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ABSTRACT 

	Aims: To determine the level of intercultural competence (IC), Filipino language anxiety (FLA), and Filipino language learning motivation (FLLM) of Indigenous college students. Also to examine the relationships between IC and FLLM, and FLA and FLLM. Furthermore, to identify their lived experiences about these variables, how these experiences influence motivation, and lastly, identify how the qualitative data corroborates with the quantitative data.
[bookmark: _GoBack]Study design:  Mixed methods approach, particularly using convergent parallel design of quantitative descriptive correlational, and qualitative phenomenological. 
Place and Duration of Study: Different college institutions in Region XI, Philippines during the school year 2024-2025.
Methodology: Respondents and participants are composed of a total of 413 Indigenous students. Particularly, 400 respondents were chosen through quota sampling; 13 students composed of 6 for the focus group discussion, and 7 for the in-depth interview were chosen purposively.
Results: Indigenous students have a high level of IC (M = 3.97, SD = 0.45), a moderate level of FLA (M = 2.88, SD = 0.99), and a high level of FLLM (M = 4.09, SD = 0.54). Additionally, IC has no significant relationship to FLLM (P = .06, r = .094), however, awareness as an indicator of IC showed a weak positive correlation with FLLM (P = 0.05, r = .142.). Also, no significant relationship exists between FLA and FLLM (P = .342, r = .048). On the other hand, qualitative data showed themes for experiences regarding IC, FLA, and FLLM: intercultural attitude, intercultural awareness, intercultural skills, speaking anxiety, writing anxiety, reading anxiety, instrumental motivation, and integrative motivation. Moreover, themes for how IC influences FLLM, and LA influences FLLM are the following: intercultural awareness as a factor in Filipino language learning motivation, language anxiety affects Filipino language learning motivation, and coping strategies to reduce Filipino language anxiety.
Conclusion: There is predominantly merging confirmation between the quantitative and qualitative data, suggesting there is strong alignment. Although the study also exhibited merging expansion, it led to the understanding of additional dimensions regarding FLLM. This highlights the importance of motivation as a determinant of success in learning the Filipino language.    
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1. INTRODUCTION 

Motivation plays a crucial role in effective language learning motivation (Alamdari & Ghani, 2021; Dörnyei, 2018; Mohammed, 2020; Oga-Baldwin, 2020). In connection to this, although Indigenous students face challenges in learning the Filipino language because of the complexities of grammar and pronunciation, they want to learn it because of its perceived importance (Napil & San Jose, 2020). That is why there is a need to highlight the importance of motivation to students because many cannot achieve their full potential due to low motivation, and this can also cause them to feel bored and have difficulties in language learning (Nduwimana, 2019; Rahardjo & Pertiwi, 2020). In other words, students may have specific reasons for language learning, but their motivation could be a distressing experience due to fear and language complexities (Quintos, 2022; Yilmaz & Şahan 2023). Given these, it is important to know where their motivation is coming from to help teachers enhance language efficiency and can be great contributions to education pedagogies (Daif-Allah & Aljumah, 2020). Moreover, a deeper understanding of the motivation of Indigenous students can create policies and guide the curriculum for the development of the Filipino language.
One factor that can affect language learning motivation is intercultural competence. Deardoff (2023) defined this as the ability to communicate in different intercultural communications effectively. Furthermore, a person who possesses this competence can show positivity in different points of view, openness, curiosity, and respect (De Hei, 2019). In China, it was found that having higher intercultural competence results in higher English language learning motivation. The same findings were revealed in Vietnam, where a positive correlation was seen between intercultural sensitivity and language learning motivation (Nguyen, 2022).
It was also mentioned in a study by Zhang (2024) that anxiety and motivation are two undeniable aspects of second language learning. Anxiety as an emotional factor of language learning can cause negative effects on motivation and attitude toward language (Male, 2018; Oteir & Al-Otaibi, 2019; Wang et al., 2025). Several studies revealed a negative correlation between the two (Samad et al., 2023) however,  the study of Quintos (2022) showed the opposite. Therefore, a student with higher anxiety tends to be more motivated to learn the language. 
Based on these, the objectives of the study are as follows: 1) identify the intercultural competence of Indigenous students; 2) identify the Filipino language anxiety of Indigenous students; 3) identify the Filipino language learning motivation of Indigenous students; 4) identify the significant relationship between intercultural competence and Filipino language learning motivation; 5) identify the significant relationship between Filipino language anxiety and Filipino language learning motivation; 6) identify the experiences of Indigenous students regarding their intercultural competence, Filipino language anxiety, and Filipino language learning motivation; 7) identify how intercultural competence influence Filipino language learning motivation, and Filipino language anxiety influences Filipino language learning motivation; and 8) identify how the qualitative data corroborates with the quantitative data.
The study is anchored on Robert Gardner’s (1988) Socio-Educational Model, which highlights the importance of social and psychological factors in second language learning, particularly motivation. According to him, motivation can be integrative, which means the desire to integrate with the culture and speakers of the target language, and integrative motivation, which is the desire to learn a language because of practical reasons such as job opportunities. As mentioned, one factor affecting this is psychological factors. In this study, intercultural competence is considered one; however, it is shaped by social factors and language anxiety. Therefore, it can be concluded that intercultural competence and language anxiety influence language learning motivation.
On the other hand, this study is also grounded in the Second Language Acquisition Theory of Stephen Krashen (1982), particularly the Affective Filter Hypothesis. Krashen argues that self-confidence and anxiety are important factors in the affective domain to learn a second language. Also, the theory states that when the affective filter is high, which means learners have more negative feelings, language acquisition is hindered. Consequently, when the affective filter is low, which means learners have more positive feelings, learning is more effective. 
This study is beneficial as it focuses on Filipino as a second language, which is uncommon since many studies focus on English. Additionally, since it delves into intercultural competence, it will discuss the awareness and the ability to communicate effectively with diverse cultures, which is a need at present for fostering a more harmonious and conflict-resilient society. Given that respondents are Indigenous students, and no study has been conducted yet in this context, the results will be valuable to understanding their Filipino language learning. Moreover, it supports SDG 4, which advocates for inclusive and equitable learning for all, as it contributes to policy making and curriculum enhancement focusing on language education while making sure that every learner, regardless of culture, is included. 

2. material and methods 

2.1 Research Design and Procedures
This study employed a mixed-methods convergent parallel design in which both quantitative and qualitative data are gathered simultaneously, analyzed independently, and integrated to create a comprehensive interpretation and understanding of the research problem (Creswell, 2021). It enables the triangulation of data to increase the credibility and validity of the results (Bans-Akutey & Tiimub, 2021).
In particular, the quantitative part utilized descriptive correlational to discuss the relationship between intercultural competence and Filipino language learning motivation, and Filipino language anxiety and Filipino language learning motivation. On the other hand, the qualitative part is phenomenological, which seeks to explore the beliefs, perceptions, and experiences of individuals about a certain phenomenon (Islam & Aldaihani, 2021; Taherdoost, 2022).
The study went through a thorough process: first, she prepared the survey questionnaire and interview guide questions, which were sent to experts for validation. Second, the researcher submitted necessary documents to the National Commission on Indigenous Peoples (NCIP) to obtain a certificate of approval. Third, the paper, instrument, and other pertinent documents have gone through ethical considerations. When she was given the certificate of approval, the pilot testing of the instrument was done. Fourth, the researcher sent letters to conduct the study to the different college institutions of Region XI, and when it was approved, the data gathering was done. Lastly, the independent analysis of the data gathered for the quantitative and qualitative were done and then merged for interpretation.
To quantify the results of the study, the researcher used a mean score to identify the level of intercultural competence, language anxiety, and Filipino language learning motivation of the Indigenous students. Also, the Pearson correlation coefficient (r) was utilized to show the significant relationship between intercultural competence and Filipino language learning motivation, and Filipino language anxiety and Filipino language learning motivation. This statistical tool is appropriate to show the linear relationship of the variables (van den Heuvel & Zhan, 2021). For the qualitative data, thematic analysis was employed. This process includes coding data and analyzing and interpreting its most meaningful patterns and themes (Flick, 2022; Liebenberg, Jamal & Ikeda, 2020; Naeem et al., 2023).
2.2 Research Respondents
The respondents for the quantitative phase were composed of 400 Indigenous students from the different college institutions and tribes of Region XI. Indigenous People are defined in RA 8371 as communities who identified themselves and others, who have been living since time immemorial, and who have claimed and considered their land as their property. They have also retained their tradition, language, and customs even during colonization (The Indigenous Peoples’ Rights Act of 1997). They were selected through quota sampling because no comprehensive data on the population of Indigenous college students was available. However, the researcher ensured there was an equal representation of respondents, as they were chosen from different tribes, namely Bagobo, Blaan, Tagakaulo, Mandaya, Kagan o Kalagan, Mansaka, Manobo, Maguindanaon, and Tausug.
On the other hand, the participants for the qualitative phase included seven (7) Indigenous college students for the In-Depth Interview (IDI), which, according to Creswell (2016), is enough since there is a need for 5-25 participants in a qualitative phenomenological study. For the Focus Group Discussion (FGD), there were six (6) participants, which is in the range of the standard number of 2-8 participants suggested by Yulianti and Sulistyawati (2021). In connection to this, they were chosen through purposive sampling, which the researcher selected based on her opinion that would help meet the objectives of the study (Khalefa & Selian 2021).
The respondents and participants of the study are Indigenous students currently enrolled in the School Year 2024-2025 in the different college institutions in Davao Region. They are 18 years of age, and their tribes were not considered as long as their first language was not Filipino. In addition, the researcher chose college students because they have been exposed to the Filipino language. Therefore, students who do not recognize themselves as coming from the Indigenous People and not currently studying and enrolled in a college institution in the Davao Region were not included

2.3 Research Instruments
In the conduct of the study, the researcher utilized a survey questionnaire with a 5-point Likert scale. Particularly, it is composed of three parts. The first part about intercultural competence is from Duisembekova (2021) with four indicators namely, attitude, knowledge, awareness, and skills, and 34 items. The second part about language anxiety is from the Foreign Language Clasroom Anxiety Scale (FLACS) of Park (2014) with four indicators, namely speaking anxiety, writing anxiety, listening anxiety, and reading anxiety, and 31 items. Furthermore, the words “English” were replaced with “Filipino” so it will be contextualized. Lastly for the third part is the language learning motivation from Vaezi (2008), with two indicators, namely integrative motivation and instrumental motivation and 21 items which are also contextualized in the Filipino language.
In connection to this, the scale used is the following: 4.20-5.00- very high level, 3.40-4.19- high level, 2.60 – 3.39- moderate level, 1.80-2.59- low level, and 1.00-1.79- very low level of intercultural competence, language anxiety, and language learning motivation.
In contrast, the qualitative data was gathered through an open-ended interview questionnaire to collect their insights on their experiences regarding intercultural competence, Filipino language anxiety, and Filipino language learning motivation, and how the intercultural competence influences Filipino language learning motivation and Filipino language anxiety influences Filipino language learning motivation.
Given these, since the questionnaire was translated to Filipino and is contextualized to the Filipino language, the questionnaire was submitted for expert validation and went through pilot test to test reliability. In particular, Cronbach’s alpha coefficient for intercultural competence yielded .907, language anxiety resulted in .986, and Filipino language learning motivation got .929. In conclusion, all questionnaire has high internal consistency.

3. results and discussion

3.1 Level of Intercultural Competence of Indigenous Students
	Indicator
	Mean
	SD
	Descriptive Level 

	Attitude
	4.57
	0.42
	Very High

	Knowledge
	3.45
	0.66
	High

	Awareness
	4.13
	0.60
	High

	Skills
	3.73
	0.65
	High

	
Intercultural Competence
	3.97
	0.45
	High


Table 1. Level of Intercultural Competence of Indigenous students
Shown in Table 1 is the overall intercultural competence of the Indigenous students (M = 3.97, SD = 0.45), which indicates that they have high intercultural competence. This means that the IP students are able to communicate effectively in different cultural contexts. Among the indicators, attitude demonstrates a very high level with a mean of 4.57 (SD = 0.42), while the lowest is skills with a mean of 3.73 (SD = 0.65). This means that the Indigenous students are able to communicate effectively to people in different cultures. In particular, they show high level of openness, respect, and appreciation to other culture.    
This supports the study of Gómez, Alberto and Jiménez (2019) who found that Indigenous students have naturally high intercultural competence because of different worldviews shaped by their different intercultural groups. Moreover, it was revealed that multicultural education enhances intercultural competence of students, most specially intercultural awareness. Some factors affecting this is the desire to learn the another culture, and the participation to world issues. This helps them to widen their point of views to be responsible people (Mäntyneva, 2023).
3.2 Level of Filipino Language Anxiety of Indigenous Students
Table 2. Level of Filipino Language Anxiety of Indigenous Students
	Indicator
	Mean
	SD
	Descriptive Level

	Speaking Anxiety
	3.13
	0.99
	Moderate

	Writing Anxiety
	2.94
	0.99
	Moderate

	Reading Anxiety
	2.64
	1.04
	Moderate

	Listening Anxiety
	2.82
	1.02
	Moderate

	Language Anxiety
	2.88
	0.91
	Moderate


Table 2 shows the level of Filipino language anxiety of IP students with a total mean of 2.88 (SD = 0.91) with a descriptive level of moderate. Among the four indicators, speaking anxiety demonstrated the highest, with a mean score of 3.13 (SD = 0.99), while the one that got the lowest was reading anxiety, with a mean score of 2.64 (SD =1.04).
Having a moderate level of language anxiety means that the IP students moderately show Filipino language anxiety, but it does not come to a point where it causes them to use it ineffectively. In connection to this, Labicane (2021) insisted that anxiety is present in all macro skills. Furthermore, in a study conducted by Galdonez (2023) about Filipino language anxiety in a senior high school in Ilocos, he found that students have a moderate level of language anxiety. However, this study opposes the findings of Bernal (2021), where he stated that college students in Digos have a high level of Language anxiety.
3.3. Level of Filipino Language Learning Motivation of Indigenous Students
Table 3. Level of Language learning Motivation of Indigenous Students
	Indicator
	Mean
	SD
	Descriptive Level

	Integrative Motivation
	4.05
	0.60
	High

	Instrumental Motivation
	4.14
	0.61
	High

	
Language Learning Motivation
	4.09
	0.54
	High



Table 3 shows a high level of Filipino language learning motivation among Indigenous students, (M = 4.09, SD = 0.54). Moreover, data revealed a high level of instrumental motivation among the students (M = 4.14, SD = 0.61), compared to integrative motivation, (M = 4.05, SD = 0.61). Some of the practical reasons for their instrumental desire include seeking opportunities in the future and passing an exam. Furthermore, they want to establish a connection with the people who speak the language, and to learn about their cultural background. 
This supports the study of Alfonga and Napil (2022) who revealed that Filipino students have a high level of language learning motivation. In the context of the English language, Indigenous students are motivated to learn it to use it in their chosen career and for educational opportunities (Permangil, 2024), which is also similar to the study’s findings in the context of the Filipino language. Instrumental motivation seeks practical results, like work opportunities, educational attainment, and the ability to work abroad. (Widiastudy & Azman, 2024; Hanyeq, Suhatmady, & Syamdianita, 2019). Even though students can both have instrumental and integrative motivation, their influence can differ depending on the context.

3.4 Relationship Between Intercultural Competence and Filipino Language Learning Motivation of Indigenous Students
Table 4. Pearson Correlation Coefficient of Intercultural Competence and Filipino Language Learning Motivation
	
	 Integrative Motivation
	Instrumental 
Motivation
	Filipino Language Learning Motivation

	Attitude
	0.059
	0.058
	0.067

	
	0.238
	0.244
	0.185

	Knowledge
	0.004
	0.071
	0.043

	
	0.938
	0.155
	0.394

	 Awareness
	.126*
	.125*
	.142**

	
	0.012
	0.012
	0.005

	Skills
	0.035
	0.036
	0.04

	
	0.485
	0.477
	0.426

	Intercultural Competence
	0.071
	0.096
	0.094

	
	0.157
	0.056
	0.06


Shown in Table 4 is the relationship between intercultural competence and Filipino language learning motivation. It can be seen that there is no significant relationship between intercultural competence and Filipino language learning motivation (r = 0.094, p= 0.06).  Thus, it failed to reject the null hypothesis. This means that intercultural competence doesn’t really affect Indigenous student’s motivation to learn the language. However, from the data collected, it is noticeable that intercultural awareness shows a low positive correlation to Filipino language learning motivation (r = 0.142, p = 0.005).
The result of the study contradicts what was stated in the earlier parts of this paper. Nonetheless, this supports the study of Wirentake (2022), who insisted that intercultural competence primarily focuses on adjusting, having awareness, and empathy, which helps in multicultural interaction. Thus, these skills are independent of language learning motivation. Also, there are studies particularly dedicated to Iranian students of EFL, wherein results showed no significant relationship between intercultural communication and language learning motivation. This study clearly suggests that even though intercultural skills are important for language success, this doesn’t necessarily mean that it is related to language learning motivation (Rezaei & Salehi, 2022).
3.5 Relationship Filipino Language Anxiety and Filipino Language Learning Motivation of Indigenous Students
Table 5. Pearson Correlation Coefficient of Filipino Language Anxiety and Filipino Language Learning Motivation

	
	Integrative Motivation
	Instrumental Motivation
	Language Learning Motivation

	Speaking Anxiety
	0.022
	0.055
	0.043

	
	0.662
	0.276
	0.386

	Writing Anxiety
	0.022
	0.055
	0.043

	
	0.662
	0.276
	0.386

	Reading Anxiety
	0.028
	0.078
	0.06

	
	0.573
	0.121
	0.231

	Listening Anxiety
	0.016
	0.046
	0.035

	
	0.748
	0.359
	0.482

	

Language Anxiety
	
0.013
	
0.071
	
0.048

	
	0.793
	0.159
	0.342


Table 5 reveals data regarding the Filipino language anxiety and Filipino language learning motivation of Indigenous students. It is shown that there is no significant relationship between Filipino language anxiety and Filipino language learning motivation (r = 0.048, P = 0.342). 
This result only means that the level of Filipino language anxiety has no direct impact on Filipino language learning motivation. Therefore, having a high level of desire to learn the Filipino language due to integrative and instrumental reasons can still be attained even though there is a high level of doubt and fear of speaking, reading, writing, and listening to the Filipino language. This result supports the findings of Asio and Quijano (2022), who concluded that the level of anxiety in the English language has no significant relationship with language achievement, which entails that anxiety does not affect language learning motivation. In other words, this indicates that motivation can co-exist with anxiety (Almurshed, 2019).

3.6 Experiences of Indigenous Students Regarding Intercultural Competence, Filipino Language Anxiety, and Filipino Language Learning Motivation
Table 6. Experiences of IP Students Regarding Intercultural Competence, Language Anxiety, and Filipino Language Learning Motivation
	Themes
	          Central Ideas

	Intercultural Skills
	Enjoyment in communicating in another language/culture
Adjustment in interacting using the Filipino language

	Intercultural Attitude
	Openness to learning from other cultures
Respect and appreciation for other cultures

	Intercultural Awareness
	Recognition of one's own culture
Sensitivity toward other cultures

	Speaking Anxiety
	Difficulty understanding deep/complex words of the speaker
Difficulty in pronunciation while speaking
Difficulty in public speaking in Filipino
Shyness and fear of being judged when speaking Filipino

	Reading Anxiety
	Difficulty understanding deep/complex words in reading
Difficulty in pronunciation during reading

	Writing Anxiety
	Difficulty in spelling words
Difficulty constructing sentences and using punctuation

	Instrumental Motivation 
	Teaching and interacting with students in the future
Effective communication in the workplace
Using Filipino to help fellow indigenous people

	Integrative Motivation
	Using Filipino to interact with people from other places
Using Filipino for easier communication and interaction with others



The table above shows the experiences of the Indigenous students in connection to their intercultural competence, language anxiety, and Filipino language learning motivation. These include: intercultural skills, intercultural attitude, intercultural awareness, speaking anxiety, reading anxiety, writing anxiety, instrumental motivation and integrative motivation.

3.6.1 Intercultural Skills

Intercultural competence is important in connecting with people from various cultures. It is one of the reasons why there is effective communication between people, and this is practiced by Indigenous students in their everyday lives. Participants of both IDI and FGD mentioned they get excited and happy to talk to people outside their culture. Moreover, they express their admiration and pride to be able to communicate with other people. To manifest their skills, they use a language that is spoken by them and other people, mostly the Filipino language. Furthermore, intercultural competence is the ability to have a critical understanding of the other culture’s perception and adjust to their way of communication. It includes flexibility and the ability to cope with the challenges of cultural contexts (Ravdanjamts et al., 2024; Southwood & de la Marque, 2020).
3.6.2 Intercultural Attitude
Being part of the Indigenous community, the participants shared they were able to practice their intercultural attitudes by showing how they value other cultural groups. In particular, they have an openness to learn from others and show a willingness to help others. In connection with this, they also show respect for other cultures.  Intercultural attitude refers to openness and curiosity to others, which is important in effective intercultural communication (Idris, 2020). This attitude is meaningful in increasing intercultural competence (Deardoff, 2023)
3.6.3 Intercultural Awareness
Intercultural awareness is another theme that emerged in the study, where the Indigenous students showed through understanding and recognizing not only their own culture but also the culture of others. From their responses, they show knowledge and careful avoidance of mistakes and preservation of culture in general. Given this, Nga & Bao (2022) defined intercultural awareness as the ability to identify the dynamic relationship between culture and language, where the importance of responding to and valuing different cultural views is emphasized. In other words, this encompasses the ability to analyze one’s cultural attitudes and information and others as well. 
3.6.4 Speaking Anxiety
Because of factors such as having difficulties in understanding complex words used in the conversation, familiarity with one’s own language’s accent and pronunciation, public speaking, and other negative perceptions about using the Filipino language, there are times when Indigenous students feel anxious about speaking it. Regarding this, Indigenous students have a strong desire to learn a second language, such as Filipino, but anxiety affects their communication. It comes from the lack of self-confidence, and difficulties in using appropriate words to deliver a message makes them disinterested in speaking (Sugue et al., 2024). One reason can be the differences in culture and the fear that they will not be understood by the person they are talking to. Indigenous students feel the pressure to be one with the dominant language (Zhang, 2024).  
3.6.5 Reading Anxiety
From the interview, it was found that one challenge faced by Indigenous students is having reading anxiety. They have difficulties in understanding complex words, not only in the conversation but also when they are reading, which were both experienced by the participants in IDI and FGD. It can be interpreted that they had a hard time deciphering the words since they mentioned it was not their first language, and sometimes they stutter, especially when there are long passages to read.  Indigenous students indeed experience this due to cultural and linguistic differences. The difference between cultural context and the mainstream content found in reading materials is one factor in their reading difficulties and high anxiety (Yang-Heim, 2023).
3.6.6 Writing Anxiety
One common experience of Indigenous students is writing anxiety. Most of the respondents face this because the medium of instruction is not their first language. Specifically, they have mentioned they had a hard time using the punctuation and correct spelling and had difficulties in finishing a sentence. It causes them to feel anxious to write clearly and effectively (Syarifudin, 2020). In connection to this, Afdalia and Widiastuty (2023) mentioned that negative evaluation and their writing performance cause them to feel that way.
3.6.7 Instrumental Motivation
When talking about the desire and reasons of the Indigenous students to learn the Filipino language, both IDI and FGD participants identified that career and job opportunities are priorities, especially for respondents who wish to become educators in the future. They expressed their desire for better communication with their students inside the classroom. On the other hand, they are open to work opportunities outside the Davao region, and they said the language that they can use in communicating with others is the Filipino language. Furthermore, they also want to serve as the bridge of information to the members of their community to learn the Filipino language. With regard to this, Siahaan, Ardayati and Ramasari (2022) found out that the main reason why students have instrumental motivation is due to practicality like securing a good job, more educational opportunities, and a high socio-economic status. It is supported by a study conducted in a university in Iraq where it was revealed that students have high instrumental motivation because they believe the English language will help them to pass their assessments, look for a job, and be successful in the future (Abubaker & Aziz, 2024).
3.6.8 Integrative Motivation
Aside from instrumental motivation, Indigenous students also experience integrative motivation because they want to be connected with the culture of the speaker for more effective and convenient communication. Also, the thought that the Filipino language is a language of pride makes them want to use it, because according to them, they should be the ones speaking the language above anyone else and should be the ones understanding their own culture. Along these, it is said that a person has this motivation because they want to understand and participate in cultural activities and speak the way the speaker speaks the target language (Huriyah, 2024; Netta 2023).
3.7 How Intercultural competence influences Filipino language learning motivation; and Filipino language anxiety influences Filipino language learning motivation.
Table 7. How Intercultural competence influences Filipino language learning motivation; and Filipino language anxiety influences Filipino language learning motivation.
	Themes
	     Central Ideas

	Intercultural Awareness  as a Factor in Filipino Language Learning Motivation
	Effective communication with others as motivation
Filipino language is easier to learn with sensitivity and understanding of cultures

	Language Anxiety Affects Filipino Language Learning Motivation
	High motivation due to concern for the language
If anxiety is removed, motivation will increase

	Coping Strategies to Reduce Filipino Language Anxiety

	Use of audio-visual materials to address language anxiety
Translation into a more understandable language
Being positive and self-confident
Listening attentively


Table 7 reveals the how the Indigenous students’ intercultural competence influence Filipino language learning motivation; and Filipino language anxiety influences Filipino language learning motivation. Specifically, the themes emerged are: intercultural awareness as a factor in Filipino language learning motivation, language anxiety affects Filipino language learning motivation, and coping strategies to reduce Filipino language anxiety. 

3.7.1 Intercultural awareness as a factor in Filipino language learning motivation
During the interview conducted, the respondents revealed that they have been careful and mindful of what they say and how it will be interpreted by the people they are talking to. These instances motivated them to learn the Filipino language, enabling them to understand the culture and native speakers of the Filipino language. The study of (Akylbek, Usupova & Sartbekova, 2023) supports this by highlighting that understanding and valuing different cultures positely  affects meaningful learning, thereby increasing motivation. Additionally, the lack of intercultural awareness can decreate motivation, and participation in cultural activities  can resolve this, emphasizing the importance of cultural factors in language education (Brainee, 2024).
3.7.2 Language Anxiety Affects Filipino Language Learning Motivation
Many studies confirmed the connection between language anxiety and language learning motivation, although opposing views have also been presented, as revealed in the study. Indeed, the participant’s responses were divided between experiencing positive and negative effects of anxiety and motivation. It is supported by the study of Luo, Subramaniam & O’Steen (2020), who suggested different types of anxiety that motivate learners. On the other hand, those who experienced positive effects expressed that their anxiety made them more motivated to learn the Filipino language since they made this a drive to strive for more. Those who experienced adverse effects mentioned that if they weren’t anxious, then they would be more motivated to learn Filipino since they would have higher self-confidence. It is supported by the study of Wang (2020), who revealed that language anxiety has negative effects on desire for language learning (Quintos, 2022).
3.7.3 Coping Strategies to Reduce Filipino Language Anxiety

To address the anxieties experienced by Indigenous students, they employ  various strategies. Specifically, the use of audio-visual materials, which includes watching YouTube videos about correct spelling, pronunciation and how to enhance public speaking, as well as watching Philippine teleseryes to help them practice the language. Another strategy is to translate the Filipino word into a language that they are more familiar, such as their own native language. Additionally, staying calm, self-affirmation, and being positive when they are required to speak and use the Filipino language have helped them. Lastly, active learning and listening. These strategies particularly video materials, are considered in reducing listening anxiety and enhancing listening skills (Polat & Eristi, 2019). On the other hand, viewing things positively to counter negative perceptions about self is also seen as helpful in countering anxious thoughts (Nuraeni et al., 2023; Rizkiya & Pratolo 661-679).

3.8 Integration of Data
Table 8. Integration of Data for Intercultural Competence, Filipino Language Anxiety, and Language Learning Motivation
	Aspect
	Quantitative Data
	Qualitative Data
	Integration

	Intercultural competence
	Attitude- Very High Level
(M= 4.57, SD= 0.42)
	6 out of 13 participants shared their experiences of being open, respectful, and appreciative of other cultures. Thus, the theme of "intercultural attitude" emerged.

	Merging- Confirmation

	
	Awareness-
High Level
(M= 4.13, SD= 0.60)
	7 out of 13 participants recognized their own culture and were cautious about other cultures. As a result, the theme of "intercultural awareness" emerged.

	Merging- Confirmation

	
	Skills-
High Level
(M= 3.73, SD= 0.65)
	8 out of 13 participants expressed enjoyment in communicating with others and adapting through the use of a mutually understood language, pointing to the presence of "intercultural skills."

	Merging- Confirmation

	Filipino Language Anxiety
	Speaking Anxiety- Moderate Level
(M=3.13, SD= 0.99)
	11 out of 13 participants reported experiencing anxiety when speaking, particularly due to difficulty understanding deep words, pronunciation challenges, public speaking struggles, and fear of being judged.

	Merging- Confirmation

	
	Writing Anxiety- Moderate Level
(M=2.94, SD= 0.99)
	5 out of 13 participants shared that they experienced writing-related anxiety, especially in spelling, sentence construction, and punctuation in Filipino.

	Merging- Confirmation

	
	Reading Anxiety-Moderate Level
(M= 2.82, SD= 1.02)
	6 out of 13 participants experienced reading-related anxiety, specifically in reading deep words and pronunciation during reading.

	Merging- Confirmation

	Filipino Language Learning Motivation
	Integrative Motivation- 
High Level
(M= 4.05, SD= 0.60)
	8 out of 13 participants shared that they had integrative motivation, driven by the desire to connect with others, get to know them, and see the value of Filipino as a national language.

	Merging- Confirmation

	
	Instrumental Motivation-
High Level
(M= 4.14, SD= 0.61)
	9 out of 13 participants stated that they recognized the importance of instrumental motivation due to future work needs and the desire to help fellow indigenous people through the use of the Filipino language.
	Merging- Confirmation


Based on the table above, the quantitative and qualitative data support each other. Thus, the experiences of the IP students regarding intercultural attitude, awareness, and skills corroborate with their high level of intercultural awareness. On the other hand, quantitative data shows they have a moderate level of Filipino language anxiety which is confirmed by the qualitative results revealing they have speaking anxiety, reading anxiety, and writing anxiety. Lastly, the high level of Filipino language learning motivation is also shown in the experiences of the IP students having integrative and instrumental motivation. In general, there is merging confirmation of data which led to strong research findings. 

Table 9. Integration of Quantitative and Qualitative Data for How Intercultural Competence influences Filipino Language Learning Motivation, and Language Anxiety influences Filipino Language Learning Motivation


	Aspect
	Quantitative Data
	Qualitative Data
	Integration

	Intercultural Competence and Filipino Language Learning Motivation
	No significant relationship (p-value= 0.06, r value= 0.094)

Weak positive correlation between intercultural awareness and Filipino language learning motivation (p-value=0.005, r-value=0.142)
	




6 out of 13 participants experienced the impact of intercultural awareness on their desire to better learn the Filipino language
	




Merging-confirmation

	
Filipino language anxiety and Filipino language learning motivation
	
No significant relationship
(p-value= 0.06, r-vale= 0.094)
	
3 out of 13 participants experienced higher motivation due to language anxiety in Filipino, while another 3 out of 13 participants stated that their motivation would increase if their language anxiety in Filipino were removed.

	
Merging- Expansion

	
	
	
Coping Strategies to Reduce Language Anxiety in Filipino –
Use of audio-visual materials, translation into a more understandable language, developing a positive mindset, and listening attentively.

	
Merging- Expansion


Seen in the table above is the integration of quantitative and qualitative data regarding the influences of the variables. Even though results show that there is no significant relationship between intercultural competence and Filipino language learning motivation, intercultural awareness showed a weak positive correlation to Filipino language learning motivation, which is confirmed by qualitative findings as it shows that IP students’ experiences in intercultural awareness were a factor in their language learning motivation. However, for the integration of Language anxiety and Filipino language learning motivation, data shows merging expansion since quantitative data revealed no significant relationship, but qualitative data revealed that IP students’ language anxiety affected their Filipino language learning motivation both positively and negatively. Additionally, strategies to reduce language learning motivation emerged. In general, this type of complementary perspective provided evidence for the study’s findings, as well as contributed to the expansion and further exploration of motivation in learning the Filipino language.


4. Conclusion

Quantitative findings indicated the Indigenous students have a high level of intercultural competence, moderate level of language anxiety, and a high level of Filipino language learning motivation. It is also worth noting that it revealed no significant relationship between intercultural competence and Filipino language learning motivation. However, intercultural awareness, an indicator of intercultural competence showed  a low positive correlation to Filipino language learning motivation. Moreover, there is no significant relationship between language anxiety and Filipino language learning motivation. Thus, it failed to reject the null hypotheses.  
In connection to this, qualitative data complements the quantitative data as FGD and IDI revealed themes regarding the IP students’ intercultural competence, language anxiety, and Filipino language learning motivation which are as follows: intercultural skills, intercultural attitude, intercultural awareness, speaking anxiety, writing anxiety and reading anxiety, integrative motivation, and instrumental motivation. On the other hand, these are the themes which emerged on how intercultural competence affects Filipino language motivation, and Filipino language anxiety affects Filipino language learning motivation: intercultural awareness as a factor in Filipino language learning motivation, Language anxiety influences language learning motivation, and Coping strategies to reduce language anxiety.
In conclusion, there is predominantly merging expansion since most of the qualitative data corroborates with the quantitative data, suggesting there is strong alignment. Although the study exhibited merging expansion, it led to the understanding of additional dimensions regarding Filipino language learning motivation.
Based on the above-mentioned, the researcher highly recommends educational institutions and curricularists to develop culturally responsive curricula, teaching strategies and content that enhances intercultural competence while also addressing language anxiety. For educators, they can be provided with seminar-workshops and training to be ready for multicultural classrooms. Moreover, for future researchers, it can be recommended to delve more into the relationship of intercultural awareness and Filipino language learning motivation. Even more importantly, it should be confirmed to understand the context of the study better. Additionally, merging expansion of data for the influence of Filipino language anxiety to Filipino language learning motivation should be explored more to clarify its relationship. Lastly, future researchers may conduct studies regarding the variables since only a few are focusing on the Filipino language, especially in the context of the Indigenous students. This will significantly contribute to the development of the Filipino language, and lead to more discoveries on language in general.
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