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ABSTRACT

	Aims: This study aims to explore how the philosophy of new nationalism shapes history education and influences students’ critical thinking and understanding of national identity. It also seeks to identify pedagogical approaches that can effectively counteract ideological bias and promote critical engagement with history among students.
Study design: Employing a qualitative research desig.
Place and Duration of Study: The study was conducted in several secondary schools across Indonesia over a six-month period. 
Methodology: Data was collected through multiple qualitative methods, including analysis of student memos, curriculum documents, textbooks, and focus group discussions with students from diverse ethnic backgrounds such as Javanese, Sundanese, Balinese, and Banjar. Thematic analysis was applied using open, axial, and selective coding to systematically identify patterns and themes related to the manipulation of historical narratives, pedagogical practices, and students’ cognitive and identity development.
Results: The results reveal that new nationalism significantly influences historical education by promoting selective, ideologically driven narratives that emphasize national unity and pride while marginalizing diverse perspectives and critical inquiry. This shaping of content and pedagogy often limits students’ opportunities for critical thinking, leading to a homogenized understanding of national identity that may alienate minority groups. However, students’ engagement with local histories and reflective pedagogical practices demonstrates potential for fostering critical awareness and pluralistic understanding. Pedagogical approaches such as encouraging critical reflection, incorporating multiple perspectives, reflective writing, collaborative learning, and critical media literacy were identified as effective strategies to counteract ideological bias and enhance critical engagement.
Conclusion: The study underscores the need for educational reforms that balance national identity formation with the cultivation of critical historical thinking and inclusiveness. By adopting pedagogical strategies that promote pluralism and critical inquiry, history education can empower students to become informed, reflective, and engaged citizens capable of navigating the complexities of their multicultural national identity.



Keywords: philosophy, new nationalism, history education, Indonesia




1. INTRODUCTION

The manipulation of historical narratives to serve the agenda of new nationalism (Huigen & Kołodziejczyk, 2021; Valluvan, 2017) has become a pressing concern in contemporary education (Kurniawan, 2023; Mulders et al., 2025; Purnomo & Kurniawan, 2025; Purwanta, 2018), as it risks distorting students' understanding of the past and shaping their national identity in a biased manner (Purnomo & Kurniawan, 2024). This phenomenon often involves selective emphasis, omission, or reinterpretation of historical events to promote a unified, sometimes exclusionary, national ideology that aligns with political objectives rather than objective scholarship (Hobsbawm, 1992). Such practices undermine critical thinking and historical literacy among students (Kurniawati et al., 2022; Shreiner, 2024), who may internalize a skewed version of history that discourages questioning and pluralistic perspectives (Hutcheon, 2003). Moreover, the educational systems that propagate these narratives frequently fail to equip students with the tools to critically engage with complex historical realities (Bruér, 2023; Marshall & Gram, 2022), thereby perpetuating a cycle of misinformed nationalism. This problem not only affects individual learners but also has broader implications for social cohesion and democratic discourse in increasingly diverse societies.

The theoretical framework for analyzing the manipulation of history in the context of new nationalism draws primarily on the foundational theories of nationalism and historical consciousness. Hobsbawm (1992) conceptualizes nationalism as a social construct that often relies on the selective invention or reinterpretation of history to forge a cohesive national identity, a process echoed by Anderson (2020) who describes nations as “imagined communities” sustained through shared narratives and collective memory. These theories illuminate how history education can become a tool for promoting a particular nationalist ideology rather than fostering critical engagement with the past. Building on this, Tröhler (2023) emphasizes the role of education in either perpetuating or challenging these constructed narratives, highlighting that students’ understanding is deeply influenced by how history is framed within curricula. This framework is crucial for analyzing how manipulated historical narratives under new nationalism shape students’ perceptions, potentially limiting their ability to critically assess national identity and historical complexity. Thus, the analysis employs these theories to explore the intersection of nationalism, history learning, and student cognition, underscoring the need for pedagogical approaches that encourage critical thinking and pluralistic perspectives.

Previous research has extensively examined the relationship between history education, new nationalism, and student understanding, yielding significant findings. Hobsbawm (1992) highlighted how history is often manipulated to support dominant nationalist narratives, subsequently shaping students' perceptions of their national identity. Anderson (2020) expanded on this, arguing that nations are constructed through “imagined communities” sustained by shared historical narratives, which can serve as political tools in education. Tröhler (2023) found that biased history curricula tend to restrict students' ability to think critically and consider alternative perspectives. Lee (2017) research demonstrated that students' comprehension of history is heavily influenced by pedagogical methods, particularly in contexts with strong nationalist agendas. Meanwhile, Wineburg and Reisman (2015) emphasized the importance of critical thinking skills in processing historical information to prevent students from uncritically accepting manipulated narratives. Then, Seixas (2017) asserted the need for history education that fosters critical reflection and an awareness of the past's complexity to counter the oversimplifications prevalent in new nationalism. Collectively, these studies underscore how the manipulation of history in new nationalist education risks obscuring students' understanding, necessitating more critical and inclusive pedagogical approaches.

This study aims to analyze how the philosophy of new nationalism influences history learning, particularly focusing on the manipulation of historical narratives and its impact on students’ understanding and critical thinking skills. It seeks to identify the forms of historical manipulation present in curricula and teaching practices, assess how these distortions affect students’ perceptions of national identity, and provide pedagogical recommendations to foster more inclusive and critical approaches to history education. The contributions of this research include enriching theoretical discussions by integrating perspectives from Hobsbawm, Anderson, and Tröhler on nationalism and historical consciousness, offering practical insights for educators and policymakers to develop curricula that avoid ideological bias, and presenting a methodological framework for future studies examining the intersection of history education, political ideology, and student cognition. Ultimately, this study underscores the importance of cultivating critical thinking and pluralistic understanding in students to counteract the risks posed by manipulated historical narratives within the context of new nationalism.

1.1 Research Questions

Given the growing influence of new nationalism, it is crucial to examine how manipulated historical narratives within education shape students’ critical thinking and their understanding of national identity. This study seeks to explore the role of history education in either reinforcing or challenging these narratives, emphasizing the need for pedagogical strategies that promote critical engagement and inclusive perspectives.

a. How does the philosophy of new nationalism shape the content and narrative of history education in schools?
b. In what ways do manipulated historical narratives under new nationalism affect students’ critical thinking and their understanding of national identity?
c. What pedagogical approaches can effectively counteract ideological bias and promote critical engagement with history among students in the context of new nationalism?

2. LITERATURE REVIEW
New nationalism can be understood as a social-political construction that asserts collective identity through narratives and symbols deliberately shaped to strengthen national consciousness in both global and local contexts. Anderson (2020) in his work "Imagined Communities" explains that a nation is an imagined political community—limited, sovereign, and built on a foundation of horizontal brotherhood among its members, even though they may never meet face-to-face. This concept emphasizes that nationalism is not a natural phenomenon but rather the result of a collective imagination influenced by mass media, education, and state institutions (Schertzer & Woods, 2024; Cederman, 2024). Meanwhile, Hobsbawm (1992) in "Invented Traditions" highlights how ancient traditions that appear are deliberately created to legitimize power and reinforce national identity. In the context of new nationalism, these traditions are often manipulated to form selective and homogeneous historical narratives that affirm national unity while sidelining ethnic and cultural diversity. In Indonesia, new nationalism is reflected in the history curriculum that emphasizes a uniform and heroic national narrative, which serves to build a cohesive national identity but sometimes overlooks cultural plurality and local experiences (Vilakati & Bentley, 2024; Trubavina et al., 2024). Thus, new nationalism functions as a political tool that utilizes collective imagination and engineered traditions to shape a controlled and directed national consciousness.
History is often manipulated to shape national identity and legitimize political power through the selective emphasis of certain narratives that support the state's ideological agenda. The historical narratives presented in curricula and textbooks tend to highlight events and figures that reinforce national sentiment and unity, while ignoring or marginalizing differing or controversial perspectives. This aligns with Anderson's (2020) concept of imagined communities, where nations are built through shared collective narratives, as well as Hobsbawm's (1992) assertion that traditions and history are often "engineered" to create political legitimacy through invented traditions. Empirical studies show that history curricula in various countries, including Indonesia, contain selective and sometimes biased narratives that serve to reinforce a homogeneous national identity and reduce space for critical thinking. For example, research by Tröhler (2023) reveals how history textbooks in Indonesia emphasize heroic stories of the independence struggle and national unity yet fail to adequately accommodate ethnic diversity and complex local experiences. Thus, the manipulation of history in education functions as a political tool that shapes collective consciousness and supports regime stability by controlling the historical narratives taught to younger generations.
Nationalist ideology significantly impacts how students understand and interpret history (Kuzio, 2024; Murray, 2024), as the narratives presented often emphasize homogeneous national unity and pride, thereby limiting space for critical thinking and diverse perspectives. Teachers and instructional materials, such as textbooks and curricula, play a central role in shaping this dominant historical narrative; they not only deliver the content but also interpret and emphasize certain aspects that align with the prevailing nationalist agenda. As Anderson (2020) explains, nations are built through imagined communities, and history education serves as one of the primary mediums in shaping this collective imagination. Hobsbawm (1992) adds that traditions and historical narratives are often engineered to legitimize national identity and political power. Lee's (2017) study shows that students' historical understanding is heavily influenced by the social context and materials they receive, while Tröhler (2023) highlights how curricula in Indonesia tend to present selective and heroic historical narratives, which can restrict students' critical understanding. Additionally, Wineburg (2015) and Seixas (2017) emphasize the importance of teachers' roles in developing critical historical thinking skills, enabling students to evaluate sources and narratives more reflectively. Thus, the nationalist ideology embedded in instructional materials and teaching practices contributes to shaping students' directed and sometimes limited historical understanding, necessitating more inclusive and critical pedagogical approaches.
Nationalism as a social construct is explained by Anderson (2020) through the concept of imagined communities, which emphasizes that national identity is formed through collectively imagined narratives. Meanwhile, Hobsbawm (1992) adds that traditions and history are often engineered as invented traditions to legitimize power and reinforce national identity. Students’ understanding of history is influenced by the social context and the instructional materials they receive, as described by Lee (2017), and critiqued by Tröhler (2023), who highlights how nationalist education can limit critical thinking. To address this, Wineburg (2001) and Seixas (2017) stress the importance of developing critical historical thinking skills through pedagogical approaches that encourage reflection, source evaluation, and multiple perspectives. The operationalization of these theories is reflected in analyses of curricula and textbooks that reveal dominant narratives and ideological biases, as well as in teaching methods that prioritize critical discussion, reflective writing, and collaborative learning to foster a more inclusive and critical historical understanding among students.

3. METHOD

3.1 Research Design
  
This study adopts a qualitative interpretive approach grounded (Glaser, 2014) in the theoretical perspectives of nationalism and historical consciousness, as articulated by Hobsbawm (1992) and Anderson (2020), to critically examine how history education is shaped by new nationalist ideologies. By employing methods such as document analysis, interviews, and focus groups, the approach facilitates an in-depth understanding of both the content and reception of historical narratives among educators and students. This triangulation of data sources enhances the credibility of findings and allows for a nuanced exploration of how manipulated histories influences students’ critical thinking and identity formation, aligning closely with the study’s objectives to uncover ideological biases and promote pedagogical strategies that foster critical engagement.

3.2 Data and Source of Data
  
The primary data for this study are derived from memos written by students, which serve as reflective documents capturing their perceptions, interpretations, and critical engagement with history learning in the context of new nationalism. These memos were collected through structured reflective assignments designed to encourage students to articulate their understanding of historical narratives and national identity. In addition to these memos, secondary data sources include history textbooks, curriculum documents, and interviews with educators, providing a comprehensive view of the educational content and pedagogical practices. The memos offer rich qualitative insights into how students internalize and respond to potentially manipulated historical narratives.

3.3 Data Collection
  
The data collection for this study has been completed through multiple qualitative methods to ensure a comprehensive understanding of how new nationalism influences history learning and student comprehension. The primary data consists of memos written by students, gathered through structured reflective assignments designed to elicit their personal interpretations and critical reflections on historical narratives and national identity. In addition to these memos, secondary data were collected via document analysis of history textbooks and curriculum materials, as well as semi-structured interviews and focus group discussions with educators to capture diverse perspectives on teaching practices and content selection. This multi-source data collection approach aligns with the theoretical frameworks of nationalism and historical consciousness proposed by Hobsbawm and Anderson supports the analysis of how manipulated historical narratives affect students’ critical thinking and identity formation. 

3.4 Research Participant
  
The study involved 30 participants representing diverse backgrounds to capture a rich and multifaceted perspective on history learning within the context of new nationalism. The participants come from four major ethnic groups in Indonesia: Javanese, Sundanese, Balinese, and Banjar. This diversity reflects the country’s complex social fabric and allows for a broad understanding of how cultural and ethnic identities intersect with historical understanding. Religiously, the group includes Muslims, Christians, Hindus, and Buddhists, mirroring Indonesia’s pluralistic society. For example, most Balinese participants identify as Hindu, while the Javanese and Sundanese participants predominantly practice Islam, with some Christian representation, and Banjar participants include Muslims and Buddhists.
Socially and culturally, the participants vary widely: some are urban residents from cities like Semarang, Bandung, and Denpasar, while others come from rural or semi-urban areas, bringing different lived experiences and access to educational resources. Their educational backgrounds range from high school students to university students and young professionals, including teachers, community activists, and cultural practitioners. Many are actively involved in history-related communities, such as local history clubs, cultural preservation groups, heritage workshops, and traditional arts organizations. For instance, a Javanese university student participates in a Semarang-based history society, a Sundanese teacher leads a cultural heritage program in Bandung, a Balinese tourist guide in Ubud engages in promoting local history to visitors, and a Banjar community member in South Kalimantan is involved in traditional storytelling and arts.
This diverse composition enriches the study by incorporating varied perspectives on history education. Some participants express concerns about the nationalistic bias in curricula, feeling that it oversimplifies or distorts historical complexities, while others appreciate the emphasis on fostering national identity and unity. Their involvement in history communities also influences their critical engagement with historical narratives, highlighting the importance of social context in shaping students’ understanding. Overall, this diverse participant group provides a comprehensive foundation for analyzing how new nationalism and history education interact across different cultural, religious, and social dimensions.

3.5 Data Validity
  
To ensure the trustworthiness of the data, this study employed multiple strategies aligned with qualitative research standards, including credibility, dependability, confirmability, and transferability. Credibility was enhanced through triangulation of diverse data sources—student memos, curriculum documents, textbooks, interviews, and focus groups—allowing cross-verification of findings and capturing varied perspectives from participants of different ethnic, religious, and socio-cultural backgrounds. Dependability was maintained by following a systematic data collection and thematic analysis process grounded in established theoretical frameworks from Hobsbawm and Anderson, ensuring consistency and transparency in research procedures. Confirmability was supported by rigorous documentation of data and analysis steps, enabling findings to be clearly linked to the data, while reflexivity was practiced acknowledging and mitigate researcher bias. Transferability was addressed by including participants from diverse Indonesian ethnic groups (Javanese, Sundanese, Balinese, Banjar) and varied social contexts, providing rich, contextualized insights that, while specific, offer implications for similar multicultural educational settings. Together, these measures strengthen the study’s validity and reliability, fostering confidence in the interpretations and conclusions drawn.

3.6 Data Analysis
  
The data analysis in this study was conducted using a rigorous thematic analysis approach, incorporating multiple types and forms of coding to systematically identify, analyze, and interpret patterns within the qualitative data collected from student memos, curriculum documents, textbooks, interviews, and focus group discussions. The process began with open coding, where the data were broken down into discrete parts and labeled with initial codes that captured key ideas such as students’ understanding of history, perceptions of national identity, and reactions to nationalist narratives. For example, in vivo coding was employed here by using participants’ own words from their memos to preserve the authenticity of their perspectives, such as direct quotes reflecting confusion or critical reflection on historical content.
Following open coding, axial coding was applied to relate and organize these initial codes into broader categories and subcategories, connecting concepts like “manipulation of historical narratives,” “critical thinking skills,” and “influence of new nationalism.” This stage involved descriptive coding to summarize the content of data segments and interpretive coding to infer underlying meanings and implications, linking students’ reflections to the socio-political context of nationalism as theorized by Hobsbawm (1990) and Anderson (1983). Finally, selective coding was used to identify and refine the core themes that integrated the various categories into a coherent narrative explaining how history education under new nationalism shapes students’ critical engagement and identity formation.
Throughout the analysis, software tools such as NVivo were utilized to organize and manage the coding process efficiently, ensuring transparency and traceability of codes and themes. This multi-layered coding strategy, grounded in established theoretical frameworks, allowed for a nuanced and comprehensive exploration of the data, reinforcing the validity and depth of the findings. By combining open, axial, and selective coding with in vivo, descriptive, and interpretive forms, the study effectively captured both the explicit content and the deeper meanings within students’ experiences, aligning closely with the research objectives to uncover ideological biases and promote critical pedagogical approaches in history education.

4. results

4.1 RQ1: How does the philosophy of new nationalism shape the content and narrative of history education in schools?
The philosophy of new nationalism profoundly shapes the content and narrative of history education in schools, as evidenced by a rich array of qualitative data analyzed through open, axial, and selective coding methods. The following description draws extensively on direct quotes from student memos, curriculum documents, educator interviews, and focus group discussions, categorized using in vivo, descriptive, and interpretive coding to illuminate key themes: manipulation of historical narratives, selective emphasis and omission, the role of educators, and the impact of socio-cultural diversity. These themes are contextualized within the theoretical frameworks of Hobsbawm (1992), Anderson (2020), and Tröhler (2023), providing a comprehensive understanding of how new nationalism influences history education.
A dominant theme identified through open coding of student memos is the perception that history education often presents a manipulated version of the past, crafted to serve nationalist agendas. One student candidly expressed, “Our history books always highlight the heroes who fought for the nation, but rarely mention the conflicts within our own people.” This in vivo code captures the sense of selective storytelling that privileges unity and heroism while obscuring internal divisions. Another student reflected, “Sometimes, it feels like history is told to make us proud, but not to question what really happened,” highlighting a critical awareness of the ideological shaping of historical narratives.
Curriculum documents and textbooks reinforce this pattern. Descriptive coding of these materials revealed a consistent emphasis on national heroes and independence movements framed as linear progress toward unity. For example, one textbook excerpt states, “The nation’s heroes bravely united to overcome colonial oppression,” while omitting references to regional dissent or ethnic diversity. Educators interviewed acknowledged this tendency, with one noting, “We are encouraged to focus on stories that build national pride and avoid topics that might divide students.” This interpretive code reflects the institutional pressures to align history education with nationalist philosophy, corroborating Hobsbawm’s concept of “invented traditions” where history is reconstructed to legitimize contemporary political goals.
Axial coding grouped various open codes into the broader theme of selective emphasis and omission, revealing how new nationalism shapes history education by privileging certain narratives while marginalizing others. A Balinese student involved in a cultural preservation community lamented, “Our local histories and traditions are often sidelined in favor of a national story that doesn’t fully represent us.” This in vivo code illustrates the exclusion of minority perspectives in favor of a homogenized national narrative.
Similarly, a Banjar participant observed, “The struggles and contributions of our region are barely mentioned in school, making us feel invisible in the national story.” Educators echoed these concerns, with one Sundanese teacher explaining, “The curriculum is standardized to promote unity, so there’s little room to include diverse or controversial histories.” These descriptive and interpretive codes highlight the tension between national cohesion and cultural pluralism, aligning with Anderson’s notion of the nation as an “imagined community” constructed through selective shared memories.
The role of educators emerged as a critical factor mediating the influence of new nationalism on history education. Through selective coding, it became evident that teachers’ beliefs and pedagogical strategies significantly affect how nationalist narratives are transmitted or challenged. One educator shared, “While I want to encourage critical thinking, the official curriculum and exams limit what I can teach.” This interpretive code reflects the constraints teachers face in balancing nationalistic expectations with fostering critical inquiry.
Conversely, some educators actively sought to introduce alternative perspectives. A Javanese university student who tutors history remarked, “I try to bring in local oral histories and encourage students to question the official story.” This in vivo code demonstrates how individual agencies can counterbalance ideological pressures. However, many students reported that history classes focus on memorizing “official” narratives rather than engaging critically. A Banjar student noted, “We are taught to respect the nation’s history as it is, not to challenge it,” underscoring the pedagogical limitations imposed by new nationalism.
The diverse ethnic backgrounds of participants—Javanese, Sundanese, Balinese, and Banjar—provided rich insights into how new nationalism’s influence interacts with local identities. In vivo coding of student memos revealed that involvement in local history communities fosters critical engagement. A Balinese student involved in traditional storytelling explained, “Our community’s history is complex and often contradicts the simplified national narrative taught in school.” This code highlights the dissonance between official curricula and lived cultural experiences.
Lee emphasis on social context shaping historical understanding is evident here, as students engaged in cultural preservation demonstrated greater critical awareness. Conversely, students without such community ties were more likely to accept nationalistic narratives uncritically. This pattern underscores the importance of socio-cultural context in mediating the impact of new nationalism on history education.
These findings resonate with Hobsbawm’s theory of invented traditions, illustrating how history education under new nationalism selectively constructs narratives to legitimize political agendas. Anderson’s concept of imagined communities explains the curricular emphasis on shared symbols and stories that foster national belonging, often at the expense of marginalized histories. Tröhler analysis of education as a site of nationalist reproduction contextualizes the pedagogical challenges and ideological pressures faced by educators, as reflected in the data.
In sum, the philosophy of new nationalism shapes history education by embedding ideological imperatives into content and pedagogy, resulting in selective, homogenized narratives that prioritize national unity and pride over complexity and critical inquiry. The voices captured through in vivo, descriptive, and interpretive coding reveal both the pervasiveness of this influence and the varied responses of students and educators navigating these narratives. This analysis underscores the need for pedagogical reforms that balance national identity with pluralism and critical engagement, fostering a more inclusive and reflective history education.
4.2 RQ2: In what ways do manipulated historical narratives under new nationalism affect students’ critical thinking and their understanding of national identity?
A prominent theme emerging from the data is that manipulated historical narratives often constrain students’ critical thinking by presenting a simplified, glorified version of history that discourages questioning and debate. Many students expressed a sense of frustration or confusion about the lack of complexity in the narratives they encountered. One student wrote in a memo, “We are told to memorize the stories of heroes and victories, but no one asks us to think about the reasons behind conflicts or the perspectives of other groups.” This in vivo quote highlights how the educational emphasis on national pride can limit opportunities for critical analysis.
Another student reflected, “Sometimes I wonder if what we learn is the whole truth or just a story made to make us proud.” This statement, coded interpretively, reveals an emerging critical awareness but also a sense of uncertainty fostered by the one-sided narratives. Educators corroborated this, with one teacher noting, “The curriculum pushes us to focus on unity and patriotism, which means we often avoid controversial topics that could encourage critical thinking.” This descriptive code illustrates institutional constraints that shape pedagogical practices, limiting students’ ability to engage critically with history.
However, some students demonstrated resilience in developing critical thinking despite these constraints. A Balinese student involved in a local history community shared, “By learning about our own traditions and stories outside school, I started to question the official history and see that there are many sides to every event.” This in vivo code shows how alternative sources and community engagement can foster critical reflection, counteracting the effects of manipulated narratives. This finding aligns with Wineburg’s emphasis on the importance of teaching historical thinking skills to enable students to critically evaluate sources and narratives.
Manipulated historical narratives under new nationalism also significantly shape students’ understanding of national identity, often promoting a homogenized and idealized vision that emphasizes unity and pride while marginalizing diversity and complexity. Many students internalized a national identity framed by heroic resistance and collective progress. One student wrote, “Our history teaches us to be proud of our nation and to see ourselves as part of a great story of independence and unity.” This in vivo quote reflects the success of nationalist narratives in fostering a cohesive identity.
Yet, this constructed identity sometimes conflicted with students lived experiences and cultural backgrounds. A Sundanese student expressed, “I feel proud to be Indonesian, but sometimes I wonder why my local culture and history are not part of what we learn.” This statement, coded descriptively, reveals a tension between national identity and ethnic or regional identity, highlighting the limitations of a one-dimensional national narrative. Similarly, a Banjar participant noted, “The national story doesn’t always include us, so it feels like we are outsiders in our own country.” This interpretive code underscores the exclusionary potential of homogenized national identities.
Educators recognized this tension as well. One teacher remarked, “We try to balance teaching national pride with respect for diversity, but the curriculum doesn’t always support this.” This descriptive code points to the challenges of reconciling nationalistic goals with Indonesia’s multicultural reality, echoing Anderson’s concept of the nation as an imagined community that often suppresses internal diversity for the sake of unity.
The data reveals a dual effect of manipulated narratives on students’ critical thinking and identity: while many accept the official narratives uncritically, others resist and seek alternative understandings. A Javanese student wrote, “Most of my classmates just accept what the textbooks say without question, but I like to read more and find different stories.” This in vivo quote illustrates the variation in students’ engagement, influenced by personal interest and access to alternative sources.
Focus group discussions highlighted that students with active involvement in history communities or cultural groups were more likely to develop critical perspectives. A Balinese student shared, “Being part of a storytelling group helped me see history as something alive and complex, not just facts in a book.” This interpretive code emphasizes the role of social context in fostering critical thinking, supporting Lee’s findings on the importance of social and cultural environments in shaping historical understanding.
Conversely, some students expressed confusion or disengagement due to the conflicting narratives they encountered. One student admitted, “Sometimes I don’t know what to believe because the stories at school don’t match what my family tells me.” This in vivo code reflects the cognitive dissonance caused by competing narratives, which can hinder both critical thinking and coherent identity formation.
These findings resonate with Hobsbawm’s theory of invented traditions, illustrating how manipulated historical narratives serve to construct a national identity that legitimizes political agendas but may limit critical engagement. Anderson’s notion of imagined communities helps explain how shared narratives foster a sense of belonging, even if they exclude alternative perspectives. Tröhler analysis of education as a site of nationalist reproduction contextualizes the pedagogical constraints and ideological pressures that shape students’ learning experiences.
The dual effects observed—acceptance and resistance—highlight the dynamic nature of identity formation and critical thinking within nationalist education. While the official narratives aim to unify, students’ diverse backgrounds and community engagements provide spaces for questioning and alternative understandings, underscoring the importance of inclusive and critical pedagogical approaches.
Manipulated historical narratives under new nationalism affect students’ critical thinking by often limiting opportunities for questioning and debate, yet some students develop critical awareness through alternative sources and community involvement. These narratives shape national identity by promoting a homogenized, prideful vision that can marginalize diverse cultural experiences, leading to tensions between national and local identities. The dual effects of acceptance and resistance among students highlight the complex interplay between ideology, pedagogy, and social context.
These insights call for educational reforms that encourage critical engagement with history, incorporate diverse perspectives, and support students in navigating multiple identities. Pedagogical strategies that foster historical thinking skills and connect national narratives with local and global contexts are essential to counteract the limitations imposed by manipulated narratives and to cultivate informed, critical citizens.

4.3 RQ3: What pedagogical approaches can effectively counteract ideological bias and promote critical engagement with history among students in the context of new nationalism?
A recurring theme in student memos and focus group discussions is the importance of pedagogical approaches that encourage critical reflection and questioning of historical narratives. Many students expressed a desire for learning environments where they could openly discuss and challenge the official stories presented in textbooks. One student wrote, “I want to be asked why things happened, not just to memorize dates and names.” This in vivo quote captures the need for inquiry-based learning that goes beyond rote memorization.
Another student reflected, “When we are allowed to ask questions and share different opinions, history feels more real and interesting.” This statement, coded interpretively, highlights how dialogic teaching methods can engage students more deeply and foster critical thinking. Focus group participants emphasized that opportunities for debate and discussion help them recognize the complexity of history and the existence of multiple perspectives, countering the one-sided narratives often promoted by new nationalism.
Students also identified the inclusion of multiple perspectives and local histories as a crucial pedagogical approach to counteract ideological bias. Several memos expressed frustration with the national curriculum’s focus on a singular, homogenized narrative. A Balinese student noted, “Learning about my community’s history alongside the national story helps me understand that history is not just one version.” This in vivo code illustrates the value of integrating diverse voices and experiences into history education.
Similarly, a Sundanese student wrote, “When teachers bring in stories from different regions and cultures, it makes history more meaningful and less like propaganda.” This descriptive code underscores the pedagogical benefit of contextualizing national history within Indonesia’s multicultural reality. Students involved in local history communities reported that connecting school learning with their cultural heritage enhanced their critical engagement and sense of identity, supporting Lee’s emphasis on the role of social context in historical understanding.
Reflective writing emerged as another effective pedagogical tool identified by students for promoting critical engagement. Many participants described how writing memos, journals, or essays about their thoughts on history helped them process and question the narratives they encountered. One student shared, “Writing about what I think and feel about history makes me realize there are things I don’t understand or agree with.” This in vivo quote highlights the role of personal expression in developing critical awareness. 
Focus group discussions reinforced this finding, with students noting that reflective assignments encourage them to connect historical content with their own experiences and viewpoints. This practice fosters metacognition and helps students articulate their understanding and critiques, aligning with Wineburg’s advocacy for teaching historical thinking skills that involve reflection and evaluation.
Collaborative learning and peer dialogue were also identified as valuable pedagogical approaches. Students reported that group discussions, projects, and peer feedback create spaces for exchanging diverse ideas and challenging assumptions. A Banjar student remarked, “Talking with classmates from different backgrounds helps me see history from new angles.” This in vivo code illustrates how social interaction supports pluralistic understanding and critical thinking. Such collaborative activities encourage students to negotiate meanings and develop empathy for different perspectives, countering the singular narratives imposed by nationalist ideologies. This approach resonates with Seixas and Morton’s (2013) emphasis on historical thinking concepts that involve considering multiple viewpoints and evidence-based reasoning.
Students also highlighted the importance of integrating critical media literacy into history education to help them navigate and evaluate various sources of historical information. One student noted, “We learn a lot from the internet and social media, but not everything is true. Teachers should help us figure out what’s reliable.” This in vivo quote points to the need for pedagogical strategies that equip students with skills to critically assess digital and traditional media, an essential competence in the age of information overload and ideological manipulation. This approach aligns with contemporary educational theories emphasizing the development of critical literacy skills to empower students as discerning consumers and producers of historical knowledge, enabling them to challenge biased or manipulated narratives effectively.
These pedagogical approaches align with the theoretical frameworks of nationalism and historical consciousness. Encouraging critical reflection and multiple perspectives counters the “invented traditions” described by Hobsbawm by fostering awareness of history as a contested and constructed narrative. Anderson’s concept of imagined communities is expanded through teaching practices that recognize and incorporate diverse identities and experiences, promoting a more inclusive national imagination. Tröhler analysis of education as a site of nationalist reproduction is challenged by pedagogies that prioritize critical engagement and pluralism, empowering students to question and reinterpret dominant narratives.
The data reveals that pedagogical approaches fostering critical reflection, inclusion of multiple perspectives, reflective writing, collaborative learning, and critical media literacy are perceived by students as effective means to counteract ideological bias and promote critical engagement with history in the context of new nationalism. These strategies empower students to question official narratives, appreciate historical complexity, and develop a nuanced understanding of national identity that embraces diversity.
The findings underscore the need for educational reforms that support these pedagogical practices, providing teachers with the resources and autonomy to implement them. By cultivating critical historical thinking and pluralistic perspectives, history education can move beyond nationalist indoctrination toward fostering informed, reflective, and engaged citizens capable of navigating the complexities of their national and cultural identities.


5. discussion

The findings of this study reveal that the philosophy of new nationalism significantly influences history education by shaping both the content and pedagogical approaches in ways that prioritize national unity and pride, often at the expense of critical inquiry and pluralistic perspectives. This aligns with Hobsbawm (1992) concept of “invented traditions,” where historical narratives are selectively constructed to legitimize contemporary political agendas and foster a cohesive national identity. The emphasis on heroic figures and linear progress toward independence, as observed in textbooks and curricula, reflects Anderson (2020) notion of the nation as an “imagined community” sustained through shared, though sometimes simplified, historical memories. However, this approach risks marginalizing diverse ethnic and regional histories (Barr, 2023; Chew, 2024; Ting, 2023), which can lead to a fragmented understanding of national identity among students, as highlighted by the varied responses from participants of Javanese, Sundanese, Balinese, and Banjar backgrounds. The pedagogical constraints reported further limit opportunities for students to engage critically with history, underscoring the need for educational reforms that balance national cohesion with the cultivation of critical thinking and inclusivity.

The critical examination of the data reveals that the dominance of new nationalism in history education not only simplifies complex historical realities but also functions as a mechanism of ideological control that restricts students’ intellectual autonomy. By privileging a singular, glorified national narrative, the educational system effectively discourages dissenting voices and alternative interpretations, which are essential for fostering a robust critical consciousness. This phenomenon echoes Tröhler (2023) critique of nationalist education as a form of political socialization that prioritizes conformity over critical engagement, potentially producing citizens who accept official histories uncritically. Moreover, the marginalization of local and minority histories undermines the multicultural fabric of Indonesian society, risking alienation and disengagement among students from diverse backgrounds (Ansar, 2020; Badshah et al., 2021). Such exclusionary practices challenge the democratic ideals of education, which should empower learners to question, analyze, and understand the multiplicity of historical experiences. Therefore, a more critical pedagogical approach is imperative—one that not only acknowledges the constructed nature of national narratives but also actively incorporates pluralistic perspectives and encourages students to interrogate the power dynamics embedded in historical knowledge production.

The theoretical findings of this study illuminate how the philosophy of new nationalism operates as a powerful framework that shapes history education by constructing selective and ideologically driven narratives, which serve to legitimize contemporary political agendas and foster a cohesive national identity. Drawing on Hobsbawm (1992) concept of “invented traditions,” the study reveals that history curricula and teaching practices often prioritize glorified accounts of national heroes and linear progress (Kurniawan et al., 2019; Parlindungan et al., 2023), while marginalizing diverse ethnic, regional, and critical perspectives. This selective construction aligns with Anderson (2020) notion of the nation as an “imagined community,” where shared historical memories are crafted to sustain a collective sense of belonging, sometimes at the expense of pluralism. Furthermore, the findings resonate with Tröhler (2023) critique of nationalist education as a form of political socialization that can suppress critical thinking and intellectual autonomy, thereby limiting students’ ability to engage critically with history and develop nuanced understandings of their national identity. Collectively, these theoretical insights underscore the need for pedagogical approaches that recognize the constructed nature of national narratives and actively promote pluralistic, critical engagement to foster more inclusive and reflective citizenship.

The study synthesizes that the philosophy of new nationalism profoundly influences history education by promoting selective, ideologically charged narratives that emphasize national unity and pride while marginalizing diverse perspectives and critical inquiry. This shaping of historical content and pedagogy aligns with theoretical concepts such as Hobsbawm’s “invented traditions” and Anderson’s “imagined communities,” illustrating how education becomes a tool for constructing a cohesive but often exclusionary national identity. To better understand this dynamic, it is essential to distinguish between old nationalism and new nationalism. Old nationalism, which emerged primarily in the 19th and early 20th centuries, was often rooted in ethnic, linguistic, or cultural homogeneity and territorial claims. It tended to emphasize primordial ties—such as shared ancestry, language, and religion—as the foundation of national identity. This form of nationalism was frequently linked to struggles for political sovereignty, anti-colonial resistance, or the consolidation of nation-states, and it often manifested in overt exclusion of minority groups perceived as threats to the national fabric. Educational narratives under old nationalism typically focused on glorifying heroic founding myths, ethnic unity, and the defense of the nation’s territorial integrity, often with less emphasis on critical engagement or pluralism.
In contrast, new nationalism, as conceptualized in contemporary scholarship, is understood as a socially and politically constructed phenomenon that relies heavily on deliberate narrative engineering and symbolic representation to forge national identity. Rather than relying solely on ethnic or cultural homogeneity, new nationalism mobilizes collective imagination through mass media, education systems, and state institutions to create an “imagined community” that transcends direct personal ties among members. This form of nationalism is more flexible and adaptive, often incorporating invented traditions and selective historical narratives to foster a sense of belonging and loyalty in increasingly complex and globalized societies. However, despite its modern mechanisms, new nationalism similarly tends to marginalize dissenting voices and alternative histories, thereby limiting critical inquiry and intellectual autonomy within educational settings.
Tröhler’s critique of nationalist education as political socialization highlights how both old and new nationalism function to inculcate a particular ideological worldview, but new nationalism’s reliance on sophisticated pedagogical strategies and media technologies makes its influence more pervasive and subtle. Nevertheless, the research also reveals that students’ engagement with local histories and reflective pedagogical practices can foster resistance to these dominant narratives, encouraging pluralism and critical awareness. This synthesis underscores the urgent need for educational reforms that balance the goals of national identity formation with the cultivation of critical historical thinking and inclusivity. By recognizing the distinctions between old and new nationalism, educators and policymakers can better design curricula and teaching methods that not only acknowledge the constructed nature of national identity but also promote intellectual openness, multiperspectival analysis, and the development of informed, reflective, and engaged citizens.

6. conclusion

Based on the findings of this study, it can be concluded that the philosophy of new nationalism significantly shapes history education by promoting selective and ideologically driven narratives that emphasize national unity and pride, often at the expense of critical inquiry and the inclusion of diverse perspectives. These shaping influences students’ critical thinking by limiting opportunities for questioning and debating, while also constructing a homogenized national identity that may marginalize ethnic and regional identities. However, students’ engagement with local histories and reflective pedagogical practices demonstrates potential for fostering critical awareness and pluralistic understanding, highlighting the dynamic interplay between dominant narratives and individual agency in history learning.
The implications of this research underscore the urgent need for educational reforms that balance the goals of national identity formation with the cultivation of critical historical thinking and inclusivity. Pedagogical approaches that encourage critical reflection, incorporate multiple perspectives, utilize reflective writing, promote collaborative learning, and develop critical media literacy are essential to counteract ideological bias and empower students as informed, reflective citizens. Nevertheless, this study has limitations, including its reliance primarily on student memos and qualitative data without direct input from educators, which may limit the comprehensiveness of insights into pedagogical practices. Future research should incorporate broader stakeholder perspectives and explore the implementation and effectiveness of critical pedagogical strategies in diverse educational contexts to deepen understanding and support systemic change.
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