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ABSTRACT 

	Learners struggle to apply effective language strategies. The mediating effect of English language anxiety on the relationship between classroom learning environment and language learning strategies among senior high school students was determined. Descriptive correlational design was used, with 260 samples randomly selected. It was found that English language anxiety did not significantly mediate the correlation between classroom learning environment and language learning strategies. Strengthening the classroom learning environment may be made a priority. To validate the findings, the study may also be replicated in other locales using different samples.



Aims: The study aimed to examine the mediating effect of English language anxiety on the correlation between classroom learning environment and language learning strategies among students. It also sought the correlation between classroom learning environment, language learning strategies, and English language anxiety. 
Study Design: A descriptive correlational design was used. 
Methodology: A total of 260 senior high school students enrolled in a private school in Davao City were selected through random sampling. Data were collected using adapted questionnaires. Statistical analysis includes descriptive statistics, Pearson Correlation, and Mediation Analysis. 
Results: Findings revealed that English language anxiety did not mediate the correlation between classroom learning environment and language learning strategies. 
Conclusion: Prioritizing the strengthening of the classroom learning environment is recommended. To validate the findings, future studies may replicate the research in other locations with different samples.
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1. INTRODUCTION 

Language learning strategies played a crucial role in acquiring English proficiency, yet many learners worldwide struggled to utilize the most effective strategies, particularly in multilingual settings (Hamdalo et al., 2023). Alharbi (2021) found that struggling EFL learners face difficulties in utilizing effective language learning strategies. 
In Turkey, learners also struggle with utilizing language learning strategies across skills, and problems adapting them to different tasks (Griffiths & Soruç, 2020). Similarly, in Indonesia, many students struggle to utilize and select the most effective strategies, with affective strategies being the least utilized (Lestari & Wahyudin, 2020). In the Philippines, Filipino learners struggled to utilize and implement effective language learning strategies, a challenge that was even more pronounced for Indigenous Peoples Education (IPEd) teachers (Bastida et al., 2022; Villacorta, 2021).
According to Degissew and Beriso (2022), the inconsistent and insufficient utilization of language learning strategies can hinder language learning development. In addition to this urgency, there is noticeable lack of locally published research specifically focusing on the struggles of utilizing of language learning strategies of the students. Thus, this research is conducted.

1. Add your research questions 
2. Add literature review add studies done in Turkey related to  language anxiety such as  Kasap, S. (2023). The Impact of Musical Skills On Foreign Language Anxiety. European Journal of English Language Teaching, 8(2). Kasap, S. & Power, K. M. (2019). Anxiety in the EFL Speaking Classrooms. The Journal of Language Teaching and Learning, 9(2), 23-36. 


2. research METHOD

This study employed a quantitative correlational research design to explore the natural relationships between variables without manipulation, measuring the strength and direction of their correlation (Bhandari, 2020; Bhandari, 2021). Mediation analysis was conducted to determine the effect of English language anxiety on the relationship between classroom learning environment and language learning strategies, emphasizing the role of a third variable in influencing the connection between two directly linked variables (Hair et al., 2021).

This study utilized three sets of adapted questionnaires for the study’s variable. To better fit current, local educational settings, the instrument was restricted. The adapted and modified questionnaires were reviewed and validated by the research experts. Before use, the questionnaires underwent technical validation, pilot testing, and reliability tests. The first part of the questionnaire consisted of the independent variable, Classroom Learning Environment, assessed using The Classroom Learning Environment (CLE) Questionnaire by McGhee et al. (2007), with indicators including classroom positive, diversity values, personal negative, and persistence in major. This 23-item survey utilized a 5-point Likert Scale questionnaire with a level from 1 (Strongly Disagree) to 5 (Strongly Agree). The researcher used the Likert scale below to interpret the respondents’ responses and measure the level of the classroom learning environment. The second part of the questionnaire assessed the dependent variable, Language Learning Strategies, through the Strategy Inventory for Language Learning (SILL) Questionnaire by Oxford (1990), with indicators including memory strategies, cognitive strategies, metacognitive strategies, compensation strategies, affective strategies, and social strategies. This 45-item survey utilized a 5-point Likert Scale questionnaire with a level from 1 (Strongly Disagree) to 5 (Strongly Agree). The third part of the questionnaire measured the mediating variable, English Language Anxiety, using the Foreign Language Classroom Anxiety Scale (FLCAS) developed by Horwitz et al. (1986), with indicators such as communication apprehension, fear of negative evaluation, test anxiety, and anxiety in English classes. This 29-item survey utilized a 5-point Likert Scale questionnaire with a level from 1 (Strongly Disagree) to 5 (Strongly Agree)

The researchers collected data through a face-to-face survey. To analyze the results, they used the mean, standard deviation, Pearson r, and mediation analysis. 


3. results and discussion


3.1 Descriptive Analysis

Table 1 shows the descriptive table. It includes the variables of the study namely; Classroom Learning Environment, Language Learning Strategies, and English Language Anxiety, their corresponding indicators, standard deviation, mean, and descriptive level.

Table 1. Levels of classroom learning environment, language learning strategies, and English language anxiety of the students

	Variables                          
	N
	SD
	Mean
	Descriptive Level


	Classroom Learning Environment
	260
	0.39
	3.67
	High

	     Classroom Positive
	
	0.56
	4.03
	High

	     Diversity Values
	
	0.55
	4.13
	High

	     Personal Negative
	
	0.55
	2.65
	Moderate

	     Persistence in Major
	
	0.75
	3.88
	High

	Language Learning Strategies
	260
	0.43
	3.69
	High

	     Memory Strategies
	
	0.52
	3.60
	High

	     Cognitive Strategies
	
	0.53
	3.75
	High

	     Metacognitive Strategies
	
	0.62
	3.52
	High 

	     Compensation Strategies
	
	0.68
	3.86
	High

	     Affective Strategies
	
	0.62
	3.53
	High

	     Social Strategies
	
	0.67
	3.78
	High

	English Language Anxiety
	260
	0.47
	2.58
	Low

	     Communication Apprehension
	
	0.51
	2.68
	Moderate

	     Fear of Negative Evaluation
	
	0.69
	2.23
	Low

	     Test Anxiety
	
	0.60
	2.62
	Moderate

	     Anxiety in English Classes
	
	0.56
	2.81
	Moderate



As shown in table 1, classroom learning environment obtained a mean of 3.67, categorized as high level.  It indicates that the classroom learning environment is very good. The three indicators of this variable obtained a corresponding mean described as high, and one indicator of this variable obtained a corresponding mean describe as moderate. This finding of this study, which describe the classroom learning environment as very good, align with those of Hawthorne (2022), who emphasized that a positive, welcoming classroom reduces stress and boosts engagement. Likewise, the results support the findings of Chen (2023) and Nwokedi (2023), who highlighted that an inclusive and well-structured classroom environment enhances student engagement, confidence, and participation in language learning.  Furthermore, language learning strategies obtained a mean of 3.69, categorized as high level. It indicates that language learning strategies use is very good. All its indicators have its respective means which are described as high. This finding where language learning strategies are described as very good, affirm the findings of Agustin et al. (2021), who reported that students employ a high degree of language learning strategies to support their language development and overall academic achievement. Similarly, the results affirm the findings of Sadiqzade (2025), who underscored that students who actively use interactive language learning strategies enhance communication and engagement, highlighting the effectiveness of learner-centered approaches in language acquisition.
The English Language Anxiety obtained a mean of 2.58, labeled as low. It indicates that the student’s English language anxiety is mild. The three indicators of this variable obtained a corresponding mean described as moderate, and one indicator of this variable obtained a corresponding mean described as low. This finding, which describe English language anxiety as mild, support the results of Kuswantoro and Novita (2024), who emphasized that learners with higher English proficiency often exhibit low anxiety levels, likely due to their effective use of metacognitive and cognitive strategies. Similarly, the study aligns with Wu et al. (2025), who found that lower levels of foreign language anxiety in online settings—particularly in communication apprehension and test anxiety—were associated with better language achievement and were influenced more by teacher interactions and environmental factors than by personal issues.

3.2 Correlation Analysis

Table 2 shows the correlation table. It contains Classroom Learning Environment as predictor variable, Language Learning Strategies as criterion variable, and English Language Anxiety as mediating variable. It also includes the r-value, p-value, decision of null hypothesis, and interpretation.

Table 2. Correlation between classroom learning environment, language learning strategies, and English language anxiety







	
	r- Value
	p- Value
	Decision on H₀            
	Interpretation

	Classroom Learning   
Environment and Language Learning Strategies

	0.434	
	.000   
	Reject H₀            
	Significant

	English Language   
Anxiety and Language Learning Strategies   
    
	-.220
	.000             
	Reject H₀            
	Significant

	Classroom Learning   
Environment and English Language Anxiety   
	-.348
	.000             
	Reject H₀            
	Significant










As shown in Table 2, the correlation analysis between classroom learning environment and language learning strategies yielded with a p-value of .000 which is less than 0.05 degree of confidence. Hence, the null hypothesis was rejected.  It indicates that the correlation between these variables is significant. Likewise, the correlation between the two variables obtained an r-value of 0.435, indicating a moderate correlation. This finding aligns with Khoiriyah and Soeparto (2022) which states that a positive classroom environment enhances language learning strategies use through collaboration. Additionally, this supportive environment fosters collaborative learning and encourages students to actively engage in language acquisition, further reinforcing the positive impact of classroom dynamics on language learning strategy use (Qiu, 2022).
Meanwhile, the correlation analysis between English language anxiety and language learning strategies yielded a p-value of .000, which is less than the 0.05 level of significance. Hence, the null hypothesis was rejected. It indicates that the correlation between these variables is significant. Likewise, the correlation between the two variables obtained an r-value of -0.220, indicating a weak negative correlation. This implies that for every unit increase in English language anxiety, there is a corresponding decrease in Language Learning Strategies, and vice versa. This finding aligns with Escandallo and Flores (2024), who indicated that high levels of language anxiety can hinder the effective use of learning strategies, especially those involving social interaction and speaking, and is further supported by Altun (2023), who noted that language anxiety lowers motivation and classroom participation, causing students to avoid strategies that would otherwise enhance their language development.

The correlation analysis between classroom learning environment and English language anxiety yielded a p-value of .000, which is less than the 0.05 level of significance. Hence, the null hypothesis was rejected. It indicates that the correlation between these variables is significant. Likewise, the correlation between the two variables obtained an r-value of -0.348, indicating a moderate negative correlation. This implies that for every unit increase in the classroom learning environment, there is a corresponding decrease in English language anxiety, and vice versa. This finding aligns with the findings of Sabri et al. (2021), which underscore that a non-threatening and mentally healthy classroom environment reduces student anxiety, especially when lecturers provide supportive and psychologically safe learning conditions; similarly, Atifnigar (2024) highlights that a relaxing environment, enriched with diverse activities and student-centered methods, fosters a supportive atmosphere that lessens anxiety and enhances engagement and success in language learning.
3.3 Mediation Analysis
	Table 3 shows the mediation analysis results examining the relationship between classroom learning environment and language learning strategies, with English language anxiety as the mediating variable. The table contains the type of effect (total, indirect, and direct effect), estimate values, standard error, z-scores, p-values, and interpretations.
Table 3. Mediating effect of English language anxiety on the correlation between classroom learning environment and language learning strategies
________________________________________________________________________
Effect           Label          Estimate         SE               Z            p            % Mediation
Indirect        a x b             0.0297           0.0283         1.05       0.293          6.25
Direct           c                  0.4464           0.0651          6.86       <.001         93.75
Total            c + a x b       0.4761           0.0608          7.83       <.001        100.0
	


	 
	 
	 
	Label
	Estimate
	SE
	Z
	P

	Environment
	→
	Anxiety
	A
	-0.4232
	0.0681
	-6.21
	<.001

	Anxiety
	→
	Strategies
	B
	-0.0703
	0.0661
	-1.06
	0.288

	Environment
	→
	Strategies
	C
	0.4464
	0.0651
	6.86
	<.001







As shown in Table 3, the mediation analysis revealed that the total effect of Classroom Learning Environment on Language Learning Strategies was statistically significant, with an estimate of 0.4761 and a p-value of .000 which indicates that a positive classroom environment directly enhances students' use of language learning strategies. This finding aligns with the findings of Alqarni (2023), who found that a positive classroom environment significantly predicted the use of language learning strategies among Saudi EFL learners. Learners in supportive settings reported higher engagement and language strategy use, contributing to better language achievement.
The direct effect of Classroom Learning Environment on Language Learning Strategies was also significant, with an estimate of 0.4464 and a p-value of .000. which indicates that the classroom learning environment has an independent and strong impact on how students approach language learning. This result aligns with the findings of Zhang (2024), who emphasizes that classroom environmental factors such as harmonious teacher-student relationships, cooperative peer interactions, and well-chosen instructional materials not only significantly influence language learning strategies but also help mitigate anxiety, enabling students to effectively apply these strategies even in the presence of anxiety.
The indirect effect of Classroom Learning Environment on Language Learning Strategies through English Language Anxiety was statistically insignificant, with an estimate of 0.0297 and a p-value of .293 which indicates that while classroom environment impacts anxiety, it is the positive environment itself, not reduced anxiety, that directly enhances students’ use of language learning strategies, with only 6.25% of the total effect mediated, and 93.75% attributed to the direct effect. According to Preacher and Hayes (2011), a proportion of mediation below 20% is considered insufficient to establish mediation. This finding, which indicates a statistically insignificant mediating effect of English language anxiety, aligns with the findings of Bernal (2021), who emphasized that although a positive classroom environment can reduce language anxiety, this reduction does not necessarily mediate the relationship between the learning environment and students’ coping strategies, suggesting that lowering anxiety alone may not directly enhance strategy use. Similarly, Abulle and Miralles (2023) found that English language anxiety had an insignificant mediating effect between the classroom learning environment and students’ strategy use, indicating that while supportive classrooms promote strategy use, this may occur independently of anxiety reduction. Moreover, Wang (2023) noted that positive teacher behavior increased student engagement and the use of language strategies, which subsequently reduced anxiety, but anxiety did not mediate the connection between classroom environment and strategic learning; rather, strategy use stemmed more directly from heightened engagement and motivation. Likewise, Herman et al. (2023) reported strong associations between language anxiety and coping strategies, but not as a function of the classroom environment. Collectively, these studies support the conclusion that although classroom climate influences both anxiety and strategy use, the connection between them is not necessarily causal or sequential.


4. Conclusion

Based on the results, it was concluded that English language anxiety did not significantly mediate the relationship between the classroom learning environment and language learning strategies among senior high school students. The degree of mediation is only 6.25%. Moreover the 93.75% is accounted for a direct effect. This contradicts Krashen’s Affective Filter Hypothesis, as they show that even though a low-anxiety classroom environment may reduce English language anxiety, this reduction does not significantly influence the use of language learning strategies, indicating that anxiety may not be the key mechanism linking classroom environment to strategic learning behavior.
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