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ABSTRACT 

	This study aimed to determine if learning approaches and willingness significantly predict students’ gratification in merged learning environments. A descriptive-correlational research design was utilized, involving a total of 200 public elementary school students in Davao Oriental during the 2022–2023 school year. Standardized questionnaires were used for data collection. The data were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and simple and multiple linear regression. The results revealed that the level of learning approaches, willingness, and gratification was described as high. Correlation analysis showed significant relationships between learning approaches and willingness on gratification. Furthermore, both learning approaches and willingness significantly influenced gratification in merged learning. It is recommended that schools may foster students’ learning approaches by promoting time management, collaboration, and reflective thinking. Likewise, willingness may be enhanced by developing technological self-efficacy, motivation, and digital communication skills. By doing so, students may experience greater gratification in merged learning environments.
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1. INTRODUCTION

The outbreak of COVID-19 in 2019 resulted in the rapid closure of educational institutions worldwide by late March 2020, as a critical measure to curb the spread of the virus (Esposito & Principi, 2020). This abrupt disruption prompted a significant shift in educational delivery models, leading to the widespread adoption of merged learning formats—combinations of face-to-face and online instruction (Viner et al., 2020). Despite its potential, the implementation of merged learning posed numerous challenges, particularly in the basic education sector (Buonsenso et al., 2021).

Merged learning, though not a novel concept, had not been uniformly embraced across many basic education institutions prior to the pandemic (Agung et al., 2020). In several Asian countries, such as Saudi Arabia, the integration of merged learning into public education systems remained limited (Linjawi & Alfadda, 2018). Similarly, in Southeast Asia, the model was not commonly recognized as a standard method of instruction (Pasaribu & Dewi, 2021).
During the early stages of the pandemic in the Philippines, the Department of Education (DepEd) introduced limited merged learning strategies to maintain instructional continuity. These included live and pre-recorded lectures, voice-over demonstrations, and picture-in-picture presentations (DepEd Order 12, s. 2020). While these adaptations were instrumental in continuing education, the rapid transition exposed significant gaps in willingess and gratification among learners, particularly those in public elementary schools.

Research has identified multiple barriers affecting the effective implementation of merged learning. These include concerns about academic integrity, cyber threats such as cyberbullying, limited internet access, subpar quality of online instruction, financial challenges, insufficient teacher training, lack of technical infrastructure, and inadequate tools (Rasheed et al., 2020). Furthermore, educators often struggle with modifying lessons for online formats, monitoring student engagement, and creating assessments suited for merged learning environments (Boelens et al., 2017). Successful implementation thus requires a broad set of competencies, including pedagogical skill, instructional design, technical literacy, and effective communication (Albiladi & Alshareef, 2019).

Effective communication strategies—such as the use of case studies, storytelling, video content, online discussion forums, and interactive platforms—have been shown to enhance student engagement and satisfaction in merged settings (Chin et al., 2018). In addition, learners’ individual preferences and emotional readiness are critical to their overall experience. For instance, many students have reported that personalized video lectures support their understanding and improve satisfaction (Broadbent, 2017; Pisoni, 2019). Moreover, integrating diverse technological tools into the learning process has proven essential for promoting interaction and critical thinking (Boelens et al., 2018). Student preferences for these tools, along with their readiness to adopt merged learning, significantly impact their perceived gratification (Lim et al., 2021; Adams et al., 2018).

In response to these needs, DepEd continues to align its initiatives with the Basic Education-Learning Continuity Plan (BE-LCP) to ensure consistent implementation of merged learning across all educational levels (DO 12, s. 2020). The department recognizes the need to strengthen digital infrastructure, secure financial support, and cultivate adaptable mindsets among both students and educators to facilitate the effective delivery of education during crises.

Merged learning is generally defined as an instructional model that combines in-person and online educational experiences (Friesen, 2012; Tucker, 2013). Graham (2016) emphasized that it merges traditional classroom methods with digital tools, potentially enhancing student outcomes more effectively than conventional models alone.

In the context of public elementary schools in the Philippines, the sudden transition to merged learning during the pandemic highlighted the importance of understanding students' learning approaches and willingness to adapt. These factors are crucial in predicting their overall satisfaction or gratification with this new mode of learning. Thus, this study aims to explore the relationship between learning approaches, student willingness, and their gratification with merged learning during the COVID-19 pandemic—providing insights that could inform future educational strategies and support systems for elementary learners.
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Figure 1:  Conceptual Framework of the Study


1.1 Statement of the Problem


	The present study aimed to determine the learning approaches and willingness towards merged learning and their relationship with the gratification of students. Specifically, it sought to answer the following questions:
1. What is the level of learning approaches of the students in terms of:
1.1 effective use of time and effort;
1.2 advanced cognitive approaches;
1.3 basic cognitive approaches;
1.4 interaction with others; and
1.5 cognitive thinking?
2. What is the level of willingness of the students towards merged learning in terms of:
2.1 technological self-efficacy;
2.2 self-regulated learning;
2.3 control over learning;
2.4 learning motivation;
2.5 digital communication?

3. What is the level of gratification of the students towards merged learning in terms of:
3.1 engagement;
3.2 learning facilitation;
3.3 education influence;
3.4 subject management; and
3.5 tools and resources?

4. Is there a significant relationship between learning approaches and gratification towards merged learning?

5. Is there a significant relationship between willingness and gratification towards merged learning?

6. Do learning approaches and willingness significantly influence gratification of the students in merged learning?

1.2 Hypothesis

1. There is no significant relationship between learning approaches and gratification of students towards merged learning.
2. There is no significant relationship between willingness and gratification of students towards merged learning.
3. Learning approaches and gratification do not significantly influence the gratification of students towards merged learning.



2. methodology

2.1 Research Design

The study utilized a quantitative research design, specifically adopting a descriptive-correlational approach. Quantitative research is a structured method that involves collecting and analyzing numerical data to objectively assess variables and identify patterns and relationships between them (Ghanad, 2023). In this study, structured survey instruments were used to collect data from public elementary school students, ensuring consistency, reliability, and accuracy in capturing responses related to their learning experiences.

Additionally, the study followed a non-experimental approach, focusing on observing and analyzing existing conditions without altering any variables. This approach is particularly suited for investigating natural associations in real-world settings, such as how students adjust to educational changes during a pandemic (Manca et al. 2021). Since no interventions were introduced, this design provided a more genuine understanding of the students' experiences in a merged learning environment.

The descriptive-correlational method was the most suitable for this research, as it aimed to describe and evaluate the relationships between variables without attempting to establish causal links. This approach allowed the researcher to examine how learning strategies and willingness relate to gratification in the context of merged learning during the COVID-19 pandemic. Descriptive-correlational research is valuable for identifying the strength and direction of relationships between variables, offering valuable insights into the dynamics of education (Schober et al., 2018).

The descriptive-correlational design provided a comprehensive framework for analyzing data objectively and meaningfully. It was the most suitable approach to determine the learning approaches and willingness towards merged learning and their relationship with the gratification of students.

2.2 Research Respondents

A total of 200 public elementary school students were included in the study. The following inclusion criteria were applied to ensure a homogeneous sample: First, the student must be currently enrolled in a public elementary school within the Division of Davao Oriental during the 2022–2023 school year. Second, the student must have participated in merged learning modalities (e.g., modular and scheduled face-to-face) during the pandemic. Furthermore, the sample was selected using a simple random sampling technique. According to Demir (2022), in simple random sampling, each member of a population has an equal chance of being selected through an unbiased method. Each student in the population was assigned a number, and the sample was chosen randomly. The sample was drawn using a lottery method after compiling a population frame of eligible students. This approach allows for a thorough examination of public elementary students within the selected division, ensuring that the sample accurately represents the broader student population while maintaining homogeneity based on the specified criteria.

2.3 Research Instrument

The study employed standardized questionnaires to collect data aligned with the research objectives. Minor adjustments were made to tailor the questionnaire to the study's specific objectives and respondents. The questionnaire consisted of three sections. The first section assessed the learning strategies of the participants, with items derived from the Motivated Approaches for Learning Questionnaire (MSLQ) developed by Meijs et al. (2019), specifically designed for students engaged in merged learning. Participants rated their responses on a 5-point scale, ranging from strongly disagree (1) to strongly agree (5), with intermediate points also described descriptively. According to Meijs et al. (2019), the Cronbach's alpha values for this scale ranged from 0.80 to 0.90. In this study, the Cronbach’s alpha coefficient was calculated at 0.953, demonstrating excellent internal consistency and reliability of the measurement tools used.

The second section evaluated the students' willingness to engage in merged learning. The items for this section were adapted from the Learners' Willingness for Merged Learning Scale, created by Hung et al. (2010). Participants again rated their responses on a 5-point scale, ranging from strongly disagree (1) to strongly agree (5). Hung et al. (2010) reported Cronbach's alpha values ranging from 0.85 to 0.90. In this study, the Cronbach’s alpha coefficient was found to be 0.934, indicating high internal consistency and reliability of the measurement instruments.

The third section focused on measuring the students' gratification with the delivery of merged learning during the COVID-19 pandemic. The items in this section were derived from the Student Gratification with Merged Learning Scale developed by Abou Naaj et al. (2012). Respondents rated each item on a 5-point scale, ranging from totally disagree (1) to totally agree (5). The Cronbach’s alpha for this scale ranged from 0.82 to 0.89. In this study, the Cronbach’s alpha coefficient was calculated at 0.968, indicating excellent internal consistency and reliability of the measurement instruments used.

2.4 Data Gathering Procedure
The following steps were undertaken by the researcher for data collection:
Request for Permission. A formal letter requesting permission to conduct the study was sent to the District Supervisor and the Principals of the selected public elementary schools in the Division of Davao Oriental. The purpose of the letter was to seek approval for distributing the questionnaire and collecting data from the teachers.
Distribution of the Questionnaire.  After receiving the necessary approvals, the researcher proceeded to the selected elementary schools. The questionnaires were handed over to the school heads along with the official endorsements from the supervisor and division superintendent. These documents ensured that the process complied with the necessary administrative requirements.
Retrieval of the Questionnaire. After the students completed the questionnaires, the researcher scheduled a follow-up for the retrieval of the completed forms. The questionnaires were collected in a timely manner, ensuring that all target respondents had the opportunity to participate.
Scoring and Collation of Data. The researcher followed the pre-established scoring system as outlined in the research instrument. The responses were inputted and tabulated using Microsoft Excel software to ensure accurate organization and processing of the collected data.
Analysis and Interpretation of Data. Once the data was collated, the responses were presented in tabular format. The researcher then analyzed and interpreted the data, applying appropriate statistical methods to derive meaningful insights and present the study's findings clearly.
2.5 Data Analysis

This study utilized the following statistical tools:
Mean. This was used to determine the learning approaches, willingness and to determine the students’ gratification with the delivery of merged learning.
Pearson Product-Moment Correlation. This was used to determine the significant relationship between learning approaches and willingness on gratification of the students towards merged learning. 
Simple and Multiple Linear Regression. This was used to determine the significance of the singular and combined influence of learning approaches and willingness on the gratification of the students towards merged learning. 
Ethical Consideration: 
This quantitative study adhered to strict ethical guidelines to safeguard the privacy and confidentiality of all participants. Before data collection, informed consent was obtained from each participant, who was thoroughly briefed on the study's objectives and the measures in place to ensure confidentiality. To maintain anonymity, no personally identifiable information was gathered, and participants were assigned a unique code for data analysis. The collected data were securely stored on encrypted servers, with access limited to the research team. The findings were presented in an aggregated form, ensuring that individual responses could not be traced back to any specific participant. Furthermore, statistical analyses were carried out in a manner that preserved the anonymity and protected the privacy of the respondents throughout the entire study.


3. results and discussion

3.1 Level of Learning Approaches in Merged Learning among Public Elementary School Students
Table 1. Level of Learning Approaches in Merged Learning among Public Elementary School Students

	Domains
	SD
	Mean
	Descriptive Level

	Effective Use of Time and Effort
	0.60
	4.12
	High

	Advanced Cognitive Approaches
	0.64
	4.10
	High

	Basic Cognitive Approaches
	0.73
	4.01
	High

	Interaction with Others
	0.67
	3.94
	High

	Cognitive Thinking
	0.62
	3.98
	High

	Overall
	0.52
	3.98
	High




Presented in Table 1 is the level of learning approaches in merged learning based on the mean scores and standard deviations. The indicator effective use of time and effort has the highest mean of 4.12, followed closely by advanced cognitive approaches with a mean of 4.10. Basic cognitive approaches received a mean of 4.01, while interaction with others and cognitive thinking were slightly lower, with means of 3.94 and 3.98, respectively. The overall mean of 3.98 is described as "high," indicating that students demonstrate a strong proficiency in employing various learning approaches across these indicators. The overall standard deviation of 0.52 suggests that the ratings were relatively consistent, with responses clustering closely around the mean.

This suggests that students are effectively utilizing a range of learning approaches in the context of merged learning, particularly in managing their time and effort and engaging in advanced cognitive strategies. While interaction with others and cognitive thinking show slightly lower scores, students demonstrate a generally high level of engagement and critical thinking in their learning approach. Their ability to integrate different cognitive strategies further reflects their readiness for success in a merged learning environment.

This finding reflects the research of Halverson and Graham (2019), who suggested that high levels of learning approaches in merged learning contribute to more effective engagement and comprehension in blended learning environments. According to Lapitan et al. (2021), students who employ various learning approaches in merged learning tend to perform better, especially when balancing online and face-to-face learning components. Furthermore, research by Anthonysamy et al. (2020) indicates that students who actively use these learning approaches in merged learning can better navigate the challenges of blended learning, leading to improved academic outcomes and greater satisfaction with their learning experiences.











3.2 Level of Willingness in Integrating Merged Learning among Public Elementary School Students

Table 2. Level of Willingness in Integrating Merged Learning among Public Elementary School Students

	Indicators
	SD
	Mean
	Descriptive Level

	Technological Self-Efficacy
	0.69
	4.06
	High

	Self-regulated learning
	0.70
	3.88
	High

	Control Over Learning
	0.65
	3.68
	High

	Learning Motivation
	0.68
	4.12
	High

	Digital Communication
	0.75
	3.81
	High

	Overall
	0.55
	3.91
	High



Presented in Table 2 is the level of willingness to integrate merged learning, based on the mean scores and standard deviations. The indicator learning motivation has the highest mean of 4.12, followed by technological self-efficacy with a mean of 4.06. Self-regulated learning received a mean of 3.88, while digital communication was slightly lower with a mean of 3.81. The indicator control over learning received the lowest mean of 3.68. The overall mean of 3.91 is described as "high," indicating that students generally demonstrate a strong willingness to engage in merged learning across these various areas. The overall standard deviation of 0.55 suggests that the ratings were relatively consistent, with responses clustering closely around the mean.

This suggests that students feel generally willing to engage in merged learning, particularly in terms of their motivation to learn and their confidence with technology. While areas like control over learning and digital communication show slightly lower scores, the overall willingness to engage with merged learning remains high. Students' motivation and technological self-efficacy stand out as key strengths in their readiness to engage with merged learning environments.

This finding aligns with the research of Geng et al. (2019), who highlighted the significance of willingness in merged learning, especially regarding students' ability to independently manage their learning. Similarly, McHone (2020) observed that students' willingness to engage with merged learning has a positive influence on their participation and success, particularly in academic subjects. Furthermore, a study by Emelyanova and Voronina (2017) revealed that when students are adequately prepared for merged learning, they demonstrate greater confidence in utilizing technology and are more involved in both online and in-person learning activities, thereby enhancing their overall learning experience.











3.3 Level of Gratification towards Merged Learning among Public Elementary School Students

Table 3. Level of Gratification towards Merged Learning among Public Elementary School Students

	Indicators
	SD
	Mean
	Descriptive Level

	Engagement
	0.63
	3.57
	High

	Learning Facilitation
	0.55
	3.68
	High

	Education Influence
	0.62
	3.84
	High

	Subject Management
	0.70
	4.16
	High

	Tools and Resources
	0.71
	4.11
	High

	Overall
	0.54
	3.87
	High



Presented in Table 3 is the level of gratification towards merged learning. The indicator subject management has the highest mean of 4.16, followed by tools and resources with a mean of 4.11. Education influence received a mean of 3.84, while learning facilitation and engagement were slightly lower, with means of 3.68 and 3.57, respectively. The overall mean of 3.87 is described as "high," indicating that students generally express a high level of gratification with their merged learning experience across these indicators. The overall standard deviation of 0.54 suggests that the ratings were relatively consistent, with responses clustering closely around the mean.

This suggests that students are generally satisfied with the various aspects of merged learning, particularly in subject management and tools and resources. While engagement and learning facilitation show slightly lower satisfaction, the overall results highlight a positive reception of the merged learning approach. Students seem to appreciate the organization, support, and technological tools provided, which contribute to their learning experience.

This finding reflects the research of Dragon (2017), who highlighted that students' overall gratification with merged learning is often high when both interactive and technological components are well-integrated. Similarly, Wang et al. (2018) found that students who experience smooth interaction and support from teachers in merged learning environments are more likely to report higher gratification levels. Furthermore, studies by Ho et al. (2021) indicated that when students feel their learning needs are met through a combination of in-person and online resources, their gratification with the subject increases significantly.













3.4 Significant Relationship Between Learning Approaches and Gratification towards Merged Learning

Table 4.  Significant Relationship Between Learning Approaches and Gratification towards Merged Learning

	Variables
	r-value
	Degree of Correlation
	p-value
	Decision
(Ho)

	Learning Approaches
	
	
	
	

	
	.689
	Moderate
	.000
	Reject

	Gratification
	
	
	
	



Presented in Table 4 is the correlation analysis between learning approaches and gratification towards merged learning. The relationship between learning approaches and gratification has a correlation coefficient (r-value) of 0.689 with a p-value of 0.000, which is less than the 0.05 significance level. This indicates a moderate and statistically significant positive relationship between learning approaches and gratification towards merged learning. Given that the p-value is less than 0.05, the null hypothesis (Ho) is rejected, supporting the claim that learning approaches are significantly related to gratification towards merged learning.

This suggests that students who engage in more effective learning approaches are likely to experience higher levels of gratification with the merged learning experience. The use of various learning strategies, particularly those focused on active engagement and cognitive development, may enhance students' overall satisfaction and sense of fulfillment in the merged learning environment.

This finding is consistent with the study by Diep et al. (2017), which emphasized the positive impact of learning approaches on students' gratification in merged learning environments. Students who employ effective learning approaches, such as time management and cognitive engagement, tend to experience higher levels of gratification with their merged learning experiences. Similarly, Anthony et al. (2019) found that students who actively engage in strategic learning behaviors are more likely to appreciate the flexibility and interactive elements of merged learning, leading to enhanced gratification. Furthermore, McHone (2020) showed that when students use complex cognitive approaches in merged learning, they are better able to navigate the environment, which contributes to a greater sense of accomplishment and overall gratification.
















3.5 Significant Relationship Between Willingness and Gratification towards Merged Learning

Table 5.  Significant Relationship Between Willingness and Gratification towards Merged Learning

	Variables
	r-value
	Degree of Correlation 
	p-value
	   Decision
(Ho)

	Willingness
	
	
	
	

	
	.724
	Moderate
	.000
	Reject

	Gratification
	
	
	
	



Presented in Table 5 is the correlation analysis between willingness and gratification towards merged learning. The relationship between these two variables has a correlation coefficient (r-value) of 0.724, which indicates a moderate positive relationship. The p-value is 0.000, which is less than the 0.05 significance level, indicating that the correlation is statistically significant. Therefore, the null hypothesis (Ho) is rejected, supporting the claim that there is a significant relationship between willingness and gratification towards merged learning. 

This suggests that students who are more willing to engage with merged learning are likely to experience higher levels of gratification in the learning process. Their readiness and enthusiasm towards the learning environment appear to enhance their overall satisfaction and positive experiences with the blended learning approach.

This finding is consistent with the research of Geng et al. (2019), which highlighted that students' willingness to engage in merged learning significantly influences their gratification with the learning experience. Students who demonstrate higher levels of willingness, including self-efficacy in technology use and self-directed learning, tend to report greater gratification with merged learning environments. Similarly, Sahni (2019) found that students with higher willingness levels are more likely to effectively manage their learning in merged contexts, which leads to increased engagement and gratification. Furthermore, the study by Taghizadeh et al. (2021) indicated that students' preparedness in terms of motivation, communication skills, and learner control directly correlates with their overall gratification in merged learning.















3.6. Significance of the Combined Influence of Learning Approaches and Willingness on the Gratification towards Merged Learning

Table 6. Significance of the Combined Influence of Learning Approaches and Willingness on the Gratification towards Merged Learning

	[bookmark: _Hlk164523980]Variables
	Gratification towards Merged Learning

	
	
	T
	p-value
	Remarks

	Learning Approaches
	.467
	9.628
	.000
	Significant

	Willingness
	.193
	3.985
	.000
	Significant

	Holistic Model
	
	
	
	

	r2
	.332
	
	
	
	

	F-value
	86.151
	
	
	
	

	p-value
	0.00
	
	
	
	

	Remarks
	Significant
	
	
	
	

	*Significant at p<0.05




[bookmark: _GoBack]Presented in Table 6 is the significance of the simple and combined influence of learning approaches and willingness on gratification towards merged learning. The regression analysis shows that both learning approaches and willingness significantly impact students' gratification towards merged learning. For learning approaches, the standardized coefficient (β) is 0.467, with a t-value of 9.628 and a p-value of 0.000, which is less than the 0.05 significance level. This suggests that learning approaches have a significant and positive influence on gratification towards merged learning. Similarly, willingness also shows a significant influence with a β of 0.193, a t-value of 3.985, and a p-value of 0.000, indicating that higher levels of willingness contribute positively to students' gratification towards merged learning. The overall model, represented by an R-squared (r²) value of 0.332, explains 33.2% of the variance in gratification towards merged learning. The F-value of 86.151 and p-value of 0.00 further confirm the significance of the model. 
This analysis suggests that both learning approaches and willingness are important predictors of students' gratification towards merged learning. These factors work together to significantly enhance students' overall gratification towards merged learning.

This finding is in line with the research of Taghizadeh et al. (2021), who highlighted the significance of the combined influence of learning approaches and willingness in enhancing students' gratification with merged learning environments. When students exhibit effective learning approaches, along with a high level of willingness, they tend to experience greater gratification with merged learning. Similarly, Roddy et al. (2017) found that the integration of both willingness and learning approaches improves students' ability to navigate online platforms and engage more deeply with the content, ultimately fostering a more gratifying learning experience. Additionally, Fisher et al. (2021) argued that the synergy between students' willingness to engage in merged learning and their ability to apply effective learning approaches is critical for ensuring positive outcomes and high gratification.


4. FINDINGS

This study aimed to determine if learning approaches and willingness significantly predict gratification towards merged learning among public elementary school students in Davao Oriental. The study set several specific objectives to accomplish the general goal of the research. First, the study determined the extent of learning approaches in terms of effective use of time and effort, advanced cognitive approaches, basic cognitive approaches, interaction with others, and cognitive thinking. Second, the study determined the extent of willingness in terms of technological self-efficacy, self-regulated learning, control over learning, learning motivation, and digital communication. Third, the study examined the extent of gratification in terms of engagement, learning facilitation, education influence, subject management, and tools and resources. The study also aimed to determine the significance of the relationship between learning approaches and gratification towards merged learning, and the significance of the relationship between willingness and gratification. Lastly, the study assessed the significance of the singular and combined influence of learning approaches and willingness on gratification towards merged learning among public elementary school students.

Utilizing a descriptive-correlational research design, a total of 200 public elementary school students from educational institutions in Davao Oriental, Philippines, were surveyed using standardized questionnaires administered through face-to-face surveys. The mean, standard deviation (SD), Pearson product-moment correlation, and simple and multiple linear regression analyses were employed to analyze the collected data.
From the data gathered, the following findings were drawn:
Firstly, the level of learning approaches among students is high in terms of effective use of time and effort, advanced cognitive approaches, basic cognitive approaches, interaction with others, and cognitive thinking.
Secondly, the level of willingness among students is high in terms of technological self-efficacy, self-regulated learning, control over learning, learning motivation, and digital communication.
Thirdly, the level of gratification among students is high in terms of engagement, learning facilitation, education influence, subject management, and tools and resources.
Fourthly, the correlation between learning approaches and gratification is significant. Similarly, the correlation between willingness and gratification is also significant.
Finally, when the singular influence of the independent variables on the dependent variable was determined, learning approaches significantly influenced gratification. In the same way, willingness significantly influenced gratification. When the combined influence of the independent variables on the dependent variable was examined, both learning approaches and willingness significantly predicted gratification towards merged learning.

5. CONCLUSIONS
Based on the results obtained in this study, the following conclusions were drawn:
The cultural diversity management skills of teachers in public elementary schools, specifically in the areas of interpersonal skills, dialectical awareness, versatility, ethnicity, and social status, are high and frequently demonstrated in their professional practices. Teachers consistently apply these skills in their interactions and classroom management, fostering a positive and inclusive learning environment. The ability to understand and engage with diverse student backgrounds helps in promoting mutual respect and cooperation among students, contributing to the overall harmony in the classroom.
The organizational competitiveness of teachers in public elementary schools, as measured by welfare, individual engagement, and selection processes, is also high and often reflected in their work behaviors. Teachers actively contribute to the overall competitiveness and effectiveness of their schools, driving positive changes in educational outcomes. Their engagement in school activities and commitment to their professional growth further strengthens the organizational culture, positioning their schools for success and continuous improvement.
A significant relationship exists between cultural diversity management skills and organizational competitiveness among public elementary school teachers. This finding highlights the importance of teachers' ability to manage cultural diversity in contributing to the school’s organizational success. Teachers who are skilled in cultural diversity management are better equipped to work collaboratively, resulting in enhanced teamwork and school-wide initiatives that improve overall educational quality.
The various domains of cultural diversity management skills have a significant influence on the organizational competitiveness of teachers. This implies that improvements in teachers' cultural diversity management skills directly enhance their contribution to the school’s organizational competitiveness, leading to better performance and a more dynamic educational environment. Teachers who are proficient in these domains are more adaptable, effective in addressing diverse student needs, and supportive in fostering an inclusive atmosphere that promotes positive educational outcomes.

6. RECOMMENDATIONS
Based on the findings of the study, the following conclusions were formulated:
The learning approaches of students are oftentimes observed. This suggests that while students generally apply various learning strategies, there may be variations in the level of engagement across these approaches. It indicates that while students demonstrate strong learning approaches, there is still room for improvement in consistently applying these approaches to enhance their overall learning experiences.
The willingness of students to engage in merged learning environments is oftentimes observed. This indicates that students generally exhibit a high level of willingness to engage in their learning, but there may be occasional challenges in fully harnessing this willingness to maximize learning outcomes. This highlights the importance of fostering a more supportive environment to enable students to engage consistently in their learning.

The gratification of students towards merged learning is oftentimes observed. Students generally demonstrate a high level of satisfaction with their learning experience. While this gratification is typically high, there may be periods when certain aspects fluctuate depending on external factors such as workload or institutional support. Continuous efforts are needed to maintain high levels of gratification.
There is a significant relationship between learning approaches and gratification. Students who employ effective learning approaches tend to experience higher levels of gratification. The use of these approaches positively influences their overall satisfaction with the merged learning environment. Moreover, there is a significant relationship between willingness and gratification. Students who exhibit high levels of willingness are more likely to report higher levels of gratification. This suggests that fostering willingness in students enhances their experience and satisfaction in merged learning environments.
Learning approaches and willingness significantly predict gratification. Both learning approaches and willingness have a significant impact on students' gratification towards merged learning. This emphasizes the importance of cultivating both effective learning strategies and a high level of willingness in students to create a more fulfilling and successful learning experience. Together, these factors contribute to a more engaged, motivated, and gratified student body in merged learning environments.

Ethical Approval: 
A formal letter requesting permission to conduct the study was sent to the District Supervisor and the Principals of the selected public elementary schools in the Division of Davao Oriental.
Consent: 
Before data collection, written informed consent was obtained from each participant,
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Statement of the Problem

The present study aimed to determine the leaming approaches and
wilingness towards merged leaming and their efationship with the gratication of

students. Specifically, it sought to answer the folloving questions:

1. Whatis the levelofleaming approaches of the students i terms of
1.1 effective use of time and effrt;
1.2 advanced cognive approaches;
1.3 basic copniive approaches;
1.4 interacton vih oihers; and
1.5 cognitive tinking?
2. What s the leve of willngness of the students towards merged learing in
torms of
21 technologicalseffficacy:
22 seftreguiated learing;
23 control ver learing;
2 41eaming motivaton;

25 digital communication?

3. Whatis the level of gratfication of the students towards merged leaming in
terms of

3 1engagement;
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