WORK-RELATED PROBLEMS AND COPING MECHANISMS OF SECOND CAREER SOCIAL STUDIES TEACHERS IN 
THE DIVISION OF NORTHERN SAMAR




ABSTRACT


	This study investigated the work-related problems, and coping mechanisms of second-career social studies teachers in Northern Samar. It described their profiles such as age, sex, position, teaching experience, education, and trainings, identified challenges in administrative, student, and peer areas, and evaluated the effectiveness of eight (8) coping strategies.

	Using a descriptive-correlational design and complete enumeration, data were gathered via a structured questionnaire and analyzed with descriptive statistics and pearson r correlation. Findings revealed that most respondents were young females in entry-level position, with over ten years of experience, graduate-level education, and recent training. They showed high professional commitment, especially in the continuance dimension.
	
	Teachers faced major issues in administrative practices, student behavior, and peer relations but reported effective use of coping strategies—especially self-control, social support, and escape-avoidance.
	
	Significant links were found between profile variables, work-related problems, and coping strategies. The study emphasizes the need for institutional support to enhance teacher resilience, commitment, and retention.
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INTRODUCTION








     The teaching profession is inherently challenging, requiring educators to manage classroom dynamics, meet administrative demands, and foster meaningful learning experiences for students.

     Second career social studies teachers who enter the teaching profession after having spent an amount of time working in another field or career are no exemption. These individuals typically bring a wealth of experience from their previous profession, which they apply to their new role in education. While others are resilient in their new job, others lose their drive to work when teaching and non-teaching tasks coincide, leading to stress and burnout (Geronimo and Campoamor-Olegario, 2020). Teaching is a rewarding yet demanding career that carries significant responsibilities (Omadley and Villocino, 2023). 

     For second-career Social Studies teachers in Northern Samar, these challenges are compounded by the necessity to adapt to the rural educational environment while meeting the expectations of a new profession. Meaning-making process of this transition poses a challenge for how to support this minority group professionally (Nuñez del Rosario, 2020). Despite their unique strengths, such as prior work experience and maturity, these educators must navigate stressors like insufficient resources, large class sizes, and systemic challenges. However, they had a positive outlook in their teaching career, as they are motivated by the internal rewards they gained in the field (Ballado, 2022). They have also established coping mechanisms such as peer collaboration and emotional support significantly impact second career teachers' commitment to their jobs (Gilmore et al. 2021). Those in their first or second year of teaching, are still in the process of constructing their professional identity (Pflug, 2020).

     By focusing on the experiences of second-career Social Studies teachers in Northern Samar, this study seeks to identify effective coping mechanisms. The findings informed policies and programs designed to enhance teacher retention and professional satisfaction, contributing to a more stable and effective educational workforce in the region.


METHODOLOGY

Locale of the Study

     This study was conducted in the Division of Northern Samar, a province located in the Eastern Visayas region of the Philippines. Northern Samar is known for its rural setting and coastal communities and features a diverse educational landscape, with schools situated in both urban centers and remote rural areas. The Division of Northern Samar comprises forty-six (46) districts that serve a mix of elementary and secondary public schools under the supervision of the Department of Education (DepEd).

     A total of ninety-four (94) public secondary schools were identified as participants in this research study. Notably, with encouraging factors such as competitive salaries, favorable work locations, job security, and other benefits, there has been a noticeable increase in the number of second-career professionals entering the teaching workforce within the Division of Northern Samar.



The variables

     This study employs a model incorporating independent and dependent variables to examine the potential correlations between them.

     The independent variables in this study included the respondents' profiles such as age, sex, present position, number of years as teacher, highest educational attainment, and relevant trainings attended, work-related problems encountered by second-career teachers such as administrative-related problems, student-related problems, and peer-related problems. Conversely, the dependent variable is the coping mechanisms of the respondents in terms of confrontive, distancing, self-controlling, seeking social support, accepting responsibility, escape-avoidance planful problem-solving, and positive appraisal. 

Sampling Technique

     To select respondents, this study utilized complete enumeration as the sampling technique, meaning that all 107 second-career social studies teachers in the Division of Northern Samar were included in the study. This approach ensured that every member of the target population was represented, allowing for a comprehensive examination of the variables in question. Since the entire population of second-career social studies teachers in the division was manageable, complete enumeration provided an accurate and thorough representation of the population, eliminating sampling bias and increasing the reliability of the findings.

Respondents

     The one hundred seven (107) second-career social studies teachers served as respondents for this study, spanning 94 secondary schools across the province. These teachers have transitioned into the teaching profession after pursuing careers in other fields before entering education.

Instrument

     The primarily tool that was used in this study is survey questionnaire. The first part of the tool is the profile of the second career teachers which encompass the age, sex, present position, number of years as teacher, highest educational attainment, relevant trainings attended and subjects handled. 
     Part II of the study are the work-related problems encountered by the respondents adopted from the study of Reyes and Martinez subdivided into 3 items with 5 items each namely Administration-Related Problems, Student-Related Problems, and Peer-Related Problems.
     Part III of the research instrument is Ways of Coping Questionnaire (WAYS) developed by Folkman and Lazarus and adopted in the study of Yamongan which is composed of 50 items.  

Validation of Instrument

All parts and contents of the research instrument were adopted from previous research studies. The statements addressing work-related challenges were adopted from the study conducted by Reyes and Martinez. The items related to coping mechanisms, originally developed by Folkman and Lazarus, were sourced from the study by Yamogan.
	All of these research instruments were previously utilized in the local context; to ensure that the all the items are tailored fit to the kind of respondents, the tool was pilot tested to other second career teachers in the Division of Northern Samar with different field of specialization. Five identified evaluators were tasked to validate the instrument were all of the items were accepted and ready for deployment to the targeted respondents. Therefore, the present study fully adopted these tools.

Scoring and Interpretation

     The data on the profile of the respondents were analyzed using descriptive statistics such as frequency counts and percentages.

     Work-related problems of the second career teachers were calculated using their mean scores and interpreted as follows: Very Much Serious, (4.20 –5.00), Much Serious (3.40 –4.19), Serious, (2.60 –3.39), Less Serious (1.80 –2.59), Least Serious (1.0 – 1.79). 

     Coping mechanisms of the respondents was also measured using mean scores classified and interpreted as: Very Highly Effective, (4.20 –5.00), Highly Effective (3.40 –4.19), Moderately Effective, (2.60 –3.39), Less Effective (1.80 –2.59), Not Effective (1.0 – 1.79). 

Data Gathering Procedures

     The data gathering process for this study followed a systematic and ethical procedure to ensure the reliability and validity of the collected data. Initially, the researcher sought the final approval of the research adviser, panel members, and the dean of the College of Education. This step involved submitting the completed research proposal, including the finalized survey questionnaire for review and approval. Any revisions or feedback from the academic panel and pilot testing were incorporated before proceeding with the next steps.  After obtaining approval from the academic authorities, the researcher proceeded to securing a permit to conduct data gathering from the Office of the Schools Division Superintendent in Northern Samar.    This formal request included details of the study’s objectives, methodology, and the ethical considerations involved, ensuring compliance with the Department of Education’s protocols and gaining institutional permission to collect data.  
	To ensure ethical standards, the study emphasized the anonymity and confidentiality of the data gathered. Respondents were informed that their responses would remain anonymous, and no identifying information was linked to their individual answers. Informed consent forms were provided to all respondents, clearly outlining the study’s purpose, procedures, and their right to withdraw from the study at any time without any consequences. The researcher guaranteed that all data was securely stored and only used for research purposes.  

RESULTS AND DISCUSSION

    Table 1 shows that the largest proportion of second-career Social Studies teachers in Northern Samar are aged 26 to 30 years (39.25%), followed by those aged 31 to 35 years (23.36%) and 21 to 25 years (20.56%). Only 16.82% are aged 36 and above. The results show that while many second-career teachers started teaching in their twenties, some entered the profession at a more mature age. These mature individuals often bring rich work and life experiences from their previous careers, which can help them handle classroom challenges better and connect more deeply with students. Their maturity can be a strength in building commitment and confidence in their teaching roles.







Table 1
Age of Respondents
	Age
	Frequency
	Percent

	21 to 25
	22
	20.56%

	26 to 30
	42
	39.25%

	31 to 35
	25
	23.36%

	36 above
	18
	16.82%

	Total
	107
	100%



     Table 2 shows the distribution of respondents by sex. A majority are female (59.81%), while 37.38% are male. A small proportion (2.80%) identified as other. This indicates that second-career teaching in the Social Studies in Northern Samar is more commonly pursued by women, though men also comprise a significant portion. The presence of respondents identifying as other reflects growing diversity and inclusion in the teaching workforce.

Table 2
Sex of Respondents
	Sex
	Frequency
	Percent

	Male
	40
	37.38%

	Female
	64
	59.81%

	Other
	3
	2.80%

	Total
	107
	100%



     Table 3 presents the current teaching positions held by the respondents. Most of them are Teacher I (41.12%), followed by Teacher II (28.04%) and Teacher III (29.91%). Only one respondent (0.93%) holds the rank of Master Teacher I. This distribution suggests that the majority of second-career Social Studies teachers are in the early to mid-level stages of their teaching careers. The small number of Master Teachers indicates that only a few have advanced to higher ranks, possibly due to their relatively recent entry into the teaching profession.


Table 3
Present Position of Respondent
	Present Position
	Frequency
	Percent

	Teacher I
	44
	41.12%

	Teacher II
	30
	28.04%

	Teacher III
	32
	29.91%

	Master Teacher I
	1
	0.93%

	Total
	107
	100%



     Table 4 shows that the largest group of respondents (26.17%) have been teaching for 10 years or more, while 21.50% have less than a year of teaching experience. The rest are distributed as follows: 19.63% have 7 to 9 years, 16.82% have 1 to 3 years, and 15.89% have 4 to 6 years of teaching experience. These findings indicate that while a significant portion of second-career teachers are seasoned educators, a notable number are relatively new to the profession, reflecting a balance between experienced and emerging teachers in the field.

Table 4
Number of Years as Teacher
	No of Years as Teacher
	Frequency
	Percent

	Less than a year
	23
	21.50%

	1 to 3
	18
	16.82%

	4 to 6
	17
	15.89%

	7 to 9
	21
	19.63%

	10 or more
	28
	26.17%

	Total
	107
	100%



     Table 5 reveals that the majority of respondents (50.47%) have earned units toward a master’s degree, while 31.78% hold a bachelor’s degree. Additionally, 14.02% are master’s degree holders. A small number have pursued doctoral studies, with 1.87% holding doctorate units and another 1.87% having completed a doctorate. This suggests that most second-career teachers are pursuing or have attained graduate-level education, reflecting a commitment to professional advancement and continuous learning in the teaching profession.

Table 5
Highest Educational Attainment of Respondents
	Highest Educational Attainment
	Frequency
	Percent

	Bachelor's Degree
	34
	31.78%

	Master's units
	54
	50.47%

	Master's Graduate
	15
	14.02%

	Doctorate units
	2
	1.87%

	Doctorate Degree
	2
	1.87%

	Total
	107
	100%



     Table 6 presents the professional development trainings attended by second-career Social Studies teachers in the Division of Northern Samar. As the data allows multiple responses, many teachers participated in more than one training. The most attended was School Inservice Training (105 teachers, 24 hours), indicating strong participation in local capacity-building efforts. The second most attended was the Training on Asynchronous and Synchronous Learning Modality (95 teachers, 24 hours), highlighting the focus on digital and blended learning in response to post-pandemic teaching demands.

Table 6
Relevant Trainings Attended by Respondents
	Name of Training
	
Level
	Number of Hours
	Number of Teachers

	DepEd Matatag Training
	Local
	40
	67

	School Inservice Trainings
	Local
	24
	105

	Inclusive Education Training
	Local
	24
	46

	Gender and Development Related Training
	Local
	24
	76

	Training on Asynchronous and Synchronous Learning Modality 
	
National
	
24
	
95


     Table 7.a presents the administrative challenges faced by second-career social studies teachers, with an overall mean of 3.73, indicating that these issues are considered much serious. The most pressing concern is the lack of opportunities for professional growth (M = 3.82), followed by insufficient work-related challenges (M = 3.75). Lower-rated but still significant issues include perceived unfairness in performance evaluations (M = 3.64) and inadequate attention to teachers' personal and financial needs (M = 3.72), suggesting dissatisfaction with support and recognition systems.

Table 7.a
Administrative Related Problem

	Administration-Related Problems
	Weighted mean
	Interpretation

	Provides the teachers little opportunity for professional growth
	3.82
	Much serious

	Failed to provide the teachers challenge in work
	3.75
	Much serious

	Failed to provide a fast system of recognition and promotion
	3.74
	Much serious

	Show little concern on the personal & financial needs of their teachers
	3.72
	Much serious

	Failed to show fairness in the evaluation of the teacher’s performance
	3.64
	Much serious

	Overall mean
	3.73
	Much serious



     Table 7.b shows that second-career social
studies teachers face a high level of student-related challenges (M = 3.71, much serious). The most pressing issue is managing disruptive behaviors (M = 3.82), followed by addressing diverse learning needs, including special education and language barriers (M = 3.73). These highlight the demands of maintaining discipline and accommodating individual differences. The least serious, yet still notable, concern is student disengagement (M = 3.59), which continues to affect classroom dynamics.


Table 7.b
Student Related Problem
	Student-Related Problems
	Weighted mean
	Interpretation

	Struggle with managing disruptive behaviors, such as talking out of turn, disrespect, and lack of attention.
	3.82
	Much serious

	Addressing the wide range of learning abilities in a classroom, including students with special educational needs or language barriers, is a persistent challenge for educators
	3.73
	Much serious

	Face difficulties understanding lessons due to learning disabilities, language barriers, or gaps in prior knowledge, requiring additional support and intervention from teachers
	3.70
	Much serious

	Managing student behavior remains a significant stressor, particularly in environments with limited support systems or high student-to-teacher ratios
	3.69
	Much serious

	Students show a lack of interest or motivation in classroom activities and lessons, which can make it challenging for teachers to maintain their focus and encourage participation
	3.59
	Much serious

	Overall Mean
	3.71
	Much serious


     Table 7.c presents that second-career Social Studies teachers perceive peer-related issues as much serious (M = 3.74). The most prominent concerns include professional jealousy (M = 3.79) and difficulty in collaboration within competitive environments (M = 3.77). These results suggest that interpersonal dynamics—particularly rivalry and lack of teamwork—pose significant challenges for these educators. Lower-rated but still relevant concerns, such as unequal task distribution (M = 3.68) and resistance to innovation (M = 3.69), further emphasize the strained collegial atmosphere in some schools. These findings imply that second-career teachers may struggle to integrate into school communities due to existing workplace cultures that lack inclusivity and support. Without proactive efforts to foster collaboration and reduce competition, these tensions could hinder job satisfaction, reduce teacher effectiveness, and potentially lead to higher attrition rates among second-career educators.
Table 7.c
Peer-related Problems
	Peer-Related Problems
	Weighted mean
	Interpretation

	Professional jealousy or rivalry may occur, particularly regarding promotions, recognition, or classroom resources
	3.79
	Much serious

	May find it challenging to collaborate effectively with their peers, especially in schools with a competitive culture or inadequate teambuilding efforts
	3.77
	Much serious

	Conflicts can arise when teachers have differing views on teaching methods, classroom management, or curriculum implementation, leading to misunderstandings or tension
	3.75
	Much serious

	Resist adopting new practices or technologies, creating friction with colleagues who are open to innovation and collaboration
	3.69
	Much serious

	Teachers may feel that responsibilities, such as extracurricular activities or administrative tasks, are not equally distributed, causing resentment among peers
	3.68
	Much serious

	Overall Mean
	3.74
	Much serious


     Table 8.a shows that second-career Social Studies teachers perceive confrontive coping strategies as highly effective (M = 3.72) in managing work-related stress. Top-rated actions include standing their ground (M = 3.76) and expressing anger (M = 3.75), indicating a direct and assertive approach. Less emphasized, though still notable, are efforts to change others’ minds (M = 3.68) and emotional release (M = 3.70).
     The findings suggest that second-career Social Studies teachers tend to rely on confrontive coping strategies as a means of asserting control over stressful situations. Their preference for assertive and direct actions indicates confidence, likely influenced by previous professional experiences. 






Table 8.a
Confrontive Coping Mechanisms
	Confrontive Coping
	Weighted mean
	Interpretation

	Stood my ground and fought for what I wanted.
	3.76
	Highly effective

	I expressed anger to the person(s) who caused the problem.
	3.75
	Highly effective

	Took a big chance or did something very risky.
	3.74
	Highly effective

	Took it out on other people.
	3.72
	Highly effective

	I did something which I didn’t think would work, but at least I was doing something.
	3.71
	Highly effective


      
     
     Table 8.b indicates that distancing coping strategies are seen as highly effective by second-career teachers (M = 3.72). Top strategies include acting as if nothing happened (M = 3.86) and trying to forget the issue (M = 3.78), suggesting emotional detachment as a common stress response. Lower-rated but still used strategies, like making light of situations (M = 3.53) and sleeping more (M = 3.66), reflect more 
passive coping approaches.


Table 8.b
Distancing Coping Mechanisms
	Distancing
	Weighted mean
	Interpretation

	Went on as if nothing had happened.
	3.86
	Highly effective

	Tried to forget the whole thing.
	3.78
	Highly effective

	Refused to believe that it had happened.
	3.76
	Highly effective

	Didn’t let it get to me; refused to think too much about it.
	3.75
	Highly effective

	Avoided being with people in general.
	3.69
	Highly effective

	Slept more than usual.
	3.66
	Highly effective

	Made light of the situation; refused to get too serious about it.
	3.53
	Highly effective

	Overall mean
	3.72
	Highly effective



     Table 8.c shows that self-controlling coping strategies are viewed as highly effective by second-career Social Studies teachers (M = 3.76). Respondents often manage stress by keeping feelings private (M = 3.86) and concealing the severity of their problems (M = 3.83), indicating a strong preference for emotional restraint in professional settings. Lower-rated but still effective strategies include minimizing emotional interference (M = 3.64) and setting personal commitments to improve future responses (M = 3.70). These findings suggest that self-regulation and internal control are key coping mechanisms for navigating workplace stress.

Table 8.c
Self-Controlling Coping Mechanisms
	Self-Controlling
	Weighted mean
	Interpretation

	I tried to keep my feelings to myself.
	3.86
	Highly effective

	Kept others from knowing how bad things were.
	3.83
	Highly effective

	I tried not to act too hastily or follow my first hunch.
	3.79
	Highly effective

	I made a promise to myself that things would be different next time.
	3.70
	Highly effective

	I tried to keep my feelings from interfering with other things too much.
	3.64
	Highly effective

	Overall mean
	3.76
	Highly effective



Table 8.d shows that seeking social support is considered highly effective by second-career Social Studies teachers (M = 3.77), underscoring the role of interpersonal connections in managing stress. The highest-rated strategies include talking to someone to better understand the situation (M = 3.82) and asking for advice from a trusted relative or friend (M = 3.79). These findings suggest that both emotional reassurance and practical guidance are vital coping resources, especially for teachers adapting to the demands of a new profession.

Table 8.d
Seeking Social Support Coping Mechanisms
	Seeking Social Support
	Weighted mean
	Interpretation

	Talked to someone to find out more about the situation.
	3.82
	Highly effective

	I asked a relative or friend I respected for advice.
	3.79
	Highly effective

	Talked to someone who could do something concrete about the problem.
	3.78
	Highly effective

	Accepted sympathy and understanding from someone.
	3.77
	Highly effective

	Talked to someone about how I was feeling.
	3.74
	Highly effective

	I got professional help.
	3.74
	Highly effective

	Overall mean
	3.77
	Highly effective


     Table 8.e shows that accepting responsibility is a highly effective coping strategy among second-career teachers (M = 3.70). Top responses include self-criticism (M = 3.77) and acknowledging personal fault (M = 3.71), indicating strong self-reflection. Lower-rated items, such as apologizing or making amends (M = 3.65), suggest that while teachers accept responsibility, follow-up actions may depend on context.
This suggests that second-career teachers tend to manage stress through introspection and accountability, which may support personal growth but could also lead to internalized pressure if not balanced with external support.

Table 8.e
Accepting Responsibility
	Accepting Responsibility
	Weighted mean
	Interpretation

	Criticized or lectured myself.
	3.77
	Highly effective

	Realized I brought the problem on myself.
	3.71
	Highly effective

	I reflected on my role in the problem and accepted my part in it.
	3.67
	Highly effective

	I apologized or did something to make up.
	3.65
	Highly effective

	Overall mean
	3.70
	Highly effective



     Table 8.f shows that escape-avoidance coping strategies are viewed as highly effective by second-career Social Studies teachers (M = 3.76), suggesting frequent use of emotional relief and wishful thinking when facing uncontrollable stressors. Top-rated strategies include fantasizing about better outcomes (M = 3.83) and hoping for a miracle (M = 3.81), while less adaptive behaviors like emotional eating or substance use also received relatively high ratings (M = 3.73). This suggests that while these teachers find comfort in mental escape, reliance on passive or short-term relief strategies may signal a need for more sustainable coping mechanisms.
Table 8.f
Escape-Avoidance Coping Mechanism
	Escape-Avoidance
	Weighted Mean
	Interpretation

	Had fantasies or wishes about how things might turn out.
	3.83
	Highly effective

	Hoped a miracle would happen.
	3.81
	Highly effective

	Tried to make myself feel better by eating, drinking, smoking, using drugs or medication, etc.
	3.73
	Highly effective

	Wished that the situation would go away or somehow be over with.
	3.66
	Highly effective

	Overall mean
	3.76
	Highly effective



     Table 8.g shows that planful problem-solving is highly effective among second-career teachers (M = 3.71), highlighting their use of active, systematic approaches to work challenges. Top strategies include focusing on the next step (M = 3.83) and generating multiple solutions (M = 3.82). Lower-rated but still effective actions involve doubling efforts (M = 3.59) and following a set plan (M = 3.63), suggesting a balance between planning and adaptability.
This suggest that second-career teachers rely on thoughtful, proactive problem-solving to manage stress, leveraging both strategic planning and flexibility to navigate complex professional demands.





Table 8.g
Planful Problem-Solving Coping Mechanisms
	Planful Problem-Solving
	Weighted mean
	Interpretation

	Just concentrated on what I had to do next – the next step.
	3.83
	Highly effective

	Came up with a couple of different solutions to the problem.
	3.82
	Highly effective

	Drew on my past experiences; I was in a similar situation before.
	3.76
	Highly effective

	Just concentrated on what I had to do next – the next step.
	3.83
	Highly effective

	Changed something so things would turn out all right.
	3.66
	Highly effective

	I made a plan of action and followed it.
	3.63
	Highly effective

	I knew what had to be done, so I doubled my efforts to make things work.
	3.59
	Highly effective

	Overall mean
	3.71
	Highly effective



     Table 8.h shows that positive reappraisal is a highly effective coping strategy for second-career Social Studies teachers (M = 3.71). Top responses include rediscovering life’s priorities (M = 3.84) and personal growth (M = 3.78), while introspective and spiritual approaches like finding new faith (M = 3.63) are also valued but less common.
This suggests that teachers cope by reframing challenges as opportunities for growth, which may enhance resilience and promote a positive outlook amid professional stress.

Table 8.h
Positive Appraisal
	Positive Reappraisal
	Weighted mean
	Interpretation

	Rediscovered what is important in life.
	3.84
	Highly effective

	Changed or grew as a person in a good way.
	3.78
	Highly effective

	I came out of the experience better than when I went in.
	3.77
	Highly effective

	I prayed.
	3.75
	Highly effective

	I tried to see things from the other person’s point of view.
	3.74
	Highly effective

	Looked for the silver lining, so to speak; tried to look on the bright side of things.
	3.69
	Highly effective

	Went along with fate; sometimes I just have bad luck.
	3.66
	Highly effective

	I changed something about myself.
	3.66
	Highly effective

	Thought about how a person I admire would handle this situation and used that as a model.
	3.65
	Highly effective

	I was inspired to do something creative.
	3.65
	Highly effective

	Found new faith.
	3.63
	Highly effective

	Overall mean
	3.71
	Highly effective



   Table 9 shows key correlations between work-related problems and coping strategies among second-career social studies teachers. Seeking social support was linked to administration-related issues (r = 0.256, p = 0.016), suggesting that teachers turn to others when facing institutional challenges. Accepting responsibility correlated with both administration- (r = 0.302, p = 0.029) and peer-related problems (r = 0.374, p = 0.043), indicating a reflective approach to conflict. Student-related problems were associated with planful problem-solving (r = 0.294, p = 0.045), implying that teachers apply structured strategies to classroom challenges. Peer-related issues correlated with self-controlling coping (r = 0.342, p = 0.045), suggesting that teachers manage colleague tensions through emotional restraint. These findings reflect adaptive coping aligned with professional experience and theoretical models.

Table 9
Relationship of Coping Mechanisms and Work-related Problems of the Respondents
	Coping Mechanisms
	Parameters 
	Work-Related Problems,

	
	
	Administration-Related Problems
	Student-Related Problems
	Peer-Related Problems

	Confrontive Coping
	Pearson Correlation
	0.017
	-0.031
	0.078

	
	Sig. (2-tailed)
	0.862
	0.752
	0.423

	
	Interpretation
	Not significant
	Not significant
	Not significant

	Distancing
 
 
	Pearson Correlation
	0.044
	0.034
	0.071

	
	Sig. (2-tailed)
	0.654
	0.731
	0.467

	
	Interpretation
	Not significant
	Not significant
	Not significant

	Self-Controlling
	Pearson Correlation
	-0.004
	0.027
	0.342*

	
	Sig. (2-tailed)
	0.971
	0.783
	0.045

	
	Interpretation
	Not significant
	Not significant
	Significant

	Seeking Social Support
 
	Pearson Correlation
	0.256*
	-0.039
	-0.103

	
	Sig. (2-tailed)
	0.016
	0.687
	0.29

	
	Interpretation
	Significant
	Not significant
	Not significant

	Accepting Responsibility
	Pearson Correlation
	0.302*
	-0.042
	0.374*

	
	Sig. (2-tailed)
	0.029
	0.664
	0.043

	
	Interpretation
	Significant
	Not significant
	Significant

	Escape-Avoidance
 
 
	Pearson Correlation
	0.001
	-0.062
	-0.017

	
	Sig. (2-tailed)
	0.992
	0.528
	0.865

	
	Interpretation
	Not significant
	Not significant
	Not significant

	Planful Problem-Solving
	Pearson Correlation
	-0.156
	0.294*
	0.063

	
	Sig. (2-tailed)
	0.108
	0.045
	0.521

	
	Interpretation
	Not significant
	Significant
	Not significant

	Positive Reappraisal
 
 
	Pearson Correlation
	-0.045
	-0.025
	-0.009

	
	Sig. (2-tailed)
	0.647
	0.798
	0.928

	
	Interpretation
	Not significant
	Not significant
	Not significant

	**. Correlation is significant at the 0.01 level (2-tailed).
	
	

	*. Correlation is significant at the 0.05 level (2-tailed).
	
	




CONCLUSION

     Based on the findings, second-career Social Studies teachers in the Division of Northern Samar are mostly young to mid-career females holding entry-level positions, many of whom pursue graduate studies and engage actively in professional development. They face serious work-related challenges involving administration, student behavior, and peer collaboration, highlighting the need for improved systems, classroom management training, and supportive school environments.

     Their coping mechanisms across various strategies are highly effective, suggesting they manage stress well. Reinforcing these coping skills through wellness programs, peer mentoring, and mental health support would be beneficial.

     Overall, tailored interventions that address specific stressors and support teachers’ diverse backgrounds are essential to enhance their teaching experience and well-being.

     
RECOMMENDATIONS

     The Department of Education, Division of Northern Samar, as the primary institution supporting second-career Social Studies teachers, should develop targeted programs that consider factors such as age, prior experience, and academic background to facilitate their transition and enhance effectiveness. The Schools Division Office can address administrative challenges by streamlining recognition and promotion processes, ensuring fairness in evaluations, and creating clearer opportunities for professional growth. 

	Additionally, school heads should provide regular training on classroom management and differentiated instruction to better equip teachers in handling diverse student needs and behaviors.
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