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ABSTRACT 

	This study aimed to determine the relationship between the interactive problems of students and the managing devices of teachers in the classroom in public elementary schools in Sta. Ana District, Division of Davao City.  This study used the non-experimental quantitative research design utilizing correlational method. The respondents of this study were composed of 138 teachers in public elementary school using the universal sampling. The data analysis utilized the mean, pearson r and regression analysis. The findings disclosed that the degree of interactive problems among students in the classroom in public elementary schools in terms of family problems, examination stress, financial difficulties and relationship difficulties were high and oftentimes manifested. Moreover, the level of managing devices of teachers in public elementary school in terms of let thy self-talk positively, get active exercises, eat nutritious foods, get adequate sleep, get away at least once a day, interact with kids, book an aromatherapy massage and feel good, learn to say “no”, and be considerate were moderate and sometimes manifested. It was found out that there was a significant relationship between interactive problems among students in the classroom and managing devices of public elementary school teachers. It revealed further that the domains of interactive problems among students in the classroom significantly influence the management of devices in public elementary schools.  Based on the findings, the public school teachers should attend on interactive problems and managing devices consultations and trainings from the DepEd for professional growth program. This may provide skillful development for teachers with the goal of building dimensions that thoroughly support education opportunities for learners and learn the content of healthier academic practices.
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1. INTRODUCTION

Managing devices in the classroom goes beyond just technical solutions; it involves a holistic approach to well-being and mindfulness for teachers. As teachers integrate digital tools into their lessons, it is crucial for them to practice positive self-talk, which fosters a productive and calm mindset when navigating any device-related challenges (Henriksen et al., 2022). Engaging in active exercises and ensuring proper nutrition can help teachers stay energized and focused, especially during the long hours spent managing devices and handling classroom dynamics (Henrietta, 2023). Adequate sleep is essential to keep the mind sharp, preventing burnout when troubleshooting or addressing device-related issues (Adamopoulos et al., 2019). Taking moments to "get away" or disconnect at least once a day allows teachers to reset and come back with a fresh perspective, enhancing their ability to use technology effectively. Interacting with students in a meaningful way, away from the screen, can also foster a balanced classroom environment (Smith et al., 2018). Additionally, treating oneself to an aromatherapy massage can alleviate stress, making it easier to approach the classroom with clarity and patience (Godfrey, 2018). Lastly, learning to say "no" when overburdened and being considerate of one's mental health ensures that teachers remain focused, positive, and capable of managing the classroom's technological needs without feeling overwhelmed (Watling, 2022). By prioritizing both physical and mental well-being, teachers can effectively manage devices in the classroom and create a healthy, tech-friendly learning environment.

In an international setting, managing teachers' devices in the classroom can be a complex issue that affects educators' overall well-being. In countries like Thailand, teachers often face high stress levels due to the pressure of balancing technology integration with effective teaching. This stress can be mitigated by encouraging teachers to adopt practices that prioritize their mental and physical health (Qian & Hongying, 2023). In places like Ireland, where work culture demands long hours, teachers are often overwhelmed by the constant need to stay connected and manage classroom devices. To counteract burnout, it is crucial for teachers to take regular breaks, engage in physical activities, and create boundaries to ensure they are not overburdened by their professional responsibilities (Murphy et al., 2021). Meanwhile, in Canada, teachers struggle with finding time to properly manage their devices due to large class sizes and a lack of support, making it essential for educators to maintain a healthy balance between work and personal life (Laitsch et al., 2021). Teachers across these countries need strategies that not only focus on managing devices but also support their overall well-being, ensuring they are equipped to handle the challenges of the modern classroom.

In the Philippines, managing teachers' devices in the classroom presents unique challenges, especially in different regions of the country. In Negros Occidental, teachers often face issues with overcrowded classrooms and limited time to effectively integrate devices into their lessons due to a fast-paced urban environment (Belano & Perez, 2024). Meanwhile, in the province of Cagayan, teachers struggle with inconsistent internet access and frequent power outages, which hinder the use of digital tools for teaching (Caratıquıt & Caratıquıt, 2022). In Cebu City, there is a lack of proper training for teachers to handle devices effectively, coupled with limited resources and infrastructure, making it difficult for educators to fully embrace technology in the classroom (Alda et al., 2020). These challenges highlight the need for tailored solutions to support teachers across various regions of the Philippines.

In Davao City, managing teachers' devices in the classroom presents several challenges that impact both teaching effectiveness and teacher well-being. Despite being one of the major urban centers in the Philippines, Davao City faces issues such as inconsistent internet connectivity, especially in certain districts, which makes it difficult for teachers to fully utilize digital tools during lessons (Lapesigue, 2024). Additionally, many teachers in Davao struggle with balancing the demands of device management with large class sizes, leading to difficulties in providing individual attention to students while managing technology. In more remote areas of Davao, there is also a shortage of professional development opportunities for educators to learn how to effectively integrate and troubleshoot devices, which leaves teachers feeling overwhelmed and unsupported (Rosello et al., 2023). These issues highlight the need for more targeted infrastructure improvements and training programs to ensure that teachers in Davao City can successfully manage devices and provide quality education.

A significant research gap exists in understanding the interactive challenges faced by students and teachers in managing classroom devices, particularly in how teachers' device management strategies impact student behavior, engagement, and attention. While much research focuses on the benefits and drawbacks of technology in education, there is limited exploration of how teachers’ use of devices influences student-teacher interactions and classroom dynamics. Additionally, the support teachers need in managing devices, such as professional development and strategies for maintaining student focus while using technology, remains underexplored, especially in regions with varying resources like the Philippines. This gap highlights the need for further research on the intersection of technology, teacher well-being, and effective classroom management, to ensure that devices are used in ways that enhance both teaching and student learning experiences.

The aim of this study was to examine the correlation between the interactive problems faced by students and the management of devices by teachers in the classroom. Specifically, the study sought to understand how teachers' strategies for managing classroom devices influenced student behavior, engagement, and overall interaction during lessons. By investigating this relationship, the study aimed to identify key factors that contributed to both positive and negative student-teacher interactions in a technology-driven classroom, providing insights into how effective device management could enhance or hinder student learning and classroom dynamics.
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Figure 1:  Conceptual Framework of the Study

1.1 Hypotheses

The null hypotheses were tested in this study at a 0.05 level of significance.
Ho1. There is no significant relationship between the level of interactive problems among students and the managing devices of teachers in the classroom in public elementary schools.
Ho2. The domains of interactive problems among students do not significantly influence the management of devices by teachers in the classroom in public elementary schools.


2. methodology

2.1 Research Design

This study employed a non-experimental quantitative design using the correlation method. This method was chosen because its objective is to describe the current status of the situation and explore the causes of a particular phenomenon. In correlation research, data is collected to determine whether a relationship exists between two or more quantifiable variables (Temizhan et al., 2022).

The study utilized a descriptive survey to gather quantitative data on the phenomenon. A structured questionnaire was designed to collect responses from the target participants. The data collection process was carried out through the use of these questionnaires. The focus of the study was to determine the extent of interactive problems among students in the classroom and how teachers manage devices in public elementary schools.

2.2 Research Respondents

The respondents of this study were 138 teachers from public elementary schools in the Sta. Ana District, Division of Davao City. All participating teachers had at least three years of experience in public elementary schools. The study was conducted during the 2021-2022 school year. The researcher employed universal sampling to select the respondents, meaning that the entire population of the study was considered as participants.

2.3 Research Instrument

The research instruments used in gathering the data were adopted from various authors and contextualized to the local setting. Refinement of the questionnaire was made possible with the assistance of the thesis adviser and three additional validators, who evaluated the content for clarity and relevance. The pilot test was conducted in a separate school. The questionnaire consisted of 65 items, divided into 13 indicators, with each indicator comprising five questions. Part 1 of the questionnaire focused on the Interactive Problems of Students, while Part 2 addressed Managing Devices of Teachers in the classroom. The reliability of the instrument was assessed using Cronbach's alpha, which yielded a value of 0.820 for Interactive Problems of Students and 0.880 for Managing Devices of Teachers in the Classroom, indicating high internal consistency and reliability of the data collected.


2.4 Data Gathering Procedure
The data for this study were gathered through the following procedures: A letter of permission was secured to conduct the study on the interactive problems among students and the management of devices by the teachers. The permission letter was signed and approved by the Dean of Graduate Studies, the thesis adviser, the school principal, and the moderators or teachers in charge. Clear and adequate copies of the letter were distributed to avoid any administrative issues. The researcher personally administered the questionnaire to the respondents and requested that they answer the questions honestly to ensure the collection of valid and reliable data. The completed questionnaires were then collated, tabulated, and subjected to statistical treatment for analysis and interpretation, aligned with the objectives of the study.
2.5 Data Analysis

The gathered data were classified, analyzed and interpreted by using the following statistical tools: 
Mean. This was used to determine the extent in the interactive problems among students in the classroom and managing devices of teachers in public elementary schools. 
Pearson Product Moment Correlation or Pearson r. This was used to measure the significant relationship between extent in the interactive problems among students in the classroom and managing devices of teachers in public elementary schools.
Regression Analysis was used to determine the significant influence between the interactive problems among students in the classroom and managing devices of teachers in public elementary schools.
Ethical Consideration: 
This quantitative study adhered to strict ethical guidelines to safeguard the privacy and confidentiality of all participants. Before data collection, informed consent was obtained from each participant, who was thoroughly briefed on the study's objectives and the measures in place to ensure confidentiality. To maintain anonymity, no personally identifiable information was gathered, and participants were assigned a unique code for data analysis. The collected data were securely stored on encrypted servers, with access limited to the research team. The findings were presented in an aggregated form, ensuring that individual responses could not be traced back to any specific participant. Furthermore, statistical analyses were carried out in a manner that preserved the anonymity and protected the privacy of the respondents throughout the entire study.


3. results and discussion

3.1 Interactive Problems Among Students in the Classroom

Table 1. Level of Interactive Problems Among Students in the Classroom

	
	
Domains

	Mean
	Descriptive Equivalent

	
	
	
	

	1.
	family problems
	3.22
	High

	2.
	examination stress
	4.20
	High

	3.
	financial difficulties
	4.18
	High

	4.
	relationship difficulties
	4.18
	High

	
	Overall Mean
	3.95
	High



Table 1 shows the level of interactive problems among students in the classroom in terms of family problems, examination stress, financial difficulties, and relationship difficulties. The mean ratings for each indicator are as follows: family problems 3.22 (high), examination stress 4.20 (high), financial difficulties 4.18 (high), and relationship difficulties 4.18 (high). The overall mean rating for interactive problems among students in the classroom is 3.95, which falls under the "high" category.

This suggests that students frequently experience interactive problems in the classroom, with significant challenges in areas such as family issues, stress related to exams, financial hardships, and difficulties in relationships. These factors are likely to affect students' emotional well-being, academic performance, and engagement in the classroom.

The high mean ratings across these domains highlight the importance of addressing these underlying issues to improve the overall learning environment. When students face multiple challenges outside the classroom, it can hinder their ability to focus, engage, and perform academically. Therefore, it is crucial for educators to be aware of these problems and implement strategies to support students both emotionally and academically.

This finding aligns with the work of Moore et al. (2021), who argued that emotional and social challenges, such as family issues and financial stress, can have a profound impact on students' learning experiences. Furthermore, Khotele (2024) emphasized the need for schools to provide holistic support to students, addressing not only academic needs but also emotional and psychological well-being. Additionally, according to Romanovska and Novak (2024), fostering a supportive classroom environment where teachers are attuned to students' personal challenges can significantly improve both their academic performance and emotional resilience. 


3.2 Managing Devices of Teachers in the Classroom

Table 2. Level of Managing Devices of Teachers in the Classroom 

	
	Domains

	Mean
	Descriptive Equivalent

	
	
	
	

	1.
	let thy self-talk positively
	3.63
	High

	2.
	get active exercises
	1.42
	Low

	3.
	eat nutritious foods
	3.48
	Moderate

	4.
	get adequate sleep
	3.48
	Moderate

	5
	get away at least once a day
	3.25
	Moderate

	6
	interact with kids
	2.49
	Fairly

	7
	book an aromatherapy massage and feel good
	3.25
	Moderate

	8
	learn to say “no”,
	2.49
	Fair

	9
	be considerate
	3.49
	Moderate

	
	Overall Mean
	2.97
	Moderate



Table 2 shows the level of managing devices of teachers in the classroom in terms of various self-care and wellness strategies. The mean ratings for each domain are as follows: let thy self-talk positively 3.63 (high), get active exercises 1.42 (low), eat nutritious foods 3.48 (moderate), get adequate sleep 3.48 (moderate), get away at least once a day 3.25 (moderate), interact with kids 2.49 (fairly), book an aromatherapy massage and feel good 3.25 (moderate), learn to say “no” 2.49 (fair), and be considerate 3.49 (moderate). The overall mean rating for managing devices of teachers in the classroom is 2.97, which is classified as moderate.

This indicates that while teachers are generally mindful of self-care practices, the frequency and effectiveness of these strategies vary. Positive self-talk stands out as the most consistently practiced strategy, suggesting that teachers are aware of the importance of maintaining a positive mindset in managing their classroom devices and responsibilities. However, practices such as regular exercise and taking time for relaxation, like aromatherapy massages, were rated lower, reflecting a gap in teachers' ability to prioritize these wellness activities amidst their busy schedules.

The findings suggest that while teachers do make efforts to manage their well-being, there is room for improvement in integrating activities like exercise, rest, and personal boundaries into their routine. According to Canonizado (2024), maintaining a balance between professional demands and personal wellness is crucial for teachers to perform effectively in the classroom. Additionally, studies by Murphy et al. (2020) emphasized that teachers' self-care practices directly impact their capacity to manage classroom dynamics, particularly in terms of managing technology and device use. Further, as noted by Henrietta (2023), incorporating regular wellness strategies into a teacher's routine can enhance not only their personal health but also their professional performance and overall classroom management. Moreover, Tsarkos (2025) highlighted that when teachers prioritize self-care, they are more likely to be effective in handling classroom stress, leading to better student engagement and learning outcomes.


3.3 The Significant Relationship Between the Interactive Problems among  
Students and Managing Devices of Teachers in the Classroom

Table 3.  The Significant Relationship Between the Interactive Problems among  
Students and Managing Devices of Teachers in the Classroom

	Variables
	Mean
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Interactive Problems
	3.95
	
	
	
	
	

	
	
	0.52
	0.27
	Moderate
	0.000
	Reject Ho1

	Managing Devices
	2.97
	
	
	
	
	



Table 3 presents the significant relationship between the interactive problems among students and the managing of devices by teachers in the classroom, with an overall computed r-value of 0.52 and an R² value of 0.27. The p-value is 0.000, which is below the α = 0.05 level of significance set in this study. Since the computed p-value is much smaller than the significance level, the null hypothesis (Ho1) is hereby rejected. This indicates that there is a significant moderate relationship between the interactive problems among students and the managing of devices by teachers in the classroom.

This implies that the more significant the interactive problems students face, the more challenging it becomes for teachers to manage devices in the classroom effectively. The finding suggests that the difficulties students encounter, such as family issues, financial stress, and relationship problems can disrupt the learning environment and influence how teachers handle technology in the classroom.

The result of this study is consistent with the work of Franklin and Harrington (2019), who noted that students' personal challenges can significantly impact their engagement and behavior, which, in turn, affects teachers’ classroom management strategies. Similarly, Makarova and Makarova (2018) highlighted that when students are preoccupied with personal issues, teachers often find it more difficult to maintain classroom order and effectively utilize technological tools. Moreover, Nguyen et al. (2022) emphasized that addressing students' emotional and social difficulties is critical for creating a stable classroom environment, allowing teachers to focus on device management and ensuring that technology is used productively.




3.4. The Domains in Interactive Problems among Students that is Significantly Influence Managing Devices of Teachers in the Classroom


[bookmark: _GoBack]Table 4. The Domains in Interactive Problems among Students that is Significantly Influence Managing Devices of Teachers in the Classroom

	Interactive Problems among Students
	B
	β
	T
	Sig.

	Constant 
	.076
	.057
	-.504
	.000

	family problems
	.015
	.013
	.126
	.000

	examination stress
	.217
	.205
	-1.808
	.000

	financial difficulties
	.163
	.186
	1.571
	.000

	relationship difficulties
	.014
	.012
	.125
	.000

	R
	.600
	
	
	
	

	R2
	.360
	
	
	
	

	F
	89.92
	
	
	
	

	Ρ
	.000
	
	
	
	




Table 4 presents the regression analysis examining how different domains of interactive problems among students—family problems, examination stress, financial difficulties, and relationship difficulties—significantly influence the managing of devices by teachers in the classroom. The regression model demonstrates that these four domains explain 36.0% of the variance in the managing of devices (R² = 0.360), with a correlation coefficient of R = 0.600, indicating a moderate to strong relationship between interactive problems and teachers' ability to manage classroom devices.
Among the predictors, examination stress (B = 0.217) has the strongest influence, suggesting that when students experience high levels of stress related to exams, teachers find it more challenging to effectively manage classroom devices. Financial difficulties (B = 0.163) also shows a significant impact, indicating that students facing financial hardships can distract teachers from focusing on device management. While family problems (B = 0.015) and relationship difficulties (B = 0.014) also contribute to the overall model, their influence is comparatively weaker, though still significant. The overall model shows that these interactive problems among students create a significant barrier to teachers' effective management of technology in the classroom.
This finding aligns with the work of Lo and Miller (2020), who found that when students are preoccupied with personal and emotional issues, their engagement in the classroom and ability to focus on learning activities is compromised, which in turn affects how teachers manage classroom resources, including devices. Similarly, Fernández-Batanero et al. (2021) emphasized that external stressors like financial difficulties and exam pressures significantly impact student behavior, thereby making it more difficult for teachers to maintain control over classroom technology. Additionally, Park and Ramirez (2022) highlighted that personal challenges faced by students need to be addressed to help reduce the distractions they cause in the classroom, ultimately improving teachers' ability to manage technology and enhance the learning environment.

4. FINDINGS

The level of interactive problems among students in the classroom in public elementary schools in terms of family problems, examination stress, financial difficulties and relationship difficulties is high. This means that interactive problems among students in the classroom in public elementary schools are manifested oftentimes by the students. 
The level of managing devices of teachers in public elementary school in terms of let thy self-talk positively, get active exercises, eat nutritious foods, get adequate sleep, get away at least once a day, interact with kids, book an aromatherapy massage and feel good, learn to say “no”, and be considerate are high. This means that of managing devices is manifested moderately by the teachers. 
The significant relationship between the level of interactive problems among students in the classroom and managing devices of public elementary schools has an overall result which is higher than the r-value, therefore, the null hypothesis is rejected and this could be stated that there is significant relationship between the level of interactive problems among students in the classroom and managing devices of public elementary schools. This implies the higher the relationship of interactive problems among students in the classroom, the better managing devices in public elementary schools.
The domains of interactive problems among students in the classroom significantly influence managing devices of public elementary school in Sta. Ana District, Davao City has the overall computed value which very much higher than the tabular value. This indicates that the null hypothesis is rejected and it could be stated therefore, that the domains of interactive problems among students in the classroom significantly influence managing devices of public elementary school. This implies that the higher the result on the domains of interactive problems among students in the classroom, the better domains on managing devices of public elementary schools.

5. CONCLUSIONS
On the basis of the forgoing findings, the following conclusions are drawn:
The level of interactive problems among students in the classroom in public elementary schools in terms of family problems, examination stress, financial difficulties and relationship difficulties is high and manifested oftentimes by the students. 
The level of managing devices of teachers in public elementary school in terms of let thy self-talk positively, get active exercises, eat nutritious foods, get adequate sleep, get away at least once a day, interact with kids, book an aromatherapy massage and feel good, learn to say “no”, and be considerate are high and manifested moderately by the teachers. 
There is significant relationship between the level of interactive problems among students in the classroom and managing devices of public elementary schools. 
The domains of interactive problems among students in the classroom are significantly influence managing devices of public elementary school.


6. RECOMMENDATIONS
Based on the forgoing conclusions, the researcher proposes the following recommendations:
It is recommended in this study that interactive problems among students in the classroom in public elementary schools in terms of family problems, examination stress, financial difficulties and relationship difficulties should be improved by the school heads mainly on the portion of gray areas which are avoiding and protecting drug addiction in their family members and communication problems in their family should be improved.
It is acclaimed in this study that managing devices of teachers in public elementary school in terms of let thy self-talk positively, get active exercises, eat nutritious foods, get adequate sleep, get away at least once a day, interact with kids, book an aromatherapy massage and feel good, learn to say “no”, should be enhanced by the teacher mostly on the part of lowest features which are use to talk good information to cope up the stress mechanism and use to have an exercise 1 hour a day to enhance my physical fitness to cope up the stress mechanism.
It is recommended in this study that interactive problems among students in the classroom and managing devices of public elementary schools should be upgraded by the school heads particularly in the low result areas of the study such as giving chances to the teachers who failed to submit their grades on due time.
 It is mentioned in this study that the interactive problems among students in the classroom and managing devices of teachers of public elementary schools primarily in the low result areas of the study should be monitored by the school heads to avoid depression and anxiety complications. 


ETHICAL APPROVAL:

The permission letter was signed and approved by the Dean of Graduate Studies, the thesis adviser, the school principal, and the moderators or teachers in charge.

Consent: 

Before data collection, informed consent was obtained from each participant,





Disclaimer (Artificial intelligence)
The author(s) hereby declare that generative AI technologies have been used during the writing and editing of this manuscript. The details of the AI usage are as follows: 
1. Grammarly: Used for grammar and spellchecking, as well as suggestions for improving sentence structure and overall clarity. 
2. Quillbot: Employed for paraphrasing and refining sentence flow to enhance readability and coherence.




References


Adamopoulos, S., Corra, U., Laoutaris, I. D., Pistono, M., Agostoni, P. G., Coats, A. J., ... & Piepoli, M. F. (2019). Exercise training in patients with ventricular assist devices: a review of the evidence and practical advice. A position paper from the Committee on Exercise Physiology and Training and the Committee of Advanced Heart Failure of the Heart Failure Association of the European Society of Cardiology. European journal of heart failure, 21(1), 3-13.
Alda, R., Boholano, H., & Dayagbil, F. (2020). Teacher education institutions in the Philippines towards education 4.0. International Journal of Learning, Teaching and Educational Research, 19(8), 137-154.
Belano, R. F. G., & Perez, R. D. (2024). Insights, challenges, and strategies of teachers in the integration of traditional Filipino games in music, arts, physical education, and health instruction. Technium Soc. Sci. J., 54, 126.
Canonizado, I. C. (2024). Self-care practices and work-life balance of elementary teachers: Basis for a wellness program. International Journal of Education Humanities and Social Science, 7(06), 699-713.
Caratıquıt, K., & Caratıquıt, L. J. (2022). Uncovering teacher's situation amidst the pandemic: Teacher's coping mechanisms, initiatives, constraints, and challenges encountered. International Journal of Social Sciences and Education Research, 8(3), 288-298.
Fernández-Batanero, J. M., Román-Graván, P., Reyes-Rebollo, M. M., & Montenegro-Rueda, M. (2021). Impact of educational technology on teacher stress and anxiety: A literature review. International journal of environmental research and public health, 18(2), 548.
Franklin, H., & Harrington, I. (2019). A review into effective classroom management and strategies for student engagement: Teacher and student roles in today’s classrooms. Journal of Education and Training Studies.
Godfrey, H. D. (2018). Essential Oils for Mindfulness and Meditation: Relax, Replenish, and Rejuvenate. Simon and Schuster.
Henrietta, H. M. (2023). A Comprehensive Review on Human Health, Promoting the Well-Being of Teaching Professionals. International Journal of Environment, Engineering and Education, 5(2), 79-86.
Henrietta, H. M. (2023). A Comprehensive Review on Human Health, Promoting the Well-Being of Teaching Professionals. International Journal of Environment, Engineering and Education, 5(2), 79-86.
Henriksen, D., Gruber, N., & Woo, L. (2022). Looking to the future from the present: A call for well-being and mindfulness in education. Journal of Technology and Teacher Education, 30(2), 145-154. 
Khotele, N. (2024). Integrating Education and Psychology: A Holistic Approach to Enhance Learning and Well-being in School Settings.
Laitsch, D., Nguyen, H., & Younghusband, C. H. (2021). Class size and teacher work: Research provided to the BCTF in their struggle to negotiate teacher working conditions. Canadian Journal of Educational Administration and Policy, (196), 83-101.
Lapesigue, J. (2024). Digital Literacy and Technical Competence: Assessing the Competence and Performance of Senior High School Physical Education Teachers in Online Distance Learning. International Journal on Open and Distance e-Learning, 10(1).
Lo, S. L., & Miller, A. L. (2020). Learning behaviors and school engagement: opportunities and challenges with technology in the classroom. Technology and Adolescent Health, 79-113.
Makarova, E. A., & Makarova, E. L. (2018). Blending pedagogy and digital technology to transform educational environment. International Journal of Cognitive Research in Science, Engineering and Education:(IJCRSEE), 6(2), 57-66.
Moore, A., Nguyen, A., Rivas, S., Bany-Mohammed, A., Majeika, J., & Martinez, L. (2021). A qualitative examination of the impacts of financial stress on college students’ well-being: Insights from a large, private institution. SAGE Open Medicine, 9, 20503121211018122.
Murphy, C., Marcus-Quinn, A., & Hourigan, T. (2021). Exploring the ripple effect of ‘always on’digital work culture in secondary education settings. In Handbook for Online Learning Contexts: Digital, Mobile and Open: Policy and Practice (pp. 339-353). Cham: Springer International Publishing. 
Murphy, T. R., Masterson, M., Mannix-McNamara, P., Tally, P., & McLaughlin, E. (2020). The being of a teacher: Teacher pedagogical well-being and teacher self-care. Teachers and Teaching, 26(7-8), 588-601.
Nguyen, L. T., Kanjug, I., Lowatcharin, G., Manakul, T., Poonpon, K., Sarakorn, W., ... & Tuamsuk, K. (2022). How teachers manage their classroom in the digital learning environment–experiences from the University Smart Learning Project. Heliyon, 8(10).
Park, D., & Ramirez, G. (2022). Frustration in the classroom: Causes and strategies to help teachers cope productively. Educational Psychology Review, 34(4), 1955-1983.
Qian, Z., & Hongying, J. (2023). A Study on the Current Situation of School Teachers' Occupational Stress and Mental Health. Advances in Educational Technology and Psychology, 7(18), 18-25.
ROMANOVSKA, L., & NOVAK, M. (2024). The role of teacher-student relationships in providing social and psychological support to participants of the educational process. Social work and education, 11(2), 308-319.
Rosello, J. A. A., Campaña, C. P., & Gascon, M. G. (2023). Students' Issues and Challenges in the Use of the Learning Management System in Davao City. Asian Journal of Education and Social Studies, 49, 529-539.
Smith, C. A., Parks, R., Parrish, J., & Swirski, R. (2018). Disruptive silence: Deepening experiential learning in the absence of technology. Journal of Adventure Education and Outdoor Learning, 18(1), 1-14. 
Temizhan, E., Mirtagioglu, H., & Mendes, M. (2022). Which correlation coefficient should be used for investigating relations between quantitative variables. Acad. Sci. Res. J. Eng. Technol. Sci, 85(1), 265-277.
Tsarkos, A. (2025). Enhancing Cognitive, Emotional, and Social Outcomes: Mindfulness and Self-Care in Education. In Pedagogies of Compassion and Care in Education (pp. 105-134). IGI Global Scientific Publishing.
Watling, J. M. (2022). Implications of teachers’ mental health and wellness on technology integration: A comparative study between two South African governmental schools (Doctoral dissertation, Stellenbosch: Stellenbosch University). 





image1.png
0o B 9-0 ~

@ Autosave (@

File Home Insert Draw Design

|arial 1

Paste B I U-
M

Clipboard 15 Font

Page 24 of 85

H L Type here to search

Layout

YA A Aav A

18676 words [} English (United States)

CHAPTER 1 TO 4 GUERRERO CD NEW - Copy - Compatibility M...

References

Mailings

Review View Help

2la
o

[ Paragraph

il

experience. Carefully designed and structured activities faciltate learning in
groups, fostering a challenging but encouraging space for students to wrestle
with novel concepts and develop practical skills. Typical “homework” activities
like applying course topics, solving problems, working through issues, are done
together in class, while the classic “classroom” activities, such as hearing course
topics explained, are done at home by watching videos, reading and using online

resources.

% Accessibility: Investigate

Grammarly

Caption

(DY)

Heading 1  Heading3
Styles
[EEEE TR NN

Independent Variable

Interactive Problems of

Students in the Classroom

« family problems
« examination stress

o financial difficulties

« relationship difficulties

Source: Seligman (2014)

) OFind ~

Heading 4 & Replace

LIy selectv

~ Editing

A s
Dependent Variable

Managing Device of
Teachers in the Classroom

* letthy selftalk
positively

« getactive exercises

« eatnutritious foods

+ getadequate sleep

« getaway atleast once
aday

« interact with kids

«  book an aromatherapy
massage and feel
good

« leamtosay "no’, and

be considerate

Source: Holmes and Rahe
(2007)

1°C Mostly cloudy

AR - o x

12 Share v

1 @
(m]m]

Add-ins Open
Grammarly
Add-ins Grammarly v
B -— 8+ + 7%





