



INFLUENCE OF DEMOCRATIC LEADERSHIP STYLE ON TEACHERS’ PERFORMANCE IN 12 YEAR-BASIC EDUCATION IN NYARUGURU DISTRICT-RWANDA 
ABSTRACT

Numerous studies have found that democratic leadership style is commonly applied in Rwanda schools. However, less is known of its influence on teachers’ performance in 12 year-basic education. This article intends to investigate the influence of democratic leadership style on teachers’ performance in terms of instructional planning, student assessment, and teacher-parent collaboration. A quantitative method was used for data collection, utilizing a correlational research design with a sample size made of 164 teachers and 12 head teachers for 12 schools. Proportional sampling was used in determining the number of teachers from each school, simple random sampling to select teachers from the total number of teachers at each school, and purposive sampling to select all head teachers. Data were gathered through the questionnaires distributed to the teachers. Regression and correlational analyses were conducted using SPSS (version 27). The findings revealed that the democratic leadership style has a positive influence on teachers' performance in 12-year basic education. Specifically, 94.7% of the variation in teachers' performance is explained by the democratic leadership style, as indicated by an R-square value of 0.947. The results show that as head teachers increase the use of democratic leadership, teachers' performance improves in areas such as instructional planning, student assessment, and teacher-parent collaboration. Based on these findings, it is recommended that the government develop and implement policies to encourage head teachers in 12-year basic education to adopt democratic leadership practices.
1. Introduction
Leadership employed by the leader is very critical to the performance of the employees in the organization (Beauty & Aigbogun, 2022). Like other organizations, in an educational setting, leadership is strongly correlated with school performance (Oco, 2022). The extent to which the teachers fulfill their responsibilities greatly depends on the leadership style adopted by the head teachers (Ibrahim, 2019). Some of the leadership styles have negative influences, while others have positive influences (Al, 2018). 
Democratic leadership style has been suggested as dominant in school administration (Sehar, 2019). The democratic leadership style employed by headteachers provides sufficient stimulation to teachers, which enhances their work motivation and significantly impacts their performance of responsibilities (Raupu, 2021). The involvement of employees in managerial activities by democratic leaders is essential for improving performance. Furthermore, when employees are involved in management activities, they become more satisfied with their jobs (Dyczkowska & Dyczkowski, 2018).
In democratic leadership, there is equal work among leaders and followers. Goldman (2002) established six characteristics of democratic organizations including policies are determined by a group of organizations, leaders provide advice to members in regards to implementing tasks, technical and job performance measures are discussed so they are understood by all. Uwamahoro (2015) revealed that democratic leadership head teachers involve teachers in decision-making, and allow teachers to express their opinions. Uwamahoro (2015) added that this leadership style leads to teachers’ performance in terms of innovation, lesson preparation, and controlling teaching and learning process. 
Democratic leadership style was suggested by many research studies to improve teachers’ performance. In USA, Dickson et al. (2003) suggested that democratic leadership style develops a positive relationship with performance of the teachers. Other study in Indonesia revealed that the democratic leadership style executed by the school head teachers has a strong and positive correlation with teachers’ performance because of enough stimulants from democratic school leaders which increases teachers’ motivation toward fulfilling their responsibilities (Raupu, 2021). In Pakistan, a study by Sehar (2019) also found that democratic leadership style is most preferred by the school heads as it encourages teachers to participate in decision-making which leads to motivating them for better performance. In Nigeria, Adeyemi (2010) also confirmed the relationship of democratic leadership style and teachers’ performance. In Tanzania, Gawaza (2016) further confirmed that the increase in the use of democratic leads to an increase in teachers’ performance 
In Kenya, according to Kelemba et al. (2017), teamwork ensures democracy in the workplace, enhances change, encourages innovation and creativity, and networking which are important to workers’ performance.  Teamwork is another democratic strategy which increases teachers’ performance (Nellitawali, 2020; Muhsin, 2019; Rokhani, 2020). In this case, a leader is more likely to do cooperate with group members. In this cooperative effort, teachers distribute responsibilities such as planning and assessment. As a result of this collaboration, teachers foster trust, cultivate receptivity to fresh concepts, welcome constructive feedback, and take the opportunity to exchange experiences catering to the unique needs of learners (American University, 2023). 
In Rwanda, many research studies have been conducted on head teachers’ leadership styles applied in schools of various districts of Rwanda. In the Gasabo district-Kigali, Paul and Toyin (2017) found that democratic leadership style, transformational leadership style, autocratic leadership style, and laissez-faire are the leadership used by the head teachers. Additionally, this study found that the democratic leadership style is the most applied leadership and has a positive influence on Nyarugenge’s district teachers’ performance. In Nyarugenge-Kigali, Rwanda, the same findings were revealed by the research carried out by Uwamahoro (2015) that democratic is the most applied leadership style, and has a positive influence on teachers’ performance. In the same district, a study confirmed that autocratic, Democratic and laissez-faire are the leadership applied in Nyarugenge district schools (Abubakar, 2018).                
Despite these findings, there is a gap in the literature about the influence of head teachers’ leadership styles on teachers’ performance in rural areas like Nyaruguru. The available studies on leadership styles and teachers’ performance focus on urban areas, so there is a need for the study conducted in rural areas. Furthermore, there is a lack of specific research on 12 year-basic education. Nyaruguru district is a district with many 12 year-basic education, leadership styles should be effective for ensuring the effectiveness of the teachers. Studying the influence of democratic leadership style on teachers’ performance in terms of students assessment, instructional planning and teacher-parent collaboration in 12 year-basic education of Nyaruguru district is imperative. This study aims to fill this gap, providing insight that can help in the improvement of teachers’ performance. 
Theoretical Underpinnings 

Participative leadership theory is the one that is highly connected with the democratic leadership style. Participative leadership theory was established by Lewin in the year between 1930 and 1940. Participative leadership entails encouraging and facilitating employees to engage in the decision-making process, aiming to enhance organizational decisions and address work-related issues collaboratively using diverse approaches (Kahai et al., 1997). The theory regarding involvement in decision-making holds significance within this study, as decision-making serves as a principal indicator of the leadership styles to be utilized in this research.
Participative leadership theory is a concept believed to have been developed by psychologists and social scientists. One of the most recognized pioneers of this theory is Kurt Lewin. Lewin's work on participative management emerged in the 1930s and 1940s as part of his study where he compared autocratic (authoritarian), democratic (participative), and laissez-faire (hands-off) styles of leadership and came out with findings that in participative decision-making, people experience a sense of ownership and responsibility, ultimately enhancing motivation and job satisfaction, which, in turn, affects group cohesion, productivity, and performance. This is relevant to this study because it entails on how involving people in decision-making which the main aspect of democratic leadership style enhance teachers’ performance.  
2. Materials and Method
This research used a correlational research design. This design is efficient since it allows the researcher to explore the relationship among the variables (Abbot et al., 2012). The population for the current study was 278 teachers from 12 year-basic education schools in Nyaruguru district. Slovin’s formula was employed to obtain 164 teachers who represented the total population. The proportional technique was applied to find the number of teachers from each school, and simple random sampling to select them among the others. Structured questionnaires were used to collect data from the respondents. Factor analysis was employed to assess the validity and reliability of the items. Linear regression was used to check the impact of transformational leadership style on teachers’ performance, while correlational analysis was used to check the direction and strength of the relationship between dependent and independent variables. 

3. Results And Discussion 
3.1 Factor Analysis 

For approving the reliability and validity of 10 items for democratic leadership style and 22 items for teachers’ performance, factor analysis was employed. Data extraction was carried out with the acceptable loading of 0.500, as recommended by the previous study (Hair et al., 2010; Pallant, 2010; Musabila, 2012). This process involved verifying the consistency and accuracy of the items to ensure the effective constructs were captured. As indicated by table 1, and table 2, all 10 items for democratic leadership style and 22 items for teachers’ performance were all retained as they are above cut-off value. 
The Kaiser-Meyer-Olkin (KMO) Measure of Sampling Adequacy was utilized to verify the suitability of the data for factor analysis of democratic leadership style and teachers’ performance. The KMO result, along with Bartlett's Test, indicated a sampling adequacy value of .961 and .960, which is considered highly acceptable, as demonstrated in Table. Additionally, the factor analysis was significant, with a significance value of .000 (p = .000), which is below the recommended threshold of ≤ 0.5 (Hair et al., 2010; Pallant, 2010; Musabila, 2012).
Table 1: Retained and Removed Loading Factors for Democratic Leadership Style Variable 

	Variables 
	Value
	Decision 

	Allowing teachers to set priorities under his/her guidance. 
	.821
	Retained 

	Allowing teachers to use different ways of doing things. 
	.963
	Retained 

	Calling a meeting for teachers’ advises if the things are not working well. 
	.956
	Retained 

	Considering the idea of every teacher in discussion. 
	.933
	Retained 

	Encouraging teamwork among the teachers 
	.745
	Retained 

	Involving teachers in decision-making.
	.974
	Retained 

	Promoting social relationship among teachers.
	.955
	Retained 

	Sharing ideas with teachers when it is needed 
	.688
	Retained 

	Sharing plans to teachers prior the implementation.
	.970
	Retained 

	Working with teachers to resolve the differences.
	.784
	Retained  

	Crombatch Alpha: .968


Table 2: Retained and Removed Loading Factors for Democratic Leadership Style Variable
	Items 
	Value 
	Decision 

	feedback on the assessment 
	.988
	Retained 

	Collaboration with parents in the follow-up of the students’ homework.
	.987
	Retained 

	Follow the objectives detailed in the lesson plan when teaching 
	.987
	Retained 

	Use a variety of classroom activities and resources.
	.987
	Retained 

	Communicate with parents about assessment results.
	.987
	Retained 

	Provide an assessment at the end of unit.
	.987
	Retained 

	Course plan for every term.
	.986
	Retained 

	Organization of teaching materials before my teaching period.
	.985
	Retained 

	Communicated with the parents of my students on discipline issues
	.985
	Retained 

	Make a scheme of work for every term.
	.984
	Retained 

	Make unit plan which entails topics, objectives, materials and the assessment on that unit.
	.983
	Retained 

	Prepare the sequential activities for achieving the objectives.
	.983
	Retained 

	Encourage group work in teaching.
	.983
	Retained 

	Make a lesson plan before teaching.
	.983
	Retained 

	Adjust lesson plans based on students’ progress.
	.982
	Retained 

	Administer the summative assessment at the end of every term/half term.
	.982
	Retained 

	Communicate the lesson objectives to the learners.
	.978
	Retained 

	Apply the assessment criteria for the activities planned.
	.977
	Retained 

	Assess students during the lesson.
	.976
	Retained 

	Communicate with parents about the time children reach to school.
	.973
	Retained 

	Communicate with parents about discipline issues.
	.963
	Retained 

	Work with parents to find what can help the student to keep succeeding or improve his/her success if it is not good.
	.860
	Retained 

	Cronbatch’s Alpha 
	.998


3.2 Influence of Democratic Leadership Style on Instructional Planning

The application of democratic leadership style significantly influences teachers' instructional planning, as reflected in Table 4. The R-square value of 0.781 indicates that 78.1% of teachers' instructional planning is shaped by this leadership approach. Additionally, the significance value (sig) of 0.000, which is below the 0.005 threshold, confirms the strong statistical significance of this effect. These findings underscore the important role democratic leadership plays in improving instructional planning practices among teachers.
These findings differ from the study conducted in Ghana by Sarah et al. (2023), which found no statistically significant relationship between the democratic leadership style of headteachers and teachers’ performance in lesson preparation. In contrast, the current study highlights the significant role democratic leadership plays in instructional planning.

This study aligns with research suggesting that under democratic leadership, head teachers encourage teamwork among teachers, which enhances interpersonal skills and motivates teachers to collaborate effectively, thereby improving overall performance (Laghari, 2023). Democratic head teachers also foster better communication within the team by removing barriers, and creating an environment where information flows freely between head teachers and teachers. This shared communication supports teachers in lesson preparation and ensures the effective completion of pedagogical documents, as teachers assist one another in overcoming challenges.
Moreover, democratic leadership promotes collaboration, as shown in Lambrecht et al.'s (2022) study, which revealed that democratic leadership has a significant effect on individualised instructional planning. Kugelmass and Ainscow (2004) also emphasized the importance of school leaders in supporting teacher collaboration, ensuring that instructional planning addresses the needs of all students without discrimination.

Table3: Model Summary for Democratic Leadership Style on Instructional Planning 
	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.884a
	.781
	.780
	.748

	a. Predictors: (Constant), Democratic Leadership Style


Table 4: Linear Regression for Democratic Leadership Style and Instructional Planning
	Model
	Unstandardized Coefficients
	Standardized Coefficients
	T
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	-.799
	.133
	
	-6.019
	.000

	
	Democratic Leadership Style
	.123
	.005
	.884
	24.054
	.000

	a. Dependent Variable: Instructional Planning


3.3 The influence of democratic Leadership Style on Students’ Assessment Preparation 

With regard to the leadership styles applied by head teachers in Nyaruguru district, the findings indicate a high positive and significant impact of democratic leadership style on teachers' performance. Teachers, under this leadership style, demonstrated improved competence in areas relevant to student assessment preparation. The democratic leadership style appears to foster an environment where teachers can better engage in practices that enhance their professional output, particularly in preparing assessments.

This is supported by statistical evidence, as shown by an R-Square value of 0.785 and a significance level of 0.00, which is below the 0.05 threshold, affirming the strong relationship between democratic leadership and teachers’ performance. The data suggests that 78.5% of the variance in teachers’ student assessment preparation can be attributed to the influence of democratic leadership. Thus, the study confirms that adopting democratic leadership practices can significantly contribute to teachers' effectiveness, particularly in terms of improving instructional processes such as assessment preparation.
Raupu et al. (2012), in a study conducted in Polpo City, Indonesia, found that the democratic leadership style exhibited by school principals had a significant and positive impact on how teachers assess students. This leadership approach, characterized by various supportive indicators, stimulated teachers’ work motivation, ultimately leading to improved educational outcomes and the achievement of learning goals.

Similarly, Laghari et al. (2022) in Pakistan demonstrated a strong link between the democratic leadership style and teachers' responsibilities, including student assessment. Their study highlighted that in today's evolving educational landscape, a democratic leadership style enhances teachers' productivity by fostering inspiration and collaboration, motivating them to effectively perform tasks such as student assessments and parent-teacher collaboration.

These findings align with Kuloba’s (2010) research, which also confirmed that teachers' performance in assessing students is significantly influenced by democratic leadership. Kuloba emphasized that headteachers who communicate openly and delegate responsibilities create an environment where teachers can excel in their roles, including student assessment.
Table 5: Model Summary for Democratic on Students’ Assessment Preparation 
	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.886a
	.785
	.783
	.740

	a. Predictors: (Constant), Democratic Leadership Style


Table 6: Linear Regression for Democratic leadership Style and Students’ Assessment Preparation 
	Model
	Unstandardized Coefficients
	Standardized Coefficients
	T
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	-.801
	.131
	
	-6.103
	.000

	
	Democratic Leadership Style
	.123
	.005
	.886
	24.305
	.000

	a. Dependent Variable: Assessment 


3.4 Influence of Democratic Leadership Style on Teacher-Parent Collaboration 
The findings indicated that the application of a democratic leadership style by head teachers influences teacher-parent collaboration. As shown in the table, the R-square value of 0.791 indicates that 79.1% of teacher-parent collaboration is influenced by the application of democratic leadership style by head teachers. Furthermore, the table shows that the relationship between democratic leadership and teacher-parent collaboration is statistically significant, as indicated by the p-value of 0.000, which is less than 0.05.

Leadership practices of school principals are particularly suggested to play a pivotal role in how schools engage parents and maintain parent-school partnerships (Barr & Saltmarsh, 2014; Heinrichs, 2018; Jeynes, 2018; Marschall & Shah, 2016). Parents feel welcome and develop a sense of belonging within the school community when school leaders create a welcoming, hospitable, comfortable, and supportive atmosphere (Auerbach, 2012; Barr & Saltmarsh, 2014; Heinrichs, 2018). Democratic school leaders encourage parental involvement by directly inviting parents to participate and indirectly supporting teachers in their efforts to involve parents in their children’s education.
The findings from Yulianti et al. (2022) confirm that headteachers using a democratic leadership style encourage teachers to involve parents in their children’s education. This study highlighted that in a democratic leadership environment, teachers share ideas with parents about students' performance. Teachers also conduct follow-up home visits when students miss school for several days, particularly to discuss the academic progress of the children. Furthermore, this study emphasized that it is through the teachers that headteachers facilitate parent involvement in their children’s education.
In another study, Raupu et al. (2012) found that the democratic leadership style displayed by principals in Palopo City significantly influences how teachers assess students. This is because the leadership style exhibited by the principal through various supportive behaviors serves as a stimulant for teachers, increasing their motivation. This boost in motivation positively impacts the achievement of educational and learning goals in schools.

3.5 The Summary of the Influence of Democratic Leadership Style on Teachers’ Performance
Table 7: Model Summary for Democratic Leadership style and Teacher-Parent Collaboration 
	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.889a
	.791
	.789
	.700

	a. Predictors: (Constant), Democratic Leadership Style


Table 8: linear Regression for Democratic Leadership Style and Teacher-Parent Collaboration 
	Model
	Unstandardized Coefficients
	Standardized Coefficients
	T
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	-.676
	.124
	
	-5.441
	.000

	
	Democratic Leadership Style
	.119
	.005
	.889
	24.733
	.000

	a. Dependent Variable: Computed Collaboration with Parent


General Influence of Democratic Leadership Style on Teachers’ Performance 
The aim of this study was to investigate the influence of democratic leadership style on teachers’ performance in 12 year-basic education of Nyaruguru district. Democratic is discussed as a predictor of teachers’ performance. Teachers’ performance was discussed in terms of teachers’ instructional planning, students’ assessment, and teacher-parent collaboration. 

As indicated by table 7, the value of R-square; .947 confirms the direct impact of democratic leadership on teachers’ performance at 94.7%. Additionally, table 8 confirms the significance of the influence with the value of 0.000 which is less 0.005 as recommended by Hair et al (2010); Pallant (2010) and Musabila (2012). Furthermore for measuring the direction of the relationship of democratic leadership and teachers’ performance, correlational analysis and the findings confirm the strong positive correlation r=.973**which is greater than or equal to 0.500. When r is greater than or equal to 0.500 but less than 1, the relation is highly positive. The value of p is 0.000 which means that the relationship is significant. 
Similarly, a study in Malaysia revealed a significant relationship between democratic leadership style and teachers’ performance. This study confirmed that the democratic leadership style employed by head teachers contributes to the improvement of teachers’ performance (Nellitawati, 2020). The findings further indicated that the better the democratic leadership style of school principals in carrying out their duties, the better the performance of teachers. Excellent teacher performance, in turn, contributes significantly to improving the quality of education. Therefore, both the democratic leadership style of school principals and teacher performance need to be enhanced to achieve better educational outcomes.

In Nigeria, Joy et al. (2019) conducted a study aimed at determining the impact of democratic leadership on employee performance. The study examined the effects of collaborative decision-making, participation, and skill-sharing dimensions of the democratic leadership style on employee performance. Through a comprehensive review of scholarly works on the subject, the authors found this aspect of democratic leadership style impacts employee performance. Additionally, participation and skill-sharing were also shown to significantly enhance employee performance. Consequently, the study recommends that leaders adopt these aspects of democratic leadership to improve employee outcomes.
Along the same line, the study carried out in Rwanda by Uwamahoro (2015) found that the democratic leadership style which involves teachers in decision-making, and allows teachers to share opinions with them and this enhances teachers’ performance in terms of lesson preparation. This study concurs with the study in Nigeria which found a correlational relationship of democratic leadership and teachers’ performance. This study revealed that involving teachers in decision-making for teachers enhances teachers’ engagement, motivation and satisfaction leading to the general teachers’ performance in school planning for instruction and in collaboration with the parents of the children (Igbaseimokumo, 2019).
Table 9:  Model Summary for Democratic Leadership Style and Teachers’ Performance

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	 .973a
	.947
	.947
	.353


a. Predictors: (Constant), Democratic Leadership Style.
Table 10: Linear Regression for Democratic Leadership Style and Teachers’ Performance 
	Model
	Unstandardized Coefficients
	Standardized Coefficients
	T
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	-.556
	.056
	
	-9.879
	.000

	
	Democratic Leadership style
	1.181
	.022
	.973
	53.794
	.000

	a. Dependent Variable: Teachers’ performance 


Source: Field Data (2024)

Table 11: Correlation Between Democratic Leadership Style and Teachers’ Performance 
	
	Democratic Leadership Style 
	Teachers’ Performance 

	Democratic Leadership Style
	Pearson Correlation
	1
	.973**

	
	Sig. (2-tailed)
	
	.000

	
	N
	164
	164

	Teachers’ Performance 
	Pearson Correlation
	.973**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	164
	164

	**. Correlation is significant at the 0.01 level (2-tailed).


Source: Field data (2024) 
 4. Conclusions 
This article investigated the influence of head teachers’ democratic leadership on teachers’ performance in terms of instructional planning, students’ assessment, and teacher-parent collaboration in 12 year-basic education of Nyaruguru district. The findings indicated that democratic leadership style positively affect instructional planning, student assessment, and teacher-parent collaboration. As headteachers allowing teachers use different ways of doing things, calling a meeting for teachers’ advises if the things are not working well, considers the idea of every teacher in discussion, encourage teamwork among the teachers, involves teachers in decision-making, promotes social relationship among teachers, shares ideas with teachers when it is needed, shares plans to teachers prior the implementation, and working with teachers to resolve the differences as the teachers effectively plan for instructions, assess student and collaborate with parents. 
Based on the study's findings, the government is recommended to develop policies that promote democratic leadership among headteachers, including funding for their training and establishing monitoring systems to enhance teacher performance. Additionally, the government should provide resources to support the implementation of democratic leadership and regularly update policies based on performance feedback. Headteachers in 12-year basic education are encouraged to improve teacher performance by fostering teamwork, involving teachers in decision-making, and promoting open communication. Lastly, further research is recommended to explore the effects of combining democratic leadership with other leadership styles on teacher performance.
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