



Short Research Article
  EXAMINING THE INFLUENCE OF PARENTAL INVOLVEMENT ON THE PERCEIVED QUALITY OF LIFE OF STUDENTS WITH LEARNING DISABILITIES
Abstract
This study investigated the relationship between parental involvement and the perceived quality of life of students with learning disabilities. Using quantitative methods, data were collected on parental involvement actions, the roles of special education teachers and principals, perceived challenges, and various aspects of students’ quality of life, including emotional well-being, self-esteem, peer relationships, and school experience. Results revealed a high level of parental involvement and a low level of quality of life among students. A significant positive correlation was found between parental involvement and quality of life, with parental involvement explaining approximately 19% of the variance in students’ quality of life. These findings suggest that strong parental engagement contributes to improvements in students’ emotional and educational experiences, but additional support was needed to enhance other areas of well-being. The study highlights the importance of fostering collaborative family-school partnerships to promote the overall development and quality of life of learners with disabilities.
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INTRODUCTION
Students with learning disabilities face complex challenges that significantly affect their quality of life, including academic performance, emotional health, and social integration. Previous studies, such as Algethami (2024), have raised concerns about self-esteem, peer relationships, and emotional well-being among students with learning disabilities. Cognitive and mental health difficulties often continue into higher education (Al-Zboon et al., 2021), highlighting the need for standardized tools to assess and improve quality of life holistically (Amor et al., 2023).
Globally, students with learning disabilities experience significant disparities in educational access and outcomes. For instance, dropout rates for students with learning disabilities in the United States are approximately 38%, far exceeding the national average of 8% (Darias-Behemino et al., 2024). Additionally, up to 80% of individuals with autism spectrum disorder are reported to have learning disabilities, indicating the complexity of co-occurring conditions (Amor et al., 2023). International data further reveal that students with disabilities are less likely to complete primary and secondary education compared to their peers without disabilities, with pronounced gaps in countries such as Cambodia and Colombia (MDPI, 2023). These global trends underscore the urgent need for comprehensive support systems that can improve the quality of life of students with learning disabilities.
In the Philippine context, the quality of life of students with learning disabilities remains a pressing concern due to structural and systemic barriers that limit their full participation in education. As of 2021, approximately 314,000 learners with disabilities were classified as out-of-school youth, reflecting ongoing accessibility challenges (Lerasan & Therese, 2024). Moreover, studies indicate that children with disabilities require 40% to 80% more resources to attain comparable living standards to their peers without disabilities, with healthcare costs being a significant burden (MDPI, 2023). Despite legislative efforts such as Republic Act No. 11650, which aims to institutionalize inclusive education and establish Inclusive Learning Resource Centers, inconsistent implementation means many students continue to face architectural, attitudinal, and institutional barriers (PMC, 2022). These challenges underscore the urgent need to examine factors that can improve educational and personal outcomes for students with learning disabilities.

The present study focuses on the Buhangin East District, where persistent barriers and economic disadvantages complicate parental involvement—an important factor known to improve student engagement and academic outcomes (Darias-Behemino et al., 2024). Despite national policies promoting inclusion, many students with learning disabilities in marginalized communities remain underserved, and there was a lack of localized research to guide targeted interventions. This study aims to fill this gap by exploring how parental involvement influences the perceived quality of life of students with learning disabilities in this district. Specifically, it seeks to determine the level of parental involvement—considering parental actions, roles of special education teachers and principals, and perceived challenges—and its relationship and influence on students’ emotional well-being, self-esteem, friendships, and school experiences.

The study tests two null hypotheses: first, that there was no significant relationship between the level of parental involvement and the perceived quality of life of students with learning disabilities; and second, that parental involvement does not significantly influence the perceived quality of life of these students. The theoretical framework guiding this research was Joyce Epstein’s Overlapping Spheres of Influence Theory (Epstein, 2001), which emphasizes the interconnected roles of family, school, and community in supporting student success. However, this study focuses specifically on the interaction between the family and school spheres to provide a more focused analysis of direct school-family relationships, excluding the community sphere.
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Figure 1 Parental Involvement and Perceived Quality of Life of students with learning disabilities
METHODOLOGY

This study will employ a descriptive design to evaluate the level of parental involvement and the perceived quality of life of students with learning disabilities in Buhangin East District. Data will be gathered through surveys administered to special education teachers and mainstream (receiving) teachers who have direct experience working with students with learning disabilities. The survey will focus on parental engagement and its relation to students’ emotional, social, and academic well-being. To analyze the data, Pearson correlation will be used to examine the relationship between parental involvement and perceived quality of life, aiming to identify patterns that can inform strategies to better support these students (Darias-Behemino et al., 2024; Lerasan & Therese, 2024).

The study will be conducted in Buhangin East District, a diverse area within Davao City, Philippines, with a population of approximately 67,515 people as of the 2020 Census, representing 3.80% of the city’s total population. The district includes a mix of urban and rural barangays, each with distinct socio-economic characteristics that influence educational access and parental engagement. Recently, Davao City has advanced inclusive education efforts, notably through the enactment of Republic Act No. 11650 in 2022, which mandates the establishment of Inclusive Learning Resource Centers in all schools to support learners with disabilities. The city government also invested PHP70 million to build a Special Needs Intervention Center offering early intervention and allied medical services such as occupational, physical, and speech therapy. Despite these initiatives, challenges remain in fully integrating students with learning disabilities into mainstream education, as limited resources, varying levels of parental involvement, and unequal access to support services continue to impact the quality of education and well-being of these students. Understanding parental involvement within this local context was critical for developing effective strategies to enhance students’ quality of life.

The target population comprises special education and mainstream teachers in Buhangin East District who are currently teaching or have previously taught students with learning disabilities. These educators possess firsthand experience in supporting students with diagnosed learning disabilities, making their insights valuable for the study. A total enumeration sampling technique will be employed, involving all 197 eligible teachers within the district. of these, 136 teachers responded to the survey, yielding a substantial and representative sample for the research.

Two validated questionnaires will be adapted for data collection. The first is drawn from Hyassat, Al-Bakar, Al-Makahleh, and Al-Zyoud’s (2024) study on special education teachers’ perceptions of parental involvement in inclusive education. This instrument features four dimensions: parental involvement actions, the role of special education teachers, the role of principals, and perceived challenges. It demonstrated strong reliability with an overall Cronbach’s alpha of 0.85 and subscale reliabilities ranging from 0.76 to 0.91. Content validity was confirmed by six experts in inclusive education. The second instrument will be adapted from Algethami’s (2024) study assessing the quality of life of students with intellectual disabilities using a modified KINDLR (KINDL-R) scale, covering emotional well-being, self-esteem, peer relationships, and school satisfaction. This tool also showed strong internal consistency with a Cronbach’s alpha of 0.85 and item validity coefficients between 0.237 and 0.495. Both instruments will be culturally adapted and translated into Filipino, followed by expert validation to ensure linguistic clarity and contextual relevance. These adapted tools will serve as the primary means to collect data from participating teachers.

Data will be collected through a structured survey questionnaire comprising two main parts: a Parental Involvement Scale adapted from Epstein’s (2011) framework, and a Quality of Life Scale tailored for students with learning disabilities, measuring emotional well-being, social inclusion, and school engagement. Responses will be recorded on a 4-point Likert scale. Prior to the main data collection, the instrument will be validated by special education experts and piloted on a small sample to verify clarity and reliability.

Collected data will be analyzed using Pearson’s product-moment correlation coefficient to assess the relationship between parental involvement and the perceived quality of life of students with learning disabilities. Pearson’s r was appropriate for determining the strength and direction of linear relationships between continuous variables (Escol & Alcopra, 2024).

Ethical protocols will be strictly observed. Participants will receive detailed information about the study’s purpose, and informed consent will be obtained prior to data collection. Participation was voluntary, and respondents may withdraw at any time without penalty. All data will be treated with confidentiality and anonymity, used solely for academic purposes. Ethical clearance will be secured from the relevant institutional review boards before commencement of the study.

RESULTS

This chapter presents the findings of the study on the relationship between parental involvement and the quality of life of students with learning disabilities. The results are organized according to the research questions.

Level of parental involvement and quality of life in the education of students with learning disabilities.

Table 1: Descriptive Level
	Aspect
	SD
	Mean
	Description

	Parental Involvement
	0.62
	2.44
	High

	      Parental Involvement Actions
	0.59
	2.35
	High

	      Role of Special Education Teachers
	0.62
	2.39
	High

	      Role of Principals
	0.55
	2.57
	High

	      Perceived Challenges
	0.71
	2.45
	High

	Quality of Life
	0.63
	1.99
	Low

	      Emotional Well-Being
	0.51
	2.05
	Low

	      Self-Esteem
	0.72
	1.97
	Low

	      Relationship with Friends
	0.68
	2.06
	Low

	      School
	0.60
	1.88
	Low

	
	
	
	


Parental Involvement has an overall mean of 2.44 with “high” descriptive level and a standard deviation of 0.62 that indicates consistent and active engagement among parents in supporting their children’s education.
Quality of Life has an overall mean of 1.99 with “low” desciptive level and a standard deviation of 0.63 that implies despite strong parental involvement, students still face challenges in emotional well-being and school adjustment. This contrast highlights the need to refine parental engagement strategies to more effectively support the holistic development of students, aligning with Bronfenbrenner’s ecological systems theory and Epstein’s (2001) emphasis on family-school collaboration.
Significance of the Relationship Between Parental Involvement and the Perceived Quality of Life of Students With Learning Disability
Table 2. Test of Relationship Between Parental Involvement and Quality of Life
	Variables
	Quality of Life 

	
	r-value
	p-value
	Decision on H₀
	Interpretation

	Parental Involvement
	0.44
	0.020
	Reject H₀
	Significant 


Table 2 was the relationship of parental involvement and quality of life of learners with learning disabilities has r-value of 0.44 that indicates moderate correlation furthermore the p-value was 0.020 which was lower than the threshold of 0.05 therefore the null hypothesis was rejected. This suggests that higher parental involvement—through communication with teachers, academic monitoring, and participation in school activities—was associated with improved emotional well-being and school experiences. Supporting past findings (Fan & Chen, 2001; Epstein, 2011; Desforges & Abouchaar, 2003), the study emphasizes the importance of strong home-school partnerships and calls for targeted strategies to empower families and enhance students’ holistic development.
Correlation Between Parental Involvement on the Perceived Quality of Life of Students with Learning Disability 
Table 3: Test of Influence of Between Parental Involvement and Quality of Life Aspects

	Variables
	Quality of Life

	
	R² Value
	F-Value
	p-Value
	Decision on H₀
	Interpretation

	Parental Involvement

	0.19
	7.45
	0.009
	Reject H₀
	Significant 


The influence between parental involvement and quality of life has a r² value of 0.19 indicates 19% of the variance. The p-value of .009 indicates the null hypothesis was rejected and interpreted as significant. This finding implies that parental involvement serves as a meaningful predictor of students' quality of life, particularly in enhancing their emotional and educational experiences. The results underscore the vital role that families play in supporting the overall well-being and development of learners with disabilities, highlighting the importance of strengthening home-school collaboration to promote positive educational outcomes.
DISCUSSIONS

Stakeholders such as parents, special education teachers, and school leaders collectively support the learning of students with disabilities through active involvement in school activities. This includes attending meetings, monitoring progress, and maintaining communication with teachers—reflecting the findings of Abed and Shackelford (2023), who highlighted the vital role of parental engagement in supporting children with learning disabilities.
While students demonstrate moderate levels of emotional well-being, self-esteem, peer relationships, and school experience, many are not fully thriving in these areas. Variations in experiences likely result from differing levels of support and school environments. These findings underscore the need for targeted interventions to enhance students’ holistic well-being beyond academic performance (WHO, 2024).
Parental involvement accounts for about 19% of the variance in students’ quality of life, making it a meaningful predictor of well-being. However, the remaining 81% highlights the need to explore additional factors influencing students' holistic development (Darias-Behemino et al., 2024). These findings align with Epstein’s Overlapping Spheres of Influence Theory, emphasizing the shared role of families and schools. While academic support was evident, the low quality of life ratings suggest a need for stronger collaboration to address students’ emotional and social needs. Strengthening home-school partnerships through open communication and shared decision-making can foster a more supportive environment for learners with disabilities.
The study reveals a high level of parental involvement in the education of students with learning disabilities. Despite this, the students’ quality of life remains at a low level indicating that emotional, social, and school-related aspects of their well-being require further support. The significant relationship between parental involvement and quality of life, along with regression analysis results showing that parental involvement explains 19% of the variance in quality of life, highlights its critical role. These findings affirm the relevance of Epstein’s Overlapping Spheres of Influence Theory, emphasizing that collaborative and well-aligned efforts between families and schools are essential. To foster meaningful change, schools must implement structured programs that enhance family engagement and directly address the holistic needs of students with learning disabilities.
Based on the findings of the study was recommended that schools and policymakers strengthen initiatives that promote meaningful parental involvement, not only in academics but also in the emotional and social development of students. Despite a high level of parental engagement observed, students with learning disabilities still reported a low perceived quality of life, suggesting that current efforts, while consistent, may not be sufficiently addressing their broader well-being. The statistically significant, albeit modest, positive correlation between parental involvement and students’ quality of life highlights the potential impact of family engagement. Therefore, schools should implement targeted programs that support parents in fostering emotional resilience, self-esteem, and positive peer interactions in their children, while also working to create inclusive school environments that reinforce these efforts.
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