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ABSTRACT 
	
	The study sought to explore the relationship of emotional intelligence and academic self-efficacy towards BSED science students’ academic achievement. This study utilized a quantitative research approach, particularly employed a descriptive-correlational research design. The results were gathered from 151 students across all year levels who are taking BSED science program in Davao del Sur State College using adapted-modified printed questionnaires. The collected data were analyzed using mean and Pearson r correlation statistical tools. Findings revealed that there was a high level of emotional intelligence and academic self-efficacy among BSED science students. It was also revealed that students were performing very satisfactorily on the academic setting based on students’ grade point average (GPA). The analysis revealed that there was a strong positive relationship and correlation between the level of emotional intelligence and academic self-efficacy among BSED science students. On the other hand, the findings also found that there was a weak negative relationship between the level of emotional intelligence and academic achievement. However, there was a correlation between the two variables. While there was a very weak negative relationship when it comes to the level of emotional intelligence and academic self-efficacy. Thus, the two variables have found to have a correlation in this study. Overall, this study suggests that effective interventions and programs that emphasizes the enhancement of these variables should be implemented in the institution to help students to become well-rounded and create positive learning environment to improve students’ academic achievement.
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1. INTRODUCTION 
	
In recent years, academic achievement has been a topic of interest for various researchers, educators, and policymakers. Academic achievement refers to the level of proficiency that every students demonstrate in various subjects or if they achieve various educational goals. Academic achievement is influenced by various factors including students’ characteristics, self-efficacy, and their level of emotional intelligence. Both self-efficacy and emotional intelligence can help students to cope with stress, overcome adversities, and motivate themselves to learn and improve. 
As defined by Steinmayr et al. (2014), academic achievement is a performance outcome that shows how well a person has performed in relation to particular objectives that were the focus of activities in instructional environments, specifically in school, college, and university. On the other hand, emotional intelligence is referred to as the ability to identify one’s own emotions, control them, understand others’ emotions, and manage social interactions (Zhang & Adegbola, 2022). While self-efficacy as defined by Waddington (2023), as a concept that focuses on a person’s assessment of their ability to carry out a task successfully in a specific circumstance.
Internationally, a study conducted by Chang and Tsai (2022) shows that students who have higher emotional intelligence tend to acquire higher learning motivation and can feel others’ emotions, which relatively affects their self-efficacy and has an indirect influence to their academic achievement. It also shows that students’ emotional intelligence do not have a direct influence to academic achievement, as it positively and directly impacts learners’ motivation and self-efficacy. Relatively, Gharetepeh et al. (2015) stated that emotional intelligence and self-efficacy played an important role in improving academic achievement, while emotional intelligence can further explain self-efficacy.
In the Philippines, students with the capabilities necessary to accurately perceived, understand, and express their feelings in order to guide their behavior, build and maintain positive relationships with others, effectively control and constructively manage their emotions, employ practical and adaptable coping mechanism, and develop positive outlook on life in general and tend to perform better academically (Bance & Acopio, 2016). 
In Davao City, the lack of emotional intelligence is a significant issue. As students are bombarded with school works, the lack self-efficacy and their emotional stability is at stake and the emotional intelligence is undervalued. Students with low emotional intelligence lack the skill to process emotional information, and lead to academic failure (Canono, 2018). In the records of the Police Regional Office 11, shows an increasing rate of suicide (Alivio, 2018). These cases reflects the lack of self-efficacy and emotional intelligence among individuals most especially, the students.
Even though there are existing study focusing on the emotional intelligence and self-efficacy, there are still lack of investigation and exploration on how these factors works as predictors of academic achievement among college students specifically, students who are taking science education courses. Furthermore, there are lack of empirical studies about these topics in the local context. As a result, the researcher aims to explore and analyze how emotional intelligence and self-efficacy function as a predictor of science education students’ academic achievement and provide information that will help future researchers.

2. methodology 

2.1 Research Design
This study utilized a descriptive-correlational research design to investigate the relationship between emotional intelligence, academic self-efficacy beliefs, and academic achievement of the Bachelor of Secondary Education Major in Science at the Davao del Sur State College. A descriptive-correlational design is a quantitative research design that aims to describe the characteristics of a population and to explore the possible relationships between two or more variables. This type of research design does not manipulate or control any variables, but rather observes them as they occur naturally. The descriptive-correlational research design was appropriate to this study because the data that was collected determine the relationship between emotional intelligence, academic self-efficacy, and academic achievement.
2.2 Research Respondents	
The respondents of this study was the students from the Bachelor of Secondary Education major in Science of Davao del Sur State College as the respondents with a total population of 246 enrolled for the first semester of the academic year 2023-2024. Using Slovin’s formula, a total of 151 students was required to participate in this study out of 246 total population. Specifically, 19 out of 30 from the first year, 26 out of 42 from the second year, for the third year a total of 44 out of 73 respondents was needed, categorically, 27 out of 45 respondents from the section A and 16 out of 28 from the section B. Lastly, a total of 63 out of 101 respondents was from the fourth year, particularly 22 out of 35 respondents from section A and B, while 19 out of 31 respondents from the section C.

Independent Variable			                      Dependent Variable
	Emotional Intelligence
· Well-Being
· Self-Control
· Emotionality
· Sociability


 (
Academic Achievement
Students’ GPA
)


	Academic Self-Efficacy
· Self-engagement
· Self-oriented decision making
· Others-oriented problem solving
· Interpersonal climate


Fig 1. The Conceptual Framework of the Study
2.3 Research Instrument
This study utilized a modified research questionnaires from Naseer et al. (2022) and Sagone and De Caroli (2014) in collecting the quantitative data from the respondents of the study. This study have a three sectioned questionnaire, the initial section of the questionnaire was the collection of the personal information and academic data such as their grade point average (GPA) for the first semester of the academic year 2023-2024. The second part was the collection of the data for emotional intelligence using the Trait Emotional Intelligence Scale-Short Form. Trait Emotional Intelligence Scale – Short form was originally developed by Petrides and Furnham in 2006. This questionnaire was developed as an operation vehicle for trait emotional intelligence theory, and comprehensively covers all the facets of the constructs. Trait Emotional Intelligence Questionnaire – Short Form (TEIQue-SF) was originally composed of a total of 30 and designed to yield a global trait emotional intelligence score (Perazzo et al., 2020). The third part of the questionnaire was the collection of respondents’ academic self-efficacy. The Academic Self-Efficacy Scale is a 30 items questionnaire which is divided into four factors namely; self-engagement, self-oriented decision making, others-oriented problem solving, and interpersonal climate (Sagone & De Caroli, 2014). The questionnaires undergo validation from at least three experts in the quantitative field. After the validation process, recommendations and suggestions was applied upon finalizing the research instruments of this study.
2.4 Data Gathering Procedure
The researcher submitted a letter of permission to conduct a study to the office of the college President. Upon the approval, another letter of permission to conduct study was submitted to the office of the Institute of Teacher Education Dean. After the approval, a modified survey questionnaire were prepared for the adviser and statistician to review and approved. The approved questionnaire undergo a validation process from three experts in the field of quantitative study. Revision was applied to the questionnaire based on the suggestions given during the validation process. A complete list of Bachelor of Secondary Education major in Science students was requested by the researcher from the Institute of Teacher Education, this list was used to determine the final list of respondents of this study. Before gathering the data, a letter of consent was administered to the respondents informing the objectives of the study and how to protect the confidentiality of the data that was gathered from the survey questionnaire that was sent to them. Additionally, the researcher explained how their grades was collected for documentation purposes. Finally, the collected data were tallied and analyzed by the statistician, the information gathered in this study was kept by the researcher with outmost confidentiality.
2.5 Data Analysis
The statistical tools used in analyzing the data collected in this study were the following:
Mean: This statistical tool was being utilized to evaluate the relationship of emotional intelligence and academic self-efficacy beliefs towards academic achievement of science education students, providing an average level of measurement.
Product Moment Correlation Coefficient (Pearson r): This statistical tool was being utilized to examine if there is a correlation between the variables of the study. In this case, this statistical tool identify of there is a correlation between emotional intelligence and academic self-efficacy towards academic achievement among science education students in Davao del Sur State College.
2.6 Ethical Consideration
There are several ethical considerations that need to be taken into account before conducting this study. Before data collection, informed consent was obtained from the respondents who was thoroughly informed about the purpose of the study, the steps involved, any possible risks or advantages, and their ability to discontinue the study at any time. To maintain confidentiality, respondents' personal information were kept private and secret. Respondents must be given the assurance that their private information won't be shared with anybody else without their permission. In addition, the researcher was responsible for ensuring that all respondent data is handled properly and ethically. This entails making sure the data was securely maintained, that any personally identifying information is eliminated, and that the data is used solely for the goals of the study. There were be no deception used in the study that hurt respondents or erode their faith in the scientific method. Any trickery or deception employed in the study were disclosed to the respondents during the debriefing procedure. The conduct of the study was done with honesty and integrity, according to the researcher. It is necessary to acknowledge and deal with any conflicts of interest or biases. To promote right authorship, all authors used in the study were properly cited and listed in the reference section and properly acknowledged.

3. results and discussion

3.1 The Level of Emotional Intelligence among BSED Science Students
As shown in the results, among the dimensions of emotional intelligence, Well-Being recorded the highest mean score of 3.81. This suggests that BSED Science students possess a high level of emotional intelligence in terms of self-perception, self-regard, and optimism—key components that contribute to an individual’s overall sense of well-being. Such results indicate that these students are not only aware of their emotional states but are also capable of maintaining a positive outlook, which contributes to their understanding of themselves and how they interpret life experiences. This awareness fosters internal motivation and emotional clarity, allowing students to manage emotional challenges more effectively and maintain a balanced mental state.
In contrast, the domain of Sociability registered the lowest mean score among the components, with a value of 3.49. Although this still falls within the range indicating a high level of emotional intelligence, it reflects a comparatively weaker area for BSED Science students. This finding suggests that while students are capable of understanding emotions, they may struggle at times to translate this understanding into meaningful social interactions. Such limitations in emotional expression and interpersonal communication could affect their ability to establish and maintain supportive peer relationships, potentially hindering the development of a positive and collaborative learning environment. As emotional intelligence plays a role in shaping social dynamics, reduced sociability may limit their capacity to foster healthy peer connections and collaborative academic experiences.
Overall, emotional intelligence among the respondents yielded a grand mean of 3.67, indicating that, in general, BSED Science students exhibit a high level of emotional intelligence. This level of competency enables them to recognize and manage their emotions, which in turn enhances their interpersonal effectiveness, emotional resilience, and academic engagement. These findings align with Maguire et al. (2016), who observed that emotional intelligence significantly contributes to students’ cognitive and affective engagement in academic settings. A strong emotional foundation allows students to better process feedback, adapt to challenges, and participate meaningfully in their academic communities.
Moreover, the current findings reflect prior evidence that emotional intelligence is positively linked to social functioning and inversely related to conflict within interpersonal relationships (Garcia-Sancho et al., 2014). Students with elevated emotional intelligence are more likely to resolve conflicts constructively, display empathy, and create environments conducive to cooperation and mutual respect. This implies that emotional intelligence not only benefits individual learners but also contributes to the cultivation of harmonious group dynamics.
In addition, emotional intelligence has been shown to play a protective role in managing stress and maintaining academic motivation. Alam et al. (2021) emphasized that students with higher emotional intelligence are better equipped to handle academic pressures, remain goal-oriented, and navigate the complexities of student life effectively. These competencies are particularly relevant in science education, where students often face demanding workloads and problem-solving tasks that require both cognitive and emotional resilience.
Finally, the positive association between emotional intelligence and academic efficacy is further supported by Chang and Tsai (2022), who reported that emotional intelligence positively influences students’ motivation and perceived academic competence. In the context of this study, the BSED Science students' high emotional intelligence likely serves as a foundation for their continued academic persistence and performance. This highlights the crucial role of emotional development in educational success, suggesting that enhancing emotional intelligence should be an integral part of teacher education programs.

	Table 1.
	The Level of Emotional Intelligence among BSED Science Students 

	  Indicators
	Mean	
	Description

	  Well-Being
	3.81
	High

	  Self-Control
	3.61
	High

	  Emotionality
	3.76
	High

	  Sociability
	3.49
	High

	  Total
	3.67
	High



3.2 The Level of Academic Self-Efficacy among BSED Science students
Based on the results, the indicator Interpersonal Climate obtained the highest overall mean score of 4.00, which signifies that BSED Science students exhibit an exceptionally high level of interpersonal climate within their academic environments. This result suggests that students frequently engage in positive, respectful, and supportive interactions with their peers and instructors. Such a dynamic contributes significantly to the creation of a collaborative and psychologically safe learning environment, which is essential for effective academic engagement. A strong interpersonal climate fosters mutual respect, promotes open communication, and enhances group cohesion, thereby improving overall academic functioning and student satisfaction. It can be inferred that the supportive relationships cultivated in these environments not only help students manage academic demands but also reinforce their sense of belonging and efficacy.
On the other hand, Others-Oriented Problem Solving recorded the lowest mean score of 3.44 among the components assessed. Although this score still reflects a high level of self-efficacy in the domain, it indicates a relative challenge in incorporating others’ perspectives in collaborative problem-solving scenarios. The result implies that while students possess the ability to solve academic problems, their capacity to engage others in these processes may not be as strong as their ability to navigate other aspects of academic tasks. Nonetheless, the score suggests that students still demonstrate a degree of openness to peer collaboration and value collective efforts in addressing academic challenges. Strengthening this aspect may further enhance team-based learning and shared responsibility in the classroom.
The overall grand mean of 3.68 suggests that, in general, BSED Science students demonstrate a high level of academic self-efficacy across different dimensions. This finding reflects a confident academic mindset among the students, highlighting their belief in their capacity to accomplish academic tasks, make sound decisions, and persevere in the face of challenges. A high level of self-efficacy often translates into greater engagement, persistence, and willingness to adopt effective strategies to achieve academic success.
This interpretation aligns with the findings of Hayat et al. (2020), who noted that learners with high self-efficacy are more likely to attribute academic failures to insufficient effort rather than lack of ability. Such learners tend to take responsibility for their learning outcomes, adopt problem-solving strategies independently, and show patience and persistence when navigating academic difficulties. These attributes are clearly reflected in the BSED Science students' approach, as evidenced by their high overall mean scores.
Furthermore, Honicke and Broadbent (2016) emphasized that self-efficacious students typically set ambitious academic goals and demonstrate sustained effort and resilience in pursuit of those goals, even in the face of adversity. The present findings support this assertion, as BSED Science students appear to approach academic challenges with confidence and optimism, suggesting a growth-oriented mindset and a strong belief in their ability to succeed.
Additionally, Villafañe et al. (2016) found that students with higher levels of self-efficacy are more likely to engage in metacognitive strategies, such as evaluating course content and providing constructive feedback. This indicates that enhancing self-efficacy may not only improve academic performance but also foster a proactive academic culture where students take ownership of their learning environment and contribute meaningfully to its development.
Ultimately, a high level of academic self-efficacy among students is linked to increased motivation, emotional resilience, and the ability to navigate complex tasks with a solution-oriented mindset. Students with this trait are more likely to perceive obstacles as manageable, approach tasks with determination, and persist until they achieve their academic goals. Such qualities are critical in fostering long-term academic success, well-being, and professional preparedness among future educators.	

	Table 2.
	The Level of Academic Self-Efficacy among BSED Science Students 

	   Indicators
	Mean
	Description

	   Self-Engagement
	3.73
	High

	   Self-Oriented  Decision Making
	3.56
	High

	   Other’s Oriented Problem Solving
	3.44
	High

	   Interpersonal Climate
	4.00
	High

	   Total	
	3.68
	High



3.3 The Level of Academic Achievement among BSED Science Students
As shown in the results, the highest General Point Average (GPA) obtained by BSED Science students during the first semester is 1.25, indicating excellent academic performance. This suggests that a subset of students not only met but significantly exceeded the academic standards of the program. Such performance reflects strong study habits, academic motivation, and perhaps a well-developed capacity for self-regulated learning. These students demonstrate academic excellence, positioning themselves for greater opportunities in both academic and professional contexts.
Conversely, the lowest GPA recorded is 2.05, which, while categorized as average, still denotes a satisfactory level of performance. This implies that even the students at the lower end of the GPA distribution are performing within acceptable academic standards, though there remains potential for growth and improvement. The presence of this range—from 1.25 to 2.05—indicates variability in academic achievement among BSED Science students. This spread reflects a diverse set of academic abilities, learning strategies, and possibly varying levels of engagement or external support systems.
The overall mean GPA of 1.61 points to a generally very satisfactory level of academic performance across the cohort. On average, students are performing well, with the majority achieving grades that reflect consistent understanding and mastery of course content. This suggests that the academic environment within the BSED Science program is supportive of student learning and promotes a positive trajectory of academic success.
These findings are consistent with Steinmayr et al. (2018), who emphasized that academic achievement is influenced by multiple factors, including cognitive ability, motivation, and personality traits. The relatively strong academic performance observed among the students may be attributed, in part, to these underlying influences. Furthermore, as GPA continues to be one of the most commonly used and studied indicators of student achievement in educational research (Kriegbaum et al., 2015), it remains a reliable metric for assessing academic outcomes and trends within this population.
Additionally, engagement has been identified as a significant predictor of academic achievement. Liang et al. (2018) noted that behavioral, emotional, and cognitive engagement all exhibit positive correlations with student performance. In the context of this study, the high mean GPA may reflect high levels of student engagement with academic tasks and the learning environment as a whole. The results suggest that students who are actively involved in their learning process—through consistent attendance, emotional investment in learning, and strategic cognitive efforts—tend to perform better academically.
Moreover, Mega et al. (2014) found that students’ emotions, when mediated by self-regulated learning and motivation, significantly influence academic outcomes. It is plausible that students within the BSED Science program who display positive emotional attitudes toward learning also demonstrate higher academic performance due to stronger intrinsic motivation and more effective learning strategies. Similarly, Bazelais et al. (2016) highlighted the predictive value of prior academic performance, further suggesting that students who have built strong academic foundations tend to sustain or improve their performance in higher education.
Overall, the findings suggest a positive academic climate within the BSED Science program. While a majority of students are achieving at satisfactory to excellent levels, attention should be given to those at the lower end of the GPA range to ensure they receive appropriate academic support and intervention. Enhancing self-regulated learning strategies, promoting emotional well-being, and sustaining high levels of engagement may further improve academic outcomes and help bridge performance gaps across the cohort.
	Table 3.
	The Level of Academic Achievement of BSED Science Students in terms of Grade Point Average.

	
	Statistics
	Description

	Lowest
	2.05
	Average

	Highest
	1.25
	Excellent

	Mean
	1.61
	Very Satisfactory



3.4 The Significant Influence of Emotional Intelligence and Academic Self-Efficacy on the Academic Achievement of BSED Science Students 
The results of the regression analysis revealed that the overall model examining the influence of Emotional Intelligence and Academic Self-Efficacy on Academic Achievement was statistically significant, with an F-value of 3.815 and a corresponding p-value of 0.024. This indicates that the model significantly predicts academic achievement at the 0.05 level. However, the R-value of 0.221 and R² value of 0.049 suggest that only 4.9% of the variance in academic achievement is explained by the independent variables, indicating a weak explanatory power.
The relationship between emotional intelligence and self-efficacy has been extensively explored in various studies, highlighting their significant influence on academic achievement. For instance, Gharetepeh et al. (2015) found that students' overall emotional intelligence scores serve as a predictor for their self-efficacy. Specifically, the study concluded that students with higher emotional intelligence tend to exhibit higher levels of self-efficacy, suggesting that emotional intelligence, which encompasses the ability to understand and manage emotions, plays a vital role in how individuals approach and overcome challenges in academic settings.
Further investigations into the link between emotional intelligence and academic self-efficacy support these findings. Wen et al. (2020) revealed a significant positive correlation between emotional intelligence and self-efficacy, indicating that improvements in emotional intelligence are likely to enhance students' academic self-efficacy. This, in turn, suggests that emotional intelligence not only supports emotional regulation but also facilitates better academic outcomes by boosting students' confidence in their capabilities to succeed.
In line with these studies, Wang et al. (2020) identified a strong correlation between emotional intelligence and self-efficacy, concluding that students with higher self-efficacy tend to demonstrate greater emotional management skills. This finding emphasizes that strong self-efficacy is associated with more effective emotional regulation, which can lead to improved academic performance. Similarly, Wu et al. (2019) reported that increased emotional intelligence contributes to a heightened sense of self-efficacy, further reinforcing the idea that these two factors are intertwined and crucial for academic success.
Individually, Emotional Intelligence had a negative but not statistically significant influence on academic achievement (B = -0.066, Beta = -0.210, t = -1.798, p = 0.074). The decision was to fail to reject the null hypothesis, meaning Emotional Intelligence does not significantly affect academic achievement in this model. Similarly, Academic Self-Efficacy showed a negligible and non-significant relationship with academic achievement (B = -0.005, Beta = -0.016, t = -0.136, p = 0.892). The decision was also to fail to reject the null hypothesis, indicating that Academic Self-Efficacy does not have a significant effect on academic performance. Therefore, although the model as a whole is significant, neither of the two predictors individually exerts a statistically meaningful influence on academic achievement.
The findings of this study are both supported and challenged by existing literature, reflecting the complex and sometimes contradictory nature of the relationship between emotional intelligence, self-efficacy, and academic achievement.
On one hand, some studies have found no significant relationship between emotional intelligence and academic performance. For example, Dacilio (2018) reported that emotional intelligence was not significantly related to students' academic achievement. This result aligns with other research that similarly found no statistically significant correlation between emotional intelligence and academic success, suggesting that emotional intelligence alone may not directly predict academic outcomes in all contexts.
However, these findings contradict a substantial body of research that demonstrates a positive relationship between emotional intelligence and academic achievement. Meher et al. (2021) found a significant correlation between emotional intelligence and students' academic performance, concluding that students with higher emotional intelligence tend to achieve higher academic scores compared to their peers with lower emotional intelligence. This is supported by Dash and Bairiganjan (2021), who argued that students with greater emotional intelligence are better at regulating negative emotions related to academic tasks and are more academically competent as a result.
Further evidence comes from Tyagi and Gautam (2017), whose case study showed an increase in academic performance as emotional intelligence improved. Similarly, Britz and Swanepoel (2017) reported a meaningful relationship between emotional intelligence and academic success. Amalu (2018) also concluded that emotional intelligence is positively associated with academic achievement. Reinforcing these individual findings, a meta-analysis by MacDann et al. (2020) indicated that individuals with higher emotional intelligence generally perform better academically, including in cumulative GPA measures.
In addition to emotional intelligence, academic self-efficacy has also been widely studied as a predictor of academic achievement. Honicke and Broadbent (2016) found that academic self-efficacy is significantly correlated with academic performance, although they noted that various factors mediate this relationship. Fakhrou and Habib (2021) also confirmed the positive association between self-efficacy and academic achievement, emphasizing its critical role in students’ learning outcomes.
Moreover, Hwang et al. (2015) discovered a reciprocal relationship between academic achievement and self-efficacy, wherein past academic success boosts students' self-efficacy, which in turn fosters further academic achievement. Supporting this, Köseoğlu (2015) found that students' academic self-efficacy significantly predicted their academic performance. Chanana (2018) also highlighted a strong relationship between self-efficacy and academic performance, noting that students with high self-efficacy generally exhibit better academic status. This is echoed by Arbabisarjou et al. (2016), whose descriptive analysis showed that individuals with higher self-efficacy tend to perform better academically.
Additionally, Farid and Ashrafzade (2020) emphasized the crucial role of self-efficacy in students' academic success, considering it one of the most influential factors affecting achievement. Doménech-Betoret et al. (2017) further argued that motivational factors may mediate this relationship, adding another layer of complexity. Finally, Cassidy (2015) found that self-efficacy was a strong and consistent predictor of academic performance, often outperforming other psychological variables.
Overall, while some studies report no significant connection between emotional intelligence and academic achievement, a majority of research supports the view that both emotional intelligence and self-efficacy are positively related to academic success. These contrasting findings highlight the need for further research, particularly in specific educational contexts, to better understand the mechanisms and conditions under which these psychological factors influence academic outcomes.
	Table 4.
	The Significant Influence of Emotional Intelligence and Academic Self-Efficacy on the Academic Achievement of BSED Science Students


	
	Academic Achievement

	
	Unstandardized
Coefficients
	Standardized Coefficients
	
	

	Independent Variables
	B
	Std. Error
	Beta
	t
	Sig.
	
Decision on H0
	
Interpretation

	(Constant)
	1.868
	.101
	
	18.534
	.000
	
	

	Emotional Intelligence 
	-.066
	.037
	-.210
	-1.798
	.074
	Failed to Reject
	Not Significant

	Academic Self-Efficacy
	-.005
	.037
	-.016
	-.136
	.892
	Failed to Reject
	Not Significant




4. Conclusion

BSED science students showed high level of emotional intelligence, indicating strong skills in managing emotions and fostering well-being. Furthermore, students also exhibit a higher degree on academic self-efficacy, indicating active engagement in learning, effective decision-making, problem-solving, and fostering a positive academic environment. While statistics show positive academic performance among BSED science students, with most achieving satisfactory to excellent GPAs. Even the lowest GPA remains acceptable, highlighting their overall strong academic success. This study investigated the influence of Emotional Intelligence and Academic Self-Efficacy on students' Academic Achievement. The regression analysis showed that while the overall model was statistically significant (F = 3.815, p = 0.024), it had low explanatory power (R² = 0.049), explaining only 4.9% of the variance in academic achievement. Individually, neither Emotional Intelligence (p = 0.074) nor Academic Self-Efficacy (p = 0.892) significantly predicted academic performance. Thus, the null hypotheses for both variables were retained. These results suggest that, within this context, Emotional Intelligence and Academic Self-Efficacy do not independently impact academic achievement, highlighting the importance of exploring other contributing factors in future research.
RECOMMENDATIONS

After analyzing the comprehensive findings of the research, the researcher offered the following suggestions. Firstly, students should work on improving their understanding of emotions, particularly in areas like perspective, emotion regulation, expression, and positively influencing others. Enhancing these skills will help create a supportive emotional environment. 
Secondly, students are encouraged to improve their diligence in preparing for and understanding science education. By dedicating time to explore subjects, they can gain more knowledge and enhance class participation. Building a communicative environment to share challenges with peers and teachers will strengthen student-teacher relationships and reduce the risk of failure. 
Thirdly, Encouraging help-seeking among BSED science students can improve academic achievement. While most students have acceptable GPAs, seeking additional support from peers, teachers, and parents is still vital for further improvement. 
Fourthly, educational institution, including the Davao del Sur State College should consider implementing programs and interventions that enhances students’ emotional intelligence. By doing so, they could potentially boost academic self-efficacy levels, leading to the improvement of academic achievement among students. 
Fifthly, implementing strategies like academic support services, mentoring, tutoring, and counseling can help bridge the gap between emotional intelligence and academic achievement. These interventions can improve students' study habits, time management, and overall performance. 
Sixthly, to enhance academic self-efficacy, students should be given opportunities for skill-building and a positive academic environment to boost confidence. Encouraging a positive mindset toward challenges and failures will help students stay motivated and focused on their academic goals. 
Lastly, longitudinal studies are encouraged to explore the relationship between emotional intelligence, academic self-efficacy, and academic achievement, assessing the impact of interventions. Additionally, examining factors like educational environments and socio-economic influences using diverse research methods, including qualitative approaches, will capture the complexity of these factors.
Overall, this study emphasizes the importance of fostering emotional intelligence and academic self-efficacy, particularly for BSED Science students. Understanding the relationship between these factors can help develop effective strategies to address challenges faced by students in academic settings, ultimately promoting academic success.
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