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ABSTRACT 

	This study aimed to explore perceptions of instructional competence, professional, and personal characteristics among teachers and school heads in multigrade classes. Conducted using a mixed-method design, the research took place in selected schools over six months. Data were gathered through a survey questionnaire, involving both teachers and school heads as participants. The results revealed differences in how the two groups evaluated these attributes. Teachers rated their instructional competence as "good" to "excellent" with a mean score of 4.22, while school heads evaluated it as "good" with a mean of 3.53. Teachers consistently rated their professional characteristics and personal traits as "excellent," with sub-means of 4.44 and 4.43, respectively, whereas school heads rated these as "average" and "good," with sub-means of 3.39 and 3.47. These findings highlighted a significant discrepancy between teachers' self-assessments and the evaluations by school heads, suggesting potential areas for improvement. The study concluded that targeted interventions, such as professional development programs, mentorship initiatives, enhanced communication between teachers and school heads, and recognition of teachers' contributions, are essential to bridge these gaps. By fostering a more supportive teaching environment, these measures aim to improve overall educational outcomes and support the personal and professional growth of educators.
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1. INTRODUCTION

Multigrade teaching is both challenging and rewarding, as it requires teachers to master instructional competence, professional, and personal characteristics to ensure an effective learning environment. This approach, which combines students of different grade levels in one classroom, demands innovative teaching strategies that address diverse academic needs. The mastery of instructional competence empowers teachers to tailor lessons to varied learners, while professional skills such as teamwork and dedication effectively enhance collaboration within the school. At the same time, personal traits like patience, creativity, and empathy are crucial in fostering a supportive and inclusive classroom atmosphere. When equipped with these qualities, teachers can successfully navigate the complexities of multigrade teaching and significantly contribute to the growth and success of their students.	Comment by Ma. Gloria Liquido: I suggest discussing what multigrade teaching is and how else it is done in your context. Also,  give a brief description of multigrade classes. In this way, the readers will be informed and will get a good grasp of the background of the study. 	Comment by Ma. Gloria Liquido: This mastery of instructional competence, and among other variables, i.e. professional and personal characteristics may be given a smooth transition in your discussion as to why, of all other variables, have been chosen specifically to be included - what are its bearing, nexus and implications  to the entirety of the study. And the discussion should be in the other paragraph as one, such that, will give readers a better understanding, assenting to concepts and ideas herein presented.

Furthermore, instructional competence plays a crucial role in ensuring effective teaching and improved student outcomes. Studies consistently emphasize that teachers' preparedness, mastery of teaching strategies, and professional knowledge are pivotal in fostering conducive learning environments and driving academic achievement (Smith et al., 2020). However, challenges such as limited resources and varying skill levels among educators often hinder the effective implementation of instructional practices, particularly in multigrade classes (Garcia & Torres, 2019). Additionally, the correlation between teachers' instructional competence and student performance underscores the need for continuous professional development to address gaps and strengthen teaching methodologies (Johnson, 2018).

The study also identified a discrepancy between teachers' self-assessments and school heads' evaluations of instructional competence. While teachers generally rated themselves highly, reflecting confidence in their ability to deliver effective lessons, school heads focused on broader institutional goals such as curriculum flexibility and teamwork. This divergence highlights the importance of aligning teachers' perspectives with institutional expectations through targeted training and mentorship programs.	Comment by Ma. Gloria Liquido: I do not think this is a discrepancy. Probably, you choose another term for this - because really, the nature of programmed work and focus, I should say,  of the teachers and school heads are distinct, and there is no point of comparison here because they’re simply different! Unless, if there are occurrences where the principal had to take over classes in absence of the teacher OR their ruling says so!

To effectively bridge this gap, professional development initiatives must focus on enhancing instructional competence through practical training and skills development. Continuous evaluations, collaboration between teachers and school heads, and recognition of teachers' contributions are essential strategies to achieve alignment and improve overall teaching effectiveness. Addressing these gaps enables educators to integrate diverse teaching methodologies that meet students' needs and enhance learning outcomes.

Moreover, further research underscores the significance of instructional competence in promoting critical thinking and active engagement among students. Evaluations not only identify areas for improvement but also foster professional growth among educators (Casinillo & Guarte, 2018). Effective strategies, such as enhancing student motivation and participation, have been shown to significantly improve learning outcomes (Magsucang et al., 2020). Additionally, integrating modern teaching methods and fostering collaboration between teachers and school heads are critical to strengthening instructional practices (Gonzalez et al., 2017; Tan & Tee, 2021). Altogether, these findings highlight the ongoing need for continuous improvement in instructional competence to achieve educational excellence.

Professional characteristics, such as adaptability, collaboration, and commitment, are equally crucial for educators navigating the demands of modern classrooms. These traits enable teachers to effectively address diverse student needs and create inclusive learning environments. Notably, Zhang and Desrochers (2021) emphasized the importance of feedback in refining professional practices. Combining self-assessment with external evaluations fosters continuous improvement and strengthens collaborative evaluation processes between teachers and school heads, helping align perspectives and enhance professional growth.

Similarly, Thawabieh (2017) found that discrepancies between self-assessments and external evaluations often arise due to unclear criteria and expectations. Establishing transparent performance indicators and fostering open communication bridges these gaps and promotes better alignment. Consequently, professional development programs focusing on reflective practices and integrative feedback mechanisms further support educators in enhancing their competencies and building strong partnerships with school leaders. Ultimately, these efforts strengthen teamwork and improve teaching effectiveness, benefiting both educators and students.

In addition, the findings emphasize that multigrade teaching demands a dynamic skill set and a high degree of adaptability, which are often essential for teachers' success in addressing diverse student needs. Membreve (2023) highlighted that multigrade educators demonstrate strong professional characteristics, frequently adjusting to unique challenges in their classrooms. Onde (2023) complements this by emphasizing the creativity of multigrade teachers in crafting innovative solutions, which not only enhance their teaching experiences but also contribute to professional satisfaction. This proactive approach supports the idea that multigrade teaching, though demanding, provides significant opportunities for personal and professional growth.

To maximize the potential of multigrade teaching, schools should prioritize capacity-building programs tailored to the distinct needs of educators. Kivunja and Sims (2015) noted that external stakeholders sometimes perceive multigrade teaching as less effective compared to monograde setups, thereby underscoring the importance of addressing misconceptions through training and awareness programs. Furthermore, establishing strong communication channels between teachers and school heads fosters collaboration and ensures shared goals. Peer mentorship and adequate resources further strengthen the effectiveness of multigrade teaching practices. These efforts enhance teacher performance and reinforce the value of multigrade education in achieving high-quality learning outcomes.

Finally, the study was conducted to examine the instructional, professional, and personal characteristics of teachers in the multigrade classes of schools in Laoang, Northern Samar, and to address the unique challenges they face. It emphasized the importance of bridging the perception gap between teachers and school heads, advancing professional development programs, and fostering collaborative evaluation systems. These efforts are essential for empowering multigrade educators, improving teaching practices, and ultimately ensuring better educational outcomes for both teachers and learners in this context.	Comment by Ma. Gloria Liquido: REDO this part by including the problem scenario, hence this study is timely and relevant.


1.1. Objectives of the Study	Comment by Ma. Gloria Liquido: I understand that the objectives of the study similarly speak to the focus articulated in the specific statement of the problem, but for purposes of clarity, indicate the specific problems of the study or the statement of the problem-because the same will be the reference for results and discussions.

This study investigated the level of instructional competence and professional and personal characteristics of teachers teaching multigrade classes as perceived by themselves and their school heads. 


     Specifically, the study aimed to: 
1. Determine the level of instructional competence among teachers.
2. Evaluate the professional characteristics of teachers.
3. Examine the level of personal characteristics of teachers.
4. Identify differences between teachers’ self-perceptions and school heads’ perceptions.

2. METHODOLOGY

This study employed a descriptive methodology to investigate teachers' instructional competencies, professional, and personal characteristics in multigrade classes. The research design was structured to ensure robust data collection and analysis.

A purposive sampling technique was utilized to select participants from five districts within the Division of Northern Samar, specifically focusing on schools with multigrade classes in Laoang. The study involved a complete enumeration approach, collecting data from all 28 teachers and 14 school heads to ensure comprehensive representation.

The primary data collection instrument was a structured questionnaire to evaluate three key areas: instructional competence, professional, and personal characteristics of multigrade teachers. 

The questionnaires were distributed to all selected participants within a predefined timeframe to maintain consistency. Participants were provided with clear instructions and adequate time to complete the questionnaires. 

Quantitative data were analyzed using statistical software. Descriptive statistics, including mean scores and weighted mean, were computed to summarize the participants' ratings of instructional competence, professional characteristics, and personal attributes. 

The questionnaire was pilot-tested with a small group of teachers and school heads not included in the main study to identify potential issues and refine the questions.	Comment by Ma. Gloria Liquido: Indicate the Alpha Cronbach Value of Reliability Test.



3. RESULTS AND DISCUSSION	Comment by Ma. Gloria Liquido: Generally, for this part of the paper, sequentially arranged them based on the statement of the problem, its tables, and discussions of each table, making it direct and concise. 

[bookmark: _Hlk196641380]The results indicate a generally positive perception of instructional competence,  professional, and personal characteristics among multigrade teachers. However, there are significant differences in ratings between teachers and school heads.

In terms of instructional competence, teachers rated their instructional competence highly, with many categories receiving "Excellent" ratings. School heads also acknowledged the effectiveness of these competencies, but their ratings were slightly lower, indicating room for improvement in areas such as applying integrative strategies and curriculum flexibility. Teachers' higher ratings suggest confidence in their instructional abilities, while school heads' slightly lower ratings indicate areas for further professional development, particularly in flexible curriculum application and integrative strategies. Enhancing these areas can lead to more effective teaching and learning outcomes.	Comment by Ma. Gloria Liquido: For clarity, I suggest the tabulated result showing the ratings of both groups may be presented.

 	Similarly, in professional characteristics, teachers consistently rated their professional characteristics as "Excellent," with a sub-mean of 4.44. On the other hand, school heads provided more varied ratings, resulting in a sub-mean of 3.39. Areas like professional growth and fostering a positive work environment were notably rated lower by school heads. It means the gap in ratings for professional characteristics suggests that school heads see more room for improvement in areas like professional growth and fostering a positive work environment. This discrepancy underscores the need for regular professional development and clear communication of expectations.	Comment by Ma. Gloria Liquido: Same is true here -the tabulated results of both groups may be shown here for clarity.

In like manner, personal characteristics the teachers again rated themselves highly in personal characteristics with a sub-mean of 4.43 (Excellent). School heads, however, rated these characteristics lower, with a sub-mean of 3.47 (Good). Significant discrepancies were noted in areas such as the willingness to mentor and seeking professional development opportunities. It indicates the lower ratings from school heads on personal characteristics such as mentoring and seeking development opportunities indicate a potential need for structured support systems. Encouraging a culture of continuous improvement and peer support can help bridge these gaps.
Therefore, the differences in perceptions between teachers and school heads highlight a gap in alignment and communication. Teachers, being more directly engaged with students and classroom activities, may have a more favorable view of their competencies and characteristics. In contrast, school heads, who take a broader administrative perspective, tend to be more critical in their assessments.
	
3.1. Instructional Competence of Teachers Teaching Multi-grade Classes

The study's findings in Table 1 reveal that teachers generally perceive their instructional competence more favorably compared to school heads. This difference in perceptions suggests that while teachers feel confident in their instructional abilities, school heads identify areas that require further improvement to meet administrative standards and broader educational goals.

3.1.1. Classroom Management

Classroom Management Teachers rated their classroom management skills highly, with an overall mean of 4.21 (Good). They believed they excelled in providing opportunities for developing learners' sense of responsibility (4.56, Excellent) and using material resources effectively (4.25, Excellent). In contrast, school heads provided a lower mean rating of 3.38 (Average), particularly highlighting the need for improvement in applying curriculum flexibility (3.39, Average) and promoting teamwork (3.03, Average). The discrepancies in ratings suggest that teachers feel confident in their classroom management abilities, likely due to their direct interactions with students. However, school heads may have broader criteria for evaluation, focusing on overall school performance and the need for more dynamic and flexible teaching methods. This indicates areas where additional support and training can help teachers align with administrative expectations and enhance classroom management practices.

Supporting studies emphasize the importance of effective classroom management in improving academic achievement. For instance, teachers' preparedness, social-emotional proficiency, and the availability of resources are crucial factors for fostering a conducive learning environment (Smith et al., 2020). Additionally, research by Johnson (2018) highlights that effective classroom management correlates with student performance, while factors beyond management skills also influence overall teaching effectiveness. Moreover, schools with limited resources and less-skilled teachers often face challenges in managing classrooms effectively, affecting student outcomes (Garcia & Torres, 2019).

The study highlights a gap between teachers' and school heads' perceptions of classroom management. Teachers rated themselves highly, focusing on fostering effective learning environments, while school heads critiqued broader areas like curriculum flexibility and teamwork. This means teachers prioritize direct classroom interactions, whereas school heads consider systemic goals.

This implies that professional development needs to align teachers' skills with institutional expectations. Bridging this gap through open communication and targeted training can enhance collaboration and overall school performance.


3.1.2. Teaching Strategies
The findings on teaching strategies highlight a significant disparity between teachers’ and school heads’ evaluations. Teachers rated their strategies highly, achieving an overall mean of 4.26 (Excellent), indicating confidence in their effective use of textbooks and materials (4.38, Excellent) and integrative teaching methodologies (4.24, Excellent). However, school heads provided a lower mean rating of 3.67 (Good), particularly identifying integrative methodologies as needing improvement, with a rating of 3.03 (Average).
This means that while teachers perceive their teaching strategies as effective, school heads focus on areas requiring development, particularly in integrating diverse teaching methodologies to address varying student needs. Casinillo and Guarte (2018) emphasized that evaluating teaching strategies not only identifies gaps but also fosters both personal and professional growth among educators. Similarly, Magsucang et al. (2020) found that effective strategies, like enhancing student motivation and participation, significantly improve learning outcomes. Additionally, Burroughs et al. (2019) highlighted that professional knowledge and teaching strategies are crucial to improving student performance and suggested that continuous training is essential for strengthening instructional practices.
This implies the need for targeted professional development to equip teachers with advanced integrative teaching strategies. Addressing this gap could foster collaboration between educators and school leaders, aligning instructional practices with institutional goals and ultimately elevating teaching effectiveness and student outcomes.

3.1.3. Pupils’ Motivation
The study highlights disparities in teachers’ and school heads’ perceptions regarding pupils’ motivation. Teachers rated their ability to motivate students with a mean of 4.21 (Good), excelling in providing homework as a follow-up to lessons (4.38, Excellent) and encouraging student interest and motivation to learn (4.29, Excellent). School heads, while recognizing these strengths, provided a lower mean rating of 3.56 (Good), and notably rated fostering research and critical thinking skills at 2.86 (Average).
These findings underscore the importance of addressing gaps in fostering research and critical thinking skills among students. Casinillo and Guarte (2018) emphasize that evaluation systems allow educators to identify gaps, leading to professional growth. Magsucang et al. (2020) highlight the significance of strategies such as enhancing motivation and participation to improve learning outcomes. Additionally, Burroughs et al. (2019) stress that professional knowledge and teaching strategies significantly impact student performance. Further, Gonzales et al. (2017) suggest that integrating modern teaching methods fosters critical thinking, while Tan and Tee (2021) point out the value of active collaboration between educators and school heads for aligning teaching practices with institutional goals.
To bridge these gaps, targeted training programs and regular feedback sessions become essential, enabling teachers to strengthen their instructional approaches. Such initiatives would not only align educators' efforts with institutional priorities but also foster a more comprehensive and effective educational experience for students.



Table 1. Instructional Competence of the Respondents as Perceived by the Teachers and School Heads
	Statements
	Teacher-respondents
	School head-respondents

	Classroom Management
	WM
	Interpretation
	WM
	Interpretation

	Provides opportunities for developing learners' 
responsibility
Applies the established curriculum with flexibility
Uses material resources that facilitate learning
Formulates the objectives of the lesson for 
grade levels
Promotes teamwork
Applies the assessment criteria of activities
Interweaves content with other courses
Promotes individual work
Has a good command of the course contents
Presents the contents logically, highlighting
 important aspects
Provides initial and final overviews of the 
session/class
	
4.56
  4.26
4.25

4.18
4.18
4.18
4.17
4.17
4.16

4.09

3.99
	
Excellent
Excellent
Excellent

Good
Good
Good
Good
Good
Good

Good

Good
	
4.10
3.39
3.21

3.03
3.03
2.86
3.20
3.40
3.60

4.00

3.40
	
Good
Average
   Average

Average
Average
Average
Average
Good
Good

Good

Good

	Total Mean
	4.21
	Good
	3.38
	Average

	Teaching Strategies
	
	
	
	

	Uses textbooks/materials clearly and appropriately
Uses integrative teaching methodologies
Informs students of expected competencies
Designs course content for professional competency development
	4.38
4.24
4.26
4.15
	Excellent
Excellent
Excellent
Good
	4.00
3.03
3.57
4.09
	Good
Average
Good
Good

	Total Mean
	4.26
	Excellent
	3.67
	Good

	Pupils’ Motivation
	
	
	
	

	Gives homework as a follow-up to lessons
Interacts satisfactorily with students
Encourages student interest and motivation to learn
Fosters research and a critical spirit in learners
Provides scientific information for better understanding
	4.38
4.34
4.29
4.06
3.99
	Excellent
Excellent
Excellent
Good
Good
	4.00
3.75
4.00
2.86
3.20
	Good
Good
Good
Average
Average

	Total Mean
	4.21
	Good
	3.56
	Good

	Overall Total Mean
	4.22
	Good
	3.53
	Good




3.2. Professional Characteristics of the Respondents as Perceived by the Teachers and School Head
The Table 2 on professional characteristics,  revealed distinct differences between the perceptions of teachers and school heads regarding the professional characteristics of multigrade teachers. Teachers consistently rated their professional characteristics higher than school heads did. For instance, the characteristic of being well-groomed and having a neat appearance was rated 4.66 (Excellent) by teachers compared to 4.10 (Good) by school heads. Similarly, cooperation in all school activities followed a similar pattern, receiving 4.66 (Excellent) from teachers but only 3.93 (Good) from school heads. Teachers also rated their ability to submit reports on time as 4.53 (Excellent), while school heads scored it lower at 3.75 (Good). Emotional maturity and stability were rated 4.44 (Excellent) by teachers, while school heads rated it 3.57 (Good).
Further discrepancies were found in areas such as initiative and role modeling. Teachers rated their interest in doing tasks without being told as 4.42 (Excellent), whereas school heads gave a lower score of 3.39 (Average). Similarly, teachers rated themselves as role models at 4.41 (Excellent), compared to school heads’ evaluation of 3.21 (Average). The use of appropriate language suited to pupils' grade levels was another area of significant difference, with teachers rating this characteristic 4.40 (Excellent) and school heads assigning a lower rating of 3.03 (Average). Professional growth, tactfulness, objectivity, and maintaining a pleasant disposition were also rated significantly higher by teachers (around 4.30–4.31, Excellent) compared to the school heads' evaluations (2.86–3.03, Average).
The overall sub-mean further highlighted the gap in perceptions, with teachers scoring themselves 4.44 (Excellent) versus school heads’ 3.39 (Average). These findings underscore the need for improved alignment and mutual understanding between teachers and school heads. Effective communication and collaborative evaluation practices could bridge this gap, fostering a shared perspective on professional characteristics.
The findings of the study are supported by additional research. Manea et al. (2021) emphasized the importance of self-assessment as a critical tool for educators to reflect on their strengths and identify areas for improvement. Their study revealed that engaging in self-assessment alongside external evaluations leads to a deeper understanding of professional performance and promotes self-awareness. This aligns with the current study’s findings, where teachers rated themselves highly while school heads offered more critical evaluations, highlighting the need for reflective practices to bridge the gap.
Additionally, Zhang and Desrochers (2021) emphasized the role of feedback in improving professional practices. Their research found that combining self-assessment with external feedback enhances accuracy in evaluating one's performance and fosters a culture of continuous improvement. This supports the implication that collaborative evaluation practices between teachers and school heads can lead to better alignment and mutual understanding.
Thawabieh (2017) also found that discrepancies between self-assessments and external evaluations often stem from a lack of shared criteria and expectations. Their study suggested that establishing clear performance indicators and fostering open communication between evaluators and educators can mitigate these differences. This reinforces the need for transparent and collaborative evaluation processes, as highlighted in the current study.
The implications of these findings are significant. They suggest that targeted professional development programs focusing on reflective practices and integrative feedback mechanisms can help teachers align their self-perceptions with external evaluations. This alignment not only enhances professional growth but also strengthens collaboration between educators and school leaders, ultimately improving teaching effectiveness and student outcomes.



Table 2. Professional Characteristics of the Respondents as Perceived by the Teachers and School Heads
	Statements
	Teacher-respondents
	School head-respondents

	
	WM
	Interpretation
	WM
	Interpretation

	Well-groomed and neat appearance
Cooperation in all school activities
Submission of required reports on time
Emotional maturity/stability
Interest in doing tasks without being told
As a role model to peers and pupils
Desire to use decent words suited to pupils’ grade level.
Professional Growth
Tactful and objective in opposing views
Pleasant disposition
	
4.66

4.66

4.53

4.44

4.42

4.41

4.40

4.31

4.31
4.30
	
Excellent

Excellent

Excellent

Excellent

Excellent

Excellent

Excellent

Excellent

Excellent
Excellent
	
4.10

3.93

3.75

3.57

3.39

3.21

3.03

3.03

2.86
3.00
	
Good

Good

Good

Good

Average

Average

Average

Average

Average
Average

	Overall Mean
	4.44
	Excellent
	3.39
	Average





3.3. Level of Personal Characteristics of Teachers Teaching Multi-grade Classes

The Table 3 on personal characteristics teaching multi-grade classes perceptions of teachers and school heads regarding the personal characteristics of multigrade teachers reveal notable differences, with teachers generally rating themselves more favorably than school heads. Teachers' overall sub-mean rating of 4.43 (Excellent) highlights their highly favorable view of their personal and professional characteristics. In contrast, school heads provided a more moderate assessment, with a sub-mean of 3.47 (Good). This discrepancy is particularly evident in areas such as professional growth and fostering a positive work environment, where teachers consistently provided higher ratings than school heads. These differences in perception may stem from the unique roles and perspectives of each group—teachers, being deeply engaged in their daily responsibilities, tend to view their contributions more optimistically, while school heads, with their broader oversight, may adopt a more critical stance.
These findings align with existing research on multigrade teaching and educator perceptions. According to Membreve (2023), multigrade teachers face unique challenges that demand a high level of adaptability and responsibility, which can contribute to their positive self-assessment. Similarly, Onde (2023) emphasized the resilience and creativity of multigrade teachers in overcoming daily challenges, noting that their proactive strategies often lead to a heightened sense of professional satisfaction. Teachers Guide (2025) also highlighted the collaborative and flexible nature of multigrade teaching, suggesting that the multifaceted role of teachers enhances their perceptions of professional growth and workplace contributions. Additionally, Kivunja and Sims (2015) explored the perceptions of stakeholders in multigrade teaching contexts and found that while teachers often view their roles positively, external stakeholders may perceive multigrade teaching as a less effective alternative to monograde education. This highlights the need for capacity-building initiatives to enhance the effectiveness of multigrade teaching.
The implications of these findings are significant. To address the perception gap, it is crucial to promote regular communication and feedback mechanisms between teachers and school heads. This can help align perspectives and foster a stronger sense of mutual understanding and respect. Implementing joint professional development programs can provide opportunities for collaboration and shared learning, enhancing both groups' appreciation of their respective roles. Establishing consistent evaluation criteria, developed collaboratively by teachers and school heads, can also reduce subjectivity and ensure a fairer assessment of teacher characteristics. By bridging these perception gaps, schools can cultivate a more supportive and cohesive educational environment, benefiting educators and students alike.
Table 3. Personal Characteristics of the Respondents as Perceived by the Teachers and School Heads
	Statements
	Teacher-respondents
	School head-respondents

	
	WM
	Interpretation
	WM
	Interpretation

	Attend teachers’ meetings to discuss the vision and mission of the school.
Become a mentor or willing to mentor a new and experienced teacher.
Take part in professional learning activities and supervision.
Dedicated to teaching as a lifelong career
Exchange teaching materials with colleagues.
Serves as a public reference in education.
Actively looking for professional development opportunities.
It helps to foster a positive work environment in the school.
Actively looking for professional development opportunities.
Exhibit professional responsibility for the quality of their teaching.
	
4.58


4.57

4.48

4.45

4.43

4.42

4.42

4.41

4.36

4.18
	
Excellent


Excellent

Excellent

Excellent

Excellent

Excellent

Excellent

Excellent

Excellent

Good
	
4.00


3.75

3.75

4.00

3.57

3.21

3.03

3.03

3.03

3.03
	
Good


Good

Good

Good

Good

Average

Average

Average

Average

Average

	Overall mean
	4. 43
	Excellent
	3.47
	Good




4. CONCLUSIONS

The study revealed significant disparities between the perceptions of teachers and school heads regarding instructional competence, professional characteristics, and personal attributes. While teachers tended to rate themselves more favorably, demonstrating confidence in their abilities and contributions, school heads generally provided more moderate evaluations. This variation reflected differing perspectives, underscoring the importance of addressing these perception gaps to strengthen collaboration and enhance the overall educational environment.
For instructional competence, teachers consistently rated themselves as ranging from "good" to "excellent," whereas school heads provided more reserved evaluations. This discrepancy appeared to stem from the contrasting roles and priorities of teachers and school heads. Teachers' confidence likely arose from their direct involvement in implementing instructional strategies, while school heads, focused on broader school operations, adopted a more critical perspective. By bridging this gap through targeted training initiatives, shared performance indicators, and enhanced feedback mechanisms, schools could foster improvements in instructional practices and achieve a better alignment of perceptions.
The findings also highlighted the widest gap in professional characteristics, where teachers viewed themselves as "excellent," yet school heads assessed them as "average." This misalignment emphasized the need for continuous professional development programs that align teachers' self-perceptions with the expectations of school heads. Encouraging reflective practices, paired with transparent and collaborative evaluation criteria, would further promote a shared understanding of professional excellence. Fostering open and constructive communication remained vital for ensuring that both parties established mutual respect and a cohesive vision for professional growth.
In terms of personal attributes, teachers rated themselves highly, often considering themselves "excellent," while school heads offered slightly lower evaluations, typically describing teachers as "good." This difference underscored the importance of initiatives that focused on personal growth and development. Programs designed to align personal goals with organizational objectives could support educators in enhancing their interpersonal skills, emotional maturity, and adaptability. Additionally, cultivating a supportive work environment that prioritizes collaboration and shared success would strengthen teachers' characteristics and benefit the entire school community.
The broader implications of these findings underscore the critical role of communication and collaboration in bridging perception gaps effectively. Establishing regular feedback sessions and professional dialogues between teachers and school heads could promote alignment in perspectives. Furthermore, joint professional development programs offered valuable opportunities for collaborative learning, while clearly defined and consistent evaluation standards enhanced transparency and fairness in performance assessments.
Ultimately, addressing these gaps in perception was fundamental for cultivating a culture of continuous improvement and mutual respect within the educational system. When teachers and school heads worked together to harmonize their views, they fostered a more unified and effective educational environment. This collaboration not only benefited the educators and administrators involved but also enriched the experience of students, who remained the ultimate beneficiaries of a well-functioning and supportive school system.
5. RECOMMENDATIONS

Based on the findings of the study in multigrade classes, the following recommendations are proposed:
Improving instructional competence involves providing training tailored to multigrade classrooms, sharing specific teaching materials, and encouraging peer mentoring to exchange best practices.
For professional growth, teachers benefit from workshops aligned with school heads' expectations, self-evaluation tools for reflection, and clear performance standards to ensure consistency.
Lastly, fostering personal characteristics includes programs for emotional intelligence and adaptability, creating a collaborative work environment, and promoting work-life balance to maintain motivation and effectiveness.
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      Instructional Competence, Professional, and Personal     Characteristics of Teachers in Multigrade Classes       . ABSTRACT      

This study aimed to  explore perceptions of instructional competence, professional, and  personal   characteristics   among teachers and school heads in multigrade classes.  Conducted using a mixed - method design, the research took place in selected schools over  six months . Data were gathered through  a survey   questionnaire , involving both teachers  and school heads as participants. The results revealed differences in how  the two groups  evaluated these attributes . Teachers rated their instructional competence as "good" to  "excellent" wi th a mean score of 4.22, while school heads evaluated it as "good" with a  mean of 3.53. Teachers consistently rated their professional characteristics and personal  traits as "excellent," with sub - means of 4.44 and 4.43, respectively, whereas school heads  r ated these as "average" and "good," with sub - means of 3.39 and 3.47. These findings  highlighted a significant discrepancy between teachers' self - assessments and the  evaluations by school heads, suggesting potential areas for improvement. The study  conclude d that targeted interventions, such as professional development programs,  mentorship initiatives, enhanced communication between teachers and school heads, and  recognition of teachers' contributions, are essential to bridge these gaps. By fostering a  more  supportive teaching environment, these measures aim to improve overall educational  outcomes and support the personal and professional growth of educators.  

    Keywords:    Instructional Competence , p rofessional  c haracteristics , p ersonal  characteristics,  m ultigrade  c lasses , t eacher  s elf - a ssessment , s chool  h ead  e valuation , p rofessional  d evelopment  p rograms , m entorship  i nitiatives       1. INTRODUCTION     Multigrade teaching  is both challenging and rewarding, as it requires teachers to  master  instructional competence, professional, and personal   characteristics   to   ensure an effective  learning environment. This approach, which combines students of different grade levels in one  classroom, demands innovative teaching strategies that address diverse academic needs.  The mastery of instructional competence  empowers teachers to tailor lessons to varied  learners, while professional skills such as teamwork and dedication effectively enhance  collaboration within the school. At the same time, personal traits like patience, creativity, and  empathy are crucial in f ostering a supportive and inclusive classroom atmosphere. When  equipped with these qualities, teachers can successfully navigate the complexities of  multigrade teaching and significantly contribute to the growth and success of their students.     Furthermore, instructional competence plays a crucial role in ensuring effective teaching and  improved student outcomes. Studies consistently emphasize that teachers' preparedness,  mastery of teaching strategies, and professional knowledge are pivotal in f ostering conducive  learning environments and driving academic achievement (Smith et al., 2020). However,  challenges such as limited resources and varying skill levels among educators often hinder 

