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ABSTRACT 

	Aims: The study aimed to conduct a comprehensive curriculum evaluation of the Bachelor of Science in Public Administration (BSPA) program at a local state university to assess its effectiveness, identify its strengths, and gather recommendations for improvement from multiple stakeholders.

Study design: A mixed-method approach was employed, utilizing both quantitative data from a Likert scale survey to measure perceived effectiveness and qualitative feedback gathered through thematic analysis.

Place and Duration of Study: The study was conducted at a state university in Puerto Princesa City, Palawan, Philippines, collecting data from BSPA students enrolled in the first semester of SY 2024–2025, faculty, and alumni. 

Methodology: Data were collected from 193 respondents (students, faculty, alumni) using a survey questionnaire administered via Google Forms. Convenience sampling was utilized for each group. Descriptive statistics, specifically the weighted mean, were used to analyze the perceived level of effectiveness of the curriculum. Thematic analysis was applied to identify perceived strengths and gather respondents' suggestions for its improvement.

Results: The BSPA curriculum is perceived as effective in developing knowledge and theories based on the field (3.27) and aligning with local, regional, and national development goals as well as the institution’s vision and mission (3.35). Respondents agreed on its effectiveness in applying theories to real problems (3.24), demonstrating skills in strategies for the actual work setting (3.24), logical sequencing of subjects (3.15), responsiveness to country needs and recent developments (3.20), and comprehensive professional preparation (3.24). Key strengths highlighted include bridging theory and practice through hands-on learning, its interdisciplinary approach, and focus on social responsibility and ethical governance. Recommendations for improvement focused on incorporating more law-focused and contemporary content (digital governance, data analytics), increasing practical experiences like internships and fieldwork (particularly in government institutions), and enhancing career preparation for the Civil Service Examination.

Conclusion: The BSPA program is a strong and effective offering, successfully providing essential theoretical knowledge, practical skills, and ethical grounding. However, incorporating stakeholder recommendations for enhanced practical application, contemporary content integration, and career readiness support will further strengthen the program and better prepare graduates for the evolving demands of public service.
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1. INTRODUCTION 

Public administration education plays a pivotal role in developing competent and ethical public servants capable of effectively addressing governance challenges in an increasingly complex world. The Bachelor of Science in Public Administration (BSPA) program is specifically designed to equip students with the necessary knowledge, skills, and values for efficient public service delivery. As governance continues to evolve due to technological advancements, policy changes, and emerging societal issues, academic programs must continuously adapt to remain relevant and responsive to industry demands.
Curriculum evaluation represents a critical process in ensuring that academic programs maintain their relevance and effectiveness. According to Alanazi et al. (2017), systematic curriculum evaluation allows institutions to identify strengths and weaknesses, align educational offerings with stakeholder needs, and implement evidence-based improvements. In the context of public administration education, this process becomes particularly important given the field's direct connection to governance systems and public service delivery.
The evolution of public administration education has been marked by significant shifts in focus and approach over the past decade. Historically, public administration programs emphasized theoretical knowledge of bureaucratic structures and processes (Callahan, 2025). However, contemporary scholarship has highlighted the need for more integrated approaches that balance theoretical foundations with practical applications. As Pliscoff and Sanabria-Pulido (2024) argue, effective public administration programs must prepare graduates not only with technical knowledge but also with adaptive competencies that enable them to navigate complex governance challenges.
Recent literature has identified several key trends in public administration education. First, there has been increasing emphasis on experiential learning components. Staroňová and Gajduschek (2016) found that programs incorporating substantial hands-on experiences through internships, field visits, and community engagement produce graduates with stronger professional competencies and greater career readiness. This aligns with broader educational research suggesting that experiential learning enhances knowledge retention and application (Wan et al., 2012).
Second, public administration curricula have increasingly incorporated digital governance and technological competencies. Mergel et al. (2019) documented how the digital transformation of government has necessitated corresponding changes in educational preparation, with programs increasingly including coursework in data analytics, digital service delivery, and technology management. 
Third, ethical dimensions of public service have gained prominence in curriculum design. Heres and Lasthuizen (2013) identify a significant shift toward embedding ethical reasoning and public service values throughout public administration programs, moving beyond standalone ethics courses to integrated approaches that recognize the ethical dimensions of all administrative decisions. This trend reflects growing recognition of ethics as fundamental to public trust in governance institutions.
Fourth, legal literacy has emerged as an essential component of public administration education. OECD (2021) document increasing emphasis on administrative law, constitutional frameworks, and regulatory processes in public administration curricula worldwide. This trend acknowledges the complex legal environments in which public administrators operate and the need for graduates to understand legal constraints and opportunities in governance.
Finally, career preparation and professional development have become more explicitly integrated into program design. Newcomer and Allen (2010) describe the "employability imperative" in contemporary public administration education, with programs increasingly incorporating specific preparation for civil service examinations, professional certifications, and career navigation skills. This trend responds to both student expectations and employer demands for work-ready graduates.
Despite these advances in curriculum design, challenges remain in balancing competing priorities within public administration programs.  Jalagat and Aquino (2022) note persistent tensions between theoretical depth and practical application, between specialized technical knowledge and broader adaptive competencies, and between traditional administrative skills and emerging digital requirements These tensions necessitate ongoing curriculum evaluation and refinement to ensure programs effectively prepare graduates for contemporary public service, which includes addressing complex policy implementation issues in diverse and challenging contexts, such as those encountered in facilitating access to education for marginalized populations (Paul et al., 2024)
The current study addresses this need through a comprehensive evaluation of the BSPA program at a state university in Palawan, employing a multi-stakeholder perspective to assess curriculum effectiveness and identify opportunities for enhancement. By examining both strengths and areas for improvement, this research contributes to the broader scholarship on public administration education while providing specific insights for curriculum development at the institutional level.

2. methodology
The study employed a mixed-method approach to comprehensively evaluate the curriculum. A Likert scale was used to assess the effectiveness of the curriculum, and qualitative feedback was gathered from respondents to identify common themes. This research design was chosen to address the following research objectives: (1) What is the level of effectiveness of the Bachelor of Science in Public Administration (BSPA) curriculum as perceived by the respondents? (2) What are the strengths of the BSPA curriculum? and (3) What recommendations do the respondents have for improving the BSPA curriculum?
The study was conducted at a state university located in Puerto Princesa City, Palawan, Philippines. The BSPA program was first offered at the university in 2006 through Board Resolution No. 34, series of 2006. The respondents of the study included the following: BSPA students enrolled in the first semester of SY 2024–2025, BSPA core and affiliate faculty members, and BSPA alumni. Convenience sampling was utilized for each group. A total of 193 respondents participated in the study. Data were collected using a survey questionnaire administered via Google Forms. The questionnaire was developed by the University Curriculum and Instructional Materials Development Office and distributed online to the respondents.
The data analysis employed both descriptive statistics and thematic analysis. Descriptive analysis, specifically the use of the weighted mean, was utilized to assess the perceived level of effectiveness of the Bachelor of Science in Public Administration (BSPA) curriculum. Meanwhile, thematic analysis was conducted to identify the perceived strengths of the BSPA curriculum and to gather respondents' suggestions for its improvement. The research instrument was validated by the university’s Curriculum and Instructional Materials Development Committee, ensuring its reliability and relevance to the study objectives.

3. results and discussion
This curriculum evaluation of the Bachelor of Science in Public Administration (BSPA) program, based on feedback from 193 students, faculty, and alumni, reveals that the program successfully equips students with essential knowledge and skills for public service. Respondents strongly agreed that the curriculum effectively develops knowledge and theories in public administration, aligns with national and institutional goals, integrates cultural values, and provides practical hands-on experiences. They also agreed that the program effectively applies theories to real-world problems, equips students with practical skills, presents a logically sequenced curriculum, and stays relevant to current industry needs. Respondents highlighted the program's strength in bridging theory and practice through hands-on learning and professional connections. They appreciated its interdisciplinary approach, drawing from various fields to provide a comprehensive understanding of governance. The program's focus on social responsibility and ethical governance was also commended. However, respondents suggested improvements, including incorporating more law-focused courses, particularly in areas like political and administrative law. They also recommended updating the curriculum to reflect contemporary issues like digital governance and data analytics. Suggestions for new courses included those related to government procurement, personal development, technology in governance, and sustainable development. Respondents emphasized the need for more practical experiences like internships and fieldwork, particularly in government institutions. They also highlighted the importance of preparing students for the Civil Service Examination and providing resources on job readiness.

3.1 Level of Effectiveness of the Bachelor of Science in Public Administration Curriculum 

Table 1.	Course Evaluation of the BS in Public Administration Curriculum

	Indicator Statements
	Weighted Mean
	Standard Deviation
	Qualitative Rating

	The curriculum provides for the development of the acquisition of knowledge and theories based on the field of specialization/discipline.

	3.27
	0.679
	Strongly Agree

	The curriculum provides for the application of theories to real problems in the field.
	3.24
	0.625
	Agree

	
The curriculum provides for the demonstration of skills in applying different strategies in the actual work setting.
	3.24
	0.683
	Agree

	
The curriculum reflects the local, regional, and national development goal as well as the institution’s vision and mission.
	3.35
	0.699
	Strongly Agree

	The subjects are logically sequenced.
	3.15
	0.645
	Agree

	The prerequisite courses are identified.
	3.26
	0.650
	Strongly Agree

	Curricular content is responsive to the needs of the country and recent development in the profession.
	3.20
	0.689
	Agree

	The curricular content covers the extent of the professional and technical preparation required of its graduates.
	3.24
	0.658
	Agree

	The curriculum integrates values, reflective of national customs, culture and tradition in cases where applicable.
	3.27
	0.653
	Strongly Agree

	The curriculum contains opportunities for participation in hand-on activities, such as immersion/practical training and field study.
	3.30
	0.646
	Strongly Agree



Table 1 presents data from a curriculum evaluation of the Bachelor of Science in Public Administration program, gathered from 193 respondents, including students, faculty members, and alumni. The evaluation used a weighted mean and standard deviation to measure agreement with several statements about the curriculum, with a weighted mean of 3.27 or higher generally indicating “Strongly Agree” and a weighted mean between 3.00 and 3.26 generally indicating “Agree”, although the source table provides specific qualitative ratings for each mean.

The evaluation of the BSPA curriculum reveals strong positive perceptions across multiple dimensions, with respondents particularly affirming its theoretical foundations and alignment with broader institutional and national goals. The curriculum received "Strongly Agree" ratings in several critical areas: the development of knowledge and theories (3.27 ± 0.679), reflection of development goals and the institution’s vision and mission (3.35 ± 0.699), identification of prerequisite courses (3.26 ± 0.650), integration of values (3.27 ± 0.653), and opportunities for participation in hands-on activities (3.30 ± 0.646). The standard deviations accompanying these means offer insight into the dispersion of responses around the average. For example, the standard deviations range from 0.646 to 0.699 for these "Strongly Agree" items, suggesting varying levels of consensus among respondents on these different positive aspects. These findings align with Pliscoff and Sanabria-Pulido (2024) assertion that effective public administration programs must balance theoretical knowledge with practical application while maintaining alignment with national development priorities.

The curriculum also received favorable "Agree" ratings in areas related to practical application and structure, including the application of theories to real problems (3.24 ± 0.625), the demonstration of skills in the actual work setting (3.24 ± 0.683), the logical sequencing of subjects (3.15 ± 0.645), the responsiveness of curricular content to the needs of the country and recent developments (3.20 ± 0.689), and the extent of professional and technical preparation required of graduates (3.24 ± 0.658). The standard deviations for these "Agree" rated items range from 0.625 to 0.689. These values indicate moderate variability in responses, similar to the "Strongly Agree" category, suggesting that while the majority agreed, there was still some diversity in perceptions regarding these specific aspects of the curriculum. These results reflect what Jalagat and Aquino (2022) describe as the essential balance between theoretical knowledge and practical competencies in contemporary public administration education.

The strong ratings across both theoretical and practical dimensions suggest the curriculum successfully implements what Dunning (2014) terms the "theory-practice nexus" in public administration education. However, the slightly lower ratings for practical elements compared to theoretical components echo findings by Haupt et al. (2017), who noted a persistent challenge in public administration programs worldwide to fully bridge the theory-practice gap.
The evaluation highlighted several key strengths of the curriculum: respondents strongly agreed that the curriculum effectively develops knowledge and theories in public administration, aligns with local, regional, and national development goals as well as the institution's vision and mission, incorporates values reflecting national customs, culture, and traditions, provides opportunities for practical, hands-on experiences through activities such as immersion, training, and field study, and accommodates and supports students with special needs to facilitate degree completion.
Respondents also agreed that the curriculum effectively applies theories to real-world situations, equips students with the skills to implement strategies in professional settings, presents subjects in a logically sequenced manner, clearly identifies prerequisite courses, stays current and relevant by addressing the needs of the country and recent advancements in the field, and provides the comprehensive professional and technical preparation necessary for graduates.

3.2 Strengths of the BS in Public Administration
The strengths of the Public Administration (BSPA) curricular program, as indicated by the responses of respondents, include several key aspects that contribute to its effectiveness in preparing students for careers in public service:
1. Respondents highlighted that the program equips students with the necessary knowledge and practical skills to become effective public servants. It fosters leadership, transparency, accountability, and ethical decision-making, preparing students for real-world challenges in governance.
2. Respondents emphasized the program's ability to bridge the gap between theory and practice. It offers opportunities for hands-on learning, internships, and professional connections, ensuring that students are ready to address the complex challenges in government and public administration.
3. Respondents pointed out that the program opens up diverse career paths, including positions in government, non-profit organizations, and other public sector roles. The program's versatility prepares students for various positions in both local and national governance.
4. The development of critical skills such as leadership, communication, teamwork, and problem-solving was frequently mentioned by respondents. Many noted that the program instills discipline, perseverance, and mental toughness, which are vital for success in public administration.
5. Respondents also appreciated the program’s interdisciplinary nature, drawing from political science, economics, law, and management. This holistic approach provides students with a comprehensive understanding of governance and public policy, preparing them to tackle real-world issues.
6. Respondents emphasized the program's focus on social responsibility and public service. The curriculum teaches the importance of ethical governance and public good, preparing students to make a meaningful contribution to society.
7. Respondents frequently mentioned the supportive role of faculty in mentoring and guiding students. Instructors were described as dedicated and hands-on, ensuring that students receive the guidance needed to succeed in their future careers.
8. Respondents noted that the program is flexible and responsive to the changing needs of society and the public sector. The curriculum is designed to adapt to the evolving demands of government, preparing students to be transparent, accountable, and effective leaders.
9. Respondents highlighted that the program not only focuses on academic knowledge but also nurtures personal growth, ensuring that students develop into responsible, innovative, and competent leaders in the public sector.

The evaluation identified several key strengths of the BSPA program. First, respondents highlighted the curriculum's effectiveness in bridging theory and practice through hands-on learning experiences. This strength aligns with Staroňová and Gajduschek (2016) who found that experiential learning components significantly enhance student outcomes in public administration programs.

Second, the interdisciplinary approach of the curriculum was recognized as a significant strength. This finding supports Molina and McKeown's (2012) argument that effective public administration education must draw from multiple disciplines to prepare students for the complex, multifaceted challenges of modern governance.

Third, respondents commended the program's emphasis on social responsibility and ethical governance. This focus reflects what Heres and Lasthuizen (2013) identify as a critical shift in public administration education toward greater emphasis on ethical reasoning and public service values. As Callahan (2025) notes, ethical competencies have become increasingly central to public administration curricula worldwide in response to governance challenges and public trust concerns.

Despite these strengths, the evaluation revealed that "many students expressed their satisfaction with the program overall, appreciating the foundational knowledge it provides for future careers in government and public service", indicating a generally positive reception of the current curriculum structure.
In summary, based on the responses of the respondents, the BSPA program is recognized for its comprehensive, interdisciplinary curriculum, its focus on practical skills and real-world application, and its ability to prepare students for meaningful careers in public service and governance. It emphasizes leadership, good governance, and a commitment to the public good, ensuring that graduates are well-equipped to serve their communities and contribute to effective public administration.

3.3 Recommendations regarding the BS in Public Administration Program
In response to the question of recommendations for improving the Public Administration program, students provided a variety of insights aimed at enhancing both the curriculum and the overall student experience. While many students expressed satisfaction with the current program, there were also several suggestions for improvements, particularly in terms of practical exposure, curriculum adjustments, and additional opportunities for career preparation. Below is a summary of the key recommendations shared by respondents:
1. Inclusion of more internships, fieldwork, and practical experiences to give students hands-on experience in public administration. The respondents suggested earlier internships, educational tours, or on-site training to better prepare them for real-world government work. Some emphasized the importance of partnerships with government agencies to facilitate these experiences.
2. Many students felt that the minor subjects were adding unnecessary pressure and should be reduced to allow more focus on major subjects that are directly relevant to their field. Others recommended integrating more legal subjects, such as Administrative Law, Political Law, and Criminal Law, to better equip students with the knowledge needed for public service roles.
3. Several students recommended increasing exposure to government institutions early in the program, through activities like government office tours, field visits, or community engagement initiatives. This would help students better understand the government structure and the role of public servants.
4. Students highlighted the importance of preparing for the Civil Service Examination and suggested offering review courses or workshops earlier in the program. Additionally, providing resources on job readiness and life after graduation, including practical matters like SSS, PhilHealth, and PAG-IBIG registration, was also suggested.
5. Some students called for the program to be better promoted and recognized, both within the school and outside it, to attract more students and increase awareness of its value in preparing future public servants.
6. There were suggestions to improve teaching methods, including more interactive activities to make learning more engaging. A few respondents also emphasized the importance of accommodating faculty and effective time management to ensure students can focus on their studies.
7. Some students suggested that the program should revise its curriculum to ensure that all subjects are closely aligned with public administration and more closely related to students’ future careers. Others recommended a stronger focus on leadership, governance, and public service ethics as foundational components of the program.
8. A number of students encouraged the inclusion of community service and service-learning opportunities, as these experiences would help students understand the importance of public service and build a sense of civic responsibility.
9. Despite some suggestions for improvement, many students expressed their satisfaction with the program overall, appreciating the foundational knowledge it provides for future careers in government and public service.

Several recommendations emerged from the evaluation that align with current trends in public administration education. First, respondents suggested incorporating more law-focused courses, particularly in political and administrative law. As noted in the evaluation, students "recommended integrating more legal subjects, such as Administrative Law, Political Law, and Criminal Law, to better equip students with the knowledge needed for public service roles". This recommendation corresponds with OECD (2021), which documented an increasing emphasis on legal literacy in public administration programs globally to prepare graduates for the complex regulatory environments they will navigate.

Second, respondents recommended updating the curriculum to reflect contemporary issues such as digital governance and data analytics. This aligns with Mergel et al. (2019), who argue that digital competencies have become essential for public administrators in the 21st century. 

Third, respondents emphasized the need for more practical experiences through internships and fieldwork, particularly in government institutions. The evaluation specifically highlighted the "inclusion of more internships, fieldwork, and practical experiences to give students hands-on experience in public administration" and suggested "earlier internships, educational tours, or on-site training to better prepare them for real-world government work". This recommendation is supported by Wan et al (2012), whose longitudinal study demonstrated that early and frequent internship experiences significantly improve both employment outcomes and professional competency development for public administration graduates.

Finally, respondents highlighted the importance of preparing students for the Civil Service Examination and providing job readiness resources. Students specifically "highlighted the importance of preparing for the Civil Service Examination and suggested offering review courses or workshops earlier in the program". This recommendation reflects what Newcomer and Allen (2010) describe as the "employability imperative" in contemporary higher education, particularly in professional fields like public administration where specific credentialing often determines career entry and advancement.

Additional suggestions from students included improving teaching methods with "more interactive activities to make learning more engaging" and ensuring "that all subjects are closely aligned with public administration and more closely related to students' future careers". Some students also recommended "a stronger focus on leadership, governance, and public service ethics as foundational components of the program" and "the inclusion of community service and service-learning opportunities" to help students "understand the importance of public service and build a sense of civic responsibility".

These findings and recommendations collectively suggest that while the BSPA program has established a strong foundation in theoretical knowledge and values orientation, continued curriculum development should focus on enhancing practical applications, incorporating emerging governance topics, and strengthening career preparation components.
In summary, while there is strong support for the current structure of the program, students generally feel that more practical, hands-on experiences, legal training, and a focus on career readiness could further enhance the Public Administration program. There is also a desire for better promotion of the program and increased opportunities for student engagement with government institutions.
Overall, the evaluation indicates that the BSPA program is highly regarded for its comprehensive curriculum and focus on practical skills. However, incorporating the suggested improvements, such as increasing law- focused and contemporary content, as well as expanding practical training opportunities, can further strengthen the program and better prepare graduates for the evolving demands of public service.

4. Conclusion
The curriculum evaluation of the Bachelor of Science in Public Administration (BSPA) program demonstrates that it is a strong and effective academic offering, well-aligned with both institutional goals and the demands of public service. Feedback from students, faculty, and alumni highlights the program’s success in providing comprehensive theoretical knowledge, practical skills, ethical grounding, and interdisciplinary perspectives essential for effective governance. The curriculum’s strengths lie in its responsiveness to national development goals, emphasis on values, and ability to bridge theory and practice through hands-on learning experiences.
However, while the current program is well-received, the evaluation also identifies areas for improvement. These include the integration of more law-focused and contemporary content—particularly in digital governance and sustainable development—and increased practical exposure through earlier and more frequent internships, fieldwork, and government engagement. There is also a clear call for enhanced career preparation, including support for Civil Service Examination readiness and job transition resources.
Incorporating these recommendations will not only reinforce the existing strengths of the BSPA program but also ensure that it remains adaptive, relevant, and capable of producing competent, ethical, and service-oriented public administrators who are equipped to meet the evolving challenges of governance in the Philippines. This study's multi-stakeholder evaluation of the BSPA curriculum contributes valuable, context-specific insights to the broader scholarship on public administration education and curriculum development.
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