strong interpersonal skills, problem-solving abilities, and ethical responsibility, they are more likely to participate in community activities and contribute to societal development (Saeed et al., 2022). For instance, educators with high levels of collaboration and initiative may take active roles in local projects, advocate for social issues, and engage in volunteer work (Thelma, 2024). Developing these competencies through professional training and institutional support can enhance teachers’ willingness and ability to engage in civic initiatives. 

In the Philippines, civic engagement among teachers remains an underexplored issue, despite the strong emphasis on community involvement in national education policies. The Department of Education-Manila encourages teachers to participate in civic activities such as community outreach, disaster response, and youth leadership programs (Galang, 2021). However, many teachers in Cebu City struggle to actively engage in these initiatives due to workload, financial constraints, and lack of institutional support (Parinasan et al., 2024). The pressure to meet academic requirements, manage large class sizes, and fulfill administrative tasks further discourages teachers from taking on civic roles (Diano et al., 2023).  

In schools where core behavioral competencies are nurtured, teachers are more likely to foster an environment of civic responsibility and active citizenship. These teachers not only excel in the classroom but also advocate for positive change in the broader community, helping students understand the value of contributing to societal well-being (Raju, 2024). This connection between teachers' core competencies and civic engagement ultimately benefits both educators and the communities they serve, contributing to a culture of civic responsibility and collective action (Owusu-Agyeman, 2021).

In addition, research indicates that teachers with strong core behavioral competencies are more likely to engage in volunteer work, participate in school-community partnerships, and advocate for policies that benefit the public good (Bryan et al., 2020). This level of engagement is crucial, as it creates opportunities for teachers to contribute to local and national development, while simultaneously enriching their own professional practice (Cochran-Smith et al., 2020). 

In Babak District, Division of Island Garden City of Samal, the issue of low civic engagement among teachers is evident but remains insufficiently documented in academic research. While various programs promote community participation, many teachers in elementary schools, particularly in public institutions, face significant barriers to civic engagement. Limited research exists on how these teachers perceive and participate in civic activities, making it difficult to develop policies or interventions that encourage their involvement. 
To strengthen the foundation of core values, this study aims to determine the relationship between core behavioral competencies and civic engagement among public elementary school teachers in  Babak District, Division of Island Garden City of Samal. Given the crucial role of teachers in fostering civic responsibility, it is urgent to investigate the factors influencing their participation in civic activities. Understanding this relationship will provide valuable insights into how competencies such as leadership, teamwork, and social responsibility impact teachers' engagement in community initiatives. The findings of this study will be significant for policymakers, educational institutions, and stakeholders in designing programs that enhance civic involvement among teachers. Ultimately, strengthening civic engagement among educators will not only benefit the teaching profession but also contribute to the holistic development of students and the wider community.
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Figure 1:  Conceptual Framework of the Study

1.1 Statement of the Problem

This study aimed to determine the significant relationship between core behavioral competencies and civic engagement in public elementary schools in  Babak District, Division of Island Garden City of Samal. Specifically, it sought to answer the following questions: 

1. What is the degree of the core behavioral competencies of public elementary school 
    teachers in terms of: 
1.1. self-management; 
1.2. professionalism and ethics;   
1.3. result focus; and 
1.4. innovation? 

2. What is the level of civic engagement of public elementary school teachers in terms of: 
2.1. involvement in community services; 
2.2. informal helping among workmates;   
2.3. informal helping in the neighborhood?  

3. Is there a significant relationship between core behavioral competencies and the civic engagement of public elementary school teachers in Babak District, Division of Island Garden City of Samal? 

4. Which domains of core behavioral competencies significantly influence the civic engagement of public elementary school teachers in Babak District, Division of Island Garden City of Samal?
1.2 Hypotheses

Ho1: There is no significant relationship between the core behavioral competencies and civic engagement. 
Ho2: None of the domains of core behavioral competencies significantly influence civic engagement.

2. methodology




2.1 Research Design

The study employed a quantitative research design, specifically utilizing a descriptive correlational approach. Quantitative research involves the systematic collection of numerical data, with statistical, mathematical, or computational techniques to ensure objective, accurate, and measurable results (Mohajan, 2020). To achieve reliable findings, the study used standardized and controlled data collection methods, such as surveys, to quantify variables and test hypotheses (Rassel et al., 2020). 

Additionally, the research follows a non-experimental framework, which focuses on observing and analyzing naturally occurring relationships between variables (Roberts et al., 2023). Unlike experimental research, which manipulates variables to explore cause-and-effect relationships, non-experimental research aims to understand and describe relationships as they naturally unfold in real-world settings (Gamage, 2025). 

Furthermore, a descriptive correlational research approach was applied to explore and describe the connections between two or more variables without altering them. The primary goal of this approach is to identify and understand patterns, relationships, or associations between variables (Mertler, 2024). Unlike experimental research, which sought to establish causality by manipulating conditions, descriptive correlational research focuses on measuring the strength and direction of relationships as they naturally occur (Seeram, 2022). 

In the context of this study, the descriptive-correlational research design was considered appropriate as it aimed to describe the extent of core behavioral competencies of teachers and the level of their civic engagement. Additionally, the study sought to determine the significant relationship between teachers’ core behavioral competencies and their involvement in civic engagement activities.

2.2 Research Respondents

This study was conducted in Babak District, Division of Island Garden City of Samal, and involved 19 public elementary schools within the district. A total of 109 teachers participated as respondents out of a population of 130, determined through Slovin’s Formula. These respondents assessed the Core Behavioral Competencies and Civic Engagement of public elementary school teachers. The study took place during the school year 2024–2025. To select the respondents, the researcher employed simple random sampling using the lottery sampling or fishbowl technique. Numbers were assigned to the teachers in the population and placed in a container large enough to allow the rolled pieces of paper to move freely when shaken. The researcher then randomly drew the desired number of participants. Only teachers with at least three years of service were chosen as respondents. The inclusion criteria for participants were as follows: first, the teacher must have been currently employed at a public elementary school within Babak District during the 2024–2025 school year; second, the teacher must have had at least three years of teaching experience in any subject; and third, the teacher must have attended a training or seminar on core behavioral competencies. Teachers who did not meet these criteria were excluded from the study.

2.3 Research Instrument

The first part of the questionnaire was based on the Core Behavioral Competencies Scale developed by Natividada and Ocob (2023). The scale included items that measured self-management, professionalism, result focus, and innovation. Its overall Cronbach’s alpha coefficient was 0.800, which supported the reliability of the questionnaire in measuring the variable of core behavioral competencies. In this study, the Core Behavioral Competencies Scale demonstrated excellent reliability, with a Cronbach’s alpha value of 0.964.

The second part of the questionnaire was developed by Alscher et al. (2022) to assessed the civic engagement of teachers. The Civic Engagement Scale assessed different aspects such as involvement in community service, informal helping behaviors among workmates, and informal helping in the neighborhood. The overall Cronbach’s alpha coefficient for the scale is 0.840, indicating that the questionnaire was reliable for measuring the variable civic engagement. Additionally, the civic engagement questionnaire demonstrated excellent reliability in this study, with a Cronbach’s alpha value of 0.907.

2.4 Data Gathering Procedure

In order to collect data for this study, the researcher went through the following processes and procedures:
The data collection procedure for this study was carried out in a systematic manner to ensure ethical compliance and to obtain the necessary approvals. Initially, formal permission was requested from the Dean of the Graduate School. Once approval was granted, the request was forwarded to the Schools Division Superintendent for further evaluation. This step-by-step approval process ensured that all institutional and educational guidelines were observed.
The next phase involved gathering data through the creation and distribution of survey questionnaires that were carefully designed to meet the objectives of the study. Coordination with school officials facilitated the smooth distribution of the questionnaires to public school teachers, accompanied by a clear explanation of the study’s purpose. During the data collection phase, the confidentiality and anonymity of the participants were prioritized to encourage honest and candid responses. Following the data collection, the retrieval process involved organizing and analyzing the collected information. The completed questionnaires were counted, and the responses were systematically recorded for statistical evaluation using tools such as the mean, standard deviation, and correlation analysis.
2.5 Data Analysis

In analyzing and interpreting the data gathered for this study, several statistical tools were utilized to determine the relationship between core behavioral competencies and civic engagement among teachers. 
Mean was used to assess the extent of core behavioral competencies as well as the extent of civic engagement of teachers. 
Pearson r-moment correlation analysis was applied to examine the strength and direction of the relationship between the core behavioral competencies of teachers and their civic engagement.  
Multiple linear regression analysis was employed to identify which core behavioral competencies significantly influence the civic engagement of teachers.
3. results and discussion

3.1 Extent of Core Behavioral Competencies of Teachers among Public Elementary School Teachers

Table 1. Extent of Core Behavioral Competencies of Teachers among Public Elementary School Teachers

	Indicators
	SD
	Mean
	Descriptive Level

	Self-Management
	0.60
	4.38
	Very Extensive

	Professionalism and Ethics
	0.65
	4.36
	Very Extensive

	Result Focus
	0.62
	4.36
	Very Extensive

	Innovation
	0.67
	4.39
	Very Extensive



Presented in Table 1 is the summary of indicators in the extent of core behavioral competencies of teachers, including self-management, professionalism and ethics, result focus, and innovation, based on the mean scores and standard deviations. The indicator of innovation has the highest mean of 4.39, categorized as "very extensive," followed closely by self-management with a mean of 4.38, also categorized as "very extensive." The indicators of professionalism and ethics, and result focus both received means of 4.36, categorized as "very extensive."

The overall mean of 4.37 is described as "very extensive," indicating that teachers exhibit a very high level of core behavioral competencies across these indicators.
This suggests that teachers consistently demonstrate strong core behavioral competencies in all areas. They manage themselves effectively, adhere to high standards of professionalism and ethics, focus on achieving results, and show innovation in their practices. These competencies are crucial for their personal development and the success of their students. The overall standard deviation of 0.53, being less than 1, indicates that the ratings were tightly clustered around the mean.
This finding is in line with the research of Ramzan et al. (2024), who emphasized that strong core behavioral competencies in teachers are essential for fostering a positive and productive work environment. Similarly, Falloon (2020) argued that teachers with well-developed core competencies are more likely to provide effective guidance and support to their students, leading to improved academic outcomes. Furthermore, Janse Van Vuuren et al. (2023) asserted that core behavioral competencies enable teachers to adapt to challenges, refine their teaching practices, and contribute to the overall success of the school system.

3.2 Extent of Civic Engagement of Teachers among Public Elementary School Teachers

Table 2. Extent of Civic Engagement of Teachers among Public Elementary School Teachers

	Indicators
	SD
	Mean

	Descriptive Level

	Involvement in Community Services
	0.70
	4.36
	Very Extensive

	Informal Helping Behaviors among Workmates
	0.72
	4.40
	Very Extensive

	Informal Helping in the Neighborhood
	0.68
	4.39
	Very Extensive

	Overall
	0.55
	4.38
	Very Extensive



Presented in Table 1 is the summary of indicators in the extent of civic engagement of teachers, including involvement in community services, informal helping behaviors among workmates, and informal helping in the neighborhood, based on the mean scores and standard deviations. The indicator of informal helping behaviors among workmates has the highest mean of 4.40, categorized as "very extensive," followed closely by informal helping in the neighborhood with a mean of 4.39, also categorized as "very extensive." The indicator of involvement in community services received a mean of 4.36, categorized as "very extensive." 

The overall mean of 4.38 is described as "very extensive," indicating that teachers demonstrate a very high level of civic engagement across these indicators.
This suggests that teachers are highly committed to contributing to their communities in various ways. They are actively involved in helping their colleagues, supporting their neighbors, and participating in community initiatives. Their engagement reflects a strong sense of social responsibility, making positive impacts both within and outside of their professional environments. The overall standard deviation of 0.55, being less than 1, indicates that the ratings were tightly clustered around the mean.

This finding is in line with the research of Davids et al. (2021), which emphasized that strong civic engagement plays a crucial role in enhancing community well-being and social cohesion. Similarly, Thelma (2024) argued that teachers who are actively involved in civic activities contribute to the development of a more informed and empowered society, fostering positive change and growth. Furthermore, Albareda and Sison (2020) highlighted that civic engagement not only promotes social responsibility but also encourages collaboration and collective action, which are essential for addressing societal challenges and improving public welfare.

3.3 Significant Relationship Between Core Behavioral Competencies and Civic Engagement of Public Elementary School Teachers

Table 3.  Significant Relationship Between Core Behavioral Competencies and Civic Engagement of Public Elementary School Teachers

	Variables
	Mean
	SD
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Core Behavioral Competencies
	4.37
	0.53
	
	
	
	
	

	
	
	
	0.70
	0.49
	High
	0.000
	Reject Ho1

	Civic Engagement
	4.38
	0.50
	
	
	
	
	



Presented in Table 3 is the correlation analysis between core behavioral competencies and civic engagement among public elementary school teachers. The relationship between core behavioral competencies and civic engagement has a correlation coefficient of 0.70 with a p-value of 0.000, which is less than the 0.05 significance level. This indicates a high and statistically significant positive relationship between core behavioral competencies and civic engagement. The R² value of 0.49 suggests that approximately 49% of the variation in civic engagement can be explained by core behavioral competencies. Given that the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that core behavioral competencies are significantly related to civic engagement.

This suggests that teachers who demonstrate strong core behavioral competencies are more likely to be actively engaged in civic activities, such as community service, informal helping behaviors, and supporting their neighborhood. Teachers' self-management, professionalism, result focus, and innovation contribute positively to their involvement in civic and community efforts. Therefore, enhancing core behavioral competencies in teachers may lead to greater civic engagement, fostering a more positive and supportive environment both within and outside the school.

This finding is in line with the research conducted by Kaumba et al. (2020), who emphasized the significant relationship between core behavioral competencies and civic engagement among teachers. Their study found that teachers who demonstrate strong core competencies are more likely to engage actively in community service and civic activities. Similarly, Gimbert et al. (2023) highlighted that teachers with high levels of core behavioral competencies contribute significantly to social initiatives, as they possess the organizational and interpersonal skills required to foster positive change in their communities. Furthermore, Bashir et al. (2023) observed that teachers who excel in core competencies not only improve their own professional effectiveness but also encourage students and colleagues to participate in civic engagement, thereby amplifying the impact of their contributions to societal well-being.

3.4. Domains of the Core Behavioral Competencies that Significantly Influence Civic Engagement of Public Elementary School Teachers

Table 4. Domains of the Core Behavioral Competencies that Significantly Influence Civic Engagement of Public Elementary School Teachers

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	3.50
	0.70
	
	6.50
	0.000
	Significant

	Self-Management
	0.67
	0.64
	0.58
	3.35
	0.000
	Significant

	Professionalism and Ethics
	0.68
	0.65
	0.54
	3.38
	0.000
	Significant

	Result Focus
	0.70
	0.68
	0.57
	3.40
	0.000
	Significant

	Innovation
	0.65
	0.60
	0.52
	3.45
	0.000
	Significant

	
	
	
	
	
	
	

	Regression Model

	Civic Engagement =3.50 + 0.67 (Self-Management) + 0.68 (Professionalism and Ethics) + 0.70 (Result Focus) + 0.82 (Innovation)


	R=0.70; R²=0.490; F=54.26; p-value=0.000




Presented in Table 4  is the regression analysis of how different domains of the core behavioral competencies—result focus, professionalism and ethics, self-management, and innovation significantly influence civic engagement among public elementary school teachers. The regression model reveals that all four domains positively contribute to civic engagement. Specifically, result focus (with a Beta of 0.70) has the strongest relationship with civic engagement, followed by professionalism and ethics (Beta of 0.68), self-management (Beta of 0.67), and innovation (Beta of 0.65). The t-statistics for each domain (3.40 for result focus, 3.38 for professionalism and ethics, 3.35 for self-management, and 3.45 for innovation) and the p-values (all 0.000) confirm that these relationships are statistically significant.
The regression equation, civic engagement = 3.50 + 0.70 (result focus) + 0.68 (professionalism and ethics) + 0.67 (self-management) + 0.65 (innovation), reveals that the overall model explains 49% of the variance in civic engagement (R² = 0.490). Additionally, the model's F-value of 54.26 and its p-value of 0.000 indicate that the model is statistically significant.
In conclusion, these results highlight that the domains of core behavioral competencies, particularly result focus, professionalism and ethics, self-management, and innovation, play a crucial role in enhancing civic engagement among teachers.
Teachers who demonstrate strong performance in these domains are more likely to be actively involved in community services, informal helping behaviors, and other civic engagement activities. Strengthening these domains in professional development programs for teachers can significantly improve their overall engagement in civic activities, fostering a positive impact on their communities.
This finding is consistent with the research of Alscher et al. (2022), who emphasized the significance of core behavioral competencies in influencing civic engagement among teachers. Their study revealed that various domains of core behavioral competencies positively contribute to teachers' active involvement in community service and civic activities. Additionally, research by Zainuri et al. (2023) demonstrated that when teachers exhibit strong core competencies, they are more likely to engage in initiatives that benefit their communities, as these competencies enable them to manage responsibilities and foster collaborative efforts. Similarly, the work of Phinla (2024) highlighted that teachers with a comprehensive set of core competencies are better equipped to lead and inspire others in civic engagement activities, amplifying their impact on both their immediate work environments and the wider community.
5. CONCLUSIONS
Based on the findings of the study, the following conclusions were formulated:
Firstly, the extent of core behavioral competencies among teachers is always observed, with teachers demonstrating strong engagement in self-management, professionalism and ethics, result focus, and innovation. This indicates that teachers place a high emphasis on enhancing their personal and professional skills, leading to effective teaching and positive outcomes for their students.
Secondly, the extent of civic engagement among teachers is always observed, showing that teachers actively participate in community services, exhibit informal helping behaviors among workmates, and contribute to their neighborhoods. The results suggest that teachers consistently engage in civic-minded activities, fostering positive relationships within their communities and promoting social responsibility.
Thirdly, a significant relationship between core behavioral competencies and civic engagement was observed. This indicates that teachers with stronger core behavioral competencies tend to demonstrate higher levels of civic engagement. The findings suggest that teachers' personal and professional behaviors positively influence their contributions to the community and work environment.
Finally, the domains of core behavioral competencies significantly influence civic engagement. This highlights the importance of self-management, professionalism and ethics, result focus, and innovation in fostering civic engagement among teachers. Teachers who excel in these areas are more likely to engage in activities that contribute to the betterment of their communities and professional environments.
The findings of this study, which demonstrate that the domains of core behavioral competencies significantly influence the civic engagement of teachers, validate the theories of Transformational Leadership, Social Cognitive Theory, and the Theory of Planned Behavior (TPB).
Transformational Leadership Theory, cited by Einola and Alvesson (2021), emphasizes that leaders who inspire, motivate, and intellectually stimulate their followers can drive them toward shared goals. In this study, teachers who exhibit strong core behavioral competencies such as self-management, professionalism, result focus, and innovation are more likely to engage in civic activities, creating environments that foster collaboration and social change. These teachers, acting as role models, inspire their students to participate in societal development, aligning with the principles of transformational leadership that stress the importance of leaders motivating others to exceed expectations and contribute to the greater good.
Similarly, Social Cognitive Theory, introduced by Bandura (2023), underscores the role of self-efficacy, observational learning, and motivation in shaping behavior. Teachers with strong core behavioral competencies demonstrate behaviors that serve as models for their students, colleagues, and communities, encouraging civic engagement. The study’s findings show that teachers who believe in their abilities to bring about positive change (self-efficacy) are more likely to participate in community service and advocacy. The positive social environment created by teachers further empowers them to take action, aligning with Social Cognitive Theory’s emphasis on how one’s environment and belief in their abilities can influence their behavior.
Moreover, Theory of Planned Behavior (TPB), as developed by Ajzen (2020), posits that attitudes toward behavior, subjective norms, and perceived behavioral control are key factors influencing engagement in activities. In this study, teachers with positive attitudes toward civic engagement, strong support from their colleagues, and a sense of control over their actions are more likely to engage in community initiatives. The findings align with TPB’s framework, showing that teachers who view their civic participation as a way to positively impact their students and communities are more inclined to act. Additionally, the support from their social environment, including peers and the school administration, plays a crucial role in motivating them to engage in civic behaviors.

6. RECOMMENDATIONS
Based on the findings and conclusions of the study, the following recommendations are proposed:
Firstly, considering that the core behavioral competencies among teachers are very extensive, it is recommended that school administrators further promote the development of these competencies across all faculty members. Teachers, in turn, may take active steps to refine and strengthen these competencies in themselves. Teachers may commit to continuous self-assessment and reflection, focusing on areas such as self-management, professionalism, result focus, and innovation. Participating in professional development programs, seeking feedback from peers, and engaging in self-directed learning may help teachers further develop these essential skills. Additionally, teachers may collaborate with colleagues to share best practices and foster a culture of continuous growth and improvement within their school community.
Secondly, given that civic engagement among teachers is very extensive, school administrators may continue to provide opportunities for teachers to participate in various community service initiatives, social responsibility programs, and local leadership activities. Teachers themselves may also take the initiative by volunteering for community-based projects, participating in local leadership roles, and engaging in activities that benefit both the school and the surrounding community. Teachers may organize or lead community service projects, mentor students in civic activities, or collaborate with local organizations to address social issues. By actively contributing to their communities, teachers may not only fulfill their civic duties but also serve as role models for students, inspiring them to become active, responsible citizens.
Thirdly, recognizing the significant relationship between core behavioral competencies and civic engagement, school administrators may focus on reinforcing this connection. Teachers may play a pivotal role in bridging the gap between their professional competencies and their involvement in community service. Teachers may identify ways to apply their core competencies, such as effective communication, time management, and leadership skills—into community projects. Teachers may initiate projects that leverage their teaching expertise and skills, such as educational workshops for parents or local youth, or leading awareness campaigns on social issues. By integrating their professional competencies into civic activities, teachers may strengthen their ability to contribute meaningfully to both the school environment and their communities.
Finally, in light of the domains of core behavioral competencies that significantly influence civic engagement such as self-management, professionalism and ethics, result focus, and innovation. It is recommended that school administrators invest in targeted interventions to further develop these areas within the teaching staff. Teachers may also take responsibility for honing these domains in their own practices. Teachers may prioritize setting personal and professional goals in each of these areas, adopting strategies that foster self-discipline, ethical conduct, and innovative thinking. Participating in leadership development programs, collaborating with mentors, and engaging in problem-solving activities within and outside of the classroom may allow teachers to enhance their competency in these key domains. By doing so, teachers may be better prepared to take leadership roles within their schools and communities, driving positive change through their civic engagement.
Lastly, for future researchers, it is recommended that they explore the potential impact of other variables on civic engagement among teachers, such as school climate, socio-economic factors, and teacher-student relationships. Further research may examine how different teaching contexts or geographic regions influence the extent of teachers' civic engagement. Additionally, future studies may look into the long-term impact of teachers' civic involvement on student outcomes, particularly in terms of fostering civic-mindedness and social responsibility in the next generation. 

Consent (where ever applicable)

This study was undertaken in strict accordance with recognized ethical standards to ensure the safety, dignity, and well-being of all participants. Prior to data collection, the researcher obtained all necessary approvals, including an endorsement from the Dean of the Graduate School of Rizal Memorial Colleges and ethical clearance from the institution’s Ethics Review Committee. The ethical procedures were based on the framework of Pregoner et al. (2025), aligning with current protocols for conducting research involving human participants in educational settings. Participation was entirely voluntary, and all respondents were thoroughly informed about the study’s objectives, scope, and their right to decline or withdraw at any stage without consequence. Informed consent was obtained to confirm each participant’s comprehension of the study and their willingness to be involved. To maintain confidentiality, no personally identifiable information was collected, and all responses were treated with the utmost privacy. The collected data were used exclusively for academic purposes. These ethical safeguards ensured that the research was carried out with transparency, professional responsibility, and integrity.

Disclaimer (Artificial Intelligence)


The author(s) hereby declare that generative AI technologies have been used during the writing and editing of this manuscript. The details of the AI usage are as follows: 

1. Grammarly: Used for grammar and spellchecking, as well as suggestions for improving sentence structure and overall clarity. 
1. Quillbot: Employed for paraphrasing and refining sentence flow to enhance readability and coherence.
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