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ABSTRACT 

	Aims: Scholarship on music education in Nigeria have focused on the perceived inadequacies of the curriculum particularly in terms of limited responsiveness to current trends in the music industry and insufficient African based contents. While these concerns are valid, they often overlook the dimension of curriculum delivery, especially the instructional culture in institutions. This study therefore investigates the defining characteristics of instructional culture in music education settings across selected institutions, how the instructional culture shape curriculum implementation process and identifies best practices as reflected in the instructional cultures across different institutions.
Study design: A mixed method approach using quantitative and qualitative techniques.  
Place and Duration of Study: Departments of Music in Federal College of Education (Special), Oyo and Federal College of Education, Abeokuta, between October 2024 and April 2025.
Methodology: I included 80 respondents (75 students and 5 lecturers). The students are in their penultimate and final years of study, while the lecturers have spent over 6 years in service. Data was derived from structured questionnaires, classroom observation and interview with music educators and students. Qualitative data was analyzed using descriptive statistics while quantitative data was analyzed using thematic categorization. 
Results: Out of 92 questionnaires distributed, 83 valid student responses were analysed (90.2% response rate), alongside 5 lecturer responses (100%). Students’ mean scores (3.63 ± 1.30) showed moderate agreement that instructional culture supports curriculum delivery, though interviews revealed concerns about limited access to instruments and unrelatable teaching methods. Lecturers rated instructional culture more favourably (Mean = 4.46 ± 0.62) but also highlighted infrastructure limitations. While both groups acknowledge its importance, students’ reservations suggest that existing practices may not fully support effective curriculum implementation in music education.
Conclusion: The persistence of outdated or misaligned instructional practices can hinder the realization of intended learning outcomes. Therefore, without a deliberate alignment between the curriculum content and a dynamic instructional culture, efforts to improve Nigerian music education may be unsustainable. This submission calls for further research on sustainable context-based instructional culture in Nigerian tertiary institutions.
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1. INTRODUCTION 

The mode of teaching and learning across disciplines have come under intense contestation due largely to the obvious gaps in the process of knowledge production and reproduction. In a more practical sense, the content of what is taught and how it is been taught within the existing curriculum has raised urgent calls for a review of the instructional culture hand and the fundamental challenges revolving around curriculum implementation particularly in music education. The methods or culture adopted for instructions in music education, given the nature of the subject and its curriculum content, have been approached from diverse perspectives which have given rise to peculiar institutional music culture and learning outcomes (Concina, 2023). An example is the culture of teacher-centered instruction, described by Holmgren (2022) as a rigid and authoritarian mode of teaching where the teacher is regarded as the master and sole source of knowledge but the student is the apprentice who has little room for exploration or collaborative learning. This approach often suppresses creativity, discourages critical thinking, and fails to accommodate diverse learning styles, which are essential in music education. Therefore, both music instructors and learners are exposed to prevailing instructional culture as obtained in their respective institutions and which by extension, informs their level and specialty of the subject both in theory and practice. Given the forgoing position, this research interrogates the fundamental roles played by respective instructional culture across two Colleges of Education in Southwest, Nigeria, with a view to understanding and documenting the various teaching processes and outcomes which are herewith translated to as instructional culture. Basically, the research undertakes a critical appraisal of existing teaching processes which are expected to drive the overall implementation of music education curriculum and what these has translated to within the realities of knowledge reproduction and comprehensive human and societal development. To achieve the set objectives, this research asks: what are the defining characteristics of instructional culture in these institutions? How do teaching practices, processes and pedagogical approaches within the instructional culture influence curriculum implementation? What role do educator-student interactions play in learning outcomes? The research employs both qualitative and quantitative research designs. Specifically, it makes use of questionnaires to collect data on their perceptions and experiences related to instructional culture. It also makes use of interviews and non-participant observation to gather detailed insights from music educators and students. The outcome of this research offers valuable insights to enhance the quality and effectiveness of music education, while ensuring that the curriculum is implemented in a manner that maximizes educator’s productivity, student engagement and learning outcomes and cumulatively bring to the fore the intersections of instructional cultures acquired from different music departments to improve music education instruction and learning outcomes. 

1.1 Literature Review 
1.1.1 Influence of instructional culture on education 
The concept of instructional culture has been extensively explored by scholars such as Stahnke & Blömeke (2021) who explained that in an educational setting, the instructor is saddled with the responsibility of interpreting the written curriculum. This implies that a constructive instructional culture is linked to the efforts of the teacher, and the outcome is evident in the productivity of the students. In the context of higher education, instructional culture has been connected to the quality of knowledge reproduction and implementation. According to Chigbu & Adamu (2023), the success of a curriculum largely depends on the content and the culture that enables the content delivery. When the instructional culture is made to support an innovative curriculum, the outcome is innovative teaching practices and professional development. Conversely, an instructional culture that misaligns with curriculum goals will lead to superficial implementation that lacks depth and coherence.
1.1.2 Curriculum implementation in music education
Curriculum implementation refers to the process through which a curriculum is interpreted from text to practice in a classroom. The process of achieving this involves researching, relevant methods, informed strategies, resources, and method of delivery. In a course like music education where theoretical knowledge is linked with performance skills and critical analysis, the process of curriculum implementation will require diverse approaches. The music education curriculum as outlined by the new NCCE minimum standard emphasizes the importance of a balanced approach that integrates theory, practice and creativity. However, research has shown that the effectiveness of curriculum implementation across several institutions do not only vary but is also insufficient (Ogunode, Ohibime & Oluwaseun, 2023; Ohiare, Ogunode & Sarafadeen, 2021). Alemu, et al, (2021) reveals that the outcome of an inadequate curriculum implementation is reflected in the students after graduation. Govender & Ajani (2021) argue for regular in-service training for teachers to keep them abreast with trending methodologies. Similarly, Fehintola (2023) outlines several factors as being responsible for instructional methodology. These factors include, teachers’ expertise, availability of resources, and others which are embedded in the instructional culture of the institutions. The relationship between curriculum content and practice is said to be one which requires expertise in interpretation for optimal results (Sama, Adegbuyi, & Ani, 2021).  Invariably, the mastery of curriculum contents has to translate into mastery of curriculum implementation and the existing culture plays a significant role in this.
Stavrou & O'Connell (2022) states that one of the key challenges in curriculum implementation within the music education context is the need to balance theoretical instruction with practical application. Johnson suggests that theoretical knowledge should be immediately linked to practical application in the classroom to ensure that students understand the correlation. The music educator is expected to make use of examples that the learner can identify with, examples from previous experience, practice and observation. These will further reinforce the understanding of theoretical knowledge. As Adjepong (2021) notes in his article, music learning is most effective when it involves real world application powered by active participation. Adjepong argues that where hands-on experience is not available, the students will not fully develop their music skills and creativity. This approach is supported by the constructivist theory of learning which posits that students learn faster and better when they actively engage with the contents within the construct of their individual understanding. 
Research by Doyle (2023) highlights the importance of adopting instructional strategies that aids the implementation of curriculum goals. He argues for the adoption of teaching methodologies that are student centered. His position underscores the need for instructional culture to support innovative teaching methodologies in alignment with the goals of music education curriculum.
1.1.3 Impact of institutional variations in instructional culture
The variance that exists in instructional cultures across educational institutions can significantly impact the method of curriculum implementation and students’ outcomes. In the context of colleges of education in southwest Nigeria, this variance is determined by several factors such as institutional goals, staff qualification, available resources and infrastructure, geographical location and so on. A study by Schendel, et al (2023) explored the variations in instructional culture across three African tertiary institutions and their impact on students’ learning. They found out that the institutions with a strong tradition of academic excellence that promote staff professional development tend to have a more effective instructional culture. They also revealed that students’ outcomes are significantly impacted by the innovative teaching methods and strategies employed by educators. In contrast, institutions that face challenges, such as teacher centered approach of teaching and lack of professional expertise, struggle to implement the curriculum effectively leading to suboptimal student outcomes.
Importantly, variations in instructional culture in the field of music education are usually prominent and pronounced. According to Ajose & Alade (2023), music department in Nigerian Colleges of Education face several challenges which act as constraints to effective curriculum implementation. Among these limitations is the instructional culture in the institutions. Others include resource inadequacy, lack of access to musical instruments, lack of in-service training, inadequate staff strength, and limiting institutional rules and regulations. Moreover, students in institutions with a strong emphasis on innovative instructional culture have more opportunities to develop practical skills and theoretical skills. The disparities in institutional and instructional culture can have a long term impact on students' careers particularly in a creative and competitive field like music.
1.1.4 Strategies for enhancing instructional culture and curriculum implementation in music education 
Having engaged the critical role of instructional culture as an influential contributor in curriculum implementation and student outcomes, it is important to adopt enhancing and innovative instructional culture in music education. Research suggests that several approaches can be adopted in this regard. According to West & Bautista (2021), the professional development of music educators is a significant strategy to improve the instructional culture in any institution. According to them, professional development will help educators stay in tune with global best practices, emerging technologies and innovative teaching methodologies. Specifically, professional development will equip music educators with relevant skills needed to effectively use the available resources through creative improvisation and application.
Another strategy as suggested by Bautista, Stanley & Candusso (2021), is to promote collaboration among music educators and across sister institutions. They emphasize the value of collaborative cultures in education where educators can share research ideas, classroom practices and challenges they face; they have the opportunity to work together, brainstorm on challenges, and support each other’s professional growth by solving problems together. This is an opportunity for cross-institutional mentorship, accountability and support.
It is important to foster a supportive learning culture not just to encourage students’ enrollment, engagement, and creativity but also to improve the delivery of knowledge in a professional manner. As noted by Ojukwu & Onyiuke (2021), a culture that is characterized by mutual respect between students and teachers, adequate communication, student-centered learning, productive collaboration, constructive feedback, as well as best practices, will improve the quality of music education. 

The fundamental objective of this research is premised on the drive to bring to the fore, amongst bodies of literature and study output, the place of prevailing instructional culture on the implementation of music education curriculum in selected Colleges of Education in Southwest Nigeria. This is however hinged on the understanding that the role of diverse teaching methods and levels of exposure of music educators contribute to the prevailing instructional culture which determines the outcome of knowledge delivery. The distinctions inherent in individual methods of teaching and learning, herewith operationalized as instructional culture, are a major point of reference and strength for this study.
The findings from this research reveal variations in instructional culture across institutions and its impact on student learning outcomes. At the same time, it identifies challenges faced by music instructors in the process of curriculum implementation. Beyond this, it offers a fresh perspective on how individual perceptions (both student and teacher) interact with instructional culture to shape the integration of progressive learning approaches.

2. methodology 

2.1 Research Design 

The research is based on descriptive survey design. In specific terms, the research employs both qualitative and quantitative methods of data collection. For the quantitative method, a structured questionnaire serves as the main instrument for collecting the required information while for the qualitative method, the research adopts the Key Informant Interview (KII) and participant observation. The selection of these methods becomes relevant within the context of this study because it provides in-depth investigation of the key issues; it explores the intersections that exist between the current music education curriculum and the role of instructional culture in its implementation across Colleges of Education in Southwest, Nigeria. Moreover, an institution with a viable instructional culture can serve as models, potentially influencing others through the findings and shared outcomes of this research.

2.2 Population 
The study covers students and lecturers in Colleges of Education in Southwest, Nigeria that has a department of music. This becomes imperative within the context of this research given the understanding that departments of music across these institutions are built on different instructional cultures which accounts for their respective approaches and strategies for delivering music education curriculum both in theory and practice. The selected institutions are, Federal College of Education (Special), Oyo and Federal College of Education, Abeokuta.
2.3 Sampling
The sample size for this study consists of 80 selected respondents including 5 lecturers and 75 students of the institutions where music education is been studied. The institutions selected for this study were chosen based on the fact that they have an established Department of Music and currently offer music as a course at the NCE level. At the time of this research, only two Colleges of Education in Southwest Nigeria met this criterion, making them the focus of the study. Within these two institutions, a multi-stage sampling procedure was employed to select respondents. 
For the quantitative aspect, Yamane’s (1967) formula was used to determine the sample size from the known population of 92 music students. This ensured statistical reliability at a 95% confidence level with a 5% margin of error. Stratified random sampling was then used to draw student respondents proportionately from different levels of study within each institution for questionnaire administration.
For the qualitative aspect, purposive sampling was used to select key informants, including music teachers and students, based on their roles, experience, and direct involvement in curriculum implementation. Participant observation was also carried out in selected classes to complement data obtained from the interviews and questionnaires.
Across the institutions identified in this research, academic staff who have spent a minimum of 5 years are selected as viable respondents. This decision is based on the understanding that the respondents who have spent an average of 5 years teaching would have considerable experience in the implementation of the content of music education curriculum. Also, they will not be new to the subject of institutional and instructional culture in both practical and theoretical courses. In addition, the selected student respondents are in their penultimate or final levels of study and have spent at least two to three years in their respective institutions adapting to the culture of instruction.
2.4 Instrumentation and Data Collection
Data for this study were collected using both qualitative and quantitative techniques. For the quantitative aspect, a structured questionnaire was developed and disseminated in two formats: hard copy and online via Google Forms. The hard copies were administered in person by the researcher and retrieved immediately upon completion, while the online version was completed electronically, with responses downloaded directly from Google Form’s Excel output.
For the qualitative aspect, Key Informant Interviews were conducted both in person and via WhatsApp calls, depending on the availability and location of the participants. The non-participant observation was carried out by the researcher within selected music classrooms, focusing on teaching methods, student engagement, and the general instructional environment to gather firsthand insights into the prevailing instructional culture.
2.5 Procedure for Data Analysis  
Data collected through the quantitative process were collated and analyzed using descriptive statistics, including simple percentages, means, standard deviations and chart, to summarize the demographic characteristics and key response patterns of the selected respondents. Qualitative data obtained from interviews and classroom observations were analyzed using thematic analysis to identify recurring reports, opinions and patterns related to instructional culture and curriculum implementation.

3. results and discussion

3.1 Demographic Characteristics

[bookmark: _Hlk200205422]The demographic characteristics of lecturers in the two Colleges of Education that were selected for this study focusing on their years in service and gender (Table 1). The distribution of lecturers based on their years in service shows that 40% have served between 6 to 10 years while 20% have 11 to 15 years of experience as music lecturers. Another 40% have been in the service of the college for 16 years and above. This indicates that the lecturers selected for this study are experienced educators and they fit the criteria because they have more than 6 years of professional teaching experience. This demographic characteristic aligns with the assertion by Mallillin (2021) that experienced educators are better positioned to reflect on and evaluate pedagogical practices. Regarding gender distribution, 60% of the lecturers are female while 40% are male showing that a higher representation of female lecturers was surveyed in this study.
A summary of the demographic characteristics of students (Table 2) who participated in the study shows that 48.19% are in 200 level while 51.81% are in 300 level. This implies a nearly even distribution, although there is a slightly higher number of 300 level students. In terms of gender, 59.04% of respondents are female whereas 40.96% are male. 

Table 1:	Lecturers’ Demographic Characteristics
	Item                                        Category 
	f
	%

	Years in service
	6-10 years
	2
	40

	
	11-15 years 
	1
	20

	
	16 years and above 
	2
	40

	Gender 
	

	
	Female
	3
	60

	
	Male
	2

	40


Source: Field survey, 2025

Table 2:	Students’ Demographic Characteristics
	Item                                        Category 
	f
	%

	Year of study
	200 level
	40
	48.19

	
	300 level 
	43
	51.81

	Gender 
	

	
	Female
	49
	59.04

	
	Male
	34

	40.96


Source: Field survey, 2025

3.2 Instructional Culture and its influence on curriculum implementation 

Table 3 presents lecturers’ evaluations of the instructional culture in the delivery of knowledge to students. The mean scores range from 3.60 to 4.60, with standard deviations between 0.55 and 1.14, reflecting generally high levels of agreement and comparatively consistent responses. Of the ten indicator statements, nine were rated as “Strongly Agree” and one as “Agree.” This pattern indicates that lecturers view the instructional culture in their departments highly positively.
Statements relating to the alignment of teaching methods with global trends, encouragement to update pedagogy, promotion of creativity and critical thinking, and integration of theory and practice all recorded the highest mean score of 4.60 with a low standard deviation of 0.55, showing strong consensus. Likewise, areas such as student-centered methods and practical engagement received slightly lower but still high mean scores of 4.40.
The only statement rated “Agree” concerned the sufficiency of infrastructure (Mean = 4.20), while the statement on the need for change in instructional culture recorded the lowest mean score of 3.60 and the highest standard deviation (1.14), indicating more diverse opinions. A summary of the statistics indicates that lecturers report strong instructional practices but express varying views regarding possible improvements in the teaching environment.
Table 4 presents an evaluation of students’ perception of the instructional culture in their department. All ten indicator statements recorded mean scores ranging between 3.61 and 3.64, with corresponding standard deviations from 1.28 to 1.31, indicating moderate agreement levels and a reasonable degree of variability in student responses. All items received a qualitative rating of “Agree,” suggesting that students generally have a positive perception of the instructional culture across key areas.
Statements such as the alignment of teaching methods with industry trends (Mean = 3.64), bridging theory and practice (Mean = 3.64), and teaching styles that promote critical thinking (Mean = 3.64) emerged with the highest ratings. These were closely followed by statements on the practical applicability of courses and the availability of extracurricular support, each with mean scores of 3.62. The lowest-rated item, though marginally so, was related to hands-on experience opportunities outside the classroom (Mean = 3.61).
The statistics show that students acknowledge the presence of essential instructional strategies in the department but show moderate variability in responses, as indicated by standard deviations over 1.28 in all cases. This pattern suggests shared but somewhat varied experiences among respondents regarding how instructional culture supports curriculum implementation.
Table 3: Lecturers’ Responses on Instructional Culture 
	Indicator Statements
	Mean
	Standard Deviation
	Qualitative Rating

	
	
	
	

	The teaching methods used in my music education classes align with current trends in the music industry

	3.64
	1.29
	Strongly Agree

	I feel that the teaching approaches in my department allow me to effectively apply what I learn in real-world music settings
	3.62
	1.30
	Strongly Agree

	Classroom activities encourage student-centered learning and active participation
	3.63
	1.31
	Strongly Agree

	The teaching style of lecturers in my department encourages critical thinking and creativity in music
	3.64
	1.29
	Strongly Agree

	I receive adequate opportunities for hands-on experience outside the classroom e.g. performances and outings
	3.61
	1.28
	Strongly Agree

	The music courses I take provide me with practical skills that I can use after graduation
	3.62
	1.30
	Strongly Agree

	The instructional methods used in the class help to bridge the gap between theory and practice in music education
	3.64
	1.29
	Agree

	The music department organizes extracurricular activities that enhance the learning experience
	3.62
	1.30
	Strongly Agree

	The music department offers opportunities for real-world music experiences, such as internships, industry visits or SIWES
	3.62
	1.29
	Strongly Agree

	The way my lecturer teaches in the class has an impact on how I understand music and whether I will practice music after graduation
	3.62
	1.31
	Agree


Source: Field survey, 2025
Table 4: Students’ Responses on Instructional Culture 
	Indicator Statements
	Mean
	Standard Deviation
	Qualitative Rating

	
	
	
	

	The teaching methods used in my music education classes align with current trends in the music industry

	3.64
	1.29
	Agree

	I feel that the teaching approaches in my department allow me to effectively apply what I learn in real-world music settings
	3.62
	1.30
	Agree

	Classroom activities encourage student-centered learning and active participation
	3.63
	1.31
	Agree

	The teaching style of lecturers in my department encourages critical thinking and creativity in music
	3.64
	1.29
	Agree

	I receive adequate opportunities for hands-on experience outside the classroom e.g. performances and outings
	3.61
	1.28
	Agree

	The music courses I take provide me with practical skills that I can use after graduation
	3.62
	1.30
	Agree

	The instructional methods used in the class help to bridge the gap between theory and practice in music education
	3.64
	1.29
	Agree

	The music department organizes extracurricular activities that enhance the learning experience
	3.62
	1.30
	Agree

	The music department offers opportunities for real-world music experiences, such as internships, industry visits or SIWES
	3.62
	1.29
	Agree

	The way my lecturer teaches in the class has an impact on how I understand music and whether I will practice music after graduation
	3.62
	1.31
	Agree


Source: Field survey, 2025
[bookmark: _Hlk200211749]Findings from Table 3 and Table 4 show that lecturers and students generally hold a favourable view of the instructional culture in their departments despite the differing degrees of confidence and consistency. High mean scores, particularly on items relating to teaching methods, global pedagogical trends, use of student-centered methods, and integration of more practical components, are consistent with practices of an effective music teacher outlined by Concina (2023). Concina explains that one of the defining characteristics of a positive and progressive instructional culture is one that prioritizes the learner and connects theory to practice. This way, the learners can relate with both local and international trends.  
Students, however, reported slightly lower and more variable ratings when asked about their instructional experiences, particularly in areas such as practical engagement, use of modern teaching tools, and opportunities for hands-on learning outside the classroom. This suggests inconsistencies in instructional delivery. The perceived disparities in the level of implementation, particularly in practical engagement, cannot be overlooked. This observation aligns with concerns raised by Rinholm, Fredriksen & Onsrud (2023), who emphasized that inconsistencies in any aspect of the pedagogical process can significantly affect the effectiveness of curriculum implementation. For instance, interview responses from some students raise concerns, as they reported that music education often leans heavily on theoretical knowledge with minimal practical exposure. During the non-participant observation, it was discovered that time constraints prevented the lecturer from providing practical illustrations and hands-on activities to reinforce the lesson on the history and characteristics of Renaissance era music. The following week, a follow up was carried out and there were no gadgets available to play Giovanni Pierluigi da Palestrina's "Missa Papae Marcelli. The lecturer could only describe the characteristics of the music verbally but could not play it for the students to listen to and engage. While lecturers believe their methods reflect best practices, they also acknowledge challenges such as inadequate instructional materials and a lack of modern teaching tools.
Several participants (both lecturers and students) explicitly called for the inclusion of modern instruments and technologies, suggesting a disconnect between content delivery and real-world musical practices. These gaps echo Akinsanya & Ojotule’s (2022) critique of passive education systems and reinforce the call for more experiential learning opportunities. Data derived from non-participant observation strengthens the claim by Concina (2023) that meaningful curriculum implementation requires interactive and participatory teaching methods. The contrast between the intended curriculum, in this case, the course content, the implemented curriculum, which refers to what the teacher delivers in class, and the achieved curriculum, representing what the learners internalize, highlights a significant gap that undermines the effectiveness of curriculum implementation. 
Yang (2023) outlines the characteristics of instructional culture as multifaceted and practice oriented. The significance of this was observed in one of the classrooms where the lecturer rehearsed a musical piece with the students, informing them that they would perform it at an upcoming college event. The researcher attended the event and observed the students perform confidently on stage, effectively translating what had been rehearsed in the classroom into a real-life performance before a live audience. This transition from classroom instruction to public performance exemplifies an instructional culture that prepares students for life after school, equipping them with practical experience and professional readiness. Best practices in music education shape the way the lesson is delivered by lecturers and understood by students. Therefore, it becomes imperative to institutionalize contextually relevant instructional strategies to enhance curriculum implementation.
3.3 Comparison of Mean Perceptions 
A comparison of the overall mean and standard deviation of responses from students and lecturers reveals noticeable differences regarding the instructional culture in the colleges of education. Students reported an overall mean score of 3.63 with a standard deviation of 1.30, indicating a moderately positive perception with considerable variability in their experiences. In contrast, lecturers demonstrated a higher overall mean of 4.40 and a lower standard deviation of 0.67, reflecting a stronger and more consistent positive perception of the instructional culture.
These findings suggest that while lecturers believe the instructional culture strongly supports effective curriculum implementation, students’ views are slightly divided, pointing to areas where instructional practices may not fully translate into meaningful learning outcomes. The disparity highlights the need to prioritize students’ expectations by aligning instructional strategies with learning realities.

Fig 1: Comparison of Students' and Lecturers' Mean Perceptions of Instructional Culture in Music Education Programmes
[bookmark: _Hlk200215969]The comparison of students and lecturers overall mean scores reveals a clear perception gap. Lecturers reported an overall mean of 4.40 (SD=0.67) suggesting a strong confidence in the instructional culture. In contrast, students reported a lower overall mean of 3.63 (SD=1.30), indicating moderate satisfaction with the instructional culture. This disparity confirms earlier findings by Ezen (2014) which suggest that institutional stakeholders often perceive teaching effectiveness differently depending on their roles, intentions and expectations.
Lecturers’ favourable ratings may stem from their familiarity with institutional goals and pedagogical strategies. However, students’ experiences within the same environment offer a crucial counterbalance, revealing implementation flaws that are often invisible to lecturers. The qualitative feedback from students highlights a lack of sufficient practical exposure and the continued use of outdated teaching methods. Interestingly, a few of the lecturers interviewed also acknowledged the need for better instructional structures to deliver high-quality teaching. This gap emphasizes the importance of aligning instructional delivery with students' expectations to enhance curriculum effectiveness. As Yang (2023) argues, educational institutions must consider students’ perceptions in instructional planning to ensure curriculum implementation is both relevant and impactful. Without such alignment and inclusion, instructional culture will fall short of its potential to transform music education.
Responses from interview sessions further reveal that the gap between lecturers and students can be bridged through regular evaluations and a robust feedback system. For instance, in one class, students were asked if they understood the lesson, and they all chorused “yes.” However, follow up interviews conducted immediately after the class revealed that some students joined the chorus only to avoid being the odd ones. If real-time feedback mechanisms had been in place, the lecturer could have gained a more accurate sense of how effective the teaching had been.
These findings point to a disconnection between instructional delivery and student learning experiences. While institutional actors may operate with the best intentions, the absence of timely and authentic student feedback creates blind spots that impede teaching effectiveness. Addressing this gap requires synergy between teachers and students in pedagogical planning. Such collaboration will help minimize discrepancies in data, leading to more impactful curriculum implementation.
4. Conclusion

This study examined the characteristics that define instructional culture in music education, influence of instructional culture on curriculum implementation and identified best practices across two institutions. The findings reveal that while lecturers consistently reported that they practice positive and productive instructional culture, students expressed moderate satisfaction with the culture in their department. Key differences were observed in perceptions regarding practical engagement, with lecturers largely reporting that their instructional methods are effective but the students highlighted gaps in hands-on learning and access to musical instruments. These disparities in perception highlight the need for further alignments between teaching practice and students’ expectations.
The study also revealed that instructional practices which connect theory with real life applications, encourage critical thinking, promote student centered learning and provide opportunity for real life practice, are widely accepted as best practices. However, infrastructure and resource limitations were topmost concerns among both groups, pointing to the need for better institutional support to enhance curriculum implementation.
This study therefore suggests that improving the connection between instructional culture and curriculum delivery in music education requires concerted efforts. These efforts should address practical engagement both in and out of the classroom, as well as resource disparities, particularly the availability of musical instruments and access to technological equipment, to ensure a more responsive and inclusive learning environment.

Consent 

The respondents were informed about the purpose of the research, and they all give their consent. They were also advised of their rights to withdraw at any time without consequences.

Ethical approval 

Prior to starting the study, ethical approval was obtained for all protocols from the Federal College of Education, Abeokuta ethics committee.
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