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ABSTRACT 

	This study examined the relationship between administrative culture and provisional skills—defined as a combination of leadership, adaptability, and motivational competencies—among language teachers in public secondary schools. A descriptive-correlational research design was employed, involving 132 language teachers from the Manay District in the Davao Oriental Division. Data were collected through standardized questionnaires administered in face-to-face surveys and analyzed using mean, standard deviation, Pearson product-moment correlation, and multiple linear regression. Results indicated that both administrative culture and teachers' provisional skills were rated at high levels. A significant positive relationship was found between administrative culture and the development of provisional skills, suggesting that school environments with strong administrative support contribute to teachers’ professional adaptability and leadership capabilities. While the study offers valuable insights, it is limited by its focus on a single geographic area and does not account for other possible influencing factors. These findings imply that cultivating a positive administrative culture may enhance teachers’ ability to respond effectively to dynamic classroom and institutional demands.
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1. INTRODUCTION


Managerial culture is one of the most pressing challenges faced by teachers worldwide (Jukić, 2022). At every level of responsibility and task assignment, educators must consider the impact of managerial culture and the importance of provisional skills in adapting to changes fairly and effectively within the school setting. These aspects are closely tied to leadership, as they influence how organizational change affects the entire school environment (Trushkina et al., 2022). Conflicts often arise when some teachers resist shifting away from traditional practices, making managerial culture and provisional skills a significant source of tension within school organizations (Brown, 2025).

In the Philippines, issues surrounding managerial culture often lead to conflicts between school heads and teachers, particularly due to resistance to change. This is evident in expectations regarding performance, empathy in school relationships, thoughtful decision-making, and the promotion of nonviolent communication. Emphasizing these aspects of managerial culture can help teachers discover constructive, nonviolent ways to navigate the daily conflicts and challenges they encounter (Cabigao, 2019).  Ingersoll and Tran (2023) noted that frequent changes among teaching personnel and high turnover rates contribute to instability and conflict in the management culture of school associations.

Provisional skills are seen as a catalyst for change within individuals and educational systems. Ideally, these skills foster positive transformation, enabling teachers to grow into leaders. When authentically practiced, provisional skills can enhance motivation, morale, and performance (Ghamrawi et al., 2024). According to Jusoh et al. (2024), this is achieved by aligning teachers' sense of identity with the organization’s mission, serving as inspirational role models, encouraging greater ownership of their work, and aligning individual strengths with specific tasks to optimize performance.

In Region XI, particularly in urban areas, shifts in educational standards and program implementation have challenged existing managerial cultures (Beñalet et al., 2024). Sarid and Binhas (2023) highlighted that a lack of coordination among local education agencies and leadership programs, especially those serving migrant communities, exacerbates these issues. This disconnection creates further friction between school leaders and teachers, making effective managerial culture even more essential.

Provisional skills also play a crucial role in maximizing educational resources, particularly for preschool children with disabilities (Abenavoli, 2019). However, Byrd and Alexander (2020) pointed out that while special education mandates have expanded services for this group, there remains a lack of focus on supporting professional educators, further underscoring the need for skills development in broader teaching contexts.

In view of the above, the researcher felt the need to conduct this study to help public secondary schools evaluate whether their existing managerial culture supports the development and effective use of teachers' provisional skills. Specifically, this study aims to determine the significant relationship between managerial culture and the provisional skills of language teachers in public secondary schools. Moreover, the researcher envisions that the findings may serve as a guide for future managerial policies and contribute to building a more supportive and productive school culture. Ultimately, realizing this intent will make the study a valuable contribution to educational development and relevance.
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Figure 1:  Conceptual Framework of the Study



1.1 Theoretical Framework of the Study

This study is anchored in Organizational Culture Theory, Human Capital Theory, and Transformational Leadership Theory to provide a comprehensive understanding of the relationship between managerial culture and provisional skills of language teachers in public secondary schools.

Organizational Culture Theory, as proposed by Schein (1985), as cited by Akpa et al. (2021), explains how shared values, beliefs, and assumptions within an institution shape the behavior of individuals. In the context of public secondary schools, managerial culture reflects not only administrative systems and leadership practices but also the underlying norms that influence teaching behavior. According to this theory, when a school fosters a positive, inclusive, and collaborative culture, it promotes the professional growth of its teachers. Language teachers working in supportive managerial environments are more likely to develop their provisional skills, such as adaptability, innovation, and responsiveness to student needs, because they feel empowered and valued. A strong organizational culture thus plays a crucial role in shaping teaching practices and encouraging continuous professional development.

Moreover, Human Capital Theory by Becker (1964), as cited by Khaykin (2020), posits that investments in education, training, and skill development enhance the productivity and effectiveness of individuals. In the context of language teaching, provisional skills, such as instructional strategies, assessment techniques, and classroom management, are seen as forms of capital that can be nurtured through professional support and institutional initiatives. When school management prioritizes capacity-building efforts such as workshops, mentoring, and reflective practices, it enhances teachers’ human capital. As a result, teachers are more competent and better equipped to deliver quality education. This theory underscores the importance of school administrators in creating environments where teachers’ skills are seen as valuable resources that warrant ongoing development.

Finally, Transformational Leadership Theory, by Bass (1985), as cited by Siangchokyoo et al. (2020), highlights the importance of inspirational and visionary leadership in motivating and transforming followers. In educational settings, transformational leaders are those school heads or administrators who inspire language teachers to exceed expectations by fostering a shared vision, encouraging professional growth, and modeling high standards. This theory aligns with the idea that managerial culture, when rooted in transformational leadership, can greatly influence the development of provisional skills. Teachers working under such leadership are more likely to take initiative, embrace innovation in language instruction, and pursue lifelong learning. Transformational leadership thus plays a vital role in shaping an empowering managerial culture that enhances both teacher motivation and instructional proficiency.



2. methodology

2.1 Research Design

This study used the non-experimental quantitative research design utilizing correlational method. This method used when the objective described the status of the situation as it existed at the time of the study to explore the causes of a particular phenomenon. This descriptive survey dealt on quantitative data about the said phenomenon. Quantitative methods emphasize objective measurements and the statistical, mathematical, or numerical analysis of data collected through polls, questionnaires, and surveys, or by manipulating pre-existing statistical data using computational techniques (Pregoner, 2024).

Correlational research is a type of non-experimental research method, in which a researcher measures two variables, understands and assess the statistical relationship between them with no influence from any extraneous variable. For the quantitative aspect, an appropriate schedule for gathering the data was designed for the target respondents to answer the questions (Baguio & Baguio, 2025). The focus of the study is to determine the managerial culture and provisional skills of language teachers.

2.2 Research Respondents

The respondents of this study were the 132 teachers of public secondary schools  in Manay District, Davao Oriental Division. They were evaluating the level of managerial culture and provisional skills of language teachers. 

These teachers served at least three years in public school.  They were drawn from the total of 20 language teachers, using the universal sampling wherein all the respondent in the study are considered as the participants of the research. This study was conducted on school year 2022-2023.

2.3 Research Instrument

The research instruments used in gathering the data was the survey questionnaire based on the managerial culture and provisional skills of language teachers. Refinement of the questionnaires were made through the assistance of the adviser and panelists to evaluate the content. Using the universal sampling. It was a researcher made test and was submitted to the experts for the validation of the reliability of the study. Based from their comments and suggestions, revisions were made. To test for reliability and validity, the instruments was tried out in in one separate school in the same district in Manay District among 30 teachers. The research instruments demonstrated excellent reliability, with Cronbach’s Alpha coefficients of 0.955 for the managerial culture scale and 0.975 for the provisional skills scale, indicating a high level of internal consistency for both measures.

The questionnaire composed of 35 items. There were 7 indicators in this study. Each indicator was made up of 5 item questions. Likert’s scale was adopted and modified to determine the managerial culture and provisional skills of language teachers.





2.4 Data Gathering Procedure
To gather data for this research, the following procedures were undertaken:
Approval to Conduct the Study. The data collection process adhered to a systematic protocol to uphold ethical standards and obtain the required authorizations. Initially, the researcher requested formal approval from the Dean of the Graduate School. Once granted, the request was then endorsed to the Schools Division Superintendent for additional review and clearance. This step-by-step approval process ensured alignment with institutional and educational guidelines.
Data Collection Process. Following approval, data were collected using survey questionnaires specifically designed to align with the study’s objectives. The distribution of these instruments was coordinated with school administrators to ensure an organized and efficient process. Teachers in public schools received the questionnaires along with a clear explanation of the study’s goals. Throughout this phase, strict measures were observed to protect the anonymity and confidentiality of participants, thereby promoting honest and unbiased responses.
Data Organization and Statistical Analysis. After the retrieval of the completed questionnaires, the data were carefully sorted and prepared for analysis. Responses were encoded and tabulated to facilitate statistical computation. The data were then analyzed using descriptive and inferential statistical methods, including mean, standard deviation, Pearson correlation, and multiple linear regression, to assess the relationship between managerial culture and the provisional skills of language teachers.
2.5 Data Analysis

The gathered data were classified, analyzed and interpreted by using the following statistical tools: 
Mean was used to measure the level of managerial culture and provisional skills of language teachers.
Pearson Product Moment Correlation Coefficient or Pearson-r was used to measure the significant relationship of managerial culture and provisional skills of language teachers.
Regression Analysis was used to measure the significant influence of managerial culture and provisional skills of language teachers.
Ethical Consideration: 
This quantitative study adhered to strict ethical guidelines to safeguard the privacy and confidentiality of all participants. Before data collection, informed consent was obtained from each participant, who was thoroughly briefed on the study's objectives and the measures in place to ensure confidentiality. To maintain anonymity, no personally identifiable information was gathered, and participants were assigned a unique code for data analysis. The collected data were securely stored on encrypted servers, with access limited to the research team. The findings were presented in an aggregated form, ensuring that individual responses could not be traced back to any specific participant. Furthermore, statistical analyses were carried out in a manner that preserved the anonymity and protected the privacy of the respondents throughout the entire study.

3. results and discussion

3.1 Level of Administrative Culture of Language Teachers

Table 1.Level of Administrative Culture of Language Teachers

	
Domains

	
SD
	Mean
	Descriptive Equivalent

	1.     parochialism
	0.98
	3.85
	High

	2.     accountability 
	0.85
	3.28
	Moderate

	3.     participation 
	0.82
	3.73
	High

	Overall Mean
	0.92
	3.62
	High



Presented in Table 1 is the distribution of administrative culture among language teachers in public secondary schools, based on the mean scores and descriptive equivalents across three domains: parochialism, accountability, and participation. The parochialism domain received the highest mean score of 3.85, categorized as "high," indicating a strong tendency among teachers to adhere to familiar or traditional practices within their school communities. The participation domain followed closely with a mean of 3.73, also interpreted as "high," suggesting that teachers are actively engaged in school-related decision-making and collaborative efforts. In contrast, the accountability domain obtained the lowest mean score of 3.28, categorized as "moderate," reflecting that while teachers recognize their professional responsibilities, there may be inconsistencies in how accountability is practiced or emphasized. The overall mean score of 3.62 is categorized as "high," which indicates that the general level of administrative culture perceived by language teachers is favorable. The overall standard deviation of 0.92 indicates that responses were relatively consistent, with most ratings closely clustered around the mean.

This finding suggests that language teachers experience a supportive administrative culture, particularly in terms of participation and cultural familiarity. However, the moderate rating for accountability reveals a potential area for development. Strengthening accountability within the school administration could lead to more consistent expectations, improved professional standards, and enhanced organizational effectiveness. Ensuring that teachers are not only included in decision-making but are also held responsible in a constructive manner could further improve school performance and teacher satisfaction.

Moreover, the overall high rating for administrative culture implies that while language teachers benefit from a generally positive school environment, there remains room to enhance balance among the domains. Parochialism and participation are prominent, but the moderate level of accountability indicates that leadership structures may need to more clearly define roles, responsibilities, and performance expectations.

This finding is supported by the work of Soyombo (2023), who emphasized that a well-established administrative culture contributes significantly to teacher motivation and institutional harmony. Similarly, Lijun and Te (2024) found that schools with a strong administrative culture, particularly in terms of participatory practices, foster a sense of shared purpose and professional growth. In addition, Ahmed (2024) argued that cultivating accountability within a participatory administrative culture enhances trust and drives educational outcomes, underscoring the importance of strengthening all dimensions of administrative culture for optimal impact.


3.2 Level of Provisional Skills of Language Teachers
Table 2. Level of Provisional Skills of Language Teachers

	
Domains

	
SD
	Mean
	Descriptive Equivalent

	1. individualized consideration
	0.81
	3.47
	High

	2. intellectual stimulation
	0.85
	3.46
	High

	3. inspirational motivation
	0.75
	3.45
	High

	4. idealized influence
	0.72
	3.46
	High

	Overall Mean
	0.69
	3.46
	High



Presented in Table 2 is the distribution of provisional skills among language teachers in public secondary schools, based on the mean scores and descriptive equivalents across four key domains: individualized consideration, intellectual stimulation, inspirational motivation, and idealized influence. The domain of individualized consideration received the highest mean score of 3.47, categorized as "high," indicating that language teachers are attentive to the individual needs and differences of their students and colleagues. Intellectual stimulation and idealized influence both recorded a mean score of 3.46, also categorized as "high," suggesting that teachers are capable of promoting critical thinking and serve as role models within their school communities. Inspirational motivation, with a mean of 3.45, was likewise rated as "high," reflecting the teachers' ability to inspire and encourage others through clear vision and enthusiasm. The overall mean score of 3.46 is categorized as "high," indicating that language teachers generally demonstrate a strong level of provisional skills across all four domains. The overall standard deviation of 0.69 indicates that responses were relatively consistent, with most ratings closely clustered around the mean.

This finding suggests that language teachers are consistently applying provisional skills in their professional practice, particularly in how they support, motivate, and influence both students and peers. While the scores across all domains are closely aligned, the slightly higher rating in individualized consideration highlights a strength in personal engagement and empathy. These findings indicate a solid foundation in leadership and adaptive practices, though continuous development may further enhance their effectiveness in instructional and collaborative contexts.

Moreover, the consistently high ratings imply that language teachers in public secondary schools possess the core provisional competencies necessary for navigating change, leading initiatives, and fostering a positive learning environment. The uniformity in scores suggests a balanced skill set, though targeted professional development in areas such as strategic leadership or innovation may further empower teachers to expand their impact.

This finding is supported by the work of Wang’ombe (2023), who emphasized that teachers with high levels of provisional skills are more adaptable and better positioned to lead educational transformation. Similarly, Park et al. (2019) noted that teachers who consistently demonstrate strong provisional skills contribute to improved professional collaboration and school performance. In addition, McChesney and Cross (2023) argued that a high level of provisional skills among teachers plays a vital role in fostering a positive school culture, enhancing both instructional effectiveness and institutional growth.

3.3. Significant Relationship on the Level of Administrative Culture and Provisional Skills
Table 3. Significant Relationship on the Level of Administrative Culture and Provisional Skills

	Variables
	r-value
	Degree of Correlation
	P-value
	Decision

	Administrative Culture 


Provisional Skills
	


.65
	


High
	


.000
	


Reject



Table 3 shows that there is a significant, high positive relationship between administrative culture and provisional skills, with an r-value of 0.65 and a p-value of 0.000, which is less than the alpha level set at 0.05 (two-tailed). This indicates a statistically significant relationship, meaning that as the level of administrative culture improves, the provisional skills of language teachers also significantly increase. The high degree of correlation suggests that a well-established administrative culture is closely associated with the enhancement of teachers' professional adaptability, motivation, and leadership behavior.

These findings underscore the importance of building a strong administrative culture within schools to empower teachers and enhance their leadership potential. Investing in structures that promote consistency, inclusivity, and shared values in school administration may lead to substantial improvements in the provisional skills of teachers, which in turn contributes to more effective teaching and school performance.

This finding aligns with the study of Emma (2024), who emphasized that a strong administrative culture creates an environment that nurtures and supports the development of teachers’ leadership and adaptive skills. Similarly, Lijun and Te (2024) highlighted that when school systems cultivate a healthy administrative culture—characterized by participation, accountability, and clear communication—teachers are more likely to develop and exhibit provisional skills, such as responsiveness to change and collaborative decision-making. In addition, Boeskens et al. (2020) argued that schools with supportive administrative frameworks enable teachers to thrive professionally by fostering a culture of trust, recognition, and growth, which ultimately strengthens their provisional competencies.


3.4. Significant Influence on the Domains of of Administrative Culture on Provisional Skills

Table 4. Significant Influence on the Domains of of Administrative Culture on Provisional Skills

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	1.90
	0.60
	
	3.10
	0.000
	Significant

	Parochialism
	0.54
	0.40
	0.50
	3.28
	0.000
	Significant

	Accountability 
	0.50
	0.35
	0.45
	3.12
	0.000
	Significant

	Participation 
	0.45
	0.32
	0.40
	3.20
	0.000
	Significant

	
	
	
	
	
	
	

	Regression Model

	Provisional Skills=2.40 + 0.54 (Parochialism) + 0.50 (Accountability) + 0.45 (Participation) 

	R=0.670; R²=0.448; F=64.78; p-value=0.000



Table 4 presents the results of the multiple regression analysis on the influence of the domains of administrative culture—parochialism, accountability, and participation—on the provisional skills of language teachers. All three domains were found to have a statistically significant positive influence on provisional skills. Parochialism showed a standardized beta coefficient of 0.50 and a t-value of 3.28, with a p-value of 0.000, indicating a significant contribution. Similarly, accountability yielded a beta coefficient of 0.45 and a t-value of 3.12 (p = 0.000), while participation recorded a beta of 0.40 and a t-value of 3.20 (p = 0.000), both also statistically significant at the 0.05 level. The constant value of 1.90 further supports the baseline contribution of these domains to provisional skills.
Moreover, the regression model yielded an R-value of 0.670, indicating a strong positive relationship between the combined predictors and the outcome variable. The R² value of 0.448 means that 44.8% of the variance in provisional skills can be explained by the combined influence of parochialism, accountability, and participation, while the remaining 55.2% can be attributed to other factors not covered in the model. The overall regression model is statistically significant, as shown by the F-value of 64.78 and a p-value of 0.000. These findings suggest that the domains of administrative culture play a crucial role in shaping the provisional skills of language teachers. A school environment that values traditional norms (parochialism), promotes accountability, and encourages active participation creates conditions that support professional growth and adaptability among teachers.
This is consistent with the findings of Galdames-Calderón (2023), who emphasized that administrative structures fostering teacher involvement and shared responsibility enhance leadership development and skill application. Similarly, Zhang and Zheng (2020) found that institutional environments characterized by high levels of support and collaboration significantly influence teachers' ability to adapt and lead in dynamic educational contexts. These results highlight the importance of nurturing a well-rounded administrative culture to effectively build and sustain provisional skills among educators.

4. FINDINGS

This study aimed to examine the significant relationship between administrative culture and provisional skills among language teachers. A descriptive-correlational research design was utilized, involving 132 language teachers from the Manay District in the Davao Oriental Division. Data were collected through standardized questionnaires administered in face-to-face surveys. The gathered data were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression analyses. The results showed that both the level of administrative culture and the level of provisional skills among teachers were high. Correlation analysis revealed a significant relationship between administrative culture and provisional skills. Furthermore, the findings indicated that the administrative culture significantly influenced the development and application of provisional skills among teachers.
5. CONCLUSIONS
Based on the results obtained in this study, the following conclusions are drawn:
It was concluded in this study that the level of administrative culture of language teachers in terms of parochialism, accountability and participation are manifested oftentimes by the language teachers. 
Likewise, it was also established in this study that the level provisional skills of language teachers in terms of individualized consideration, intellectual stimulation, inspirational motivation and idealized influence are oftentimes manifested by the school teachers. 
On the other hand, it was also clinched also in this study that there is a significant relationship between administrative culture and provisional skills of language teachers.
Lastly, it was concluded in this study that the domains of administrative culture significantly influence the provisional skills of language teachers.




6. RECOMMENDATIONS
In the light of the foregoing findings and conclusions of this study, the researcher formulated the following recommendations: 
It is recommended in this study that administrative culture of language teachers in terms of parochialism, accountability and participation should be improved by the school teachers mainly on the portion of gray areas which are supporting the progress of the school officers in their own school, being aware of the proclamation day of the newly elected officials in school, serving the school with utmost responsibility and supporting the projects of the PTA in school.
It is acclaimed in this study that provisional skills of language teachers in terms of individualized consideration, intellectual stimulation, inspirational motivation and idealized influence should be enhanced by the school teachers mostly on the part of gray areas which are discussing and empathizing with the needs of individual employees, making interpersonal connections with employees and risk-taking when appropriate to achieve goals.
It is recommended in this study that administrative culture and provisional skills of language teachers may be upgraded by the school teachers particularly in the low result areas of the study such as explaining how the organization will change over time and aiding the teachers to succeed to an even greater extent than they expect to the accomplishment of their task.
 It is mentioned in this study that the administrative culture and provisional skills of language teachers primarily in the low result areas of the study such as represents organizational goals, culture, and mission and creating trust and confidence with the teachers.
It is recommended in this study that administrative culture and provisional skills of language teachers may be elevated to close relationship between school teachers and teachers to represents the values that cherished by an individual, a society and institution. These values underline the external conduct, which is reflected in the behavior of the entire members in school. 
Ethical Approval: 
The researcher requested formal approval from the Dean of the Graduate School. Once granted, the request was then endorsed to the Schools Division Superintendent for additional review and clearance.
Consent:
Before data collection, written informed consent was obtained from each participant,
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