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Abstract
This study investigates how peer pressure and the school environment affect the academic performance of secondary school students in Ijebu East Local Government Area, Ogun State, Nigeria. Using a descriptive survey design, data were collected from 114 randomly selected senior secondary students across four public schools. A structured questionnaire assessed students’ perceptions of peer influence and school conditions. Analysis with SPSS version 23 revealed that 90.3% of students acknowledged peer pressure’s influence on their academic performance, often prioritizing peer approval over academic duties. While positive aspects of the school environment such as clean classrooms, safety, and good facilities were seen as supportive of learning, students also identified significant challenges, including poor infrastructure like inadequate laboratories, libraries, and utilities. The study found that the combined effects of peer pressure and environmental deficiencies negatively impact academic outcomes. To address these issues, the study recommends peer mentorship programmmes, improved infrastructure, continuous teacher training, and enhanced student support services such as counseling and feedback mechanisms. These strategies aim to build a more conducive school environment and encourage positive peer influence. The study highlights the importance of a comprehensive approach involving educators, parents, and policymakers to foster academic success among students.
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1. Introduction
Academic performance is a primary concern in education, serving as a benchmark for school effectiveness. It reflects how well students meet learning objectives and is commonly assessed through grades, GPA, standardized test scores, assignments, projects, and participation in school activities. Strong academic performance is linked to better economic prospects and social stability, making it a key focus for parents, educators, and policymakers.
Academic achievement refers to the attainment of specific educational goals within a set timeframe. It includes not only cognitive ability but also traits like self-control, discipline, and productivity. The type of school a student attends significantly shapes their academic experience. A school is more than a physical space, it plays a crucial role in academic, emotional, and social development.
Thapa, Cohen, Guffey, and Higgins-D’Alessandro (2013) argue that school climate significantly influences student outcomes, including academic achievement and behavioral development. A positive school environment is characterized by supportive relationships, a sense of safety, and a culture of learning and equity. According to Wang and Degol (2016), such an environment boosts student participation, reduces absenteeism and bullying, and supports consistent academic engagement.
Teacher-student and peer relationships are essential in fostering a sense of belonging and motivation (Cornell & Huang, 2016). Additionally, physical conditions—like clean facilities, good lighting, ventilation, and well-equipped libraries and laboratories—also contribute to student success. The U.S. Department of Education (2014) highlights that well-maintained school buildings positively affect both student health and teacher retention. Effective school administration, including resource and facility management, is also critical and can have a greater impact on teaching quality than individual educators.
Peer pressure, whether direct or indirect refers to the influence exerted by peers to conform to group behaviors or expectations. It can be either negative, leading to risky behavior and distraction from studies, or positive, fostering motivation and collaboration. A student’s academic performance can be shaped by the attitudes of their peers; for example, associating with dropouts may lower motivation, while being among academically driven peers may enhance it. Peer influence and school environment are thus interconnected factors that affect academic achievement. However, despite extensive research, the interaction between these two variables is not fully understood in all contexts. This study aims to explore the combined impact of peer pressure and school environment on the academic performance of secondary school students in Ijebu East Local Government Area, Ogun State, Nigeria.
1.2 Statement of the Problem
Academic performance among secondary school students in Ijebu East Local Government Area of Ogun State has shown fluctuating trends, raising concerns among educators, parents, and policymakers. Two key factors that may influence students' academic outcomes are peer pressure and the school environment. Peer pressure can lead students to engage in either positive or negative behaviours, while the quality of the school environment including physical facilities, teacher support, and discipline can significantly impact learning. Despite the recognition of these factors, there is a lack of empirical studies specifically examining their impact on academic performance in this region. Therefore, this study aims to investigate the extent to which peer pressure and the school environment affect the academic performance of secondary school students in Ijebu East LGA.
1.3 Research Objectives
1. To examine the influence of peer pressure on the academic performance of secondary school students in Ijebu East Local Government Area.
2. To assess the impact of the school environment on students' academic performance.
3. To determine the combined influence of peer pressure and the school environment on academic performance among secondary school students in the area.
1.4. Research Questions
1. How does peer pressure affect the academic performance of secondary school students in Ijebu East LGA?
2. What is the impact of the school environment on the academic performance of students in Ijebu East LGA?
3. To what extent do peer pressure and the school environment jointly influence students' academic performance in the region?
1.5. Research Hypotheses
1. H₀₁: Peer pressure has no significant effect on the academic performance of secondary school students in Ijebu East LGA.
2. H₀₂: The school environment does not significantly affect the academic performance of students in Ijebu East LGA.
3. H₀₃: Peer pressure and the school environment do not jointly have a significant effect on students' academic performance in Ijebu East LGA.
2. Literature Review 
Peer Pressure and Its Impact on Academic Performance
Peer pressure is a common social phenomenon, especially among adolescents and young adults. It refers to the influence exerted by peers to conform to group norms, values, or behaviors. While it is often linked with negative behaviors such as substance abuse and delinquency, peer pressure can also result in positive outcomes like academic motivation and social bonding (Brown, 2020; Steinberg & Monahan, 2007).
Adolescence is a particularly vulnerable stage for peer influence, as individuals are forming their social identities. The adolescent brain is highly sensitive to social rewards, making peer approval especially influential during this period (Casey et al., 2010). Research indicates that adolescents are more likely to engage in risky behaviors—such as smoking, drinking, and rule-breaking—when their peers model or approve of such actions (Allen & Brown, 2016).
Steinberg and Monahan (2007) emphasized that peer pressure significantly influences adolescents' decisions related to alcohol use. Their study found that the perceived approval of peers greatly increased the likelihood of drinking behavior. Similarly, Brown (2020) reported that peer pressure shaped academic outcomes, either positively or negatively, depending on the nature of peer interactions.
2.1 Mechanisms of Peer Pressure
The mechanisms behind peer pressure are complex. Cialdini and Goldstein (2004) argue that peer pressure functions through social norms and group dynamics. The desire for acceptance and fear of exclusion often drive conformity. Johnson et al. (2019) found that adolescents were more likely to follow peer behaviors when there was group unanimity, illustrating the role of group cohesion.
Moreover, peer pressure is not always overt. Subtle influences such as social comparison and emotional contagion can exert considerable pressure without direct coercion (Garcia et al., 2017). These forms of influence highlight the nuanced and often indirect nature of peer pressure.
2.2 Peer Pressure and Academic Performance
Research suggests that peer pressure significantly impacts students' academic performance. Mordi and Onoyase (2025) found a negative correlation between peer pressure and academic performance among Nigerian senior secondary students. Similarly, Abbas et al. (2025) identified a weak negative association among Pakistani university students, indicating that peer pressure may distract from academic goals.
Nonetheless, positive aspects of peer influence are increasingly recognized. Ryan and Shim (2018) found that peer encouragement in academically focused environments improved students’ performance by reinforcing good study habits and aspirations. In contrast, peer groups that devalue education often discourage academic effort. Allen and Brown (2016) demonstrated that affiliation with such groups can lead to disengagement and even increased dropout rates.
2.3 Negative Impacts of Peer Pressure
Many studies have highlighted the adverse effects of peer pressure on behavior and academic success. Oladiji (2023) reported that peer pressure contributed to student misconduct in Osogbo, Nigeria, emphasizing the need for targeted interventions. Similarly, Saka and Abdullahi (2022) found that peer pressure and gender influenced social media use and academic achievement in Wukari, Nigeria. Excessive social media engagement driven by peers often reduced students’ academic focus and performance.
Nwamadi (2022) examined the impact of peer pressure on students’ performance in English Language in Rivers State, Nigeria, finding a clear negative effect. These findings underscore the critical role peer dynamics play in shaping educational outcomes.
2.4 Positive Aspects of Peer Influence
Despite its risks, peer interaction can positively influence academic performance. Liu (2023), in a study of Chinese high school students, found that supportive friendships and collaborative learning improved academic outcomes. Encouraging positive peer relations can thus be a strategic approach to boosting academic success. Sarfika et al. (2024) explored the link between academic stress and peer pressure among Indonesian junior high school students. While peer pressure was associated with greater academic stress, the impact varied by grade level, showing that context and timing are important variables.
Chala and Asefa (2023) examined how peer pressure and self-efficacy relate to academic success. They found that while peer pressure had a negative impact, self-efficacy positively influenced performance, indicating a complex interaction between internal confidence and external social forces. Additionally, Ifeanyi (2023) studied senior secondary school students in Kaduna State, Nigeria, and found that peer pressure affected both performance and retention in biology. This highlights that peer dynamics can influence not only academic scores but also the long-term retention of knowledge.
2.5. Interplay of Peer Pressure with Other Psychological Factors
Peer pressure interacts with other psychological elements to influence students' academic outcomes. Mordi (2022) examined the combined effects of self-esteem, peer pressure, and test anxiety on academic performance among senior secondary students in Delta North Senatorial District, Nigeria. The study found significant correlations among these factors, indicating that peer pressure can amplify academic anxiety and impact performance.
The influence of peer pressure also differs by gender and context. Alhassan et al. (2024) explored peer pressure and gender as correlates of psychological well-being among senior secondary school students in North-West Nigeria. Their findings revealed a significant positive correlation between peer pressure and psychological well-being, with notable gender-based differences. This highlights the importance of gender-sensitive approaches when addressing peer influence.
2.6. School Environment and Academic Performance of Secondary School Students
Environmental factors, including noise levels, ventilation, and commute distance, significantly affect students' academic performance. Okoi et al. (2022) reported that long commutes and noise pollution negatively impact academic outcomes in Calabar Metropolis. Similarly, Sangodapo and Ola (2023) found that schools located in quiet, accessible areas tend to record better student performance, suggesting that factors such as air quality and reduced disturbances support effective learning.
2.7. Physical Infrastructure and Learning Facilities
Adequate physical infrastructure—such as equipped classrooms, libraries, and laboratories—is crucial for improving student performance. Mangut (2023), in a study conducted in Jos South, Plateau State, revealed that poor physical environments, inadequate learning resources, and insufficient library services adversely affect academic achievement. Research from Calabar Metropolis also indicated that inadequate ICT facilities and poorly ventilated classrooms hinder student progress.
2.8. Teacher Quality and Human Relations
Teacher quality and classroom relationships are critical to academic success. Ozuluonye et al. (2023), in the Enugu Education Zone, identified overcrowded classrooms and strained teacher-student relationships as major challenges affecting student achievement. Positive interactions foster a conducive learning environment, enhancing student engagement and performance.
Effective teaching strategies and strong interpersonal connections between teachers and students significantly influence academic outcomes. Pervin, Ferdowsh, and Munni (2021) found a strong positive correlation (r = 0.70, p < 0.05) between teacher-student interactions and academic achievement. Luo et al. (2024) further demonstrated that teacher-student relationships affect academic outcomes through academic engagement, with self-control acting as a mediating factor. Students with higher self-control benefit more from positive relationships with their teachers.
Similarly, Akrofi Baafi (2020) emphasized that students performed better when they experienced low-conflict, positive relationships with their teachers. Xu and Qi (2019) also found that teacher-student interactions influence academic achievement through self-efficacy. Their study showed that building strong teacher-student relationships can boost students’ belief in their abilities and improve performance. This conclusion is supported by Lei et al. (2016), whose meta-analysis found that positive teacher-student relationships are associated with reduced externalizing behavior problems and improved academic performance. The consistent evidence underscores the value of nurturing supportive, high-quality relationships between teachers and students as a pathway to academic success.
2.9. School Climate and Student Well-being
Academic outcomes are positively impacted by a supportive school climate that is marked by safety, inclusivity, and emotional support. Insecurity in the school environment, such as exposure to bullying and violence, impairs students' focus and academic performance. A study conducted in Imo State Ojukwu (2020) found that issues related to insecurity, such as substance abuse and cult activities, result in higher dropout rates and lower academic performance.
3. Research Methodology
This study adopted a descriptive survey research design. The target population consisted of senior secondary school students from four selected schools in the Ijebu East Local Government Area of Ogun State, Nigeria. The schools involved in the study were: Itele High School, Ijebu-Itele, Comprehensive High School, Iwaye, Ijebu Ife, Imobi Community High School, Oke Igbaga, Community Grammar School, Owu-Ikija. The total student population across these schools was 1,136. A sample size of 10% of the total population, approximately 114 students, was selected for the study. 
A simple random sampling technique was employed to ensure that every student had an equal chance of being selected, thereby minimizing selection bias. A structured questionnaire, developed by the researchers, served as the primary instrument for data collection. The questionnaire was designed to elicit relevant information from the respondents concerning the variables of interest. It included both closed-ended and scaled items to facilitate ease of analysis. The collected data were coded and entered into the Statistical Package for the Social Sciences (SPSS), version 23, for analysis. Descriptive statistics such as frequencies, percentages, and charts were used to present the results. This approach provided a clear and concise summary of the data, aiding in the effective interpretation of the findings.
4. Presentation of findings
Table1: Distribution of the Population and sample size across the schools is as follows:
	SN
	Name of School
	Population
	  10% Sample

	1
	Itele High School, Ijebu-Itele
	240
	24

	2
	Comprehensive High School, Iwaye, Ijebu Ife
	324
	32

	3
	Imobi Community High School, Oke Igbaga
	304
	30

	4
	Community Grammar School, Owu-Ikija
	268
	27

	
	Total
	1136
	113


The above table shows the total population of the senior secondary schools across the four schools, which is a total of 1,136 students. The total sample size taken was 113, representing approximately 9.95% of the total, which aligns closely with the intended 10% sampling. Therefore, the sample distribution is proportional, balanced, and methodologically sound, with each school contributing a roughly 10% sample of its population. This ensures fair representation and strengthens the reliability of any analysis or inference drawn from the sample data.
Table 2: Gender of the respondents 
	Gender
	Frequency
	Percent

	
	Male
	38
	33.6

	
	Female
	75
	66.4

	
	Total
	113
	100.0


From the above table, the female respondents make up the majority of the sample at 66.4% (75 students). While the males represent 33.6% of the sample (38 students). These show that there is a notable gender imbalance in the dataset, with almost twice as many females as males. Indicating that female respondents were more in the schools studied.
Table 3: Age Range of the respondents
	Age Range 
	Frequency
	Percent

	
	10-13
	27
	23.9

	
	14-17
	72
	63.7

	
	18-21
	14
	12.4

	
	Total
	113
	100.0


The above table shows that the dominant age group was 14–17 age years old comprising 63.7% of the total sample. This suggests that the population studied is primarily adolescents in middle to late teenage years.
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The chart above presents responses to a set of statements exploring how peer pressure influences the academic performance of secondary school students. The majority of respondents, 22 (19.5%), agreed that when they try to impress their friends instead of focusing on their studies, their academic performance suffers. This suggests that peer influence can indeed harm academic performance for some students. This was followed by 18 respondents (15.9%) who indicated that their peers sometimes pressure them to skip class or avoid school-related activities. This shows that peer pressure is noticeable in this context, though it is still not overwhelming.
Similarly, 15 (13.3%) of the respondents agreed that they avoid participating in class or completing homework to avoid being labeled a "nerd." This reflects how peer pressure affects students' willingness to engage academically. Additionally, 14 students (12.4%) agreed that their friends tend to influence their study decisions more than their teachers. This shows that social factors, such as peer opinions, may override educational guidance in some cases.
Another 14 respondents (12.4%) also agreed that because their friends consider it uncool, they sometimes feel embarrassed to show interest in schoolwork. This emphasizes how peer pressure can affect students' attitudes toward their education. In the same vein, 11 respondents (9.7%) agreed that their need to fit in socially has negatively affected their academic performance. This confirms that social pressures can indeed have a negative academic impact.
Likewise, 10 respondents (8.8%) agreed that they often put off doing their schoolwork in an attempt to fit in with their friends. This shows that only a few students procrastinate or delay their schoolwork due to peer pressure. Lastly, 9 respondents (8.0%) agreed that their peers often distract them from their academic goals. This relatively lower percentage suggests that peer influence is less about general distraction and more about specific academic behaviors (e.g., skipping classes or avoiding schoolwork).
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The chart above illustrates how various aspects of the school environment affect the academic performance of secondary school students. The majority of respondents, 22 (19.5%), agreed that the classroom environment at their school effectively supports learning. This indicates that many students perceive their learning environment positively, which is essential for academic engagement and success. Following closely, 21 respondents (18.6%) believe their school is clean and well-maintained. This suggests that a clean and orderly environment likely contributes to better students focus and overall well-being. Another 20 students (17.7%) reported feeling safe and secure on school premises. This underscores the importance of safety, as a secure environment enhances students’ ability to concentrate and actively participate in learning. Additionally, 16 respondents (14.2%) agreed that there are sufficient textbooks and educational resources available. This implies that access to learning materials plays a supportive role in academic achievement. 15 students (13.3%) stated that the classrooms and seating arrangements are adequate and comfortable. This suggests that physical comfort in learning spaces can influence student attention and stamina during lessons. 
Meanwhile, 13 respondents (11.5%) agreed that their teachers are skilled and provide high-quality instruction. Although not the lowest, this relatively modest percentage may indicate concerns about teaching quality or students’ perception of it, which is critical given the central role of teachers in education. In contrast, only 3 students (2.7%) reported that their school has functional laboratories and a well-equipped library. This low figure highlights a significant shortfall in essential academic infrastructure needed for science and research-based learning. 
Lastly, 3 respondents (2.7%) also agreed that there is a consistent supply of water and electricity at the school. These points to a major deficiency in basic utilities, which can negatively impact the overall learning experience and comfort of students.
Chart 4:
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The chart above illustrates the extent to which peer pressure and the school environment jointly influence students' academic performance. The majority of the respondents (21) agreed that their academic performance is significantly affected by both the school environment and peer pressure. This suggests a strong perceived connection between these two factors and academic outcomes. Most students believe that these influences together shape their academic success. Another group of 21 respondents indicated that a supportive school environment can help reduce the negative effects of peer pressure. This highlights the critical role schools play in buffering the adverse impact of peer influences, acting as a protective factor. Additionally, 20 respondents stated that they are more likely to succeed academically when both their school and peers support their learning. This emphasizes that dual support—both from the school environment and peer relationships—fosters academic achievement. 
Similarly, 13 respondents reported that negative peer pressure combined with an unfavorable school environment hinders their academic performance. This demonstrates students' awareness that negative influences from both peers and the school climate can jointly derail their academic progress. Another 12 percent of respondents agreed that encouragement from both peers and teachers motivates them to succeed. This implies that academic motivation is closely linked to support from both authority figures and peer groups, underscoring the synergistic effect of positive relationships. 
Likewise, 10 respondents believe that a strong academic culture shared by both teachers and students leads to improved performance. This suggests that students thrive in an environment where academic achievement is a shared value. In conclusion, only 8 percent of respondents felt that their academic behavior is shaped by both school policies and their peers. Another 8 percent noted that formal rules and informal peer norms together influence their academic behavior. This implies that when both friends and the school environment exert a positive influence, students feel more academically empowered.
5. Discussion of the Findings
The study revealed that 90.3% of respondents experienced some degree of peer pressure, with many reporting efforts to impress their friends at the expense of academic focus. This finding aligns with prior research by Allen and Brown (2016) and Casey et al. (2010), who explored adolescents’ heightened sensitivity to social rewards. Their work supports the conclusion that peer approval often motivates students, sometimes to the detriment of their academic priorities.
Further evidence of the adverse academic effects of peer pressure comes from Mordi and Onoyase (2025) and Abbas et al. (2025), who identified a negative correlation between peer influence and academic performance. These studies echo the current findings, reinforcing the idea that peer dynamics can distract students from educational goals.
The study also highlights the ubiquity and complexity of peer pressure, noting that many students do not perceive it as overt or coercive but still feel its effects. This observation is consistent with Garcia et al. (2017), who describe peer influence as often subtle, manifesting through mechanisms like emotional contagion.
Regarding the school environment, the study found that classroom cleanliness, safety, and general environment were viewed most positively by students. In contrast, infrastructure and teaching quality received less favorable evaluations. This pattern is well supported by Okoi et al. (2022) and Sangodapo and Ola (2023), who noted that physical factors such as noise levels, location, and cleanliness significantly influence academic performance. Similarly, Mangut (2023) and Ozuluonye et al. (2023) discussed the negative impact of poor infrastructure, inadequate facilities, and overcrowded classrooms, which supports the respondents’ concerns about the lack of functional laboratories, libraries, and utilities.
Notably, only 11.5% of respondents emphasized teaching quality, indicating concerns about instructional effectiveness. This aligns with the findings of Pervin et al. (2021) and Luo et al. (2024), who stressed the importance of effective teaching methods and positive teacher-student relationships for academic success. These insights suggest that instructional quality may warrant greater attention in the educational context under study.
Finally, the study explored the interplay between peer influence and the school environment, concluding that academic performance is shaped by their interaction. This conclusion is supported by Chala and Asefa (2023) and Mordi (2022), who examined how peer pressure interacts with psychological variables such as self-efficacy and anxiety, demonstrating that it rarely acts in isolation. Ojukwu (2020) similarly highlighted the harmful effects of unsafe school environments, including bullying and substance abuse, further validating the importance of cleanliness and safety. Additionally, the meta-analysis by Lei et al. (2016) supports the idea that supportive social dynamics—both peer-related and institutional—promote better academic outcomes, while negative or poorly developed environments hinder them.
Conclusion and Recommendations
The study found that, depending on the type of peer interactions, peer pressure can have both beneficial and negative effects on students' academic behaviour. Positive peer pressure can encourage students to associate themselves with high-achieving peers, improve their study habits, participate actively in class, and pursue academic greatness. On the other hand, unfavourable peer pressure might result in disengagement, absenteeism, or the adoption of unhelpful habits that impede academic progress. Peer pressure's dual character emphasises how it can be used in educational contexts as a resource and a risk.
The study underlined the significance of the school environment in influencing academic success in addition to peer pressure. Students' academic success was discovered to be directly impacted by important elements like the availability of sufficient learning resources, the quality of the teacher-student connection, and the state of the school's infrastructure. Effective learning and the welfare of students are made possible by a school environment that is safe, supportive, and well-resourced. Crucially, a complex and dynamic link that further affects academic achievement was shown in the interaction between peer pressure and the school environment. To improve student achievement, these findings highlight the necessity for educators, parents, and legislators to actively cultivate supportive peer networks and make investments in high-quality, encouraging learning settings.
5.2. Recommendations
The following are the recommended strategies for enhancing peer influence, the school environment, and students’ academic performance
1. Establish peer mentorship programs rather than encouraging rivalry and unhealthy peer pressure, schools should implement mentorship programs in which high-achieving students positively support and influence their peers. This fosters collaboration and promotes shared academic development.
2. Improve the school environment: The school environment has a significant impact on students’ morale and concentration, it is vital to maintain clean, safe, and orderly premises. A well-managed environment enhances focus and cultivates a more positive attitude towards learning.
3. Address infrastructure deficiencies: Essential facilities such as science laboratories, libraries, and utilities should be upgraded. These resources are vital for hands-on, experiential learning and must be functional and easily accessible to all students.
4. Promote continuous professional development for teachers: With teaching quality reportedly as low as 11.5%, it is crucial that schools invest in ongoing professional development for educators. Strengthening teachers’ skills and instructional strategies is key to improving student engagement and overall academic outcomes.
5. Enhance classroom comfort and learning resources: To support student comfort and academic success, classrooms should be equipped with appropriate learning materials, including up-to-date textbooks, ergonomic seating, and other essential educational tools.
6. Foster a positive peer culture through: Counseling: Schools should offer regular counseling sessions and awareness programs addressing peer pressure. These services equip students with the resilience to resist negative influences and empower them to make informed academic and personal choices.
7. Implement regular feedback mechanisms: Establish systems for students to consistently provide feedback regarding their social experiences and learning environment. Such mechanisms enable school administrators to take timely, data-informed actions that enhance student well-being and academic performance.
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