




Workstation challenges and occupation flexibility of public elementary School teachers   
                      

.     
.
              . 
                     
	.
..


[bookmark: _GoBack]

____________________________________________________________________________________________

*Corresponding author: Email: XYZ@ABC.COM
ABSTRACT 

	This study aimed to investigate the significant relationship between workstation challenges and occupational flexibility among public elementary school teachers. A descriptive-correlational research design was employed, surveying 132 teachers with standardized questionnaires. Data were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression analyses. The results revealed that teachers experience very high levels of workstation challenges and high levels of occupational flexibility. Correlation analysis indicated a moderate and significant positive relationship between workstation challenges and occupational flexibility (R=0.530; R²=0.280; p-value=0.000). Further analysis showed that the domains of workstation challenges, including planning, motivation, communication, and evaluation, significantly influenced occupational flexibility (R=0.949; R²=0.900; p-value=0.000). Based on these findings, it is recommended that school administrators may create environments that support teachers in addressing workstation challenges while enhancing their adaptability. Professional development programs focusing on improving planning skills, motivation, communication, and evaluation strategies can help teachers build the flexibility needed to navigate the changing demands of their work environment. Fostering a culture of adaptability and continuous learning will benefit both teachers and students by promoting a more dynamic and effective classroom setting.
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1. INTRODUCTION

In today’s fast-paced educational landscape, public elementary school teachers are frequently confronted with an array of workstation challenges. These challenges can range from adapting to new policies and curricular changes to managing difficult student behaviors and navigating interpersonal conflicts within the school environment. These dynamic demands necessitate not only strong professional competencies but also the ability to remain flexible and resilient in the face of shifting responsibilities and expectations (Rajaram, 2023). Occupational flexibility, therefore, becomes a critical skill for educators striving to maintain effectiveness and well-being in the classroom (Duong et al., 2023).

Occupational flexibility refers to an individual’s ability to adapt to changes in the workplace, respond to unexpected challenges, and adjust plans to achieve professional goals despite obstacles. In various professions, including education, this flexibility enables individuals to stay composed, professional, and effective during periods of uncertainty (Karman, 2023). Maintaining a clear focus, emotional control, and a problem-solving mindset helps teachers thrive despite the pressures they face (Groskopf, 2021). Over time, occupational flexibility is cultivated through experiences, self-awareness, and continuous learning, allowing educators to respond to challenges with resilience and confidence (Fuchs et al., 2023).

Globally, research on occupational flexibility highlights its importance in sustaining professional performance during periods of uncertainty. In France, for instance, flexibility has been linked with improved morale, productivity, and workplace safety, particularly when communication and adaptability are emphasized (Paschina, 2023). Resilience, once primarily associated with personal trauma, is now understood to include the ability to navigate daily stressors in the workplace, such as workload pressures and organizational change. These findings reflect how adaptability and a calm, solution-oriented mindset contribute to professional success across sectors (Raetze et al., 2022).

In the Philippine context, occupational flexibility plays a similarly vital role in the teaching profession. Public elementary school teachers often face large class sizes, limited resources, evolving administrative policies, and community expectations. Despite these constraints, they are expected to maintain a consistent standard of teaching and student engagement. Career resilience in the Philippines has been defined as the ability to remain stable, proactive, and goal-focused in the face of discouraging or disruptive circumstances. This highlights the need for Filipino educators to be dynamic, resourceful, and emotionally grounded as they navigate daily challenges within the education system (Tarraya, 2023).

The relationship between workstation challenges and occupational flexibility is especially relevant for public elementary school teachers, who must manage both the instructional demands of the classroom and the social dynamics of a shared workplace. When teachers experience frequent disruptions or interpersonal conflict, those with higher occupational flexibility are more likely to respond constructively, adjust strategies, and maintain job satisfaction (Shoulders et al., 2021). Conversely, a lack of flexibility may hinder problem-solving, reduce morale, and contribute to burnout. Exploring this relationship can provide valuable insights into how adaptability supports sustained professional engagement in challenging environments (Austen, 2023).

Despite the growing attention given to the challenges encountered in the teaching profession, there remains limited research focusing specifically on the workstation challenges experienced by public elementary school teachers in the Philippine context. These include difficulties such as adapting to sudden policy changes, managing student behavior, handling workload pressures, and addressing conflicts with colleagues or administrators. While these issues significantly affect teacher performance and well-being, they are often discussed in general terms without exploring the coping mechanisms educators use to navigate them. On the other hand, occupational flexibility—though recognized as a vital trait—has not been sufficiently examined in relation to these specific challenges. Existing literature tends to isolate discussions on resilience or stress management without directly connecting them to how flexibility enables teachers to maintain effectiveness in high-pressure, low-resource environments. This gap highlights the need for deeper investigation into the role of occupational flexibility as a response to the daily, real-world challenges teachers face in their workstations.

This study aimed to investigate the significant relationship between workstation challenges and occupational flexibility among public elementary school teachers. By examining this relationship, the research seeks to contribute to the understanding of how teachers navigate complex professional environments and how institutions might better support the development of resilience and adaptability among educators.
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Figure 1:  Conceptual Framework of the Study


1.1 Hypotheses

The null hypotheses were tested in this study at 0.05 level of significance.
Ho1. There is no significant relationship on the level of workstation challenges and occupation flexibility of public elementary school teachers.
Ho2. None of the domains of workstation challenges significantly influence occupation flexibility of public elementary school teachers.

1.2 Objectives of the Study


This study was conducted to determine the workstation challenges and occupation flexibility of public elementary school teachers. Specifically, it sought answers to the following sub-problems:

1. What is the level of workstation challenges of teachers in public elementary school in terms of:
1.1 planning;
1.2 motivation;
1.3 communication; and
1.4 evaluation?

2. What is the level of occupation flexibility of teachers in public elementary school in terms of:
2.2 confidence;
2.2 outlook;
2.3 communication;
2.4 emotions; and 
2.5 intelligence?

3. Is there significant relationship on the level of workstation challenges and occupation flexibility in public elementary school teachers?

4. What domains of workstation challenges significantly with occupation flexibility of public elementary school teachers?

2. methodology

2.1 Research Design

This study utilized a descriptive correlational research design to investigate the relationship between two variables. This design is appropriate for examining the nature and strength of relationships between variables without manipulating any of the conditions under study. A quantitative research approach was employed, as it allows for objective measurement and statistical analysis of numerical data gathered through standardized instruments such as questionnaires (Ahmad et al., 2019). Quantitative methods are particularly effective in identifying patterns, relationships, and generalizations across a given population by analyzing measurable data (Pregoner, 2024).

Descriptive correlational research seeks to determine whether and to what degree a relationship exists between two or more quantifiable variables. It does not involve manipulating variables but rather observes existing conditions, aiming to describe the nature of the relationships that may be present. Importantly, this type of design does not establish causal connections but provides evidence of associations (Baguio & Baguio, 2025).

In the context of this study, the descriptive correlational method is fitting because it aims to determine the degree of relationship between workstation challenges and occupational flexibility among public elementary school teachers. The use of a structured questionnaire allowed for the systematic collection of numerical data on how teachers experience and manage challenges in the workplace, and how these experiences relate to their ability to adapt, respond, and maintain professional performance. By employing this method, the study seeks to generate empirical evidence that can help school administrators and policymakers better understand how these two variables interact in real-world educational settings.


2.2 Research Respondents

The respondents of this study were the 132 teachers of elementary public schools in Manay District, Division of Davao Oriental. They evaluated their colleagues through a questionnaire that was administered to them. The teachers involved had served at least three years or more in public schools. This study was conducted during the school year 2022-2023. The researcher used universal sampling in selecting the respondents.


2.3 Research Instrument

The research instruments used in gathering the data were adopted from various authors. The questionnaires were contextualized to the local setting. Refinement of the questionnaires was made possible through the assistance of the thesis adviser, and three other validators evaluated the content of the questionnaire. The consolidated results from the pilot testing, which were conducted with 30 teachers from a separate school, obtained a Cronbach’s alpha mean rating result of 0.931 for workstation challenges and 0.923 for occupational flexibility. The questionnaire was composed of 40 items. There were 8 indicators in this study, with each indicator made up of 5 item questions. Likert’s scale was adopted to determine the workstation challenges and occupational flexibility of public elementary school teachers.


2.4 Data Gathering Procedure
The data gathered through the following procedures: 
A letter of permission was secured to conduct the study for the dealing with workstation challenges and occupation flexibility of public elementary school teachers.  The letter of permission and appearance were signed and granted by Dean of Graduate Studies of the Rizal Memorial Colleges, Adviser and School Principal, Moderators or Teacher in Charge. Adequate and clear copies were printed to avoid problems with the administration. 
The researcher administered the questionnaire personally to the respondents of the study and they were requested to answer the questionnaire honestly so that valid and reliable data was elicited.  The result was collated and tabulated before subjecting it to statistical treatment, analyzed and interpreted based on the purpose of the study.
2.5 Data Analysis

The gathered data were classified, analyzed and interpreted by using the following statistical tools: 
Mean. This was used to determine the dealing with workstation challenges and occupation flexibility of public elementary school teachers. 
Pearson Product Moment Correlation or Pearson r. This was used to measure the significant relationship between dealing with workstation challenges and occupation flexibility of public elementary school teachers. 
Regression Analysis was to determine the significant influence between workstation challenges and occupation flexibility of public elementary school teachers.
Ethical Consideration: 
This quantitative study adhered to strict ethical guidelines to safeguard the privacy and confidentiality of all participants. Before data collection, informed consent was obtained from each participant, who was thoroughly briefed on the study's objectives and the measures in place to ensure confidentiality. To maintain anonymity, no personally identifiable information was gathered, and participants were assigned a unique code for data analysis. The collected data were securely stored on encrypted servers, with access limited to the research team. The findings were presented in an aggregated form, ensuring that individual responses could not be traced back to any specific participant. Furthermore, statistical analyses were carried out in a manner that preserved the anonymity and protected the privacy of the respondents throughout the entire study.

3. results and discussion

3.1 Level of Workstation Challenges among Public Elementary School Teachers

Table 1. Level of Workstation Challenges among Public Elementary School Teachers

	Domains
	SD
	Mean
	Descriptive Level

	Planning
	0.48
	4.12
	High

	Motivation
	0.45
	4.30
	Very High

	Communication
	0.56
	4.48
	Very High

	Evaluation
	0.31
	4.03
	High

	Overall
	0.38
	4.23
	Very High



Presented in Table 1 is the level of workstation challenges among public elementary school teachers. The table includes the domains of planning, motivation, communication, and evaluation, based on the computed mean scores and standard deviations. The domain communication recorded the highest mean of 4.48, categorized as very high. This was followed by motivation, with a mean of 4.30, also categorized as very high. The domain planning had a mean of 4.12, categorized as high. The domain evaluation recorded the lowest mean of 4.03, categorized as high. The overall mean score of 4.23, described as very high, reflects a generally strong level of workstation challenges across all domains. The overall standard deviation of 0.38 suggests that responses were highly consistent, with most ratings closely clustered around the mean.

This finding implies that public elementary school teachers generally face high workstation challenges, with a strong capacity to manage and address them effectively. The consistently high ratings across the domains indicate that teachers are well-equipped to handle the various challenges in their professional environment, demonstrating a high level of adaptability and commitment to their roles.

This finding is consistent with the research of Gundersen et al. (2019), who emphasized that strong workstation challenges among teachers often drive the need for greater adaptability and innovation in the classroom. Their study found that teachers facing significant challenges in managing their workstations tend to develop more creative problem-solving skills and improve their classroom management strategies. Similarly, Ihua-Jonathan (2023) argued that strong workstation challenges can encourage teachers to seek more effective organizational tools and techniques, leading to enhanced classroom efficiency and productivity. Additionally, Scherer et al. (2020), teachers who experience strong workstation challenges are more likely to improve their communication and decision-making skills, as they constantly assess and respond to evolving classroom dynamics.

3.2 Level of Occupational Flexibility among Public Elementary School Teachers

Table 2. Level of Occupational Flexibility among Public Elementary School Teachers

	Domains
	SD
	Mean
	Descriptive Level

	Confidence
	0.40
	4.12
	High

	Outlook
	0.28
	3.96
	High

	Emotions
	0.31
	4.03
	High

	Intelligence
	0.33
	4.00
	High

	Overall
	0.40
	3.92
	High



Presented in Table 2 is the domains in the level of occupational flexibility among public elementary school teachers. The table includes the domains of confidence, outlook, emotions, and intelligence, based on the computed mean scores and standard deviations. The domain confidence recorded the highest mean of 4.12, categorized as high. This was followed by emotions, with a mean of 4.03, categorized as high. The domain intelligence had a mean of 4.00, also categorized as high. The domain outlook recorded the lowest mean of 3.96, categorized as high. The overall mean score of 3.92, described as high, reflects a generally strong level of occupational flexibility across all domains. The overall standard deviation of 0.40 suggests that responses were moderately consistent, with most ratings closely clustered around the mean.

This finding implies that public elementary school teachers consistently demonstrate strong levels of occupational flexibility, particularly in the areas of confidence and emotions. The results highlight the importance of having a positive outlook and emotional intelligence, as well as the ability to confidently navigate the challenges within their professional roles. These perceptions underscore the teachers' commitment to personal and professional growth, helping them adapt to varying demands and maintain a positive and flexible approach to their teaching environments.

This finding is in line with the research of Niemi (2021), who highlighted that high occupational flexibility among teachers is crucial for adapting to changing classroom environments and addressing diverse student needs. Their study found that teachers with high occupational flexibility are more capable of adjusting their teaching strategies, managing diverse learning styles, and navigating unexpected challenges in the classroom. Similarly, Farmer et al. (2019) argued that teachers who possess high occupational flexibility can foster a more inclusive and dynamic classroom, where both students and teachers thrive in a constantly evolving environment. Additionally, Blömeke et al. (2021), teachers with high occupational flexibility are better equipped to work collaboratively with colleagues, integrate new technologies, and maintain a positive and productive classroom atmosphere.

3.3 Significant Relationship Between Workstation Challenges and Occupational Flexibility among Public Elementary School Teachers

Table 3.  Significant Relationship Between Workstation Challenges and Occupational Flexibility among Public Elementary School Teachers

	Variables

	Mean
	SD
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Workstation Challenges
	4.23
	0.37
	
	
	
	
	

	
	
	
	0.530
	0.280
	Moderate Correlation
	0.000
	Significant

	Occupational Flexibility
	4.02
	0.30
	
	
	
	
	



Presented in Table 3 is the correlation analysis between workstation challenges and occupational flexibility among public elementary school teachers. The relationship between these two variables has a correlation coefficient (R) of 0.530 with a p-value of 0.000, which is less than the 0.05 significance level. This indicates a moderate and statistically significant positive relationship between workstation challenges and occupational flexibility. The R² value of 0.280 suggests that approximately 28% of the variation in occupational flexibility can be explained by workstation challenges. Since the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that there is a significant relationship between workstation challenges and occupational flexibility.

This finding implies that the level of workstation challenges teachers face is positively related to their occupational flexibility. A moderate positive relationship suggests that as teachers experience more significant workstation challenges, their ability to adapt and demonstrate flexibility in their roles also increases. This highlights the importance of developing strategies to cope with challenges effectively, which, in turn, enhances teachers' capacity to remain flexible and responsive in their professional environments.

This finding aligns with the research of Scherer et al. (2020), who emphasized that a significant relationship between workstation challenges and occupational flexibility is essential for teachers to effectively navigate and adapt to diverse classroom environments. Their study found that teachers who face significant workstation challenges are more likely to develop high levels of occupational flexibility, allowing them to adjust their teaching strategies and manage classroom dynamics more efficiently. Similarly, Paul et al. (2020) highlighted that when teachers encounter substantial challenges in their workstations, it drives them to cultivate adaptability and creative problem-solving skills, which enhances their overall teaching performance. Additionally, Niemi (2021) argued that the ability to handle workstation challenges with high occupational flexibility is crucial for maintaining an effective and dynamic learning environment, where both teachers and students thrive.


3.4. Domains of the Workstation Challenges that Significantly Influence Occupational Flexibility among Public Elementary School Teachers

Table 4. Domains of the Workstation Challenges that Significantly Influence Occupational Flexibility among Public Elementary School Teachers

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	0.29
	0.12
	
	2.48
	0.015
	Significant

	Planning
	0.07
	0.03
	0.11
	2.40
	0.018
	Significant

	Motivation
	0.43
	0.04
	0.65
	11.80
	0.000
	Significant

	Communication
	-0.33
	0.03
	-0.62
	-10.33
	0.000
	Significant

	Evaluation
	0.76
	0.03
	0.80
	25.68
	0.000
	Significant

	
	
	
	
	
	
	

	Regression Model

	Occupational Flexibility =0.29 + 0.07 (Planning) + 0.43 (Motivation) + -0.33 (Communication + 0.76 (Evaluation)

	R=0.949; R²=0.900; F=287.03; p-value=0.000




Presented in Table 4 is the regression analysis examining how different domains of workstation challenges significantly influence occupational flexibility among public elementary school teachers. The regression model reveals that the domains of planning, motivation, communication, and evaluation significantly influence occupational flexibility. Specifically, evaluation (B = 0.76) has the strongest positive influence, followed by motivation (B = 0.43). Planning (B = 0.07) also has a positive but relatively smaller influence, while communication (B = -0.33) has a negative influence. The t-statistics for each significant factor (ranging from 2.40 to 25.68) and their corresponding p-values (all below 0.05) confirm the statistical significance of planning, motivation, communication, and evaluation in influencing occupational flexibility. The regression equation is as follows: occupational flexibility = 0.29 + 0.07 (planning) + 0.43 (motivation) + -0.33 (communication) + 0.76 (evaluation). The model explains 90% of the variance in occupational flexibility (R² = 0.900). Furthermore, the model’s F-value of 287.03 and its p-value of 0.000 indicate that the model is statistically significant.
This finding implies that the domains of motivation, planning, and evaluation positively influence occupational flexibility, while communication negatively impacts it. The strong positive influence of motivation and evaluation suggests that focusing on these areas can significantly improve teachers' ability to adapt to different challenges. The negative influence of communication indicates that challenges related to communication may hinder teachers’ occupational flexibility, and thus, addressing communication issues may be crucial for enhancing flexibility. These results highlight the importance of optimizing planning, motivation, and evaluation strategies to foster greater occupational flexibility among teachers, while addressing the communication barriers that may impede their adaptability.

This finding aligns with the research of Petrychenko et al. (2023), who highlighted the significant influence of various domains of workstation challenges, such as planning, motivation, and evaluation, on occupational flexibility. Their study found that when teachers face considerable challenges in managing their workstations, it drives them to develop greater flexibility in adapting to changing classroom dynamics and student needs. Similarly, Mallillin (2021) emphasized that the domains of motivation and evaluation are particularly crucial in fostering occupational flexibility, as they encourage teachers to innovate and refine their teaching methods in response to ongoing challenges. Additionally, Hamilton (2022) argued that addressing workstation challenges, especially in terms of planning and evaluation, enables teachers to cultivate more adaptive and effective strategies, leading to improved classroom performance and student engagement.


4. FINDINGS

This study aimed to examine the significant relationship between the level of workstation challenges and occupational flexibility among public elementary school teachers in Manay District, Division of Davao Oriental. Specifically, it sought to assess the level of workstation challenges in terms of planning, motivation, communication, and evaluation. Additionally, the study aimed to evaluate the level of occupational flexibility in terms of confidence, outlook, communication, emotions, and intelligence. Furthermore, the study investigated whether a significant relationship exists between workstation challenges and occupational flexibility, and identified which domains of workstation challenges most significantly influence occupational flexibility. Using a descriptive-correlational research design, a total of 132 public elementary school teachers were surveyed using standardized questionnaires. The data were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression analyses.
From the data gathered in this study, the following findings were drawn:
Firstly, the level of workstation challenges among public elementary school teachers is high, particularly in terms of planning and evaluation, while motivation and communication were rated very high.
Secondly, the level of occupational flexibility among public elementary school teachers is high, especially in terms of confidence, outlook, communication, emotions, and intelligence.
Thirdly, a significant relationship exists between workstation challenges and occupational flexibility, indicating a moderate positive correlation between the two variables.
Finally, when examining the influence of different domains of workstation challenges on occupational flexibility, all domains—planning, motivation, communication, and evaluation were found to be significant predictors of occupational flexibility, with evaluation having the strongest influence.
5. CONCLUSIONS
Based on the findings of the study, the following conclusions were formulated:
Firstly, the level of workstation challenges among public elementary school teachers is frequently observed, particularly in terms of planning, motivation, communication, and evaluation. This suggests that teachers often face challenges in these areas, which may require them to develop adaptive strategies and problem-solving skills to maintain effectiveness in the classroom.
Secondly, the level of occupational flexibility among public elementary school teachers is frequently observed, especially in terms of confidence, outlook, communication, emotions, and intelligence. This indicates that teachers actively display the ability to adapt to varying circumstances and manage their emotional responses, ensuring a positive and responsive teaching environment.
Thirdly, a significant relationship exists between workstation challenges and occupational flexibility, with a moderate positive correlation between the two variables. This suggests that as teachers encounter and address challenges in their workstations, their occupational flexibility is enhanced, enabling them to be more versatile and effective in their teaching practices.
Finally, when examining the influence of different domains of workstation challenges on occupational flexibility, all domains—planning, motivation, communication, and evaluation, were found to significantly influence occupational flexibility. Among these, evaluation had the strongest influence, underscoring the importance of effective assessment and feedback practices in fostering adaptive and flexible teaching methods.
The findings of this study align with the theory of Brown (1996), which emphasizes that occupational flexibility is the ability to adapt to changing work environments. Brown highlighted that, in education, teachers must be flexible to remain effective and employable. This study shows that public elementary school teachers facing workstation challenges, like communication and motivation, need high occupational flexibility to overcome these difficulties and continue performing well in their roles.
The study also supports Mohanty’s (2009) idea that occupational flexibility includes coping with stress and adjusting to changes in the work environment. The teachers in this study demonstrated the ability to manage stress and adjust to different challenges, reflecting their high level of occupational flexibility.
Finally, the findings reflect a broader trend in the modern economy, where individuals must continuously develop new skills to remain employable. Public elementary school teachers, who often need to adapt to new teaching methods or technologies, show the importance of occupational flexibility for maintaining long-term success in their careers.


6. RECOMMENDATIONS
Based on the findings and conclusions of this study, the following recommendations were formulated:
Firstly, considering that public elementary school teachers face very high workstation challenges, particularly in the areas of motivation and communication, school administrators may prioritize offering professional development programs aimed at enhancing teachers’ ability to handle these challenges. These programs can focus on developing strategies for maintaining high motivation levels, building stronger communication skills, and fostering positive classroom dynamics. Teachers may participate in workshops that focus on stress management, self-motivation techniques, and effective communication strategies, which would better equip them to handle the pressures and challenges they face in the classroom. Additionally, teachers may actively seek out resources or collaborate with peers to develop personalized approaches for overcoming motivational and communication obstacles.
Secondly, given that the level of occupational flexibility among public elementary school teachers is high, school leaders may continue to promote professional growth opportunities that further enhance confidence, emotional intelligence, and adaptability in teachers. This can be achieved through workshops or mentorship programs that focus on self-confidence building, emotional resilience, and the ability to adapt to changing classroom dynamics. Teachers may take advantage of these opportunities to enhance their personal and professional development, participating in activities that promote emotional intelligence and adaptive teaching methods. Moreover, teachers may actively reflect on their own teaching practices to identify areas where they can adapt and grow, fostering an environment of continuous improvement in their classrooms.
Thirdly, since a significant relationship was identified between workstation challenges and occupational flexibility, it is recommended that schools create a collaborative environment where teachers can share strategies and best practices for overcoming challenges in both domains. Administrators may establish support groups or peer coaching systems where teachers can collaborate on effective solutions for managing the diverse challenges they face while also improving their flexibility. Teachers may engage in these collaborative sessions, where they can discuss common challenges, exchange tips, and offer support to one another. By actively participating in these groups, teachers may not only enhance their own professional skills but also contribute to the growth and success of their peers.
Finally, as the domains of planning, motivation, communication, and evaluation were found to significantly impact occupational flexibility, schools may focus their professional development efforts on enhancing teachers' skills in these areas. Offering training on effective planning strategies, maintaining motivation in challenging situations, enhancing communication with students and colleagues, and implementing impactful evaluation methods can significantly improve teachers’ ability to navigate classroom challenges and maintain a flexible, responsive teaching approach. Teachers may incorporate the strategies learned from these professional development programs into their daily routines, experimenting with different techniques to improve planning, motivation, communication, and evaluation. Furthermore, teachers may take the initiative to create more open lines of communication with students, parents, and colleagues to foster a more collaborative and supportive teaching environment.
Future research could explore how targeted interventions in the areas of motivation, communication, planning, and evaluation can lead to sustained improvements in occupational flexibility. Additionally, further studies could examine how the relationship between these domains varies across different educational contexts and grade levels, offering more insights into effective strategies for supporting teachers in their professional growth and classroom adaptability.
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