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THE ROLE OF INFORMAL WORK IN THE DEVELOPMENT OF TRANSVERSAL SKILLS AMONG BACHELOR OF PHYSICAL EDUCATION (BPED) PRE-SERVICE TEACHERS



ABSTRACT

Informal work experiences offer pre-service teachers’ opportunities to develop skills beyond formal education. This study explores the types of informal work BPEd pre-service teachers engage in and its contribution to the development of transversal skills, specifically how BPEd pre-service teachers perceive its impact on their professional and personal development. This study utilized a descriptive research design with a mixed-methods approach, incorporating survey questionnaires with fourth-year BPEd pre-service teachers as respondents. Eleven (11) BPEd pre-service teachers participated and shared their informal work experiences. Using a survey questionnaire, this study examines how informal work helps in the development of transversal skills among pre-service teachers despite the challenges it may pose. Tutoring and dance choreography were the most common types of informal work they engaged in. Findings reveal that informal work contributes to their professional development, fosters creative adaptability, builds resilience and growth, and promotes interpersonal engagement, as well as enhanced building of self-efficacy and agency, social learning, and collaboration. The study also identifies the transversal skills acquired and the types of informal work they engaged in. The study contributes to the growing discourse on the importance of informal work experiences and underscores the need for a structured approach to pre-service teachers’ development not only among students enrolled in the BPEd program but also across all other programs.

Key Words: transversal skills, informal work, pre-service teachers, bachelor of physical education (bped), students’ experiences


INTRODUCTION

In pursuit of a degree in teaching, many pre-service teachers find themselves taking informal work to support their studies. These jobs, known by their flexibility and lack of formal contracts, include tutoring, part-time coaching, and freelancing. For many students in the Bachelor of Physical Education (BPEd) program, it becomes a practical solution to financial challenges in the absence of scholarships or steady family income.
Beyond the financial aspect, informal work which is characterized by non-institutionalized employment, offers real-world contexts where individuals can enhance their transversal skills. Transversal skills such as communication, collaboration, adaptability, and problem-solving are increasingly recognized as essential competencies for educators and these are just some of the competencies sharpened through juggling studies and work. While it is true that formal education lays the foundational knowledge, informal work experiences often serve as practical arenas where these essential skills are honed. 

Garingan (2021) emphasized that pre-service teachers must cultivate transversal competencies to effectively navigate the complexities of modern educational environments. These competencies are not solely acquired through academic instruction but are significantly developed through real-world experiences, including informal employment.

While academic institutions emphasize theoretical knowledge, employers increasingly prioritize transversal skills—such as critical thinking, communication, and adaptability—that are often underdeveloped in traditional curricula (García-Álvarez et al., 2020). Tam and Trzmiel (2022) note that although economic motivations primarily drive the integration of these skills into education systems across the Asia-Pacific, the absence of coherent assessment mechanisms continues to hinder their effective implementation. In contrast, Shackleton and Messenger (2021) present a more structured and strategic approach where WorldSkills International has institutionalized transversal skills through global occupational standards and competitions, thus addressing the skill gap in a more systematic way.

Moreover, while formal education frameworks struggle to embed transversal skills, non-formal learning environments like volunteer work provide rich opportunities for their development—albeit with limited recognition. Weich (2020) emphasizes that informal and civil service experiences contribute significantly to transversal competencies such as collaboration and adaptability, yet these remain largely invisible in professional evaluations due to a lack of validation systems.

The gap between university instruction and labor market needs is further highlighted by García-Álvarez (2020), who underscore that despite graduates acquiring theoretical knowledge, employers rank job-related, socio-relational, and self-management skills as most critical—skills which universities often neglect. Similarly, Nolasco-Salcedo (2021) found that students themselves recognize the importance of transversal skills, particularly communication and teamwork, yet feel that institutional efforts to develop them are insufficient. Valūnaitė-Oleškevičienė (2019) also support this view, stating that the limited integration of transversal competencies into university curricula affects students’ readiness for real-world challenges.

In a different but related context, Tkachenko (2023) argue that educators themselves must possess advanced transversal competencies—including global citizenship, media literacy, and intrapersonal skills—to effectively guide students in acquiring the same. This marks a significant departure from traditional pedagogical roles, demanding that teachers function not merely as content experts but as facilitators of adaptability and lifelong learning. 

Thus, despite a growing consensus on the importance of transversal skills, their integration into educational practice remains inconsistent. Given these factors, this study aims to explore the influence of informal work experiences on the development of transversal skills among pre-service teachers. The findings of this research will contribute to the development of guidelines for teacher education programs to integrate experiential learning opportunities beyond Field Study courses. Furthermore, it may serve as a basis for institutional recommendations, such as establishing structured reflection and mentoring programs to help students maximize the skills acquired from informal work and apply them effectively in their teaching careers.

The study aims to explore the informal work experiences of BPEd pre-service teachers and their implications for professional and personal development thereby seeks to answer the following:

1. What types of informal work do BPEd pre-service teachers engage in?
2. What transversal skills do they gain through their informal work experiences?
3. How do BPEd pre-service teachers perceive the impact of informal work on their professional and personal development? 

METHODOLOGY

This study employed a descriptive research design using a mixed-methods approach to explore the informal work experiences of BPEd pre-service teachers and transversal skills they acquire. To ensure relevance and focus, purposive sampling was applied in selecting participants who are currently enrolled as BPEd pre-service teachers and have had experience engaging in informal work. Data were collected through a survey questionnaire specifically designed to gather relevant information on the nature of informal work, the transversal skills developed, and the perceived impact of these experiences on their professional and personal development. The questionnaire included scaled-response and open-ended items and was validated by experts in education and research. The scaled-ended items were designed to collect quantitative data on the types of informal work and transversal skills developed, while open-ended questions allowed respondents to elaborate on their perceptions and personal reflections, particularly addressing the impact of informal work on their professional development, personal growth, and future career preparation. A total of eleven (11) BPEd pre-service teachers from Mariano Marcos State University – College of Teacher Education participated in the study. The gathered data were organized, tabulated, and analyzed using descriptive statistics to identify patterns and insights related to the research questions and qualitative responses from open-ended questions were analyzed using thematic analysis to identify common themes and insights across participants (Bernard, et al; 2016).

RESULTS AND DISCUSSION

This section presents and provides meaning to the data collected highlighting the demographic characteristics of the respondents, the types of informal work they engaged in, and the transversal skills developed through these experiences. This section also presents and provides meaning to the qualitative data collected, grouped into three themes; (1) informal work’s impact on future physical education teachers, (2) informal work’s impact on personal growth and character development, and (3) views on recognizing informal work experiences as professional training.

The age distribution of the respondents indicates that the majority (45.45%) were 23 years old, with a relatively equal proportion of respondents aged 22 and 21, each comprising 27.27% of the sample. In terms of gender, the majority were male, accounting to 63.64%, while female respondents made up 36.36% of the total. All respondents were in their fourth year of study, indicating that the sample exclusively represents students at this academic level.

Overall, the respondents were predominantly male, aged 23, and in their fourth year. These characteristics provide essential context for interpreting the study’s findings in relation to the research objectives.

Table 1. Types of Informal Works that respondents engaged in (N=11).
	Informal Work Type
	Frequency (f)
	Percentage (%)

	     
	
	

	 Tutoring
	4
	36.36

	 Dance Choreographer
	4
	36.36

	 Trainer (Sports)
	2
	18.18

	 Waiter/Cashier/Store Assistant
	2
	18.18

	 Event Styling
	1
	9.09

	 Freelance Make-up Artist/Hairstylist
	1
	9.09

	 Photography Assistant 
	1
	9.09

	 Visual Artist
	1
	9.09

	 Babysitting
	1
	9.09

	



The most common types of informal work were Tutoring and Dance Choreography, each with 4 respondents (36.36%), indicating that a significant portion of the sample is involved in educational and creative fields. Other informal work activities included Trainer (Sports) and Waiter/Cashier/Store Assistant, each reported by 2 respondents (18.18%). These roles suggest that a smaller group of respondents is involved in both sports-related activities and customer service jobs. Additionally, there were various other informal work types, including Event Styling, Freelance Make-up Artist/Hairstylist, Photography Assistant, Visual Artist, and Babysitting, each representing 1 respondent (9.09%). This indicates that some respondents engage in more niche or specialized forms of informal work.

Table 2. Transversal skills developed and their extent of development through informal works as perceived by BPEd pre-service teachers (N=11).
	Transversal Skills
	Frequency (f)
	Percentage (%)
	Mean
	Interpretation

	     
	
	
	
	

	1. Critical and Innovative Thinking

	11
	100.00
	4.09
	Well-developed

	2. Interpersonal Skills (e.g. presentation and communication skills, organizational skills, teamwork, etc.)
	11
	100.00
	4.64
	Fully-developed

	3. Intrapersonal Skills (e.g. self-discipline, enthusiasm, perseverance, self-motivation, etc.)
	11
	100.00
	4.45
	Fully-developed

	4. Global Citizenship (e.g. tolerance, openness, respect for diversity, intercultural understanding, etc.)
	11
	100.00
	4.09
	Well-developed

	5. Media and Information Literacy (e.g. locate and access information, analyze and evaluate media content)
	9
	81.82
	3.44
	Well-developed



	



The findings suggest that informal work experiences play a crucial role in the development of a broad spectrum of transversal skills. All respondents reported gaining Critical and Innovative Thinking, Interpersonal Skills, Intrapersonal Skills, and Global Citizenship skills. Media and information literacy was also a notable skill for the majority, highlighting the importance of informal work in fostering competencies beyond technical or job-specific abilities. The data further emphasizes that informal work experiences were particularly effective in fully developing Interpersonal and Intrapersonal Skills, which were seen as central to both work and personal growth. While Critical and Innovative Thinking and Global Citizenship were also well-developed, indicating their relevance in informal work environments, Media and Information Literacy was perceived as less prominent, though still contributing to skill development. These results underscore the diverse range of transversal skills nurtured by informal work experiences, particularly emphasizing Interpersonal and Intrapersonal Skills.

Informal Work’s Impact on Future Physical Education Teachers. Participants emphasized how informal work honed communication, problem-solving, and teaching strategies through real-world practice. This theme underscores how informal work complements formal education by providing opportunities to apply pedagogical theories in real-world settings, for example PT5’s tutoring experiences. This mirrors recent research on experiential learning, which highlights that “learning by doing” significantly enhances skill mastery, critical thinking, and communication by engaging learners in hands-on, reflective activities directly connected to workplace and educational outcomes (Smith et al., 2020). For example:

Informal work enhanced my communication skills and teamwork through interaction with diverse individuals (PT2).

Tutoring improved my ability to adjust to different learning styles and stay patient (PT5).

Also this highlights how non-traditional roles such as choreographer and artist foster resourcefulness in designing inclusive physical education curricula. This aligns with studies on creativity as a predictor of effective teaching (Henriksen et al., 2021). Participants linked informal work to innovation and flexibility in teaching methods:

I developed innovative thinking to satisfy clients through art, which translates to creative lesson planning (PT1).

Choreography taught me to teach movement effectively by adapting to learners’ needs (PT6).

In addition, the findings emphasize how informal work cultivates grit and adaptability-traits linked to teacher retention. Recent research highlights that informal learning experiences strengthen educators’ resilience and reduce attrition by fostering workplace adaptability and problem-solving skills (Scholte, 2024). For instance, PT11’s focus on “embracing challenges” aligns with contemporary studies on reflective practice, which emphasize how iterative problem-solving and metacognitive strategies help individuals reframe setbacks as opportunities for growth (Hiver et al., 2021). Many highlighted how informal works fostered perseverance and a growth-oriented outlook:

These experiences drove me to refine my teaching strategies through critical thinking (PT3).

I now view failures as opportunities for growth, not setbacks (PT11).

The theme also demonstrates how informal work builds mentorship networks (PT8, PT9), which are critical for early-career teachers navigating classroom dynamics. Recent research indicates that mentorship, especially through digital and informal networks, is essential for professional growth and relationship-building among educators (Smith et al., 2023).  Participants noted improved relationship-building and mentorship skills:

Working as an assistant helped me overcome social anxiety and connect with others (PT8).

I learned to motivate students confidently by staying calm and flexible (PT9).

Informal work experiences play a vital role in shaping future physical education teachers. These experiences help develop essential professional skills such as communication and problem-solving, encourage creativity and adaptability in teaching, build resilience and a growth-oriented mindset, and strengthen interpersonal relationships and mentoring abilities. Overall, informal work not only complements formal education but also bridges the gap between theory and practice, supporting both personal and professional growth in aspiring teachers.

Informal Work’s Impact on Personal Growth and Character Development. This reflects Bandura’s concept of self-efficacy, where hands-on tasks such as PT2’s independent responsibilities reinforce belief in one’s abilities. Recent studies confirm that mastery experiences such as independently managing tasks are the most effective way to strengthen self-efficacy, directly supporting professional confidence and motivation in educators (Moussa, 2023; McJilton, 2023). For example, research shows that when teachers are given autonomy and opportunities for independent practice, their self-assurance and instructional effectiveness increase (McJilton, 2023). Participants in this study reported increased self-assurance and autonomy through hands-on responsibilities:

Informal work boosted my confidence by allowing me to handle tasks independently (PT2).

I overcame public speaking fears and social anxiety (PT8).

The findings underscore the role of informal work in fostering empathy and leadership (PT1, PT6), reflecting recent research that highlights empathy as a foundational skill for effective leadership and team collaboration (Langford et al., 2024; Goods et al., 2024). Contemporary studies show that empathetic leadership enhances psychological safety, strengthens interpersonal relationships, and promotes inclusive, productive environments where individuals feel valued and empowered to contribute (Langford et al., 2024; Goods et al., 2024; Burgess et al., 2023). Informal work refined interpersonal abilities and collaboration:

I learned to negotiate with clients and understand their needs (PT1).

Collaborating with others strengthened my leadership and teamwork (PT6).

Participants’ accounts of overcoming challenges (PT8, PT9) align with recent research emphasizing that perseverance through adversity fosters resilience critical for teacher retention and professional growth (Imhof et al., 2024). Participants emphasized growth through overcoming challenges:

I managed anger issues and social obstacles, which made me more resilient (PT8).

Adapting to dynamic environments taught me flexibility (PT9).

Identity formation through praxis illustrates how informal work acts as a catalyst for self-discovery and skill recognition (PT3, PT4). Recent literature highlights the role of reflective practice in transformative learning and identity development among educators (Borrett & Rowley, 2020). Experiences facilitated introspection and skill identification:

I discovered my artistic voice and creative potential (PT3).

Self-reflection helped me recognize my true capabilities (PT4).

Moral and professional discipline (PT5, PT6) reflects the internalization of professional ethics and discipline through repeated practice. Current research shows that trauma-responsive and values-based educational models foster perseverance, patience, and self-regulation in teaching professionals (Carter & Borrett, 2023). Roles like tutoring instilled perseverance and self-regulation: 

Tutoring taught me patience and understanding (PT5).

I learned discipline through self-expression and commitment (PT6).

Informal work experiences significantly contribute to pre-service teachers’ personal growth and character development by fostering self-efficacy, collaboration, resilience, and professional identity. Through hands-on responsibilities, participants developed confidence and autonomy, reflecting how practical tasks reinforce belief in one’s abilities. Social learning opportunities enhanced empathy and leadership skills, demonstrating the role of interaction-driven development in shaping educators. Overcoming challenges in informal settings cultivated grit and adaptability, essential traits for navigating classroom complexities. Finally, these experiences served as transformative opportunities for ethical discipline and identity formation, bridging theoretical preparation with the multifaceted demands of teaching.

Views on Recognizing Informal Work Experiences as Professional Training. Many participants emphasized that informal work experiences foster essential skills relevant to teaching, such as communication, problem-solving, adaptability, and classroom management (PT1, PT2, PT4, PT6, PT7, PT9, PT10). These skills are viewed as directly transferable to the teaching profession and valuable for pre-service teachers’ preparedness.

Yes, it should be recognize because informal work experiences can teach valuable skills like communication and problem-solving which are helpful for teachers (PT2).

Several responses highlighted the value of practical, hands-on experience gained through informal work, such as tutoring or event management, which is perceived to bridge the gap between theory and practice (PT3, PT5, PT10, PT11).

Yes, tutoring experiences should be recognized as professional training for pre-service teachers because it gives us real experience in handling students and teaching lessons (PT5).

Participants noted that informal work experiences contribute to personal growth, confidence building, and a deeper understanding of the teaching role (PT7, PT8). These experiences were seen as shaping qualities such as resilience, adaptability, and professional commitment.

Yes, for me because this give me a lot more skills and also develop my confident, as a pre-service teacher with these learning that I experience to be more improving and strategy of teaching by influencing of my learners in the future for sharing my experience skills in the future (PT7).

A minority of responses suggested that recognition should be conditional, depending on the relevance of the informal work to teaching (PT4). Not all informal experiences may be equally beneficial, and alignment with educational objectives is important.

Yes, informal work experiences can be recognized as professional training for pre-service teachers, but only under specified conditions. Informal experiences, such as event styling, tutoring and online selling can provide skills, insights and knowledge. These experiences may assist as pre-service teachers to develop our qualities such as how can we communicate, manage and handle these needs (PT4).

This reveals strong support among pre-service teachers for recognizing informal work experiences as professional training. The dominant rationale centers on the acquisition of transferable skills, real-world experience, and personal development, elements often underrepresented in formal teacher education. These findings align with literature suggesting that meaningful learning and professional identity formation occur both within and beyond formal educational settings. However, some responses caution that not all informal experiences are equally relevant, highlighting the need for criteria to ensure alignment with teaching competencies. 

      CONCLUSIONS

The findings of this study underscore that informal work experiences significantly influence the development of transversal skills and contribute to the personal and professional growth of BPEd pre-service teachers. The most common types of informal work included tutoring and dance choreography, highlighting the engagement of pre-service teachers in educational and creative fields. Participants reported substantial development of critical and innovative thinking, interpersonal skills, intrapersonal skills, and global citizenship through these experiences. Furthermore, informal work enhances professional skills, creative adaptability, resilience, interpersonal engagement, and self-efficacy. These findings underscore the value of recognizing and integrating informal work experiences into teacher education programs to better prepare future educators.

     RECOMMENDATIONS

The study recommends integrating informal work experiences into teacher education through structured reflection, mentoring, and formal recognition within the curriculum. The study also suggests promoting diverse informal work opportunities for pre-service teachers and conducting further research on the long-term impact of these experiences.
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