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ABSTRACT 

	[bookmark: _Hlk198146879]It is fundamentally the responsibility of teachers and educational institutions to enhance their commitment to promoting and maintaining effective teaching practices in response to the swiftly changing landscape of our educational system. This study aimed to determine the effectiveness of the Project RARE (Read and Read Everyday) in enhancing reading performances of learners in Namaltugan Elementary School. Descriptive statistics such as mean and rank were used in the study to process the data gathered. Based on the findings, the implementation of Project RARE led to a significant improvement in literacy skills among intermediate pupils, as evidenced by the substantial increase in posttest scores across various reading performance categories. Before the intervention, students exhibited difficulty in combining words and forming sentences, but after the program, 100% of pupils were able to write simple sentences in a paragraph, demonstrating enhanced comprehension and fluency. The statistical analysis, with t-values and p-values below 0.05, confirms the effectiveness of structured reading interventions in strengthening literacy proficiency. To sustain and enhance literacy development, future reading interventions should integrate differentiated instruction, peer collaboration, and parental involvement, ensuring continuous progress in literacy proficiency and academic success. 
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1. INTRODUCTION 

[bookmark: _Hlk198146978]           Learning to read has a positive impact on every academic topic, including science, arithmetic, social studies, and so forth. A child who struggles with reading may grow up to have a negative attitude toward learning and struggle with self-esteem. Children in poverty are less likely than their peers to be proficient readers in school, which might have disastrous consequences for them in the future (Deped Regional Memorandum No. 12, (2020). Develop a child's reading readiness by giving them a variety of experiences, exposing them to reading materials and techniques, helping them learn to distinguish similarities and differences in words and word forms, cultivating work habits, and teaching them to pay attention in class (Fosudo, 2010). Improving students' reading abilities requires significant time, effort, and cooperation from both teachers and students, who often struggle with reading, pronunciation, and comprehension.   This program aims to enhance students' reading abilities by promoting phonemic awareness, developing effective communication skills, organizing ideas, fostering study habits, and promoting correct speech habits for better comprehension (Gove & Cvelich, 2010). 
            Readers employ techniques to comprehend what they are reading, arrange thoughts using themes, and decipher new words using textual clues during this information processing process (International Reading Association, 1999). Observing the shape and relationship of the printed or written characters, reading is a crucial tool for understanding the meaning of a book, a piece of writing, etc. Since reading is a vital means of communication in a civilized society, it is also the most significant element in the educational process and social interaction (Lambert & Fadel, 2022). They also emphasized that a teacher's primary responsibility is to ensure that every student gains the knowledge, skills, and understanding necessary to face life's challenges and fulfill global expectations through reading.  Given the constantly evolving curriculum, the increasing difficulty of reading presents a challenge for educators in basic education. When a student has inadequate reading abilities, their comprehension of any subject is likely to suffer, subsequently impacting the learning experience (Davis et. al, 2016).
It is fundamentally the responsibility of teachers and educational institutions to enhance their commitment to promoting and maintaining effective teaching practices in response to the swiftly changing landscape of our educational system (International Reading Association, 1999). Successful teaching methods for managing non-readers included the implementation of teacher modifications, strategies, and support to achieve reading proficiency, introducing them to letter sounds, brief stories, and employing follow-up activities. Since reading is a key to wisdom and opens the door to pleasures, imagination, and a glimpse of the world, it is vital to a person's life, especially for children. Reading is an active process in which readers engage with the text to reinterpret the author's meaning and assign personal significance (Ferolino, 2023).
              In the Philippines, the government is focusing on teaching literacy by dedicating resources and funding to improve reading and writing skills. Consequently, educators are required to implement diverse, relevant, and effective approaches to enhance reading abilities (Abeberese et. al, 2014). It is essential to consider each student’s reading-related challenges carefully and provide appropriate strategies to address them. In today’s technological era, it is expected that individuals have foundational skills in reading, writing, and mathematics. Basic skills, such as accessing, interpreting, and processing information, are crucial for success in today's world. Successful workers are problem solvers, creative communicators, and decision makers. Industries and educational institutions focus on developing workers' potential to create desired goods and services ((Davis et. al, 2016). Access to knowledge in various disciplines requires comprehension, communication, study skills, habits, and attitudes. Mastering these skills is crucial for persistence and enjoyment in learning (Ysatam, 2009, Lucero et. al, 2019).       
                The Project RARE Program has proven to be effective as it focuses on behaviour change through community involvement, education, and culturally relevant strategies. By working closely with local partners, it ensures that solutions align with the community’s needs and values. Through raising awareness, promoting sustainable practices, and measuring its impact, the program fosters lasting environmental and social change. The researcher was motivated to evaluate this project to assess its impact, ensure accountability, and identify areas for improvement.

2. STATEMENT OF THE PROBLEM

[bookmark: _Hlk198147173]This study aimed to determine the effectiveness of the Project RARE (Read and Read Everyday) in enhancing reading performances of learners in Namaltugan Elementary School. 
[bookmark: _Hlk194751280][bookmark: _Hlk194751395]Specifically, the study sought to answer the following questions:  
1. [bookmark: _Hlk194751232]What is the reading performance of the learners before the implementation of Project Read and Read Everyday (RARE)?

2. What is the reading performance of the learners after the implementation of Project Read and Read Everyday (RARE)? 

3. Is there a significant difference in the reading performance of the learners of Namaltugan Elementary School before and after the implementation of Project Read and Read Everyday (RARE)? 


[bookmark: _Hlk198147413]2.1. Hypotheses
       
             There is no significant difference in the reading ability of the participants before and after the implementation of project RARE.


3. METHODOLOGY

[bookmark: _Hlk198147477]3.1. Research Design
The study made use of a pretest-posttest experimental design to measure and analyze the enhancement of reading performance before and after the implementation of Project RARE.

3.2. Local of the Study
       This study was conducted at Namaltugan Elementary School, located in Namaltugan, Calanasan, Apayao. Namaltugan Elementary School was headed by one Elementary Grade Principal I and comprised one (1) Teacher III and six (6) Teacher I, totaling eight (8) in all. The pupil population was eighty-nine (89) during that school year.

3.3. Respondents of the Study
The study involved participants under the frustration level from grades 4–6. The participants were identified based on the pretest results of the LEAP test and three (3) public school teachers of Namaltugan Elementary School, Namaltugan, Calanasan, Apayao.
 
Table 1. Distribution of the participants

	Grade level
	Number of Pupils
	Number of Teachers 

	Grade 4
	8
	1

	Grade 5
	3
	1

	Grade 6
	9
	1

	TOTAL
	20
	3



3.4. Research Instrument
           The researcher employed a 15-item standardized pretest and posttest in reading, which was lifted from the Apayao Literacy Engagement and Advancement Program (LEAP). The pretest and posttest used reading materials from the LEAP program. The test measured the pupils' reading levels, including combining two words, combining more than two words, and simple sentence-level reading.
	The rubrics used were simplified and taken from the Literacy Engagement and Advancement Program (LEAP) and for scoring the reading levels of the pupils.

3.5. Data Gathering Procedures
The researchers prepared a letter addressed to the principal/head of Namaltugan Elementary School, Calanasan, Apayao, requesting permission to conduct the study to determine the effectiveness of the implementation of Project RARE (Read and Read Everyday) as a school-based reading program. After receiving approval, the researchers conducted the study.
The participants engaged in a one-hour reading session after class, both in the morning and afternoon, every day for five months during the implementation of Project RARE. Afterward, a post-test was administered to the Grade 4 to 6 learners. The results were then tabulated, consolidated, and analyzed by the researcher with the assistance of the statistician.
During the pretest of the LEAP, 20 learners were identified as struggling, consisting of 8 learners from Grade 4, 3 from Grade 5, and 9 from Grade 6. However, after the implementation of Project RARE, all of them were able to read by combining two words, combining more than two words, forming simple sentences, and even reading paragraphs.
3.6. Statistical Tools
Descriptive statistics such as mean and rank were used in the study to process the data gathered.
Frequency counts, standard deviation, and mean were employed to compute the pre-test and post-test performance of the control and experimental groups using the scale.
Table 2. Reading scale and interpretation 
	Reading Levels
	Interpretation

	[bookmark: _Hlk196004709]Combining Two Words
	· If the learner can read 12 and above combining two words correctly, proceed to combining more than two words. 
· If the learner can only read below 12 combining two words correctly, mark the learner.
· Give the learner words as   intervention materials.

	Combining More than Two Words
	· If the learner can read 12 and above combining more than two words correctly, proceed to simple sentence. 
· If the learner can only read  below 12 combining more than two words correctly,  mark the learner.
· Give the learner two words  as   intervention materials.

	Simple Sentences
	· If the learner can read 12 and above simple sentences combining more than two words correctly, proceed to next level of intervention.
· If the learner can only read below 12 simple sentences correctly, mark the learner.
· Give an   intervention materials to learners.



[bookmark: _Hlk196006683]Mean Score was used to determine the participants’ reading performance of the participants.
T-Test will be used to determine the significant difference between the gain scores. 

4. RESULTS AND DISCUSSION

4.1. Reading Performance of the Intermediate Pupils before the Implementation of Project RARE 

[bookmark: _Hlk167284293]Table 3.  Reading Performance of the Pupils Before the Implementation of Project RARE

	Reading Performance Level 
	Grade IV (N=8)
	Grade V
(N=3)
	Grade VI
(N=9)
	As a Whole 
(N=20)

	 
	f
	%
	f
	%
	f
	%
	f
	%

	Combining two words 
	6
	75
	3
	100
	4
	44.44
	13
	65

	Combining more than two words
	0
	0
	0
	0
	3
	33.33
	3
	15

	Simple sentence
	0
	0
	0
	0
	1
	11.11
	1
	5

	Simple sentences in a paragraph 
	2
	25
	0
	0
	1
	11.11
	3
	15

	 Total
	8
	100
	3
	100
	9
	100
	20
	100



Table 3 presents the reading performance of pupils before the implementation of Project RARE, highlighting their ability to form words and sentences. The data shows that 65% of pupils could combine two words, while only 15% could combine more than two words, indicating a limited ability to construct more complex phrases. Additionally, only 5% of pupils could form a simple sentence, and 15% could write simple sentences in a paragraph, suggesting significant challenges in sentence construction and comprehension.

	These findings align with the study of Radan, 2023 which examined the effectiveness of Project READ in improving reading performance among Grade 4 pupils. The study found that targeted reading interventions significantly enhanced comprehension skills, reinforcing the need for structured literacy programs



4.2. Reading Performance of the Intermediate Pupils After the Implementation of Project RARE

Table 4.  Reading Performance of the Pupils After the Implementation of Project RARE
	Reading Performance Level 
	Grade IV (N=8)
	Grade V
(N=3)
	Grade VI
(N=9)
	As a Whole 
(N=20)

	 
	f
	%
	f
	%
	f
	%
	f
	%

	Combining two words 
	0
	0
	0
	0
	0
	0
	0
	0

	Combining more than two words
	0
	0
	0
	0
	0
	0
	0
	0

	Simple sentence
	0
	0
	0
	0
	0
	0
	0
	0

	Simple sentences in a paragraph 
	8
	100
	3
	100
	9
	100
	20
	100

	 Total 
	8
	100
	3
	100
	9
	100
	20
	100



The data in Table 4 illustrates the significant improvement in reading performance among intermediate pupils after the implementation of Project RARE. Prior to the intervention, most students struggled with basic word combinations and sentence construction. However, after the program, 100% of pupils across all grade levels were able to write simple sentences in a paragraph, demonstrating enhanced literacy skills and comprehension. This suggests that consistent reading interventions and structured literacy programs can effectively improve students' ability to construct meaningful sentences.

The findings in Table 4 align with the study Cubilas, 2023 which examined the effectiveness of the Project Reading Enhancement and Development Initiatives (READINNG) in improving pupils' literacy skills. Similar to Project RARE, it found that structured reading interventions, guided instructional strategies, and consistent literacy activities significantly enhanced students' ability to read, comprehend, and construct sentences. The use of the Functional Literacy Assessment Tool (FLAT) in the study demonstrated measurable improvements in reading proficiency, reinforcing the idea that daily reading activities and targeted instructional support play a crucial role in developing literacy. This corroborates the effectiveness of Project RARE, as both initiatives highlight how sustained reading programs lead to marked improvements in comprehension and written expression among learners.           


4.3. Significant difference in the reading performance of the pupils before and after the implementation of Project RARE

Table 5. Significant difference in the reading performance of the pupils before and after the implementation Project RARE
	Variables 
	x
	sd
	t-value
	df
	p-value
	Decision at
α= 0.05

	1. As a Whole (Grade IV,V, VI)

	Pretest combining  two words
	9.00
	1.86
	-7.193
	19
	.000
	Reject Ho

	Posttest combining two words
	12.20
	1.36
	
	
	
	

	Pretest combining  more than two words
	9.95
	2.26
	-3.461
	19
	.003
	Reject Ho

	Posttest combining  more than two words
	11.80
	1.01
	
	
	
	

	Pretest simple sentence
	9.00
	1.84
	-11.460
	19
	.000
	Reject Ho

	Posttest simple sentences
	12.65
	0.75
	
	
	
	

	2. For Grade IV
	
	
	
	
	
	

	Pretest combining  two words
	9.00
	1.51
	-9.734
 
	7
	.00002
	Reject Ho

	Posttest combining two words
	12.86
	1.36
	
	
	
	

	Pretest combining  more than two words
	9.63
	2.44
	-2.815
 
	7
	.026
	Reject Ho

	Posttest combining  more than two words
	12.00
	1.20
	
	
	
	

	Pretest simple sentence
	8.86
	2.17
	-5.552
 
	7
	.001
	Reject Ho

	Posttest simple sentences
	12.50
	.756
	
	
	
	

	3. For Grade V
	
	
	
	
	
	

	Pretest combining  two words
	7.67
	0.58
	-6.500
	2
	.023
	Reject Ho

	Posttest combining two words
	12.00
	1.00
	
	
	
	

	Pretest combining  more than two words
	8.00
	1.00
	-3.051
	2
	.093
	Reject Ho

	Posttest combining  more than two words
	11.67
	1.15
	
	
	
	

	Pretest simple sentence
	8.00
	1.00
	-13.000
	2
	.006
	Reject Ho

	Posttest simple sentences
	12.33
	0.58
	
	
	
	

	4. Grade VI
	
	
	
	
	
	

	Pretest combining  two words
	9.44
	2.30
	-2.734
	8
	.026
	Reject Ho

	Posttest combining two words
	11.67
	1.32
	
	
	
	

	Pretest combining  more than two words
	10.89
	2.03
	-1.077
	8
	.031
	Reject Ho

	Posttest combining  more than two words
	11.67
	0.87
	
	
	
	

	Pretest simple sentence
	9.44
	1.74
	-8.360
	8
	.000
	Reject Ho

	Posttest simple sentences
	12.89
	2.30
	
	
	
	


	Variables 
	x
	sd
	t-value
	df
	p-value
	Decision at
α= 0.05

	1. As a Whole (Grade IV,V, VI)

	Pretest combining  two words
	9.00
	1.86
	-7.193
	19
	.000
	Reject Ho

	Posttest combining two words
	12.20
	1.36
	
	
	
	

	Pretest combining  more than two words
	9.95
	2.26
	-3.461
	19
	.003
	Reject Ho

	Posttest combining  more than two words
	11.80
	1.01
	
	
	
	

	Pretest simple sentence
	9.00
	1.84
	-11.460
	19
	.000
	Reject Ho



	The statistical analysis of pupils' pretest and posttest reading performance reveals a significant improvement in literacy skills after implementing Project RARE. Before the intervention, students exhibited lower scores across all categories, including combining two words, combining more than two words, and forming simple sentences. However, posttest results show notable increases in mean scores, with substantial t-values and p-values below 0.05, leading to the rejection of the null hypothesis (Ho). This indicates that Project RARE effectively strengthened students' ability to construct sentences and understand text structure, reinforcing the positive impact of guided reading programs on literacy development.
The findings of Project RARE align with the study Project Read and Learn (REAL) by Tangalin, 2023 which examined the effectiveness of structured reading interventions in enhancing academic performance and reading comprehension. REAL was implemented to address literacy challenges among Grade 7 students, utilizing the Philippine Informal Reading Inventory (PHIL-IRI) to assess reading proficiency. The study found a significant improvement in reading performance, with posttest results showing increased comprehension levels and sentence construction abilities, like the outcomes observed in Project RARE. Both interventions emphasize the importance of consistent reading activities, guided instruction, and targeted literacy programs in improving students' ability to process and construct meaningful text. 

The results suggest that sustained reading interventions, structured guidance, and interactive literacy sessions are crucial in strengthening students' reading capabilities. Future literacy programs should incorporate differentiated instruction, peer collaboration, and parental involvement to sustain and further improve literacy proficiency among learners.

5. CONCLUSION
          Based on the findings, the implementation of Project RARE led to a significant improvement in literacy skills among intermediate pupils, as evidenced by the substantial increase in posttest scores across various reading performance categories. Before the intervention, students exhibited difficulty in combining words and forming sentences, but after the program, 100% of pupils were able to write simple sentences in a paragraph, demonstrating enhanced comprehension and fluency. The statistical analysis, with t-values and p-values below 0.05, confirms the effectiveness of structured reading interventions in strengthening literacy proficiency. To sustain and enhance literacy development, future reading interventions should integrate differentiated instruction, peer collaboration, and parental involvement, ensuring continuous progress in literacy proficiency and academic success. 
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