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ABSTRACT 

	This study aimed to examine the significant relationship between leadership roles, professional identity, quality of work life, and teachers’ satisfaction in public elementary schools. A descriptive-correlational research design was utilized, with a sample of 250 teachers from various public elementary schools in Mati, Davao Oriental. Data were gathered through standardized questionnaires and analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression. The results indicated that leadership roles and professional identity were at very high levels, while the quality of work life was high and teachers' satisfaction was also very high. Correlation analysis showed a significant positive relationship between leadership roles, professional identity, and quality of work life with teachers’ satisfaction. Further analysis revealed that leadership roles, professional identity, and quality of work life significantly influenced teachers’ satisfaction. Based on these findings, it is recommended that school administrators and policymakers focus on strengthening leadership roles and fostering professional identity through leadership training, recognition programs, and professional development opportunities. Additionally, improving the quality of work life by ensuring fair compensation, promoting work-life balance, and enhancing working conditions may further increase teachers’ job satisfaction and commitment to their profession.
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1. INTRODUCTION

Fostering student motivation is a challenging yet essential aspect of teaching that educators Globally, teachers' satisfaction remains a significant concern within the public sector (Yeh et al., 2018). In Canada, for instance, a survey revealed disheartening results, with 74% of teachers dissatisfied with their working conditions and 60% dissatisfied with their salaries (Novexco Inc., 2022). This dissatisfaction, if not addressed, can lead to demotivation, prompting teachers to seek better work environments elsewhere (Eijbergen et al., 2018). 

In the Philippines, public elementary school teachers play a pivotal role in shaping the future of the nation through early childhood education. However, their effectiveness and well-being are influenced by multiple interconnected factors, including public leadership, professional identity, quality of work life, and job satisfaction. School leadership, particularly that of principals and school heads, significantly impacts teachers’ motivation, sense of purpose, and overall performance by shaping the organizational culture and decision-making processes. Simultaneously, a teacher’s professional identity—how they view their role and value in the profession—is crucial for sustaining their commitment and resilience in the face of challenges. These factors, along with work environment conditions, including workload, support systems, physical resources, and opportunities for professional development, directly affect teachers' quality of work life (Widiatna, 2019).

In Mati District, Division of Davao Oriental, public elementary school teachers often face systemic challenges such as overcrowded classrooms, limited teaching materials, and administrative burdens. Understanding how the interaction between leadership roles, professional identity, and quality of work life influences teachers' job satisfaction is crucial in addressing these issues. This study aims to examine the relationships among these variables, offering insights that could guide policies and practices to improve teacher well-being and educational outcomes in public elementary schools across the Philippines. Teacher satisfaction is the foundation of all positive work outcomes, including commitment, loyalty, and increased productivity. It is therefore a key focus for human resource management, which should address all aspects of employment that impact teacher satisfaction. Satisfied teachers are more innovative and contribute to continuous quality improvement within their schools. Additionally, they exhibit positive attitudes in their personal lives, fostering a psychologically healthy society and a happier workforce (Al-Ali et al., 2019).

Research has shown that various factors significantly impact teachers' satisfaction. For instance, public leadership roles have a proven relationship with teachers’ job satisfaction (Holbert et al., 2016). Likewise, professional identity is also strongly linked to teacher satisfaction (Jerez-Jerez & Melewar, 2020). Most significantly, the quality of work life (QWL) has not only been correlated with teachers' satisfaction but also plays a crucial role in influencing it (Asharini et al., 2018). These findings underscore the importance of addressing the interplay of these variables to enhance teachers’ satisfaction, motivation, and overall job performance, ultimately leading to improved educational outcomes.

Teacher satisfaction is a vital component of an effective educational system, directly influencing teacher retention, student achievement, and overall school performance. While many researchers have examined factors contributing to teacher satisfaction, no study to date has simultaneously explored the influence of public leadership roles, professional identity, and quality of work life as exogenous variables within the context of public elementary schools in Mati, Davao Oriental. This lack of localized research represents a significant gap, particularly considering the growing concerns about teacher well-being in the region.

Mati City, the capital of Davao Oriental, faces unique educational challenges that underscore the importance of this study. Reports from local educational stakeholders and preliminary observations indicate that many public elementary schools in the area are grappling with overcrowded classrooms, limited access to teaching materials, and excessive administrative workloads placed on teachers. These conditions are likely to negatively affect job satisfaction, motivation, and ultimately, educational outcomes. For instance, the Department of Education’s regional monitoring (DepEd Region XI, 2023) has highlighted persistent resource constraints and staff shortages in rural schools within the province. Without adequate support, these systemic issues can exacerbate stress and burnout among teachers.

This study is both timely and relevant, as it aims to assess how public leadership roles, professional identity, and quality of work life impact teachers’ satisfaction in public elementary schools in Mati, Davao Oriental. Understanding these relationships is critical for developing policies and strategies that support teacher well-being, enhance workplace conditions, and improve the quality of education. By focusing on a specific regional context, this study not only fills a gap in the literature but also provides actionable insights for school administrators and policymakers striving to foster sustainable educational improvements across the Philippines.[image: ]


Figure 1:  Conceptual Framework of the Study


2. methodology

2.1 Research Design

This study was quantitative in nature and employed a descriptive-correlational research design to examine the interrelationships among public leadership roles, professional identity, quality of work life, and teachers’ satisfaction. By using this design, the study aimed to assess the strength and direction of the relationships between these variables, without manipulating them. Descriptive correlational studies are commonly used to identify patterns and associations among variables in a natural setting (Faunillan et al., 2021; Manuel et al., 2022). In this context, the study analyzed the extent to which leadership roles, professional identity, and quality of work life were related to teachers' satisfaction in public elementary schools. The correlational approach allowed for the identification of significant relationships among the variables, providing insights into how each factor contributed to the overall satisfaction of teachers (Gana & Broc, 2019). Moreover, the use of regression analysis was to determine which among the three independent variables, namely: leadership roles, professional identity, and quality of work life, significantly influence teachers’ satisfaction.


2.2 Research Respondents

The researcher used universal sampling to recruit 250 regular public elementary school teachers to participate in the survey. This sampling method was appropriate as it involved selecting all regular teachers from the public elementary schools in Mati, Davao Oriental to ensure full representation. The inclusion of regular teachers was intentional, as they were considered the most qualified to provide accurate responses based on their years of service and experience in the public elementary school system. Data collection occurred from August to September 2023.

2.3 Research Instrument

This study used the adapted questionnaires to collect data. Items in the original questionnaire were modified to fit the study's objectives. For example, the questionnaire for public leadership roles was from Tummers and Knies (2016), professional identity was from Woo (2013), and quality of work life was from Fernandes et al. (2016). In addition, the questionnaire for teachers satisfaction was from the Best Companies Group (2017).

These questionnaires were already standardized since they went through the rigors of content validity and reliability testing. However, the researcher modified the items to fit the study’s objectives. A pool of experts evaluated the items in the questionnaires. In addition, the questionnaires underwent thorough validity and reliability testing, demonstrating strong internal consistency. The Cronbach's Alpha values for each construct were as follows: 0.952 for public leadership roles, 0.962 for professional identity, 0.964 for the quality of work life, and 0.971 for teachers’ satisfaction. These high values indicate that the instruments used in the study were both reliable and effective in measuring the intended variables. In this process, thirty (30) permanent government teachers in in Mati, Davao Oriental, answered the questionnaires. Each questionnaire had a corresponding response scale: 5 for strongly agree, 4 for agree, 3 for neutral, 2 for disagree, and 1 for strongly disagree.

2.4 Data Gathering Procedure
In order to collect data for this study, the researcher went through the following processes and procedures:
Permission to conduct the study. The data-gathering procedure for this study followed a structured approach to ensure ethical considerations and the acquisition of necessary permissions. Initially, formal permission to conduct the study was sought from the Dean of the Graduate School. Upon approval, the request was forwarded to the School's Division Superintendent for further review. This sequential approval process ensured compliance with institutional and educational authorities.
Collection of Data Information. Subsequently, the collection of data and information occurred through the development and distribution of survey questionnaires carefully crafted to address the study's objectives. Coordination with school authorities facilitated the smooth distribution of the questionnaires to public school teachers, accompanied by a clear explanation of the study's purpose. The data collection phase prioritized the confidentiality and anonymity of participants to encourage honest responses.
Collection and Statistical Computation. Following the data collection, the retrieval process involved the meticulous organization and analysis of the gathered information. Completed questionnaires were tallied, and the responses were systematically tabulated for statistical analysis. The data underwent comprehensive scrutiny to uncover patterns and influence among public leadership roles, professional identity, quality of work life and satisfaction of teachers in public elementary schools, using tools such as mean, standard deviation, correlation analysis and multiple linear regressions.
2.5 Data Analysis

These were the statistics used in analyzing the data: 
	
Mean was used to describe the level of public leadership behavior, professional identity, quality of work life, and teachers’ satisfaction. 

Pearson r was used to determine the significance of the relationship between public leadership behavior, professional identity, quality of work life, and teachers’ satisfaction. 

Multiple regression analysis was used to determine the influence of the independent variables over the dependent variable. 

Ethical Consideration:

This quantitative study adhered to strict ethical guidelines to safeguard the privacy and confidentiality of all participants. Before data collection, informed consent was obtained from each participant, who was thoroughly briefed on the study's objectives and the measures in place to ensure confidentiality. To maintain anonymity, no personally identifiable information was gathered, and participants were assigned a unique code for data analysis. The collected data were securely stored on encrypted servers, with access limited to the research team. The findings were presented in an aggregated form, ensuring that individual responses could not be traced back to any specific participant. Furthermore, statistical analyses were carried out in a manner that preserved the anonymity and protected the privacy of the respondents throughout the entire study


3. results and discussion

3.1 Leadership Roles of Public Elementary School Teachers 

Table 1. Level of Leadership Roles of Public Elementary School Teachers 

	Indicators
	SD
	Mean
	Descriptive Level

	Accountability Leadership
	0.52
	4.40
	Very High

	Rule-Following Leadership
	0.52
	4.33
	Very High

	Political Loyalty Leadership
	0.58
	4.01
	High

	[bookmark: _Hlk94254601]Network Governance Leadership
	0.53
	4.01
	High

	Overall
	0.48
	4.19
	High



Presented in Table 1 is the distribution of leadership roles among public elementary school teachers, including accountability leadership, rule-following leadership, political loyalty leadership, and network governance leadership, based on the mean scores and standard deviations. The accountability leadership domain received the highest mean of 4.40, categorized as "very high," followed by rule-following leadership with a mean of 4.33, also categorized as "very high." Both political loyalty leadership and network governance leadership had mean scores of 4.01, categorized as "high." The overall mean of 4.19 is described as "high," indicating that teachers generally display strong leadership roles across these domains. The overall standard deviation of 0.48 suggests that responses were relatively consistent, with minimal variation from the mean.
This finding suggests that public elementary school teachers actively demonstrate leadership skills, particularly in accountability and rule-following. While political loyalty and network governance leadership were still rated highly, they were not as prominent as the other two domains. Strengthening practices related to political loyalty and network governance may enhance collaborative decision-making, foster stronger school-community ties, and promote effective leadership development across all areas.

Moreover, the overall high rating for leadership roles implies that public elementary school teachers demonstrate a significant level of leadership within their schools, but there remains some room for growth in terms of depth and breadth. While teachers show strong leadership in core areas, the high rating suggests that their leadership impact may not yet reach its full potential across all dimensions. This indicates that while teachers are fulfilling essential leadership functions, opportunities for further development and expansion of their leadership roles still exist within the educational context.

This finding is supported by the work of Wang’ombe (2023), which emphasized that teachers with high leadership roles are often more effective in guiding their students and fostering a positive learning environment. Similarly, Park et al. (2019) highlighted that teachers who take on significant leadership responsibilities contribute to the overall success of the school by promoting accountability and setting clear expectations. Furthermore, McChesney and Cross (2023) argued that teachers in high leadership roles play a key part in shaping the educational culture, encouraging collaboration among peers, and helping to implement school-wide initiatives, which ultimately enhance student learning and teacher effectiveness.

3.2 Professional Identity of Public Elementary School Teachers

Table 2. Level of Professional Identity of Public Elementary School Teachers

	Indicator
	SD
	Mean
	Descriptive Level

	Knowledge of the Profession
	0.39
	4.64
	Very High

	Philosophy of the Profession
	0.43
	4.49
	Very High

	Professional Roles & Expertise
	0.49
	4.33
	Very High

	Attitude
	0.45
	4.34
	Very High

	Engagement Behavior
	0.41
	4.47
	Very High

	Interaction
	0.38
	4.64
	Very High

	Overall
	0.37
	4.48
	Very High



Presented in Table 2 is the distribution of professional identity among public elementary school teachers, including knowledge of the profession, philosophy of the profession, professional roles and expertise, attitude, engagement behavior, and interaction, based on the mean scores and standard deviations. The knowledge of the profession and interaction domains received the highest mean of 4.64, both categorized as "very high," followed by philosophy of the profession with a mean of 4.49. Engagement behavior received a mean of 4.47, while attitude had a mean of 4.34, both still categorized as "very high." The professional roles and expertise domain received the lowest mean of 4.33 but remained in the "very high" category. The overall mean of 4.48 is described as "very high," indicating that teachers strongly identify with their profession across these domains. The overall standard deviation of 0.37 suggests a high level of consistency in responses, with little variation from the mean.
These results suggest that public elementary school teachers demonstrate a strong sense of professional identity, particularly in their knowledge, philosophy, and interaction with others in the educational community. Teachers’ engagement, attitude, and professional roles are also highly regarded, though slightly less emphasized compared to their knowledge and interactions. Continued focus on professional development in all these areas will support teachers’ ongoing growth, professionalism, and positive influence within their schools and communities.

Moreover, the overall very high rating for professional identity implies that public elementary school teachers have a strong sense of self and commitment to their profession. This reflects a deep understanding of their roles, responsibilities, and the value they bring to the educational system. Teachers exhibit a high level of professionalism, which likely contributes to their motivation and effectiveness in the classroom. The very high rating suggests that teachers are not only confident in their professional capabilities but also strongly aligned with the core values and goals of the teaching profession.

This finding is reinforced by the study of Ostad et al. (2019), which emphasized that teachers with a very high professional identity are more likely to demonstrate a strong commitment to their roles, fostering an environment of respect and responsibility within the classroom. Similarly, Heled and Davidovitch (2021) highlighted that teachers with a well-established professional identity are often more confident in their teaching practices, leading to improved student outcomes and a greater sense of fulfillment in their work. Moreover, Steinert et al. (2019) argued that a strong professional identity allows teachers to navigate challenges more effectively, advocate for their students, and engage in continuous professional development, ultimately benefiting both their personal growth and the educational community as a whole.


3.3 Quality of Work Life of Public Elementary School Teachers

Table 3. Level of Quality of Work Life of Public Elementary School Teachers

	Indicator
	SD
	Mean
	Descriptive Level

	Adequate and Fair Compensation
	0.49
	4.54
	Very High

	Use of Capacities at Work
	0.54
	4.33
	Very High

	Occupied Space by the Work in Life
	0.60
	3.89
	High

	Working Conditions
	0.66
	3.89
	High

	Opportunities at Work
	0.63
	4.15
	High

	Constitutionalism at Work
	0.58
	4.16
	High

	Social Relevance and Importance of Work
	0.66
	3.89
	High

	Overall
	0.47
	4.12
	High



Presented in Table 3 is the quality of work life among public elementary school teachers, including adequate and fair compensation, use of capacities at work, occupied space by the work in life, working conditions, opportunities at work, constitutionalism at work, and social relevance and importance of work, based on the mean scores and standard deviations. The adequate and fair compensation domain received the highest mean of 4.54, categorized as "very high," followed by use of capacities at work with a mean of 4.33, also in the "very high" category. The remaining domains, including occupied space by the work in life, working conditions, opportunities at work, constitutionalism at work, and social relevance and importance of work, all received means in the "high" category, ranging from 3.89 to 4.16. The overall mean of 4.12 is described as "high," indicating that teachers generally report a positive quality of work life, though with some areas for improvement. The overall standard deviation of 0.47 suggests that responses were relatively consistent, with a moderate level of agreement among teachers.

These findings suggest that while public elementary school teachers experience a "very high" sense of fair compensation and effective use of their capacities at work, other aspects of their quality of work life, such as working conditions, opportunities, and the social relevance of their work, are viewed as important but may require additional attention. Improving areas like working conditions and the integration of work-life balance could further enhance teachers' overall job satisfaction and well-being.

This finding is supported by the research of Ortan et al. (2021), which emphasized that teachers with a high quality of work life tend to experience greater job satisfaction and overall well-being, leading to more effective teaching and stronger student outcomes. Similarly, Abdulaziz et al. (2022) highlighted that when teachers feel their work-life balance, compensation, and work environment meet their needs, they are more likely to stay engaged and committed to their profession. Furthermore, Wang’ombe (2023) argued that a positive quality of work life fosters a productive school culture, where teachers are more likely to collaborate with colleagues and contribute to school improvement initiatives, ultimately enhancing the overall educational experience.


3.4 Teachers’ Satisfaction in Public Elementary Schools

Table 4. Level of Teachers’ Satisfaction in Public Elementary Schools

	[bookmark: _Hlk94211059]Indicator
	SD
	Mean
	Descriptive Level

	Leadership and Planning
	0.49
	4.55
	Very High

	Corporate Culture and Communication
	0.46
	4.65
	Very High

	Role in the Organization
	0.48
	4.47
	Very High

	Work Environment
	0.51
	4.48
	Very High

	Relationship with Immediate Supervisor
	0.65
	3.92
	High

	Training, Development, and Resources
	0.50
	4.50
	Very High

	Pay and Benefits
	0.50
	4.45
	Very High

	Overall Employment Experience
	0.46
	4.52
	Very High

	[bookmark: _Hlk98973496]Overall
	0.40
	4.44
	Very High



Presented in Table 3 is the quality of work life among public elementary school teachers, Presented in Table 4 is teachers’ satisfaction in public elementary schools, covering leadership and planning, corporate culture and communication, role in the organization, work environment, relationship with immediate supervisor, training, development, and resources, pay and benefits, and overall employment experience, based on the mean scores and standard deviations.

The corporate culture and communication domain received the highest mean of 4.65, categorized as "very high," followed closely by leadership and planning with a mean of 4.55, and training, development, and resources, with a mean of 4.50. Role in the organization, work environment, and pay and benefits also received very high ratings, with means of 4.47, 4.48, and 4.45, respectively. The relationship with immediate supervisor domain received the lowest mean of 3.92, categorized as "high," but still reflecting a positive rating. The overall mean of 4.44 is described as "very high," indicating that teachers are generally satisfied with various aspects of their work environment. The overall standard deviation of 0.40 suggests that responses were closely clustered around the mean, indicating a high level of agreement among teachers regarding their satisfaction.

These findings suggest that teachers in public elementary schools report strong satisfaction, particularly with leadership, communication, and professional development opportunities. The slightly lower rating for the relationship with immediate supervisors could indicate areas for improvement in supervisor support or communication. Enhancing supervisor relationships and fostering more consistent and supportive interactions may further boost overall teacher satisfaction and contribute to a more positive work environment.

Furthermore, the overall high rating for quality of work life implies that public elementary school teachers generally experience a positive and fulfilling work environment. While there are areas where improvements could be made, the high rating indicates that teachers feel satisfied with key aspects of their professional lives, such as compensation, job responsibilities, and opportunities for growth. This suggests that teachers are engaged and committed to their work. However, there may be certain factors, such as work-life balance or working conditions, that still have room for enhancement to improve their overall job satisfaction further.
This finding is reinforced by the study of Shaukat et al. (2019), which emphasized that teachers with very high job satisfaction are more likely to demonstrate enthusiasm in their teaching, creating a more engaging and motivating environment for students. Similarly, Ansley et al. (2019) highlighted that high levels of teacher satisfaction contribute to greater retention rates, as teachers feel valued and supported within their school community. Additionally, McChesney and Cross (2023) argued that when teachers experience high satisfaction, they are more inclined to invest in their professional development and contribute positively to school culture, fostering a collaborative and productive educational environment.


3.5. Significant Relationship of Leadership Roles, Professional Identity, and Quality of Work Life on Teachers’ Satisfaction of Public Elementary School Teachers

Table 5. Significant Relationship of Leadership Roles, Professional Identity, and Quality of Work Life on Teachers’ Satisfaction of Public Elementary School Teachers

	
	Teachers’ Satisfaction

	
	R
	p-value
	Remarks

	Leadership Roles
	0.70
	0.000
	Significant

	Professional Identity
	0.59
	0.000
	Significant

	Quality of Work Life
	0.80
	0.000
	Significant



Table 5 shows that leadership roles have a significant, strong positive relationship with teachers' satisfaction, with an R-value of 0.70 and a p-value of 0.000, which is less than the alpha set at 0.05 (two-tailed). This indicates a significant relationship, meaning that as teachers take on more leadership roles, their satisfaction with their work significantly increases. Similarly, professional identity shows a moderate positive relationship with teachers' satisfaction (r = 0.59, p < 0.05), suggesting that a stronger professional identity is associated with higher levels of job satisfaction. Furthermore, quality of work life has the strongest positive relationship with teachers' satisfaction (r = 0.80, p < 0.05), implying that as teachers' quality of work life improves, their satisfaction significantly increases. These findings highlight that leadership roles, professional identity, and quality of work life are crucial factors influencing teachers' overall satisfaction, with quality of work life having the most significant impact.

This finding aligns with the study of Brezicha et al. (2020), which emphasized the significant relationship between leadership roles and teachers' satisfaction. Their research found that teachers who take on more leadership responsibilities tend to experience higher job satisfaction, as they feel more valued and engaged in the decision-making process. Similarly, Sahito and Vaisanen (2020) highlighted that teachers in leadership roles often have more opportunities for professional growth and development, which leads to greater contentment with their jobs. Furthermore, Zahed-Babelan et al. (2019) noted that strong leadership roles empower teachers to influence school practices, creating a more collaborative and rewarding work environment that enhances overall satisfaction.

Similarly, the positive relationship between professional identity and teachers' satisfaction is supported by the work of Barni et al. (2019), who found that teachers with a strong professional identity are more likely to experience high job satisfaction. Their research revealed that when educators are confident in their roles and aligned with their professional values, they are more motivated and engaged in their teaching practices. In addition, Castro et al. (2022) emphasized that a clear professional identity helps teachers navigate challenges more effectively, leading to higher levels of job satisfaction and a deeper sense of purpose in their work. This underscores the importance of fostering professional identity to enhance teachers' overall work experience.

Furthermore, the strong relationship between quality of work life and teachers' satisfaction aligns with the findings of Toropova et al. (2021), who highlighted that a positive work environment significantly contributes to teachers' job satisfaction. Their study showed that teachers who have access to fair compensation, adequate resources, and supportive working conditions report higher levels of job satisfaction. Likewise, Ertürk (2022) pointed out that when teachers perceive their work-life balance, compensation, and professional opportunities as favorable, their overall satisfaction is markedly higher. This suggests that improving teachers' quality of work life is a key factor in enhancing their satisfaction and well-being.


3.6. Significant Influence of Leadership Roles, Professional Identity, and Quality of Work Life on Teachers’ Satisfaction of Public Elementary School Teachers

Table 6. Significant Influence of Leadership Roles, Professional Identity, and Quality of Work Life on Teachers’ Satisfaction of Public Elementary School Teachers








	
	Teachers’ Satisfaction

	Singular Influence of the 
     Predictors

	Standardized Coefficients
	T
	p-value
	Remarks

	Leadership Roles
	0.55
	6.62
	0.000
	Significant

	Professional Identity
	0.24
	2.94
	0.000
	Significant

	Quality of Work Life
	
	5.24
	0.000
	Significant

	Combined Influence of the Predictors
	

	R
	0.73
	
	
	
	

	R2
	0.53
	
	
	
	

	F
	63.49
	
	
	
	

	P
	0.00
	
	
	
	Significant



Table 6 shows the results of the multiple regression analysis. In singular capacity, leadership roles have a positive standardized coefficient of 0.55 and a p-value of 0.000, which is less than the 0.05 level of significance, indicating that leadership roles significantly influence teachers' satisfaction. Professional identity shows a standardized coefficient of 0.24 and a p-value of 0.000, suggesting that it also significantly impacts teachers' satisfaction. Quality of work life demonstrates a standardized coefficient of 5.24 with a p-value of 0.000, indicating a highly significant influence on teachers' satisfaction.
Furthermore, the combined influence of all three predictors—leadership roles, professional identity, and quality of work life—on teachers' satisfaction is significant, as indicated by the F-value of 63.49 and a p-value of 0.00. The model explains 53% of the variance in teachers' satisfaction (R² = 0.53), meaning that 47% of the variance can be attributed to other factors not included in this study. These findings highlight that leadership roles, professional identity, and quality of work life are significant predictors of teachers' satisfaction, with leadership roles having the strongest individual effect.

This finding is consistent with the research by Liu and Watson (2023), who emphasized the significant influence of leadership roles on teachers' satisfaction. The study revealed that teachers who engage in leadership roles within their schools tend to experience greater job satisfaction, as they feel more involved in shaping the school’s educational direction. Similarly, Samancioglu et al. (2020) found that when teachers take on leadership responsibilities, it enhances their sense of ownership and commitment to their roles, thereby boosting their satisfaction. These results underscore the importance of empowering teachers through leadership opportunities to improve their overall job satisfaction.

4. FINDINGS

This study aimed to explore whether leadership roles, professional identity, and quality of work life significantly influenced teachers' satisfaction. Specifically, it sought to assess the level of leadership roles exhibited by teachers, focusing on accountability, rule-following, political loyalty, and network governance. In addition, the study aimed to evaluate teachers' professional identity, addressing aspects such as their knowledge of the profession, philosophy of the profession, roles and expertise, attitude, engagement behavior, and interaction. The study also examined the quality of work life of teachers, including factors such as compensation, use of capacities at work, work-life balance, working conditions, opportunities, constitutionalism, and the social relevance of their work. Furthermore, the study aimed to explore teachers' satisfaction in terms of leadership and planning, corporate culture and communication, role in the organization, work environment, relationship with the immediate supervisor, training, development, and resources, pay and benefits, and overall employment experience.
The study also investigated the significant relationships between leadership roles, professional identity, quality of work life, on teachers' satisfaction. Lastly, the study aimed to explore whether leadership roles, professional identity, and quality of work life significantly influenced teaches' satisfaction.  To achieve these objectives, the study employed a descriptive-correlational research design, surveying a sample of 250 public elementary school teachers using standardized questionnaires. Data were analyzed using descriptive statistics, Pearson product-moment correlation, and multiple linear regression analyses.
Based on the data gathered, the following findings were derived:
Firstly, the leadership roles of public elementary school teachers were generally high, with teachers demonstrating strong accountability, adherence to rules, political loyalty, and participation in network governance. These roles suggest that teachers are actively involved in maintaining the structure, values, and collaborative efforts necessary for effective school management.
Secondly, the quality of work life for these teachers was also high. Factors such as adequate and fair compensation, effective use of their skills and capacities, and balanced work-life integration were significant contributors. Additionally, the working conditions, opportunities for professional growth, constitutionalism at work, and the social relevance of their roles all played a part in improving teachers' overall quality of work life.
Thirdly, teachers' satisfaction was reported to be very high, reflecting positive experiences in areas such as leadership and planning, communication and corporate culture, roles within the organization, and the work environment. Teachers also expressed high satisfaction regarding their relationships with immediate supervisors, available training and development opportunities, pay and benefits, and the overall employment experience.
Fourthly, the study revealed a significant relationship of leadership roles, professional identity, and quality of work life on teachers’ satisfaction.
Finally, the study revealed a significant influence of leadership roles, professional identity, and quality of work life on teachers’ satisfaction.

5. CONCLUSIONS
Based on the findings of the study, the following conclusions were drawn:
Firstly, the leadership roles among public elementary school teachers were generally high, indicating that teachers are actively involved in maintaining the structure, values, and collaborative efforts necessary for effective school management. Their engagement in these roles fosters a well-organized and supportive environment, contributing to positive outcomes both for teachers and students.
Secondly, the quality of work life for these teachers was also high. Teachers reported satisfaction with factors such as compensation, the effective use of their skills, and work-life balance. Additionally, the supportive working conditions and opportunities for professional development played an important role in enhancing their overall job satisfaction and wellbeing. These aspects are crucial in ensuring that teachers feel valued and supported in their professional roles.
Thirdly, teachers’ satisfaction was very high, reflecting positive experiences across various areas of their professional lives. High levels of satisfaction were particularly noted in their relationships with colleagues and supervisors, opportunities for development, and overall employment conditions. These factors collectively contribute to an environment where teachers feel motivated and engaged in their work.
Fourthly, the study revealed a significant relationship between leadership roles, professional identity, and quality of work life on teachers' satisfaction. The positive correlation indicates that teachers who are engaged in leadership and maintain a strong sense of professional identity tend to report higher job satisfaction. Furthermore, a high quality of work life significantly contributes to enhancing teachers' overall satisfaction, emphasizing the interconnected nature of these factors.
Finally, the study found that leadership roles, professional identity, and quality of work life significantly influence teachers’ satisfaction. Teachers who are supported in their leadership development, have a strong professional identity, and work in a positive and growth-oriented environment are more likely to experience greater job satisfaction. These findings highlight the importance of creating a supportive and engaging work environment for teachers to ensure their satisfaction and commitment to their roles.


6. RECOMMENDATIONS
Based on the findings and conclusions of this study, the following recommendations were proposed:
The Department of Education (DepEd) may prioritize initiatives that support continuous professional development and leadership training for teachers, as these contribute significantly to their satisfaction and effectiveness. By investing in programs that promote leadership skills and a strong professional identity, DepEd can foster an environment where teachers are empowered to take on leadership roles and positively impact their students. Additionally, DepEd may create policies that improve teachers' work-life balance and ensure adequate compensation, contributing to a higher quality of work life for educators.
School administrators and heads may focus on developing leadership training programs and mentorship opportunities to empower teachers to take on leadership roles. By creating an environment that promotes collaboration, transparency, and effective communication, administrators can improve teachers' satisfaction and overall performance. Furthermore, administrators may assess and improve working conditions regularly, ensuring teachers have the resources, support, and work-life balance necessary to thrive professionally and personally.
Teachers may actively engage in professional development and take on leadership responsibilities within their schools to further enhance their job satisfaction and professional growth. By seeking opportunities to expand their leadership skills and participating in school improvement initiatives, teachers can feel more connected to their work and empowered in their roles. Additionally, maintaining a healthy work-life balance is essential for preventing burnout and sustaining long-term job satisfaction.
Policymakers may focus on reviewing and improving teachers' compensation and benefits, ensuring that they are competitive and reflect the true value of teachers' work. Additionally, policies that support work-life balance and mental health initiatives are crucial for maintaining teacher well-being. Strengthening the professional identity of educators through recognition programs and career advancement opportunities can also lead to higher levels of teacher satisfaction and engagement.
Future researchers may explore the specific factors that contribute to the development of leadership roles and their impact on teaching effectiveness. Research that investigates the relationship between teacher satisfaction and student outcomes would also be valuable in understanding how improving teacher well-being can enhance educational quality. Additionally, regional studies examining variations in teacher satisfaction and the factors that influence it could help develop tailored strategies for different contexts and communities.


Ethical Approval: 

The data-gathering procedure for this study followed a structured approach to ensure ethical considerations and the acquisition of necessary permissions. Initially, formal permission to conduct the study was sought from the Dean of the Graduate School. Upon approval, the request was forwarded to the School's Division Superintendent for further review. This sequential approval process ensured compliance with institutional and educational authorities.
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Figure 1 llustrates the conceptual framework of the study. In this study,
the independent variables are the leadership roles of teachers, their
professional identity, and the quality of their work life in public elementary
schools. The dependent variable, on the other hand, is the level of teacher
satisfaction. To begin vith, the independent variables are efined as follows
Firstly, the leadership roles of teachers in public elementary schools are
defined by four key components: accountabilty, rule-following, political loyalty,
and network govemance. Secondly, the professional idenity of teachers in
public elementary schools is defined by six components: knowledge of the
profession, philosophy of the profession, roles and expertise, attitude,
engagement behavior, and interaction. Thirdly, the level of quality of work life
of teachers in public elementary schools is defined by seven indicators
adequate and fair compensation, use of capacilies at work, occupied space
by the workin lfe, working conditions, opportunities at vork, constitutionalism
at work, and the social relevance and importance of work.Moving on, the
dependent variable is the level of teacher saisfaction, which is defined by
eight indicators: leadership and planning, corporate culture and
communication, role in the organization, work environment, relationship with
the immediate supervisor, training, development and resources, pay and
benefits, and overall employment experience. Finally, it is hypothesized that
the leadership roles of teachers, their professional identity, and the quality of
their work life significantly influence their level of satisfaction in public

elementary schools.
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