


CONSTRUCTIVIST STRATEGIES COMMONLY USED BY SOCIAL STUDIES TEACHERS IN TEACHING SOCIAL STUDIES IN NORTHERN PHILIPPINES


ABSTRACT

[bookmark: _GoBack]Constructivism is the theory that says students construct their own understanding. There are already series of studies that highlights the role of implementing constructivism inside the classroom that suggests its effectivity in terms of the learner’s active engagement. Moreover, constructivism emphasizes student-centered learning, where teachers guide rather than direct, fostering deep understanding and application. Hence, students should not focus on information being spoon fed by the teachers rather it should be student-centered approach wherein the teachers inspire the learners to further discover things on their own. However, there are also challenges to teachers, particularly those who are teaching Social Studies, indicating difficulties in the implementation of constructivist strategies. Utilizing a qualitative approach, the study used thematic analysis as an approach in interpreting the data. The participants of this research consists of six Junior High School Social Studies teachers. Findings reveal that strategies such as think-pair-share, collaborative learning, and Socratic questioning are frequently used in classroom instruction, while more complex approaches like project-based and case-based learning were considered difficult to implement. Teachers identified several challenges including limited instructional time, lack of resources, differences in students’ learning styles and paces, classroom management difficulties, and inadequate training in assessment. Despite these constraints, the use of constructivist strategies was found to enhance student participation, motivation, and the development of higher-order thinking skills. The study highlights the need for continuous teacher training, adequate resource support, and contextual adaptation to promote more effective use of constructivist methods in Social Studies education. This study serves as a foundation for future research on enhancing constructivist strategy implementation by addressing classroom challenges and exploring student outcomes across varied educational contexts.
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INTRODUCTION
	The constructivist theory is based around the idea that learners are active participants in their learning journey; knowledge is constructed based on experiences. As events occur, each person reflects on their experience and incorporates the new ideas with their prior knowledge. Learners develop schemas to organize acquired knowledge. This model was entrenched in learning theories by Dewey, Piaget, Vygotsky, Gagne, and Bruner (Kurt, 2021).
	Research reviews examine cooperative learning practices, finding them an effective pedagogical method in promoting socialization and academic learning from various educational levels. It is mentioned in the review that students can perform tasks in collaboration toward a goal that they may find difficult to perform alone. The review also points out that teachers play a significant role in developing the environment that enables collaborative learning, which in turn helps develop critical thinking and learning skills among students (Deysolong, 2023).
	Collaboration conducts a good number of research findings to endorse collaborative learning strategies as improving confronted student outcomes. For example, one study showed that the think-pair-share strategy improved students' oral communicative skills, facilitated a cooperative environment for learning, and enhanced motivation for learning. On the basis of these results, the researcher recommended embedding more think-pair-share activities in English textbooks and practices for the development of students' oral communication skills. This supports the great influence that cooperative learning strategies yield on knitting students to engage and enhance their learning prospects (Gill, 2017).
	Constructivist approaches have assumed considerable importance in learner-centered instruction, active engagement, and knowledge-building endeavors. Investigations have found that constructivism lay emphasis on critical elements such as prior knowledge, social interaction, and cognitive conflict in the learning. Constructivist practice matches the hands-on problems of present educational theories with strategies for enhancing classroom practice. Constructivism tries to ensure the significance of activities and student participation in facilitating meaningful comprehension and experiences in learning. The application of constructivism, nonetheless, encounters several areas of difficulty especially in the context of traditional education. With barriers preceding its use, transformational learning is an outcome of well-conducted constructivist principles, if implemented well, at least according to experimental investigations. Therefore, it remains a powerful pedagogy for both educators and policymakers (Priyamvada, 2018).
	Adopting project-based learning (PBL) for positive active students has become a burning topic in higher education, supporting critical thinking and solving real-world problems. An individual undertaking recently examined the journeys of undergraduate students with PBL in research methodology and software engineering and found PBL to be exceptionally good at fostering deep understanding and a practically applicable use of what he or she has learnt. Nevertheless, the areas of difficulty are adjusting from lecturing modes and addressing logistics in terms of the collaborative aspect. The study pointed to crucial areas such as the need for regular attendance, iterative feedback, and teaching such skills as time management and problem-solving as indicators that PBL, if applied well, could produce better learning outcomes and engagement among students (Karan & Brown, 2022).
	The recent study into the effect of PBL in teaching Social Studies 'in the New Normal' in 2023 disclosed that this method was highly conducive to advancement of critical thinking among students. By taking a grounded theory stance, the study showed that PBL promotes deeper learning through active engagement and collaborative problem-solving. This research adds to the increasing debate surrounding post-pandemic educational practices and offers an insight into the importance of using adaptive approaches, such as PBL, to prepare students for life in a rapidly changing world (https://www.facebook.com/uijrt, 2024).
	Teacher training in Project-Based Learning was studied, with positive findings for student outcomes. The experiment compared groups of 127 students taught by trained teachers using PBL, untrained teachers using traditional methods, and untrained teachers using PBL. The results show noteworthy improvement in students taught by trained teachers using PBL in applying knowledge and also maintaining a more positive attitude to learning, especially in mathematics. The study emphasized the need for training teachers on metacognitive strategies so that such training improves the learning experience and outcomes of students, showcasing the potential for PBL in enhancing both learning and attitude.
	This study aims to identify the most commonly used constructivist strategies and those that are most challenging to implement among Social Studies teachers. It specifically seeks to answer the following research questions:
1. [bookmark: _Hlk196761133]What are the constructivist strategies you use in your Social Studies classes?
2. In your own experience as a Social Studies teacher, what are the top three most difficult constructivist strategies?
3. What challenges do you think you might encounter in using these strategies that are difficult in your class?
4. [bookmark: _Hlk196762481]What challenges do you face in supporting each student in a constructivist classroom?
5. In your opinion, how do constructivist teaching strategies impact student engagement and learning outcomes?


METHODOLOGY
	The study utilized a qualitative research design employing thematic analysis to explore the experiences and perspectives of Social Studies teachers concerning constructivist teaching strategies. This design allowed for deeper insights into classroom practices, perceived challenges, and the effects of constructivist strategies of student engagement and learning. The use of open-ended questions and flexible discussions aimed at making some themes and patterns clear in the implementation of constructivist pedagogy in the real classroom. 

The study was set up in a selection of Junior High Schools with emphasis on six Social Studies teachers. Of the participants, five were from a public secondary school while one was from a nearby private school. The schools were chosen on the basis of accessibility and proximity of the respondents to the researcher. The conditions enhanced communication and ease of access for data collection, thereby enriching the study with varying of perspectives. 

	A letter requesting permission to carry out the study was submitted to the school principal. With some procedures in place by the principal, the permission to commence data collection was granted by meeting with Social Studies teachers of the respective schools. A questionnaire was then prepared for all participants to provide constant, reliable information regarding problems teachers face regarding implementing constructivist strategies. Structured interviews were selected to ensure uniformity in data collection with controlled comparison in analysis. The data were analyzed using thematic analysis to identify the themes and common challenges teachers encounter in their classroom practices. 

	Those data collated from the study were analyzed by means of the 6-phase coding structure espoused by Braun and Clarke (2013): (1) familiarization with the data, (2) initial coding, (3) thematic grouping of codes, (4) theme review, (5) theme evaluation, and (6) finding disseminations.

RESULTS AND DISCUSSION
	The study explored the use of constructivist strategies by Social Studies teachers in the Northern Philippines, focusing on both the strategies most commonly used and the challenges teachers face in their implementation. The results of this study highlight significant trends in the adoption of constructivist strategies, as well as the hurdles encountered by teachers in supporting student learning effectively.

Constructivist Strategies Used by Teachers. The results shows that the most commonly used constructivist strategies by Social Studies teachers include think-pair-share, collaborative learning, and Socratic questioning. Think-pair-share was also mentioned by Reading Rockets (2023) stating it is a strategy to make the students work together to solve a problem or answer a question with different subject areas. Active and Collaborative Learning Strategies - Teaching and Learning Center (2024) also stated that think-pair-share is a reliable strategy to promote active learning as well as collaborative learning. Thus, these strategies are most likely to implement in their class since it is easier to implement and still be able to encourage active participation and allow students to interact with peers and deepen their understanding of the subject matter. While reflective journals, role-playing, and simulations, were also used by several teachers, though used occasionally. 

	Concept mapping, case-based learning, and gamification were used by a relatively small percentage of respondents, suggesting that although Social Studies teachers recognize their potential to improve learning, their perceived complexity has prevented them from utilizing these strategies. This is similar to the study of Krath, Schürmann, and von Korflesch (2021) wherein gamification can have positive outcomes though it can be complex to implement. Although they were rarely applied, project-based learning, problem-based learning, and peer teaching were all discussed. A study in the barriers of implementing problem-based (Tefera et al., 2024) also suggest that implementing problem-based learning can be challenging due to complexity of barriers. While inquiry-based learning and scaffolding received moderate attention. 

Challenges in Implementing Complex Strategies. In the study, respondents mentioned challenges they faced when trying to implement a more complex constructivist strategy. This includes time constraints due to heavy workload required in preparing the lesson and in the assessing the learner’s progress. It was also cited that these strategies require significant upfront effort, making them difficult to implement consistently. Furthermore, differences in the pace of learning between students, as well as their gaps in basic knowledge, further complicate the use of these strategies. Classroom management issues in the study was also mentioned especially when applying constructivist strategies based on student independence. The findings align with the recent study of Deng (2025), who found out that constructivism though advocates active learning, teachers face various problems such as task design complexity and increased burden in implementing constructivist teaching strategies.

Support for Students in a Constructivist Classroom. Supporting students in a constructivist classroom is also challenging. Teachers noted that engagement is very hard to maintain, especially when their learners have different amounts of previous knowledge and dissimilar levels of learning abilities. Teachers are troubled in applying strategies that would work for all of them. Some teachers additionally stated that it was not really easy to balance the huge load of their lesson preparation and assessment with giving personalized support for each one of the students. A recent study of Nguyen (2024) also highlighted that implementing constructivist approach can be challenging to teachers in terms of conceptual, pedagogical, cultural, political, and technological dilemmas. Thus, differentiated is recommended, though it is not easy to implement due to their workload.

	Classroom management has been another common difficulty, with teachers finding it difficult to keep students focused during activities requiring collaboration and independent work. This appears to be particularly difficult in cases where some students can truly be self-directed, as opposed to others in the same group needing much guidance and support. The lack of resources and time constraints further compound the problem and make equitable support even more difficult among all learners. The study of Nguyen (2024) mentioned above, also found in their study the problems regarding the time in preparing the lessons. This implies that time is undeniably an obstacle in implementing constructivist strategies. 

The Impact of Constructivist Strategy on Student Engagement and Learning Outcomes. Despite the challenges stated above, some teachers have viewed constructivist strategies to have positives with respect to students' engagement and learning outcomes. This is also based on McLeod (2025) that constructivism holds the learning demands active engagement rather than passive reception of facts. One of the largest recognized benefits is that through active learning, the meaning of the learning experience was built. As reported by the teachers, students' engagement in their learning provides the opportunity to enter into learning experiences that promote depth of knowledge and self-awareness toward their learning. This is similar to the blog of Active and Collaborative Learning Strategies - Teaching and Learning Center (2024) where it mentioned teachers who use constructivism in their classroom promote higher order thinking skills, such as critical thinking and problem-solving skills. Through this, then follows the students’ providing answer inside the classroom rather than just listening.
	
The teachers also identified the fact that greater motivation among students and an attitude of responsibility can be achieved mainly through the introduction to constructivism. Teachers stated that the more students are given the opportunity to interact actively with the content, the more they develop a sense of ownership over their own learning, contributing to better retention of information and deeper understanding of concepts. This is further supported by James (2025) who demonstrated that learning shifts from the teacher to the student, highlighting student’s voice, choice, and personal learning experiences.
CONCLUSION
	The study reveals about the use of constructivist techniques for classroom instruction by the Social Studies teachers in the Northern Philippines as well as the struggles they usually face. It became evident that among the methods used by teachers were think-pair-share, collaborative learning, and Socratic questioning, mainly because they were easier to apply, even though they still encouraged student participation and deeper thinking on the part of students. On the other hand, more complex methods such as project-based and case-based learning were rarely applied mainly due to constraints on time and resources, diverse student needs, and challenges related to classroom management.
	However, teachers maintain that constructivist approaches are worthwhile to use despite these hindrances. With these methods, students would be involved, motivated, and accountable for their learning. Students would learn much better if they could be active participants, giving strong and enticing argument for more critical skills like critical thinking and problem-solving.
	Overall, the study tells that constructivist strategies hold a lot of potential in making Social Studies more meaningful and enjoyable. However, for the methods to work effectively, they should be supported by teachers through training, resources, and flexibility to adapt strategies to their unique classroom situations. Constructivist teaching can definitely make a big difference in learning with the right support.
RECOMMENDATIONS
	Given the results of this study, it’s important for schools and education leaders to support Social Studies teachers by offering regular, hands-on training that focuses on using constructivist strategies like project-based and case-based learning. Teachers also need sufficient time and resources to adequately design and implement learning activities, which are otherwise difficult to do by large class sizes, heavy workloads, and other related factors. Bringing teachers together in collaborative workshops and professional learning groups can also make a huge difference. Finally, rich and meaningful research should enhance our understanding of the extent to which various strategies are relevant in maintaining different school settings, leading to more productive uses in fostering teaching and learning.
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