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ABSTRACT 

	Aim: To determine the extent to which the reading remediation program improves the reading levels of the 31 Grade 4 pupils who were identified through the PHIL-IRI Oral Test to struggle significantly, with low accuracy, fluency, and comprehension in reading. 
Study design:  This study used a quantitative design.
Place and Duration of Study: The study was conducted in one of the elementary schools in Ozamiz City, Misamis Occidental, Philippines, during the School Year 2023-2024.
Methodology: This study employed a descriptive quantitative research design. The study respondents were 31 Grade 4 pupils identified by their advisers as having frustrated reading levels. They were enrolled during the first and second quarters of School Year 2023-2024. Among these 31 pupils, 16 were female, and 15 were male.
Results: The researchers utilized the Philippine Informal Reading Inventory (PHIL-IRI) assessment to identify the reading comprehension level of pupils before and after the remediation program. The findings showed that the pupils’ level before the program was frustration. After the implementation of the reading remediation program, the level of the pupils became instructional. There was a significant difference in the pupils’ reading level before and after the remediation program and, the implemented reading remediation program helped the pupils to a significant extent. 
Conclusion: The reading remediation program was found to have a positive impact on pupils' reading skills, resulting in significant improvements in comprehension. 
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1. INTRODUCTION 

Reading is a multifaceted cognitive process that involves comprehending words written in a textual form, allowing readers to enhance their knowledge for personal growth and academic success (Al Jarf, 2019). Its importance in learning cannot be ignored because it serves as an emancipatory tool that alleviates pupils’ academic frustration, ignorance, and destitution (Oyewole, 2017). However, it must be understood that reading cannot occur without comprehension. Reading comprehension is one of the most complex activities for humans (Kendeou et al., 2016), requiring the coordination of cognitive, language, and social processes.
Nevertheless, reading comprehension is not easy to teach, as several factors affect it, including vocabulary and language skills, prior knowledge, reading strategies, attention span, learning disabilities, lack of interest in reading material, and the teacher's role. These factors are believed to all affect pupils' capacity to comprehend what they read.
By being aware of the factors that affect reading comprehension, teachers can tailor their lessons more effectively, enabling pupils to achieve more significant outcomes on their journey towards becoming active readers and lifelong learners (Huyen & Anh, 2022). A teacher's role in developing reading comprehension skills determines how well pupils grasp written material. Their ability to employ methods that support student success in developing strong literacy skills, such as modeling techniques, offering feedback, and providing scaffolding during learning activities, is crucial in enhancing reading comprehension. Teachers involved in teaching reading comprehension must provide support and guidance to their pupils to help them flourish academically (Tiryakiol & Bölükbaşi, 2022).
Sometimes, the teachers’ help is not enough to meet pupils' needs. In some instances, pupils need an effective intervention program that closely supports their progress. Indeed, the effectiveness of the reading program depends on its appropriateness and suitability to the target age group. Knowing the pupils, what they need, how they learn, and what they already know about the learning institution (not just the teachers) helped create programs that effectively improve the learning process. Preferably, the creation of a contextualized reading program by schools and curriculum planners can be adopted and sustained. In developing effective reading programs or interventions, every learning institution needs to ensure the availability of learning facilities that support the revitalization of pupils’ skills (Abril et al., 2022).
The reading-related problems affected the incoming fourth graders at the partner school of the college where the researchers were affiliated.  The teachers reported that their pupils could barely read, resulting in poor reading comprehension. To address this problem, fourth-year BEED students have conducted a reading remediation program since 2022 as part of their service learning. In its second year of implementing the program, the researchers took part in continuing to improve the pupils’ reading comprehension abilities. 
Thus, this research aimed to determine how the reading remediation program helped Grade 4 pupils in improving their reading skills. Specifically, this study answered the following questions.
1.	What are the pupils' reading levels before and after receiving the reading remediation program?
2.	Is there a significant difference between the pupils’ reading levels before and after the reading remediation program?
3.	To what extent does the reading remediation program help the pupils?

2. review of related literature

Reading 
Reading is a fundamental skill that plays a crucial role in academic success. However, many pupils experience reading difficulties, especially during the early years of schooling. The ultimate goal of reading is comprehension, which is reconstructing the mental world of the writer. As skilled readers, this usually feels pretty effortless, and comprehension flows naturally as they read along. Effective readers use complex processes to make meaning of words, symbols, and non-print texts (Castles et al., 2018). Reading was once viewed as an ability acquired in the early years of schooling. However, it is now recognized as an expanding set of knowledge, skills, and strategies that individuals develop throughout their lives in various contexts and interactions.
Reading Comprehension
Understanding the text is a primary component of reading comprehension. To comprehend a text effectively, pupils need to be able to identify main ideas and supporting details while also making inferences and drawing conclusions. Identifying main ideas involves recognizing what the author wants to communicate or convey about the topic discussed in the passage (Astuti & Girsang, 2022).
As pupils progress in school, reading comprehension becomes increasingly important as it is necessary for achieving academic success across all subject areas. There are different aspects of reading comprehension and its importance in the elementary grades. Vocabulary knowledge is another essential aspect of reading comprehension that helps pupils better understand written material. Pupils can identify unfamiliar words using context clues such as surrounding sentences or paragraphs (Pallathadka et al., 2022).
Reading comprehension also requires activating prior knowledge by connecting it to new information as well as utilizing background knowledge while reading. When readers activate prior knowledge before starting an assignment or during their engagement with written content, it helps link previously learned concepts with new ones, thereby aiding understanding and retention levels throughout learning experiences (Kumar et al., 2022).
Monitoring comprehension involves self-assessment of understanding and, if necessary, adjusting reading strategies as needed. Such adjustments may include rereading sections or pausing to identify confusing elements in the text (Mahbub et al., 2022). Text structure awareness is essential because different texts follow various structures, such as problem-solution or cause-effect relationships. Understanding how text structure works can help pupils recognize key information within the text more effectively (Peterson et al., 2022).
On the other hand, motivation for reading comprehension also plays a significant role in ensuring continued learning. By providing engaging texts that captivate pupils' interests while offering opportunities to choose what they read, teachers can inspire pupils to develop a love for reading (Tuama et al., 2022).
Reading Ability/Performance
Reading ability encompasses various components, including phonemic awareness, decoding skills, fluency, vocabulary development, comprehension strategies, and literary analysis (Chigbu et al., 2023). Phonemic awareness refers to the ability to identify and manipulate individual sounds (phonemes) in spoken words. It is a crucial skill for early readers as it helps them recognize letter-sound relationships and decode words accurately (Forné et al., 2022). Decoding skills is the ability to recognize letter-sound correspondences as well as word and letter patterns to identify words in print (Johnson, 2018). Fluency includes the rapid reading of individual words, reading words correctly, the speed at which one can read connected text, and reading with expression (Paige, 2020). Vocabulary development is crucial for students to improve their communicative competence. In speech and writing, one has to be armed with many words and their alternatives, so that one’s work will not appear insipid and tasteless. As in eating, well-spiced passages are the readers' delight (Amadi & Ogu, 2019).
Reading ability is a fundamental skill that plays a crucial role in elementary education. Proficiency in reading enables pupils to access and comprehend various subjects across the curriculum, while also developing critical thinking skills. In the elementary grades, reading performance entails several key components or skills that contribute to proficient reading. Phonological awareness refers to the ability to recognize and manipulate individual sounds within words (Donadon et al., 2017). For instance, initial reading performance levels are a strong predictor of future academic success (Silva & Capellini, 2010).
Reading strategies are key elements in developing pupils’ reading comprehension. Reading strategies influence readers in adjusting their reading behaviors to work on text difficulty, task demands, and other contextual variables (Banditvilai, 2020). A variety of strategies can be employed within a reading remediation program to address different aspects of reading performance effectively. For instance, phonics instruction focuses on teaching letter-sound relationships to enhance decoding skills (Silva & Capellini, 2010). These can include explicit vocabulary instruction, comprehension strategies, and assistive technology to support student learning (Donadon et al., 2017).
By providing a comprehensive approach tailored to individual needs, these programs aim to maximize pupils' potential for improvement. The results and findings from studies on pupils' reading performance after receiving a reading remediation program have been encouraging. Pre-intervention assessments often reveal significant difficulties in decoding, fluency, or comprehension skills among struggling readers (Silva & Capellini, 2010). However, post-intervention assessments consistently demonstrate improvements across these areas.
Reading Remediation Program
Reading remediation can be defined as targeted instruction specifically designed to address reading difficulties and improve overall reading ability (Culaste-Quimbo, 2022). Before implementing any remediation program, it is essential to assess pupils' current reading abilities accurately. Pre-assessment methods offer valuable insights into individual strengths and weaknesses, enabling teachers to tailor instructional strategies to each student's needs (Murayama, 2018). These assessments can include informal tests such as running records or observational notes during guided reading sessions. Pupils with low reading ability face numerous challenges that can hinder their academic progress and overall well-being. Struggling readers often experience frustration, low self-esteem, and a lack of motivation. They may fall behind their classmates in various subjects due to their inability to comprehend texts effectively (Udosen et al., 2010). The consequences of these difficulties could be long-lasting if not addressed promptly. Fortunately, reading remediation programs have demonstrated positive effects on pupils' reading abilities. Research studies have shown that targeted interventions lead to significant improvements in pupils' decoding skills, comprehension strategies, and overall reading fluency (Murayama, 2018).
Effective remedial programs often incorporate evidence-based practices such as explicit instruction, systematic phonics instruction, and opportunities for extensive practice (Culaste-Quimbo, 2022). Furthermore, strong reading abilities enable pupils to engage actively in classroom discussions and participate confidently in collaborative learning activities (Peng, 2017). Beyond academics, proficient readers are more likely to become lifelong learners who can access information independently from various sources, such as books or digital media.
Reading remediation involves various activities aimed at improving pupils' comprehension levels and decoding abilities when it comes to written language (Culaste- Quimbo, 2021). It is an essential component of elementary education as it helps children develop a foundation for success in their academic lives. Reading plays a fundamental role in learning across all subject areas; therefore, any child who lacks this ability faces significant disadvantages throughout their school years (Pocaan et al., 2022).
Several studies have documented success stories in implementing reading remediation programs. For example, the Collaborative-Constructivism Approach Reading Remediation developed by Kilag et al. (2023) demonstrated that pupils who received this particular intervention exhibited significant improvements in both reading accuracy and comprehension skills. Forné et al. (2022) found that computerized phonological training programs effectively improved early readers’ phonemic awareness, resulting in improved decoding abilities.
Another study, conducted by Bissonnette et al. (2021), found that when regular classroom instruction was combined with a remediation program, the literacy achievement of grade one pupils improved considerably compared to those receiving only standard classroom instruction. Similarly, Claveria's technique was found effective in improving pupils' reading performance (Bautista, 2022). Previous studies have shown that remediation learning programs could significantly enhance pupils' literacy levels. Furthermore, Magsalin (2023) suggests that while reading programs are important, remediation strategies that align with the digital age may prove more effective for today’s youth. Given the rise of technology and the impact of the recent pandemic, students now tend to favor readily available materials that they can access and download conveniently, even from the comfort of their beds.
The practical implementation of targeted interventions could significantly improve pupils’ literacy levels, leading to better academic performance. Teacher training, parental involvement, and targeting individual student needs are crucial factors in the success of a remediation program designed to improve pupils' reading performance.
Reading Levels and Criteria in the Phil-IRI Oral Test
The Philippine Informal Reading Inventory (Phil-IRI) is a tool used to measure and describe pupils' reading level in oral, silent, and listening comprehension in both Filipino and English. It is utilized by the Department of Education (DepEd) to support the “Every Child a Reader” Program and enhance reading instruction. The Phil-IRI provides materials and assessments for pre-tests and post-tests, with graded passages available in both languages. It aims to improve reading skills and promote literacy among pupils in the Philippines.
To determine the frustration, instructional, and independent reading levels of a student using the Philippine Informal Reading Inventory (Phil-IRI), you can follow a specific process. First, administer the Phil-IRI assessment by providing the student with graded reading passages in both Filipino and English. Then, evaluate the student's performance in terms of accuracy, fluency, and comprehension.
To determine the frustration level, look for reading passages where the student struggles significantly, with low accuracy, fluency, and comprehension. These passages indicate that the text is too difficult for the student to comprehend independently.
For the instructional level, identify reading passages where the student demonstrates adequate accuracy, fluency, and comprehension. These passages indicate that the student can read with some support and guidance.
To determine the independent level, find reading passages where the student exhibits high accuracy, fluency, and comprehension. These passages indicate that the student can read and comprehend with minimal assistance. By comparing scores and performance across different reading passages, one can determine the student's overall reading level. It is important to consider factors such as decoding skills, vocabulary knowledge, and comprehension abilities.
The Phil-IRI is typically administered by trained teachers or reading specialists who follow the assessment guidelines and scoring procedures. The results of the Phil-IRI can provide valuable insights into a student's reading abilities and inform the development of appropriate instructional interventions. The Phil-IRI Oral Test employs well-defined criteria to evaluate pupils' reading abilities, focusing on Word Recognition (WR) and Comprehension (C). Three distinct reading levels are utilized: Frustration, Instructional, and Independent, to assess pupils' reading proficiency.
The Frustration level represents the lowest reading ability, characterized by various reading errors and an inability to interpret punctuation. Pupils at this level achieve a word recognition score of 89% or lower and a comprehension score of 58% or lower. The Instructional level signifies a stage where pupils can benefit from instruction. Pupils demonstrate rhythmic oral reading, conversational tone, and accurate interpretation. They obtain a word recognition score between 90% and 96% and a comprehension score ranging from 59% to 79%. The Independent level denotes the highest reading proficiency, enabling pupils to read fluently without assistance. Pupils at this level exhibit relaxed reading behavior, rhythmic and conversational tone, and correct punctuation interpretation. They attain a word recognition score of 97% or higher and a comprehension score ranging from 80% to 100%.

3. methodology 

Research Design
The design employed in this study was a descriptive quantitative research approach. It is descriptive because the focus was solely on determining the reading level before and after the reading program. Moreover, it would also like to determine the extent to which the reading remediation program helped the grade 4 pupils.
Research Locale
The study was conducted in one of the DepEd schools in the Division of Ozamis City during the academic year 2023-2024. The school comprises 29 teachers, distributed across various levels: two in SPED, two in Kinder, four in Grade 1, three in Grade 2, four in Grade 3, four in Grade 4, four in Grade 5, and four in Grade 6. This totals 29 teachers. The overall student population at the school consisted of 123 students, and 31 pupils were recommended for reading remediation. The participants consisted of 16 females and 15 males.
Respondents of the Study
The study participants were 31 Grade 4 pupils identified by their advisers as having frustrated reading levels. They were enrolled during the first and second quarters of School Year 2023-2024. Thirty-one pupils were chosen to participate in this study; 16 were females, and 15 were males.
Research Instruments
The researchers utilized the reading level assessment tool, specifically the Philippine Informal Reading Inventory (Phil IRI) reading selection, to measure the pupils' reading levels. Three stories were used, each consisting of five questions. The researchers utilized a researcher-made questionnaire to gather data from the Grade 4 pupils. The questionnaire consisted of a total of 25 questions, which underwent pilot testing and passed the reliability test with a Cronbach’s alpha of 0.920. The researchers conducted a pilot test with some of the pupils identified as frustrated readers. Additionally, the pupils were required to indicate their degree of agreement or disagreement with each indicator by placing a check in the corresponding box.
Data Gathering Procedure
The research included both pre-test and post-test scores using Phil IRI materials for Grade 4 pupils. When the pretest and post-test were conducted by the researchers, they tallied the miscue scores of the pupils. The pupils were classified into three reading levels for word comprehension. The criteria of the required scores per level are shown in the following.

Computing the Oral Reading Score per Passage


Oral Reading Score: the number of words – number of miscues X100

Computing the Student’s Comprehension of the Passage


	C= No. of correct answers

	No. of questions
	X100= % of comprehension



Phil- IRI Oral Reading Profile
Table 1: Phil- IRI Oral Reading Profile
	
Oral Reading Level
	
Word Reading Score (in %)
	
Comprehension Score (in %)

	Independent
	97-100%
	80-100%

	Instructional
	90-96%
	59-79%

	Frustration
	89% above
	58% and below



The researchers conducted a study and used a research-made questionnaire to collect data from Grade 4 pupils at an elementary school in Ozamiz City. The questionnaire consisted of 25 questions, and it was administered to 15 pupils for pilot testing. To analyze the extent to which the reading remediation program helped the pupils, the following scales were used:
Table 2: Verbal interpretation Scale
	Scale
	Continuum
	Verbal Interpretation

	4
	3.26 – 4.00
	Very Large Extent

	3
	2.51 – 3.25
	Large Extent

	2
	1.76 – 2.50
	Moderate Extent

	1
	1.00 – 1.75
	Limited Extent



Treatment of the Data
The frequency and percentage distributions were used to present and analyze the pupils’ skills in word recognition and comprehension. To determine the significant difference between the pupils' reading levels before and after the remediation program, the paired t-test was used. On the other hand, the weighted mean was used to analyze the extent to which the program helped pupils’ reading performance.
The arithmetic mean was used to determine the word reading mean score and comprehension score before and after the reading remediation program.
Paired t-test or Paired Sample Size refers to the number of matched pairs or related observations in a study, representing the count of pupils assessed both before and after the reading remediation program.
The weighted mean was used to calculate the average score, considering the relative significance assigned to different aspects of the program's outcomes or improvements.

ETHICAL CONSIDERATION
The researchers strictly adhered to ethical standards. The data were taken into consideration and handled with the greatest confidentiality. The pupils were assured that they would not suffer any harm. The researchers also adhered to the guidelines established by Republic Act 10173, also known as the "Data Privacy Act of 2012." Additionally, all of the researchers' efforts in relation to this research were honest and transparent. The researchers obtained parents’ consent and pupils’ assent to conduct the study. Pupils were given the option to discontinue participating in the study if they felt uncomfortable at any time during its conduct.



4. results and discussion
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4.1 Pupils’ Reading Level before and after Receiving the Reading Remediation Program

Reading is a multifaceted cognitive process that involves comprehending words written in a textual form, allowing readers to enhance their knowledge for personal growth and academic success (Al Jarf, 2019). Table 3 presents the pupils’ reading levels before and after participating in the Reading Remediation Program. The pre-test and post-test data show significant changes in reading levels among Grade 4 pupils following the reading remediation program. Initially, in the pre-test, a total of 29 pupils were classified in the Frustration level, with a combined Word Reading Mean Score of 78.82% and a Comprehension Mean Score of 35%. The overall mean for the Frustration level was 56.94%. Despite marked improvements in the post-test, with the Word Reading Mean Score reaching 88.39% and the Comprehension Mean Score at 80.86%, 12 of these pupils still faced challenges, maintaining the frustration level. The overall post-test mean for the Frustration level was 84.62%.

In instructional progress, the pre-test identified only two pupils in the Instructional category, with a combined Word Reading Mean Score of 6% and a Comprehension Mean Score of 12%. Following the remediation program, the number of pupils increased significantly to 22 in the post-test, with the Word Reading Mean Score reaching 85.74% and the Comprehension Mean Score at 87.5%. The overall post-test mean for the Instructional level was 86.12%. In the pre-test, no pupils were initially classified as independent readers. However, after reading the remediation program in the post-test, a noteworthy improvement was observed, with seven pupils being categorized in the Independent Reading Level. This positive shift suggested that the remediation efforts significantly contributed to enhancing the independence of these pupils in their reading skills.

The College of Teacher Education designed a service-learning program, identifying pupils who needed remediation based on teacher recommendations. The Guiding and Interacting with Youth through Reading Achievement (PAG-GIYA) service, a reading program, was initiated, targeting pupils initially classified as being at a frustration level. After the reading remediation program, the 29 pupils with the frustration level in reading decreased to 12, as shown in the post-test data. Despite measuring the extent of help done by the remediation program, with the four-month duration of the reading session held every Monday and Wednesday for every 1 hour, an improvement was observed in the progression of the pupils’ reading levels.

Table 3. Pupils’ Reading Level before and after Receiving the Reading Remediation Program

	Descriptive Rating
		Pre-test	
	Post-test	

	
	f
	%
	f
	%

	Independent
	0
	
	7
	22

	Instructional
	2
	6
	12
	39

	Frustration
	29
	94
	12
	39

	TOTAL
	31
	100
	31
	100

	Pre-test : Word Reading Mean Score = 78.82%	Frustration
Comprehension Mean Score = 35%	Frustration Pre-test Overall Mean = 56.94%	Frustration
Post-test :Word Reading Mean Score  = 88.39%	Frustration
Comprehension Mean Score = 80.86%	Independent Post-test Overall Mean = 84.62% Frustration
	
	



4.2 Significant Difference in the Pupils’ Reading Level before and after the Reading Remediation Program

Reading text makes them unable to grasp the ideas (Chawwang, 2008). It was found that reading should be nurtured to enable pupils to read and think critically (Rambuyon, 2023). Pupils interact when the topic catches their interest and create possible comprehension, as they are engaged (Rambuyon & Susada, 2023). Reading is also vital for success, as it entails the active extraction and synthesis of meaning from the text. Reading comprehension is a challenging skill that requires multiple skills to develop and achieve excellent results.

Table 4 presents the results of the Wilcoxon signed-rank test, which was used to evaluate the potential disparity between pretest and post-test average scores. This implied a significant difference between the two measures, explicitly indicating that, on average, post-test scores were significantly higher than pre-test scores. The Wilcoxon signed-rank test further corroborated these findings, as evidenced by a Wilcoxon W statistic of 0.001which, for which the P-value is less than the significance level. The collective results strongly supported the acceptance of the null hypothesis, suggesting a substantial and consistent increase in scores from the pretest to the post-test.

Table 4 presents the significant difference in the pupils’ reading level before and after the reading remediation program.

Table 4. Significant Difference in the Pupils’ Reading Level before and after the Reading Remediation Program

	Variables
	Wilcoxon
Statistic
	df
	P-value
	Decision

	Pretest and Posttest
	0.000
	30.0
	<0.001
	Accept the Null
Hypothesis


*The significance level is 0.05
4.3  Extent to Which the Reading Remediation Program Helped Grade 4 Pupils' Reading Comprehension

Reading remediation programs have demonstrated positive effects on pupils' reading abilities. Research studies have shown that targeted interventions lead to significant improvements in pupils' decoding skills, comprehension strategies, and overall reading fluency (Murayama, 2018).

Table 5 shows the extent to which the reading remediation program helped Grade 4 Pupils' Reading Comprehension. It indicated that the pupils marked that the reading remediation program had a significant impact on their reading performance to a very large extent (x¯ = 3.65). This implies that the Reading Remediation Program was effectively conducted to improve the reading comprehension of Grade 4 pupils. According to the responses, the remediation program substantially contributed to enhancing the reading comprehension skills of Grade 4 pupils, thereby improving their overall reading proficiency. In this case, the overall weighted mean suggested a positive evaluation of the Reading Remediation Program's effectiveness in enhancing Grade 4 pupils' reading comprehension.

Reading comprehension is the ability of readers to get meaning from text. By asking adult good readers to think aloud as they read, these readers actively coordinate several conscious processes before, during, and after reading (Bautista, 2022). Effective Reading with comprehension lays the foundation for future learning and comprehension in all subject areas. Without this foundation, pupils would struggle to succeed academically, particularly in reading and writing, as well as in subjects such as English, Mathematics, Science, and Social Studies (Saro & Acedillo, 2023).

The indicators provided offer a comprehensive evaluation of the reading remediation program's impact on an individual's reading skills. The first indicator, with a weighted mean of 3.97 and a verbal interpretation of a very large extent, indicates a significant increase in the individual's reading rate as a direct result of the program's intervention. Similarly, the second indicator, with a weighted mean of 3.94 and a verbal interpretation indicating a very large extent, highlights the program's effectiveness in improving the participants' overall reading ability. The third indicator, with a weighted mean of 3.90 and a verbal interpretation of a very large extent, emphasizes the program's success in providing an easier pathway for enhancing reading skills and comprehension and significantly improving reading rates, overall skills, and comprehension, while also making the learning process notably more accessible for the individual. Pupils must read to have the chance to learn, grow as individuals, and access academic material. A reader's prior knowledge, the information in the text, and the context in which they are reading all contribute to the process of meaning-making during reading (Saro & Acedillo, 2023). According to Nailon et al. (2023), it is important to note that enhancing reading comprehension skills can significantly contribute to the long-term success of pupils as proficient readers, both within and beyond the educational setting.
 
The statement "The assessment and practices were challenging and difficult" has a weighted mean of 1.06, which corresponds to a limited extent in terms of interpretation. This suggests that the individual found the assessment and practices associated with the reading remediation program to be challenging and complex to a limited extent, implying that, overall, the challenges were not overwhelmingly difficult for the four reading pupils. The program helps pupils recognize, learn, and appreciate various literary materials, including stories, poems, novels, and more. It is a key to progress when teachers help pupils develop a love for reading, which is crucial for the individual. Pupils in primary education require support for basic reading skills, which include reading comprehension. Furthermore, understanding pupils' reading skills presents challenges to every subject area, particularly in answering word problems (Cuestas, 2024).

The practice of remedial reading has been in the spotlight for a long time in the Philippine education sector, as elementary schools and high schools in the country have devised their own remedial reading programs to assist struggling readers. It explains that the principals of the schools encourage their teachers to assess their pupils' reading level so that they can provide the proper interventions for them. However, remediation for struggling readers has been practiced in the Philippines for decades. Remedial reading teachers are forerunners in elevating the reading achievement of pupils in schools. In the Philippines, the reading skills of struggling readers have been continually enriched through the initiatives of remedial reading teachers (Gatcho & Bautista, 2019).

Table 5. The Extent to Which the Reading Remediation Program Helped Grade 4 Pupils' Reading Comprehension
	
Indicators
	Weighted
Mean
	Verbal
Interpretation

	1.  My reading rate increased with the intervention of the
reading remediation program.
	3.97
	Very Large
Extent

	2.  The program has an effective intervention that lead me
to become a better reader.
	3.94
	Very Large
Extent

	3.  The program provides easier way for me to enhance my
reading skills and comprehension.
	3.90
	Very Large
Extent

	4.  I can read a sentence clear and precise.
	3.87
	Very Large
Extent

	5.  I can read fluently with proper diction after the
intervention program.
	3.87
	Very Large
Extent

	6.  The	program	offers	a	variety	of	methods	and
techniques that satisfactorily meets my needs
	3.87
	Very Large
Extent

	7.  I  can	articulate	difficult	words	better	after  the
remediation program.
	3.84
	Very Large
Extent

	8.  The program is recommended not just for me with
difficulty in reading but also to everyone interested in enhancing their reading skill.
	3.84
	Very  Large Extent

	9.  I can now read better and clearer.
	3.84
	Very Large
Extent

	10. My tone and intonation are being observed when they
read.
	3.81
	Very Large
Extent

	11. My performance in reading has greatly improved.
	3.74
	Very Large
Extent

	12. The remediation program offers great advantage for me
having difficulty in reading.
	3.74
	Very Large
Extent

	13. The strategies and methods of the reading remediation
program is more complex compare to the regular classes.
	3.87
	Very Large Extent

	14. There are significant changes in my reading skill after
the remediation program.
	3.61
	Very Large
Extent

	15. The assessment and practices were challenging and
difficult.
	1.06
	Limited Extent

	Overall Weighted Mean
	3.65
	Very Large
Extent




5. Conclusion

The Reading Comprehension Program helped in improving the reading skills of grade 4 pupils. The pupils' reading abilities showed clear and meaningful improvement after participating in the reading remediation program. This suggests that the program played a significant role in enhancing their reading skills. The program's effectiveness made a meaningful difference in enhancing the pupils' overall reading proficiency.
To continue the program, the College of Teacher Education must continue the reading remediation program to help the pupils. The significant improvements noted in specific story performance, along with the positive feedback from participants, reinforce the program's success in achieving its objectives.

Consent:

The researchers obtained parents’ written consent and pupils’ assent to conduct the study. Pupils were given the option to discontinue participating in the study if they felt uncomfortable at any time during its conduct.

DISCLAIMER (ARTIFICIAL INTELLIGENCE)
[bookmark: _Hlk197682619][bookmark: _Hlk180402183][bookmark: _Hlk183680988]Authors hereby declare that generative AI technologies such as ChatGPT, Quilbot, and Grammarly have been used to improve organization and sentence structure.
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