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TEACHING STRATEGIES FOR LEARNERS WITH AUTISM SPECTRUM DISORDER (ASD) IN THE DIVISION OF DAVAO DEL NORTE: BASIS FOR TRAINING PLAN


 



	
[bookmark: _Hlk107570222]In the diverse landscape of education, ensuring inclusive and effective learning for students with Autism Spectrum Disorder (ASD) is an essential priority. The Division of Davao Del Norte acknowledges the need for tailored teaching strategies to promote academic success and holistic development among students with ASD. In response, this study seeks to explore and determine the teaching strategies currently utilized by educators within the division as the foundation for developing a comprehensive training plan for the School Year 2022–2023. Specifically, the research investigates the demographic profiles of teachers, the social, behavioral, and academic strategies they employ, the challenges they encounter, and whether their teaching approaches differ based on personal or professional characteristics. Purposeful sampling was used to select 50 SPED teachers from the division to ensure relevant and representative insights. Using a descriptive research design, the study systematically identifies what is being done, how, and why, thereby establishing the basis for strategic educational planning and support. Findings revealed that most respondents were female teachers aged 51–60, with college-level educational attainment and 1–5 years of SPED teaching experience. Social strategies such as praise, video modeling, and visual supports were most commonly used, while behavioral strategies included the use of visuals, teaching coping skills, and reinforcing positive behaviors. Academically, applied behavior analysis, video modeling, and limiting sensory overload were frequent practices. Results showed no significant difference in teaching strategies based on respondents’ age, gender, or position. These findings underscore the importance of enhancing teacher capacity through targeted professional development. Consequently, the proposed training plan will serve as a roadmap to equip educators with inclusive strategies that align with the unique needs of learners with ASD, contributing to a more compassionate, effective, and inclusive educational environment in the Division of Davao Del Norte.



Introduction
[bookmark: _Hlk68090676]The landscape of education continually evolves to meet the diverse needs of students, including those with autism spectrum disorder (ASD). ASD encompasses a wide spectrum of neurodevelopmental conditions, presenting unique challenges in social interaction, communication, and behavior. In the Division of Davao Del Norte, the prevalence of students with ASD in educational settings has underscored the critical importance of tailored teaching strategies and support systems to facilitate their academic and social development.
Autism Spectrum Disorder (ASD) is a neurodevelopmental condition characterized by challenges in social interaction, communication, and repetitive behaviors. According to the Centers for Disease Control and Prevention (CDC), approximately 1 in 54 children is diagnosed with ASD, signifying its prevalence and significance in educational settings (CDC, 2020).
Despite increased awareness and recognition of ASD, the educational system often faces significant challenges in providing optimal learning environments for these students. Educators and support staff encounter obstacles in understanding the unique learning profiles and needs of students with ASD, hindering their ability to effectively cater to these individuals in the classroom.
Within the Division of Davao Del Norte, there is a recognized gap in training and preparedness among educators and professionals. They lack comprehensive strategies and tools specifically designed to address the diverse needs of students with ASD. This deficiency results in a limitation in providing a truly inclusive and supportive educational experience for these learners. 
Additionally, in the Division of Davao Del Norte, as in many regions globally, the educational landscape faces the task of providing an inclusive and effective learning environment for students with ASD. Despite growing awareness and recognition of ASD, educators encounter challenges in meeting the diverse needs of these students due to a lack of tailored teaching strategies and resources (Baker-Ericzén, et al., 2019).
Research indicates that a critical factor in supporting the educational development of students with ASD is the implementation of individualized teaching strategies. Tailored approaches, such as visual supports, structured teaching methods, and sensory accommodations, have shown effectiveness in facilitating learning for students with ASD (Schreibman, et al., 2015).
The gaps in training and preparedness among educators and professionals in the Division of Davao Del Norte regarding effective teaching strategies for ASD have been noted as a significant hurdle. This limitation in expertise obstructs the creation of a truly inclusive educational experience for students with ASD (Hong, et al., 2020).
Therefore, there is a pressing need for a comprehensive training plan that equips educators and professionals with the necessary tools, strategies, and insights to support students with ASD effectively. Such a plan should be informed by an in-depth understanding of the specific challenges and requirements of learners with ASD in the Davao Del Norte Division.
This study aims to analyze existing literature, conduct surveys, and engage with experts to identify these challenges, explore effective teaching methodologies, and understand best practices in supporting students with ASD in the educational context of the Division of Davao Del Norte. The findings of this study will form the foundation for the development of a training plan that aims to create a more inclusive and supportive educational environment for learners with ASD in the region.
Theoretical Framework 
		The educational landscape for learners with Autism Spectrum Disorder (ASD) requires a comprehensive approach that aligns with their specific needs. Designing effective teaching strategies demands a theoretical framework that incorporates diverse theories and methodologies to cater to the unique learning styles and challenges of students with ASD. This framework is intended to serve as the basis for a comprehensive training plan for educators in the Division of Davao Del Norte.
Applied Behavior Analysis (ABA). ABA is a fundamental approach in teaching individuals with ASD. This theory focuses on understanding and modifying behaviors through positive reinforcement, prompting, and shaping. Educators can employ ABA principles to establish structured teaching environments and systematically teach various skills, fostering a supportive learning atmosphere for children with ASD.
Universal Design for Learning (UDL). UDL emphasizes the creation of flexible learning environments to accommodate diverse learners. By offering multiple means of representation, engagement, and expression, educators can tailor instructional methods and materials to suit the unique learning styles and strengths of students with ASD.
Visual Supports and Structured Teaching. Visual supports, including visual schedules, cues, and structured teaching techniques, are highly effective for learners with ASD. Utilizing visual aids enhances comprehension, reduces anxiety, and assists in the organization of tasks, contributing to a more predictable and structured learning environment.

Sensory Integration Theory. Individuals with ASD often experience sensory sensitivities. Understanding and implementing sensory integration strategies can help create a comfortable and supportive environment by managing sensory input and providing appropriate sensory stimuli to aid learning and prevent sensory overload.
Social Skills Development and Communication Theories. ASD often involves challenges in social interactions and communication. Theoretical frameworks focused on social skills development, such as social stories, peer-mediated interventions, and augmentative and alternative communication (AAC), are essential for fostering social engagement and effective communication among learners with ASD.
Conceptual Framework  
[bookmark: _Hlk149850147]	Hence, the concept of the study formulated from the studies reviewed by the researcher is presented through IPO approach as follows: the demographic profile of the respondents in terms of age, gender, highest educational attainment, designated position, and number of years in teaching SPED specifically with autism; the commonly used Strategies in Children with Autism in terms of Social Dimension, Behavioral Dimension, and Academic Dimension; significant difference between Strategies utilize by the respondents when grouped according to the respondents’ profile; the challenges encountered by the respondents in teaching learners with ASD; and acceptability of the proposed Training Plan as assessed by the respondents. 
Through the findings of the study, the researcher is expected to design a faculty training program.
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Figure 1: The Research Paradigm of the Study
Conceptual Framework
Statement of the Problem
	This study aimed to determine the teaching strategies for learners with Autism Spectrum Disorder (ASD) in the Division of Davao Del Norte as a basis for a training plan for the School Year 2022-2023.	
Specifically, it sought answers to the following problems:
1. What is the profile of the respondents in terms of:
1.1 age;
1.2 gender;
1.3 highest educational attainment;
1.4 position; and
1.5 number of years in teaching SPED.
2. What are the Strategies utilized by the respondents in terms of:
2.1 Social dimension;
2.2 Behavioral dimension; and 
2.3 Academic dimension?
3. Is there a significant difference between Strategies utilized by the respondents when grouped according to the respondents’ profiles?
4. What are the challenges encountered by the respondents in teaching learners with ASD?
5. What training plan may be proposed based on the findings of the study?
6. How acceptable is the training plan as assessed by teachers and school heads?
Hypothesis
There is no significant difference between the strategies utilized by the respondents when grouped according to the respondents’ profiles.
Scope and Limitations of the Study
	The study aimed to determine the different teaching Strategies in teaching students with autism in the Division of Davao Del Norte, during the School Year 2022-2023.	
[bookmark: _Hlk149848387][bookmark: _Hlk67963901]	The researcher also investigated the demographic profile of the respondents in terms of age, gender, highest educational attainment, designated position, and number of years in teaching SPED specifically with autism; the commonly used Strategies in Children with Autism in terms of Social Dimension, Behavioral Dimension, and Academic Dimension; significant difference between Strategies utilize by the respondents when grouped according to the respondents’ profile; the challenges encountered by the respondents in teaching learners with ASD; and acceptability of the proposed Training Plan as assessed by the respondents. 
[bookmark: _Hlk67965137]




Review of Related Literature and Studies
[bookmark: _Hlk67965145][bookmark: _Hlk67965170]Local Literature
The increasing prevalence of children with autism (CWA) in the Philippines has become a growing concern in the field of special education. Lambatin (2018) highlighted that the number of individuals diagnosed with autism in the Philippines rose significantly from 500,000 in 2008 to an estimated one million by 2019. Autism remains one of the most frequently diagnosed conditions among children with special learning needs (CSLN) in Special Education (SPED) schools nationwide. The American Psychiatric Association (APA, 2021) describes autism as a complex neurodevelopmental disorder characterized by a wide spectrum of behaviors and traits, particularly in the area of social communication. While behaviors vary among individuals, significant and enduring challenges in social interaction remain a common diagnostic feature. The Philippine government, through Republic Act No. 10533, known as the Enhanced Basic Education Act of 2013, has taken steps toward inclusive education, with specific provisions for learners with disabilities in Article 8. However, concerns remain regarding teachers’ preparedness for inclusive education, as many lack the theoretical grounding and practical skills to effectively meet the needs of students with diverse learning conditions (Muega, 2016). As Domalanta (2021) emphasized in her SPED lecture, many strategies for teaching CSLN are drawn from those proven effective with children with autism, reinforcing the central role autism plays in special education discourse and practice.

Despite the intent of inclusive education policies such as the K-12 Basic Education Program, substantial challenges persist in implementing equitable and valid assessments for students with disabilities. The Southeast Asian Ministers of Education Organization (SEAMEO) and INNOTECH (2020) noted that the K-12 curriculum promotes learner-centered approaches and considers individual differences in assessment design. Moreover, the Department of Education (DepEd, 2020) advocates for the use of reliable and standardized tools to ensure the accuracy and fairness of student evaluations. Nonetheless, Black and Wiliam (1998) cautioned that classroom assessment practices globally often suffer from significant flaws. In the Philippine context, this raises critical questions about the equity and effectiveness of assessments for CWA and other CSLN. Brady and Kennedy (2017), along with scholars such as Taylor (2017), Miller (2009), and McAlpine (2018), have proposed a framework of assessment strategies that include testing, performance evaluation, product evaluation, and self-evaluation. These strategies are considered adaptable across various educational settings, provided that educators modify them to align with the specific needs of children with disabilities. Furthermore, assessment must be viewed through multiple lenses, including schooling outcomes (Brady & Kennedy, 2016), economic impact (Tapscott, 2018), equity (Kennedy, 2016), accountability (Linn, 2016), and personal fulfillment (Smith & Goodwin, 2016), to ensure a holistic and inclusive educational experience for all learners.
Foreign Literature
Al-Mootwa’s (2019) study emphasizes the importance of evidence-based teaching strategies for students with Autism Spectrum Disorder (ASD), such as the Treatment and Education of Autistic and Communication Handicapped Children (TEACCH), Parent Training Programs, Auditory Integration Training (AIT), and Peer-Mediated Interventions. These strategies are proven to enhance learning outcomes by maintaining physical order in classrooms, promoting structured routines, and supporting the use of simplified yet effective instructional techniques. Importantly, such approaches reduce teacher stress and enhance the learning process by minimizing distractions and increasing focus among learners with autism. When applied effectively, these techniques foster skill development, improve emotional expression, facilitate peer interaction, and enhance vocabulary acquisition, self-expression, and cognitive growth in children with ASD.

Autism Spectrum Disorder, a neurodevelopmental condition, affects communication, social interaction, and often includes repetitive behaviors and sensory sensitivities (Centers for Disease Control and Prevention [CDC], 2018). The condition varies in severity and affects individuals of all racial, ethnic, and socioeconomic backgrounds, with males being five times more likely to be diagnosed than females. Challenges associated with ASD extend into the school environment, where deficits in expressive and receptive language (Fleury et al., 2016), social competence (Jacklin & Farr, 2018), and executive functioning (Perfitt, 2021) hinder classroom engagement. Students with ASD often struggle with imitation, observational learning, and generalization of knowledge (Field et al., 2019). Their difficulties with transitions, social cues, and comprehension—despite strong visual skills—highlight the need for tailored educational interventions. Furthermore, poor fine motor coordination can limit their writing capabilities, and while some may decode text well, their reading comprehension and inferencing skills often lag behind (Muchetti, 2021). These multifaceted challenges underline the urgency of inclusive, flexible, and evidence-based educational strategies to address the unique needs of children with autism in classroom settings.
Local Studies
Special Education (SpEd) departments have been established in various countries in response to the growing need for appropriate and engaging programs for children with special needs (Bateman & Cline, 2016). Global research on the causes of disability and educational interventions for learners with disabilities continues to expand. In the Philippines, legislative mandates such as the Magna Carta for Persons with Disabilities (RA 7277) advocate for inclusive and responsive educational services. This legislation, along with DepEd Order No. 26, s. 1997, has driven efforts to institutionalize SpEd programs, establish resource centers, and improve service delivery. However, as the 2019 Census shows, only a small percentage of the 1.443 million Filipinos with disabilities receive adequate educational services, with autism being one of the most common but underserved conditions. Autism Spectrum Disorder (ASD), first described by Kanner in 1943, is a lifelong neurodevelopmental condition that impairs communication, behavior, and social interaction (Cohmer, 2016; National Autistic Society, 2021). Despite advances in identifying its genetic and environmental influences, ASD’s origin and cure remain unknown. Diagnostic criteria, as defined by the American Psychiatric Association (2021) and CDC (2020), emphasize persistent impairments in social, communicative, and behavioral domains.

Given the complexity of teaching students with autism, recent literature emphasizes the importance of inclusive education efficacy and the effectiveness of teacher training (You et al., 2019; Galloway et al., 2020). Teachers’ self-efficacy plays a vital role in determining the quality of instructional strategies used in inclusive classrooms (Achurra & Villardon, 2020; Klassen & Tze, 2016). Yet, studies specifically focusing on the inclusion efficacy and training practices for students with autism remain limited, particularly in the Philippine context. Technologies such as computer-based instruction and adapted shared reading activities have shown promise in enhancing the academic and social engagement of students with ASD (Jacklin & Farr, 2018; Muchetti, 2021). These methods provide visual support, reduce anxiety from social interaction, and foster literacy development, especially for students with limited verbal skills (Fleury et al., 2016; Manyetti, 2021). Therefore, this study aims to explore how teachers’ perceived competencies in inclusive education influence their strategies for addressing the unique needs of children with autism, filling a critical gap in both local and international literature.

Synthesis of the Related Literature and Studies	
The goal of the current study was to discover the pedagogical techniques utilized by SPED teachers to instruct children who have autism, autism spectrum disorder, or ASD. As shown by earlier studies and the literature referenced by the researcher in this chapter, research has also attempted to examine the role of instructional strategies in the performance of learners with ASD. 
The academic success of students with ASD is most strongly influenced by the availability of structure, according to the literature and research in this subject. This research emphasizes the importance of controlled learning environments since they boost ASD adolescents' academic performance by lowering disruptive behaviors, anxiety, and confusion. They emphasize that gradual introduction of new abilities increases the likelihood that pupils will pick them up and eventually apply them on their own. It has been demonstrated that the creation of structured learning environments is a powerful fourth method for encouraging circumstances that improve the academic development of students with autism.
Additionally, a thorough education is crucial for autistic people to develop new learning skills. Visual aids and verbal clues are utilized frequently before being phased out as youngsters learn in distinct stages. Teachers should provide students plenty of chances to independently practice and apply the subject they are teaching while also making sure to clarify the steps involved in each skill or job. Models and supervised practice.
Overall, the research sponsor's evaluation of the literature and relevant studies yielded insightful advice on how to perform or undertake the current study. 


Research Methodology
Research Design
The descriptive research design was employed in the study since it attempted to bring about the different strategies that the teachers in an inclusive education utilize in teaching students with autism spectrum disorder in the Division of Davao Del Norte. Further, Voxco (2021) researchers typically look for an explanation for a phenomenon's existence when conducting a study. They are interested in learning "why" the phenomenon happened. However, it is crucial to provide answers to other questions before you can determine why an event occurred. Before you can comprehend the "why," you must know the "what," "when," "how," and "where." Descriptive research can help in this situation. 
A variety of qualitative and quantitative research techniques are used in the descriptive research design to gather information that would help in accurately defining a research problem. Hence, the researcher aimed to determine the Strategies in teaching Children with Autism: Basis for a Proposed Training Plan in the Division of Davao Del Norte. 


Respondents of the Study
The respondents of this study are fifty (50) teachers handling SPED class in the Division of Davao Del Norte, during the School Year 2022-2023. 
Table 1: Respondents of the Study
	Respondents
	Frequency
	Percentage

	SPED Teachers
	50
	100

	TOTAL
	50
	100



Sampling Technique
	Purposeful Sampling is a strategic method used in research to deliberately select participants based on specific criteria that align with the research objectives. In the context of developing a training plan for teaching strategies for learners with Autism Spectrum Disorder (ASD) in the Division of Davao Del Norte, Purposeful Sampling is crucial for ensuring that the selected participants represent the diverse spectrum of ASD and the educators/professionals working with these students. Here's an explanation of its use:
Representative Selection. Purposeful Sampling allows researchers to intentionally select participants who encompass the breadth of the ASD spectrum. This includes individuals diagnosed with various levels of ASD, taking into account factors such as age, gender, communication skills, and different support needs. By ensuring representation across these diverse characteristics, the sample is more reflective of the actual population of learners with ASD within the Division of Davao Del Norte.
In-depth Understanding. The method enables the inclusion of participants from various educational settings within the Division, such as mainstream schools, special education units, and inclusive classrooms. This diverse selection ensures that the experiences and challenges faced by learners with ASD across different educational contexts are accounted for. Gathering insights from these different settings aids in developing a more comprehensive understanding of the varying needs and effective teaching strategies that could be implemented.
Tailoring Training Strategies. Purposeful Sampling supports the identification of specific teaching strategies that might be effective across the diverse needs of students with ASD. Capturing insights from a wide range of participants, it assists in tailoring the training plan for educators and professionals working with these learners. The gathered information and diverse perspectives aid in the creation of a training plan that is adaptable and responsive to the specific requirements and challenges within the Division of Davao Del Norte.
Research Instruments	
	The survey questionnaire was created by the researcher and used as an instrument to gather the data required to address the study's issues.  Information about the respondents' opinions, remarks, and recommendations regarding the application of teaching strategies in instructing students with ASD was obtained through the survey questionnaire.
		The questionnaire utilized in this study was formulated by the researcher and validated by the adviser and the thesis committee. It consists of four (4) parts:
Part I: The demographic profile of the respondents in terms of age, gender, highest educational attainment, designated position, and number of years in teaching SPED specifically with autism; 
Part II: The commonly used Strategies in Children with Autism in terms of Social Dimension, Behavioral Dimension, and Academic Dimension; 
Part III: The Challenges Encountered by Teachers in Teaching Children with Autism; and 
Part IV: The acceptability of the proposed Training Plan as assessed by the respondents.
Data Gathering Procedures
			The researcher sought permission from the Schools Division Superintendent of Davao Del Norte. The researcher personally administered the questionnaires to the respondents after approval by sending the Google Form link to them. 
			After receiving permission, the researcher personally sent the link to the questionnaire to the respondents. The researcher waited for the responses to the questionnaires from the teachers after a week, then the researcher retrieved the data from the spreadsheet of the Google form link she distributed to the respondents. The researcher ensured the confidentiality of respondents’ profiles and responses. This is embodied in Republic Act 10173, otherwise known as ‘Data Privacy Act of 2012’, which stipulates that it is the policy of the state to protect the fundamental human right of privacy, of communication, while ensuring a free flow of information to promote innovation and growth.
Statistical Treatment of Data
The following statistical tools for the interpretation of results according to sub-problems were used.
	Percentage. This was used as descriptive statistics that describes a part of a whole. The formula used in computing percentage in this study is:		
% = f/N x 100
Weighted Mean. This was used to get the average frequency of the responses in each weighted item. Formula:   
		[image: ]           
	Likerts’ Scale
The five-point Likert Scale was used, and its interpretation is as follows:
Legend
4	Very Highly Effective
3	Highly Effective
2	Less Effective
1	Least Effective

Pearson r. This was used to determine whether or not a significant relationship exists between the preferred learning styles of grade 3 learners and the study habits of grade 3 learners. It was solved using the formula: (Garcia 2004)
r =
where:
∑xy	= summation of the product x & y
∑x	= summation of x
∑y	= summation of y
∑x2	= summation of the source of x
∑y2	= summation of the source of y
N 	= no. of Districts/variable
r 	= Pearson Product-Moment Correlation





Presentation, Analysis, and Interpretation of Data
Sub-Problem No. 1: What is the demographic profile of the respondents in terms of:	
1.1. Age
Table 2
Profile of the respondents as to their Age
	Profile of the respondents
	Frequency
	Percentage
	Rank

	20-30 years old
	5
	10.00%
	3.5

	31-40 years old
	5
	10.00%
	3.5

	41-50 years old
	15
	30.00%
	2

	51-60 years old
	23
	46.00%
	1

	61 years and above 
	2
	4.00%
	4

	TOTAL
	50
	100
	


According to the table as to Age, most of the respondents are 51-60 years old with the frequency of 23 or 46 percent of the respondents, the next is 41-50 years old with the frequency of 15 or 30 percent of the respondents, both 20-30 years old and 31-40 years old have the frequency of 5 or 10 percent of the respondents, and 61 years and above have the frequency of 2 or 2 percent of the respondents.
1.2. Gender
Table 3
Profile of the respondents as to their Gender
	Profile of the respondents
	Frequency
	Percentage
	Rank

	Male
	9
	18.00%
	2

	Female
	41
	82.00%
	1

	TOTAL
	50
	100
	


As for Gender, results showed that the majority of the respondents are Female, with a frequency of 41 or 82 percent of the respondents, while males have a frequency of 9 or 18 percent of the respondents.
1.3. Highest Educational Attainment
Table 4
Profile of the respondents as to their Highest Educational Attainment

	Profile of the respondents
	Frequency
	Percentage
	Rank

	College Graduate
	46
	92.00%
	1

	Masteral Graduate
	2
	4.00%
	2.5

	Doctorate Graduate
	2
	5.00%
	2.5

	TOTAL
	50
	100
	


As for the Highest Educational Attainment, the Majority of the Respondents are College graduates with the frequency of 46 or 92 percent of the respondents, while both Masteral and Doctoral Graduates have the frequency of 2 or 4 percent of the respondents.
1.4. Position
Table 5
Profile of the respondents as to their Designated Position

	Profile of the respondents
	Frequency
	Percentage
	Rank

	Teacher I
	3
	6.00%
	3

	Teacher II
	25
	50.00%
	1

	Teacher III
	18
	36.00%
	2

	Master Teacher
	4
	8.00%
	4

	TOTAL
	50
	100
	


As for Designated Position, topping the ranks is Teacher II with the frequency of 25 or 50 percent of the respondents, Teacher III have the frequency of 28 or 36 percent of the respondents, Teacher I have the frequency of 3 or 6 percent of the respondents, and lastly the frequency of 4 or 8 percent of the respondents are Master Teacher
1.5. Number of Years in Teaching SPED

Table 6
Profile of the respondents as to their Number of years in teaching SPED specifically with autism
	Profile of the respondents
	Frequency
	Percentage
	Rank

	1-5 years
	42
	84.00%
	1

	6-10 years
	8
	16.00%
	2

	11 years and above
	0
	0.00%
	3

	TOTAL
	50
	100
	


As for the Number of years in teaching SPED specifically with autism, the majority have 1-5 years of teaching, with the frequency of 42 or 84 percent of the respondents, and a frequency of 8 or 16 percent of the respondents have 6-10 years of teaching.



Sub-Problem No.2: What are the Strategies utilized by the respondents in terms of:
2.1. Social Dimension
Table 7
The commonly used Strategies in teaching Children with Autism in terms of Social Dimension
	Indicator
	Frequency
	Percent
	Rank

	1. practice play
	16
	32
	4

	2. praise
	50
	100
	1

	3. role-play
	13
	26
	5

	4. social skills training
	12
	24
	6

	5. social stories
	30
	60
	3

	6. video-modelling
	43
	86
	2.5

	7. visual supports
	43
	86
	2.5


*Multiple Responses

Table 7 presents the commonly used Strategies in teaching Children with Autism in terms of Social Dimension. Results revealed that the top rank “praise” has the frequency of 50 or 100 percent of the respondents, next is both “video-modelling” and “visual supports” frequency of 43 or 86 percent of the respondents, “social stories” frequency of 30 or 60 percent of the respondents, “practice play” has a frequency of 16 or 32 percent of the respondents, next is “role-play” has a frequency of 13 or 26 percent of the respondents, and lastly “social skills training” with the frequency of 12 or 24 percent of the respondents.
(Applied Behavior Analysis)”, Also known as ABA, it is a type of therapy used to assist children with ASD in controlling or reducing problematic behaviors, such as those that cause self-harm or bother other kids. Academic Dimension therapy, one of the most popular treatments for kids with ASD, reinforces good behavior with rewards and incentives (National University, 2022). 
2.2. Behavioral Dimension
Table 8
The commonly used Strategies in teaching Children with Autism in terms of Behavioral dimensions
		Indicators
	Frequency
	Percent
	Rank

	1. Teach time management 
	12
	24
	10

	2. Set realistic expectations
	13
	26
	9

	3. Reinforce positive behaviors
	38
	76
	3

	4. Give choices for non-preferred activities
	34
	68
	4

	5. Use visuals and social stories 
	46
	92
	1 

	6. Teach coping skills and calming Strategies 
	42
	84
	2

	7. Practice transitions
	14
	28
	8

	8. Be consistent each day
	11
	22
	11

	9. Consider sensory needs
	29
	58
	6

	10. Teach self-monitoring and emotion regulation
	31
	62
	5

	11.  Academic Dimension
	21
	42
	7


*Multiple Responses

Table 8 presents the commonly used Strategies in teaching Children with Autism in terms of Behavioral dimensions. Results showed that the top indicator is Use visuals and social stories with the frequency of 46 or 92 percent of the respondents, next is Teach coping skills and calming Strategies with the frequency of 42 or 84 percent of the respondents, Reinforce positive behaviors has the frequency of 38 or 76 percent of the respondents, Give choices for non-preferred activities has the frequency of 34 or 68 percent of the respondents, Teach self-monitoring and emotion regulation has the frequency of 31 or 62 percent of the respondents, and Consider sensory needs has the frequency of 29 or 58 percent of the respondents.
Furthermore, Academic Dimension has the frequency of 21 or 42 percent of the respondents, while Practice transitions has the frequency of 14 or 28 percent of the respondents, set realistic expectations has the frequency of 13 or 26 percent of the respondents, teach time management has the frequency of 12 or 24 percent of the respondents, and lastly Be consistent each day with the frequency of 9 or 18 percent of the respondents
According to Brogren (2019), for children with autism, a visual schedule can be used to highlight a routine or to break down the specific components of a task. When teaching new skills to children with autism, a visual schedule can be helpful because these kids frequently have trouble following multi-step instructions.



2.3. Academic Dimension
Table 9
The commonly used Strategies in teaching Children with 
Autism in terms of Academic Dimension
		Indicators
	Frequency
	Percent
	RANK

	1. Limiting Sensory Overload
	33
	66
	4

	2. Using Rewards and Incentives (Applied Behavior Analysis)”
	49
	98
	1

	3. Providing Appropriate Feedback for Students with ASD
	29
	58
	5

	4. Focusing on Autism Reading Comprehension Strategies
	10
	20
	7

	5. social stories
	28
	56
	6

	6. video-modelling
	41
	82
	2.5

	7. visual supports
	41
	82
	2.5


*Multiple Responses
Table 9 presents the commonly used Strategies in teaching Children with Autism in terms of Academic Dimension. Results revealed that the top rank “Using Rewards and Incentives (Applied Behavior Analysis)” has the frequency of 49 or 98 percent of the respondents, next is both “video-modelling” and “visual supports” has the frequency of 41 or 82 percent of the respondents, “Limiting Sensory Overload” has a frequency of 33 or 66 percent of the respondents, “Providing Appropriate Feedback for Students with ASD” frequency of 29 or 58 percent of the respondents, next is “social stories” has a frequency of 28 or 56 percent of the respondents, and lastly “Focusing on Autism Reading Comprehension Strategies” with the frequency of 10 or 20 percent of the respondents.
According to Stewart, M.A. (2022), the following factors have a significant impact on an individual's motivation: learning history; learning preferences; internal and external incentives to engage in tasks; expectations of success or failure with a particular task; the task's significance and purpose from the learner's point of view; and task-surrounding environmental factors that influence attention and achievement.
Sub-Problem No. 3: Is there a significant difference between Strategies utilized by the respondents when grouped according to the respondents’ profiles?
Table 10
Significant difference in the assessment of the respondents on the challenges encountered when grouped according to their profile
		[bookmark: _Hlk115385860]Profile
	

	
	F-Value
	F-critical value
	P-Value
	Decision
	Remarks

	Age
	1.87
	2.24
	.08
	Accept Ho
	Not Significant

	Gender
	.81
	2.10
	.44
	Accept Ho
	Not Significant

	Highest Educational Attainment
	2.56
	2.44
	.87
	Reject Ho
	Significant

	Designated Position
	3.56
	2.47
	.01
	Reject Ho
	Significant

	Number of years in teaching SPED specifically with autism
	3.33
	2.53
	.24
	Reject Ho
	Not Significant


Level of Significance: .05


[bookmark: _Hlk103480995]In Table 10 is the difference the in the assessment of the respondents on the challenges encountered when grouped according to their profile. With the f-value of 1.87 for the age, f-critical value of 2.24, and p value of .08, the null hypothesis of the study stating that, “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their age” is accepted. It means that assessment of the respondents on the challenges encountered when grouped according to their profile had no impact on the respondents by age.
As to gender, the f-value of .81 for the age, f-critical value of 2.10, and p-value of .44, the null hypothesis of the study stating that “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their Gender” is accepted. It means that the assessment of the assessment of the respondents on the challenges encountered had no impact on the respondents by Gender.
As to Highest Educational Attainment, the f-value of 2.56 for the age, f-critical value of 2.49, and p value of .87, the null hypothesis of the study stating that, “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their Highest Educational Attainment” is rejected. It means that assessment of the assessment of the respondents on the challenges encountered left impact on the respondents as to Highest Educational Attainment.
As to Designated Position, the f-value of 3.50 for the age, f-critical value of 2.43, and p value of .01, the null hypothesis of the study stating that, “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their Designated Position” is accepted. It means that assessment of the respondents on assessment of the respondents on the challenges encountered had no impact on the respondents in to Designated Position.
As to Number of years in teaching SPED specifically with autism, the f-value of 3.33 for the age, f-critical value of 2.53, and p value of .24, the null hypothesis of the study stating that, “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their Number of years in teaching SPED specifically with autism” is rejected. It means that assessment of the assessment of the respondents on the challenges encountered left an impact on the respondents, as to the Number of years in teaching SPED specifically with autism.



Sub-Problem No. 4: What are the challenges encountered by the respondents in teaching learners with ASD?
Table 11
Challenges Encountered by the teacher in teaching Children with Autism
	
Challenges Encountered

	Weighted Mean
	Verbal Interpretation
	
Rank

	1. Absenteeism of learners
	3.67
	VHE
	3

	2. Unsupportive stakeholders.
	3.62
	VHE
	4

	3. Lack of teachers’ knowledge and skills about how to use computer instruction.
	3.38
	HE
	8

	4. Financial issues for professional evaluation and instructional materials
	3.75
	VHE
	2

	5. Lacking instructional materials to be used.
	3.6
	VHE
	6

	6. Utilization of ICT in teaching despite the scarcity of gadgets and facilities needed for the execution.
	3.37
	HE
	8

	7. Increasing number of autism cases.
	3.61
	VHE
	5

	8. Absence of a strategic plan for addressing the needs of children with autism
	3.78
	VHE
	1

	9. Inability to conduct the program due to conflict of schedules.
	3.43
	HE
	7

	10. Inability to conduct the program due to conflict of schedules.
	3.36
	HE
	10

	OVERALL WEIGHTED MEAN
	3.56
	HE
	


Legend
4	Very Highly Encountered
3	Highly Encountered
2	Encountered
1	Not Encountered
Table 11 shows the Challenges Encountered by the teacher in teaching Children with Autism. As shown in the table, indifferent attitudes of teachers in the implementation of the program (WM=3.78) or Very Highly Encountered rank 1; and financial issues for professional evaluation and instructional materials (WM=3.75) Very Highly Encountered rank 2 assessed as highly encountered; absenteeism of learners (WM=3.67) Very Highly Encountered rank 3; unsupportive stakeholders (WM=3.62) Very Highly Encountered rank 4; increasing number of autism cases (WM=3.61) Very Highly Encountered rank 5; lacking of instructional materials to be used (WM=3.60) Very Highly Encountered rank 6; utilization of ICT in teaching despite of scarcity in gadgets and facilities needed for the execution (WM=3.43) Highly Encountered rank 7; inability to conduct the program due to conflict of schedules (WM=3.38) Highly Encountered rank 8; Acceptability on the part of the parents (WM=3.37) Highly Encountered rank 9; and inability to conduct the program due to conflict of schedules (WM=3.36) Highly Encountered rank 10.
The Overall Weighted Mean of the Challenges Encountered by the teacher in teaching Children with Autism is 3.56, or Very Highly Encountered
According to Hume (2022), Division TEACCH is a comprehensive treatment approach that provides care for autistic people of all ages. The model emphasizes a thorough understanding of autism, collaboration with families, individualized assessment when developing and implementing Strategies, and the development of skills across curriculum areas in addition to structured teaching Strategies.
[bookmark: _Hlk149853858]Sub-problem No.5:  What Training Plan May Be Proposed Based On The Findings Of The Study?
  PROPOSED TRAINING PLAN
[bookmark: _Hlk115157734][bookmark: _Hlk3986734]Improving teacher quality is one of the most straightforward and effective techniques for enhancing public education outcomes, and this is one of the few areas where education policy experts, practitioners, and the general public agree today. Additionally, this tactic is especially important for groups of learners who previously had teachers with the lowest levels of training. There is growing interest in finding new ways to evaluate teachers' performance on students' learning beyond the standard measures of teacher qualifications, special those handling learners with special needs like autism.
A lot of authors, thinkers, and intellectuals are interested in the state of education in the country. The quality of education received by students, and consequently the workforce in numerous professions, has recently reached a severe level of deterioration. A nation can thrive and prosper only through education. Therefore, if nations disregard scientists, scientific research, or place it at the bottom of the list, they will not succeed in achieving that aim. Additionally, to enhance the educational process, education professionals stress the significance of good educational management.   
A tool for improving the educational process is thought to boost the abilities and performance of teachers. The role of the education faculty in the development of competent teachers is crucial.
 Overall Objectives: To ensure all primary concerns of the training, plan specifically the goals and objectives be utilized by the beneficiaries after undergoing a series of training sessions for the improvement of the quality education that teachers can offer.
Program Proponent:  	Teachers of Balagunan Elementary School
Program Location:	Balagunan Elementary School, Sto. Tomas, Division of Davao del Norte
Program Duration:	October 28, 29, and 30, 2023
Rationale
The training plan consists of faculty training sessions is a 3-day seminar that will augment teachers’ need of knowledge and skills on enhancing their teaching Strategies in handling learners with ASD. The said program will be conducted in Balagunan Elementary School, Sto. Tomas, Division of Davao del Norte. The said seminar will be sponsored by the City Mayor on the aforementioned dates beginning October 28, 29, and 30, 2023, with the use of the Special Education Fund (SEF). The schedules are chosen because this is a perfect time since the start of classes will just be near that time. The participants of the seminars will be the teachers of Balagunan Elementary School.
Program Cost
Resource Speakers’ Token (3 Speakers)		P6,000.00
Teachers Snack (6x20x3)				P 360
Teachers’ Lunch (6x100x3)				P1,8000
Teachers’ Afternoon Snacks (6x20x3)		P 360
Reading Materials (50 pages x .50x6)		P 150.00
							P8,670.00



















Table 12: Matrix of Activities

Training Plan
Balagunan Elementary School
October 28, 29, & 30, 2023
	Date 
	Day 
	Topic 
	Objectives
	Person involved
	Materials needed 

	10/28/23
	Tuesday 
	Social Dimension 
	To determine the Social Dimension in teaching learners with ASD. 
	Resource Speaker, teacher-beneficiaries, seminar organizers
	PPT of the topics to be discussed, xerox copy of the topic/handouts, computer, projector, sound system, venue materials, and equipment

	10/29/23
	Wednesday
	2.2
Behavioral Dimension 
	to determine the Behavioral Dimension in teaching learners with ASD.
	Resource Speaker, teacher-beneficiaries, seminar organizers
	PPT of the topics to be discussed, xerox copy of the topic/handouts, computer, projector, sound system, venue materials, and equipment

	10/30/23
	Thursday 
	Academic Dimension 
	To determine the Behavioral Dimension in teaching learners with ASD.
	Resource Speaker, teacher-beneficiaries, seminar organizers
	PPT of the topics to be discussed, xerox copy of the topic/handouts, computer, projector, sound system, venue materials and equipment, and certificates for the speakers and attendees




Sub-Problem No. 6: How acceptable is the Training plan as assessed by teachers and school heads?
Table 13
Acceptability of the Respondents on the Proposed Training Plan
	Indicators
	WM
	DV
	RANK

	1. The objectives are attainable.
	3.24
	HA
	6

	2. Changes in teachers’ knowledge, skills, behaviors, and /or values that may be attributable to the work experience
	3.66
	VHA
	1

	3. Describes a carefully designed and focused course of action that addresses the needs for a Training plan
	3.44
	HA
	4

	4. Transforms the process into an ongoing activity rather than an episodic event
	3.58
	VHA
	3

	5. Growing out of the potential of how teachers currently see themselves
	3.6
	VHA
	2

	6. The Training plan has built-in forms of assessment to assess the process of implementation, the stages of the actual plan, and the outcomes of student learning.
	3.37
	HA
	5

	OVERALL WEIGHTED MEAN
	3.48
	HA
	


Legend
4	Very Highly Acceptable
3	Highly Acceptable
2	Acceptable
1	Not Acceptable
Table 13 presents the acceptability of the respondents on the proposed training plan. As presented on the table, the indicator “Changes in teachers’ knowledge, skills, behaviors, and /or values that may be attributable to the work experience.” was first with a weighted mean 3.66 and interpreted as Very Highly Acceptable, followed by the indicator “Growing out of the potential of how teachers currently see themselves.” with a weighted mean 3.60 and interpreted as Very Highly Acceptable.
[bookmark: _Hlk149848749]More so, for indicator “Transforms the process into an ongoing activity rather than an episodic event.” has a weighted mean 3.58 and interpreted as Very Highly Acceptable, the indicator “Describes a carefully designed and focused course of action that addresses the needs for training plan.” with a weighted mean 3.44 and interpreted as Highly Acceptable, and the indicator “The training plan has built in forms of assessment, to assess process of implementation, the stages of the actual plan, and the outcomes of student learning.” arrived on the weighted mean of 3.37 and interpreted as Highly Acceptable, and lastly, “The objectives are attainable.” arrived on the weighted mean of 3.24 and interpreted as Highly Acceptable.
The Overall Weighted Mean of the acceptability of the respondents on the proposed training plan is 3.48, or Highly Accepted.















Summary of Findings, Conclusions, And Recommendations
Summary of Findings
Based on the gathered, analyzed, and interpreted data by the researcher, the following findings were drawn: 
1. The Demographic Profile of the Respondents in Terms of:
1.1. Age
As to Age, most of the respondents are 51-60 years old with the frequency of 23 or 46 percent of the respondents, the next is 41-50 years old with the frequency of 15 or 30 percent of the respondents, both 20-30 years old and 31-40 years old have the frequency of 5 or 10 percent of the respondents, and 61 years and above have the frequency of 2 or 4 percent of the respondents.
1.2. Gender
As for Gender, results showed that the majority of the respondents are Female, with a frequency of 41 or 82 percent of the respondents, while males have a frequency of 9 or 18 percent of the respondents.
1.3. Highest Educational Attainment
As for the Highest Educational Attainment, the Majority of the Respondents are College graduates with the frequency of 46 or 92 percent of the respondents, while both Masteral and Doctoral Graduates have the frequency of 2 or 4 percent of the respondents.
1.4. Position
As for Designated Position, topping the ranks is Teacher II with the frequency of 25 or 50 percent of the respondents, Teacher III have the frequency of 28 or 36 percent of the respondents, Teacher I have the frequency of 3 or 6 percent of the respondents, and lastly the frequency of 4 or 8 percent of the respondents are Master Teacher
1.5. Number Of Years in Teaching SpEd
As for the Number of years in teaching SPED specifically with autism, the majority have 1-5 years of teaching, with the frequency of 42 or 84 percent of the respondents, and a frequency of 8 or 16 percent of the respondents have 6-10 years of teaching.
2. The Strategies in Teaching Utilized by The Respondents in Terms Of: 
2.1. Social Dimension
In terms of Social Strategies, Results revealed that the top rank “praise” has the frequency of 50 or 100 percent of the respondents, next is both “video-modelling” and “visual supports” frequency of 43 or 86 percent of the respondents, “social stories” frequency of 30 or 60 percent of the respondents, “practice play” has a frequency of 16 or 32 percent of the respondents, next is “role-play” has a frequency of 13 or 26 percent of the respondents, and lastly “social skills training” with the frequency of 12 or 24 percent of the respondents.
2.2. Behavioral Dimension 
Results showed that the top indicator is Use visuals and social stories with the frequency of 46 or 92 percent of the respondents, next is Teach coping skills and calming Strategies with the frequency of 42 or 84 percent of the respondents, Reinforce positive behaviors has the frequency of 38 or 76 percent of the respondents, Give choices for non-preferred activities has the frequency of 34 or 68 percent of the respondents, Teach self-monitoring and emotion regulation has the frequency of 31 or 62 percent of the respondents, and Consider sensory needs has the frequency of 29 or 58 percent of the respondents.
Furthermore, Academic Dimension has the frequency of 21 or 42 percent of the respondents, while Practice transitions has the frequency of 14 or 28 percent of the respondents, Set realistic expectations has the frequency of 13 or 26 percent of the respondents, Teach time management has the frequency of 12 or 24 percent of the respondents, and lastly Be consistent each day with the frequency of 9 or 18 percent of the respondents
2.3. Academic Dimension
Results revealed that the top rank “Using Rewards and Incentives (Applied Behavior Analysis)” has the frequency of 49 or 98 percent of the respondents, next is both “video-modelling” and “visual supports” has the frequency of 41 or 82 percent of the respondents, “Limiting Sensory Overload” has a frequency of 33 or 66 percent of the respondents, “Providing Appropriate Feedback for Students with ASD” frequency of 29 or 58 percent of the respondents, next is “social stories” has a frequency of 28 or 56 percent of the respondents, and lastly “Focusing on Autism Reading Comprehension Strategies” with the frequency of 10 or 20 percent of the respondents.
According to Stewart, M.A. (2022), the following factors have a significant impact on an individual's motivation: learning history; learning preferences; internal and external incentives to engage in tasks; expectations of success or failure with a particular task; the task's significance and purpose from the learner's point of view; and task-surrounding environmental factors that influence attention and achievement
3. Significant Difference Between Strategies Utilized by the Respondents When Grouped According to the Respondents’ Profiles 
The difference in the assessment of the respondents on the challenges encountered when grouped according to their profile. With the f-value of 1.87 for the age, f-critical value of 2.24, and p value of .08, the null hypothesis of the study stating that, “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their age” is accepted. It means that assessment of the respondents on the challenges encountered when grouped according to their profile had no impact on the respondents by age.
As to gender, the f-value of .81 for the age, f-critical value of 2.10, and p-value of .44, the null hypothesis of the study stating that “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their Gender” is accepted. It means that the assessment of the assessment of the respondents on the challenges encountered had left no impact on the respondents by Gender.
As to Highest Educational Attainment, the f-value of 2.56 for the age, f-critical value of 2.49, and p value of .87, the null hypothesis of the study stating that, “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their Highest Educational Attainment” is rejected. It means that assessment of the assessment of the respondents on the challenges encountered left impact on the respondents as to Highest Educational Attainment.
As to Designated Position, the f-value of 3.50 for the age, f-critical value of 2.43, and p value of .01, the null hypothesis of the study stating that, “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their Designated Position” is accepted. It means that assessment of the respondents on assessment of the respondents on the challenges encountered had no impact on the respondents in to Designated Position.
As to Number of years in teaching SPED specifically with autism, the f-value of 3.33 for the age, f-critical value of 2.53, and p value of .24, the null hypothesis of the study stating that, “There is no significant difference between the assessment of the respondents on the challenges encountered when they grouped according to their Number of years in teaching SPED specifically with autism” is rejected. It means that assessment of the assessment of the respondents on the challenges encountered left an impact on the respondents as to the Number of years in teaching SPED specifically with autism.
4. Challenges Encountered by The Respondents in Teaching Learners With ASD
Challenges Encountered by the teacher in teaching children with autism. The data shown that indifferent attitudes of teachers in the implementation of the program (WM=3.78) or Very Highly Encountered rank 1; and financial issues for professional evaluation and instructional materials (WM=3.75) Very Highly Encountered rank 2 assessed as highly encountered; absenteeism of learners (WM=3.67) Very Highly Encountered rank 3; unsupportive stakeholders (WM=3.62) Very Highly Encountered rank 4; increasing number of autism cases (WM=3.61) Very Highly Encountered rank 5; lacking of instructional materials to be used (WM=3.60) Very Highly Encountered rank 6; utilization of ICT in teaching despite of scarcity in gadgets and facilities needed for the execution (WM=3.43) Highly Encountered rank 7; inability to conduct the program due to conflict of schedules (WM=3.38) Highly Encountered rank 8; Acceptability on the part of the parents (WM=3.37) Highly Encountered rank 9; and inability to conduct the program due to conflict of schedules (WM=3.36) Highly Encountered rank 10. The Overall Weighted Mean of the Challenges Encountered by the teacher in teaching Children with Autism is 3.56 or Very Highly Encountered
5. Proposed Training Plan
The training Plan was developed and proposed based on the findings of the study and its acceptability. 
6. Acceptability of the Training Plan as Assessed by Teachers and School Heads
The acceptability of the respondents to the proposed training plan. As shown in the data the indicator “Changes in teachers’ knowledge, skills, behaviors, and /or values that may be attributable to the work experience.” was first with a weighted mean 3.66 and interpreted as Very Highly Acceptable, followed by the indicator “Growing out of the potential of how teachers currently see themselves.” with a weighted mean 3.60 and interpreted as Very Highly Acceptable.
More so, for indicator “Transforms the process into an ongoing activity rather than an episodic event.” has a weighted mean 3.58 and interpreted as Very Highly Acceptable, the indicator “Describes a carefully designed and focused course of action that addresses the needs for training plan.” with a weighted mean 3.44 and interpreted as Highly Acceptable, and the indicator “The training plan has built in forms of assessment, to assess process of implementation, the stages of the actual plan, and the outcomes of student learning.” arrived on the weighted mean of 3.37 and interpreted as Highly Acceptable, and lastly, “The objectives are attainable.” arrived on the weighted mean of 3.24 and interpreted as Highly Acceptable. The Overall Weighted Mean of the acceptability of the respondents on the proposed training plan is 3.48, or Highly Accepted.
Conclusion
		In the light of the foregoing findings, the following conclusions were arrived at:
1. The majority of the responders were middle-aged women, held the second-lowest job, had just started, and had a bachelor's degree.
2. Praise, video modeling and visual support, social storytelling, academic components and practices, and strategies connected to social, behavioral, and academic features are frequently employed with children with autism.
3. When respondents are categorized by profile, there are no appreciable differences in how they rate the difficulties they confront.
4. Indifference from instructors toward the program's implementation, financial issues with professional assessment and teaching materials, uncooperative stakeholders, and autism are among the difficulties teachers face when teaching children with autism. In addition to an increase in malaria cases, there is a dearth of teaching resources.
5. Based on the study's findings and the acceptability of those results, a training plan was designed and put forth.
6. The planned service plan was not evaluated as "very satisfactory" by respondents.
Recommendation
On account of the findings and conclusions, the following recommendations are offered: 
1. When instructing students with ASD, seminars and training sessions must mandate the use of a variety of instructional techniques. This increases student understanding of the teaching strategy and, as a result, increases school productivity.
2. Teachers should take the initiative to educate themselves on how to teach students with ASD using instructional strategies.
3. To guarantee that learners receive high-quality services from learning providers, the Department of Education (DepEd) should take into account developing a program that requires the use of various instructional strategies when educating students with ASD.
4. To support routines and transitions, we advise employing tools like visual timers and advanced notifications. To assist them in focusing as they move from one work to the next, some kids may need transitional items like stuffed animals or sensory toys.
5. The majority of autistic kids learn best visually. To put it another way, we learn more effectively when information is presented visually rather than audibly or in another way. Visual clues can help children with autism learn, remember, and communicate. As visual clues, you can use images, diagrams, lists, and even some keywords.
6. You can teach acceptable social skills using your child's favorite movie characters. It is easier to build trust and maintain a child's interest when characters are used in social stories to teach various social rules and skills.
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