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Internet Reliance, Social Interaction, and Pragmatic Language Skills of Freshmen Education Students


ABSTRACT 

	Aims: To determine the significance of internet reliance, social interaction, as predictors of pragmatic language skills. 
Study design: Descriptive-correlational research design
Place and Duration of Study: The study was conducted in Datu Paglas, Maguindanao del Sur, Philippines
Methodology: The study employed stratified random sampling. A total of 113 freshmen education students were selected as respondents, with the sample size determined through proportional allocation based on the enrollment data. To collect the data, the researchers utilized a structured survey questionnaire. The instrument was composed of 75 items. It was adapted and modified from existing tools and subsequently validated by language experts. Of the total items, 45 measured the independent variables, while 30 assessed the dependent variable. Prior to its administration, the instrument underwent a rigorous process of validation and reliability testing. Subject matter experts conducted content validation and confirmed the instrument's strong validity in capturing the intended constructs. A pilot test was also administered to evaluate item clarity and reliability. The results indicated excellent internal consistency, with a Cronbach’s Alpha coefficient of 0.931.
Results: The findings revealed that the levels of internet reliance and social interaction among freshmen education students were very good, while their pragmatic language skills were assessed as very strong. Statistical analysis indicated a significant positive correlation between internet reliance, social interaction, and pragmatic language skills. Furthermore, both internet reliance and social interaction were found to significantly influence pragmatic language skills, with internet reliance demonstrating slightly stronger predictive power. Collectively, these two predictors accounted for 95.4% of the variance in pragmatic language skills, indicating a substantial combined effect.
Conclusion: Internet reliance and social interaction are significant predictors of pragmatic language skills among freshmen education students, accounting for a combined influence of 95.4% on the criterion variable. This substantial predictive power underscores the essential role of digital engagement and interpersonal communication in the development of language competence. These findings support the Usage-Based Theory of Language Acquisition, which posits that language is acquired through general cognitive mechanisms that recognize patterns from actual language use and interaction. Consistent with this theory, the results affirm that linguistic structures are shaped by experience and usage, emphasizing the value of meaningful communication and contextual language exposure in developing pragmatic language proficiency.
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1. INTRODUCTION 

Many individuals face challenges in developing pragmatic language skills, which are crucial for effective communication in both social and academic settings. Individuals are often seen to possess inability to use language appropriately in social contexts language appropriately in social contexts. Research by Yildiz and Arslan (2020)[1] revealed that many students struggle with pragmatic language skills, particularly in maintaining appropriate conversation dynamics and using language in socially effective ways. Similarly, Al-Zoubi (2024)[2] reported that students across different cultural settings face significant difficulties with various pragmatic language skills, such as initiating conversations, maintaining coherence, and using context effectively, which hampers their communication. Additionally, studies by Budeng and Merza (2023)[3] found that ESL learners also struggle with pragmatic language skills, particularly in understanding and producing pragmatic language, which affects their social interactions and academic success. These findings underscore the importance of addressing the development of pragmatic language skills across diverse educational contexts.

Further, in Pakistani EFL learners struggle with pragmatic competence, especially in performing and understanding speech acts such as requests and refusals. This highlights the need for integrating pragmatic instruction into language curricula to enhance learners’ communicative effectiveness (Ashraf & Ali, 2021)[4]. In Saudi Arabia, learners of English as a second language faced challenges with indirect language, speech acts, and cultural nuances, emphasizing the importance of pragmatic instruction (Al-Seghayer, 2024)[5]. In the United States, students with pragmatic language deficits had difficulties with speaking, reading, and writing, affecting both academic performance and social interactions (Troia & Emam, 2023)[6]. 

Moreover, Pragmatic language skills remain a challenge for many Filipino ESL learners, often resulting in miscommunication and limited conversational effectiveness (Budeng & Merza, 2023)[3]. Studies show that while students can understand implied meanings, they struggle to produce appropriate responses in real-life situations (Cagalitan et al., 2024)[7]. Cultural factors and fear of being judged hinder learners from using English pragmatically and confidently. Teachers also face difficulties in developing context-based strategies to improve students’ pragmatic competence (Budeng, 2019)[8]. 

Consequently, deficits in pragmatic skills hinder effective communication, often resulting in social isolation, frequent misunderstandings, and poor academic outcomes. Individuals, including freshmen education students, struggle with language appropriately in context that negatively impact relationships, confidence, and overall success (Hansen et al., 2020)[9]. Despite the critical role of pragmatic language in academic and social development, limited research had addressed it as a pressing concern among students. This gap in the literature underscored the need to conduct this present study.
1.1 Statement of the Problem
This study aimed to determine the significance of internet reliance, social interaction, as predictors of pragmatic language skills. Specifically, it sought 1) to determine the levels of internet reliance in terms of general internet activity, versatile phone use, game playing, sharing pictures and files, digital news media use, and blogging; social interaction in terms of mood, psychological, and psychological stress; and pragmatic language skill in terms of non-verbal communication, expressive skills, conversational skills, speech conventions, and peer skills; 2) To determine the significance of the correlation between internet reliance and social interaction, and the pragmatic language skills; 3) To determine the significance of the degree of influence of internet reliance and social interaction on pragmatic language skills.

1.3 Theoretical Framework
This study was anchored in the Usage-Based Theory of Language Acquisition (Tomasello, 2003)[10], which posited that language was learned through general pattern recognition mechanisms, enabling individuals to construct internal language systems based on actual speech events. According to usage-based approaches, linguistic structures could be acquired through language use and lived experience (Javadi & Kazemirad, 2020)[11]. In the context of this study, internet reliance—as reflected in general internet activity, versatile phone use, gaming, file and picture sharing, digital news media consumption, and blogging (Stahl et al., 2021)[12], represented language use, as described in the theory. Social interaction—manifested through mood, psychological states, and stress (Bernstein et al., 2017)[13], was interpreted as experiential input. Lastly, pragmatic language skills—including nonverbal communication, expressive abilities, conversational skills, speech conventions, and peer interactions (Labat et al., 2015)[14], were regarded as the linguistic structures formed through such use and experience.
2. material and methods 

2.1 Research Design 

This study employed a descriptive-correlational research design, a non-experimental approach used to investigate the relationship between two or more variables in a natural setting without manipulation or control. In correlational studies, researchers examined the strength and direction of relationships by determining how changes in one variable corresponded with changes in another. As noted by Sreekumar (2024)[15], a quantitative-correlational design measures two or more variables to assess the degree of association between them, without introducing any interventions. In this study, the variables, internet reliance, social interaction, and pragmatic language skills, were examined in their natural context to determine the nature of their relationships. This design was appropriate as the study aimed to explore how these variables were related among general education students and to make informed predictions about the pragmatic language skills of freshmen education students based on the observed correlations.

2.2. Research Participant and Sampling Design 
The researcher employed stratified random sampling to ensure proportional representation of all major groups within the Education department. This sampling technique allowed for a more accurate reflection of the population by dividing it into strata based on course specializations. The sample size of 113 respondents was determined using proportional allocation, based on the number of students enrolled in each education program. The respondents of the study were freshmen education students enrolled for the academic year 2024–2025 at a Memorial College in Maguindanao. The population included students from various education programs, such as elementary and secondary education, with specializations in physical education, science, Filipino, mathematics, and social studies. To ensure fair representation across all courses, stratified random sampling was deemed appropriate.

The respondents, being K–12 graduates who experienced online learning during the COVID-19 pandemic, relied heavily on the Internet and limited social interaction for their education. As such, the study anticipated that the impact of these factors on their pragmatic language skills would be reflected in the data collected. The choice of sampling technique was also influenced by accessibility; since both the researcher and the respondents resided in the same province, data collection was feasible and efficient.

2.3. Research Instrument

A survey questionnaire, adapted and modified, validated by language experts, was utilized to gather quantitative data on the internet reliance, social interaction, and pragmatic language skills of freshmen education students. 

The first variable which is the internet reliance adapted a questionnaire from Stahl (2021)[13] “Epistemic beliefs and internet reliance – is algorithmic authority part of the picture”. In evaluating the internet reliance of respondents, the respondents will use the following in rating the questionnaire: 5 as always; 4 as often; 3 as sometimes; 2 as rarely, and 1 as never. The Likert-type scale below was used to analyze the results:

	Mean Interval
	Descriptive Level
	Descriptive Interpretation

	4.20 - 5.00
	Very High
	The internet reliance was excellent.

	3.40 - 4.19
	High
	The internet reliance was very good.

	2.60 - 3.39
	Moderate
	The internet reliance was good.

	1.80 - 2.59
	Low
	The internet reliance was poor.

	1.00 - 1.79
	Very Low
	The internet reliance was very poor.


The second part of the instrument addressed social interaction, which served as one of the independent variables in the study. To collect data on this variable, the researcher utilized the Social Interaction Questionnaire developed by Bernstein et al. (2017)[14], titled "Social Interactions in Daily Life: Examining Within-Person By." Respondents were asked to rate their experiences using a five-point Likert scale, where 5 indicated "Always," 4 indicated "Often," 3 indicated "Sometimes," 2 indicated "Rarely," and 1 indicated "Never." This scale allowed for the quantification of social interaction frequencies, which were then analyzed to assess the overall level of social engagement among the participants.

	Mean Interval
	Descriptive Level
	Descriptive Interpretation

	4.20 - 5.00
	Very High
	Social interaction was excellent.

	3.40 - 4.19
	High
	Social interaction was very good.

	2.60 - 3.39
	Moderate
	Social interaction was good.

	1.80 - 2.59
	Low
	Social interaction was poor.

	1.00 - 1.79
	Very Low
	Social interaction was very poor.


To gather data for the dependent variable, pragmatic language skills, the researcher adapted the Pragmatic Language Skills Questionnaire developed by Orion and cited by Labat (2015). Respondents rated each item using a five-point Likert scale: 5 – Always, 4 – Often, 3 – Sometimes, 2 – Rarely, and 1 – Never. This scale was used to evaluate the frequency with which participants demonstrated pragmatic language behaviors. The responses were then analyzed to assess the overall level of pragmatic language skills among the participants.
	Mean Interval
	Descriptive Level
	Descriptive Interpretation

	4.20 - 5.00
	Very High
	Pragmatic Language skills were excellent.

	3.40 - 4.19
	High
	Pragmatic Language skills were very good.

	2.60 - 3.39
	Moderate
	Pragmatic Language skills were good.

	1.80 - 2.59
	Low
	Pragmatic Language skills were poor.

	1.00 - 1.79
	Very Low
	Pragmatic Language skills were very poor.


The research instrument consisted of 75 items, with 45 items measuring the independent variables and 30 items measuring the dependent variable. Prior to the actual administration of the survey, the instrument's validity and reliability were assessed. Subject matter experts evaluated the content validity of the instrument, and their assessments indicated strong validity in measuring the intended constructs. A pilot test was also conducted to examine the clarity and reliability of the items. The instrument demonstrated excellent reliability, as indicated by a Cronbach’s Alpha coefficient of 0.931, confirming the internal consistency of the items.
2.4 Ethical Considerations
This study adhered to the Society for Moral Integrity and Legal Ethics (SMILE) standards, ensuring ethical research with no risk to participants. Respondents were entirely voluntary, with informed consent obtained from all respondents, who may withdraw without consequences. The study maintained strict confidentiality, protecting participants' identities and securely storing collected data. No physical, psychological, or social harm was inflicted, and fair selection criteria were applied to ensure inclusivity and non-discrimination. Research integrity would be upheld through honest data collection, transparent reporting, and compliance with ethical guidelines, ensuring that the findings contribute meaningfully to academic and professional discourse while respecting the rights and well-being of all involved.

2.5 Data Gathering Procedure 
Ethical Considerations. Before conducting the study, the researcher ensured compliance with ethical research standards. The research proposal was submitted to the HCDC Review Ethics Committee or the Society for Moral Integrity and Legal Ethics (SMILE) for evaluation and approval. The study proceeded only after receiving formal authorization, ensuring that all ethical guidelines, including informed consent, voluntary participation, and confidentiality, were upheld.

Permission to Conduct the Study. Once ethical clearance was obtained, the researcher sought permission from the institution’s administration and faculty to conduct the study. Coordination with freshmen education professors was arranged to schedule an appropriate time for data collection. The researcher visited classrooms to inform students about the study, its objectives, their rights as participants, and the voluntary nature of their participation. Respondents were reminded that they have the right to withdraw at any time without any consequences.

Administration and Retrieval of Questionnaires. After obtaining consent, three sets of adapted questionnaires were distributed to freshmen education students. The first questionnaire assessed their level of internet reliance, while the second measured the extent of social interaction, and the third measured their pragmatic language skills. The researcher clearly explained the instructions, ensuring that students fully understand the survey process. Respondents were given 30 minutes to complete the questionnaires. During the process, the researcher will be available to address any concerns while ensuring a non-coercive, supportive environment.

Data Gathering and Analysis. Once completed, the researcher collected and securely stored the questionnaires to maintain confidentiality and data integrity. The responses were tabulated and analyzed, with all personal identifiers removed or anonymized. A qualified statistician processed the data to determine trends in internet reliance and pragmatic language skills. The final analysis was conducted with transparency, accuracy, and adherence to ethical research practices.

2.6 Analysis
Various statistical tools were utilized to determine the internet reliance and pragmatic language skills of the respondents.

Mean. This was utilized to determine the level of the freshmen education student’s internet reliance, social interaction, and pragmatic language skills. In math and statistics, the mean is a single number that represents the data's center point or typical value. 

Pearson r correlation. This was used to determine if the variables have positive, negative, or no correlation at all. Correlation is a statistical method for determining the relationship between two variables. The coefficient ranges from -1 to +1, where values closer to +1 indicate a strong positive correlation, values near -1 suggest a strong negative correlation, and values around 0 imply no linear relationship. Pearson’s r (Schober et al., 2018)[16] is commonly used in fields like psychology, education, and social sciences to analyze relationships between variables.

Multiple Linear Regression Analysis. Lastly, it was used to identify which among the independent variables (internet reliance and social interaction) significantly affect the pragmatic language skills of the freshmen education students. 

	Computed r
	Descriptive Interpretation

	+/- 1.00
	Perfect Correlation

	Between +/-0.75 - +/-0.99
	High Correlation

	Between +/-0.51 - +/-0.74
	Moderately High Correlation

	Between +/-0.31 - +/-0.50
	Moderately Low Correlation

	Between +/-0.01 - +/-0.30
	Low Correlation

	0.00
	No Correlation


3. results 

3.1 Descriptive Analysis

Table 1 is the descriptive table. it includes the variables of the study, namely internet reliance, social interaction, and pragmatic language skill, their indicators, mean, total number of populations, standard deviation, and description.

Table 1.  Descriptive Table

	Variables and Indicators
	N
	SD
	Mean
	Description

	Internet Reliance 
	113
	0.704
	3.88
	High

	General Internet Activity
	
	0.785
	3.85
	High

	Versatile Phone Use
	
	0.730
	3.94
	High

	Game Playing
	
	0.804
	3.90
	High

	Sharing Pictures and files
	
	0.793
	3.87
	High

	Digital news media use
	
	0.730
	3.88
	High

	Blogging
	
	0.788
	3.85
	High

	Social Interaction
	113
	0.724
	3.85
	High

	Mood
	
	0.753
	3.86
	High

	Psychological
	
	0.778
	3.82
	High

	Physiological Stress
	
	0.769
	3.88
	High

	Pragmatic Language Skill
	113
	0.686
	3.89
	High

	Nonverbal Communication
	
	0.737
	3.90
	High

	Expressive Skills
	
	0.751
	3.88
	High

	Conversational Skills – Topic Maintenance
	
	0.766
	3.87
	High

	Conversational Skills – Turn Taking
	
	0.784
	3.83
	High

	Speech Conventions
	
	0.702
	3.95
	High

	Peer Skills
	
	0.784
	3.93
	High


Specifically, the table showed that the internet reliance variable obtained an overall mean of 3.88, which was described as high. This indicated that the respondents demonstrated a very good level of internet reliance, with all indicators classified within the high category.

The social interaction variable obtained an overall mean of 3.85, also described as high. This suggested that the students exhibited strong social interaction skills, with all indicators similarly classified as high. Moreover, the pragmatic language skill variable recorded an overall mean of 3.89, which was interpreted as a high level. All individual indicators remained within the high classification, suggesting that the students demonstrated very good pragmatic language skills.

In summary, the descriptive analysis revealed consistently high scores across internet reliance, social interaction, and pragmatic language skills. These results suggested that participants maintained a strong reliance on the internet while also displaying positive social engagement and effective communication abilities.
3.2 Correlation Analysis
Table 2 presents correlation analysis, showing the test of the significance between the internet reliance and extent of social interaction, and pragmatic language skill. The table includes the r-value, p-value, null hypothesis testing at 0.05 level of significance, and interpretations.

	Table 2. Correlation Table

	
	Pragmatic Language Skill

	
	R
	p-value
	Decision on H01 at 0.05 level of significance
	Interpretation

	Internet Reliance
	.965
	.000
	Reject
	Significant

	Social Interaction
	.955
	.000
	Reject
	Significant


Table 2 showed the relationship between internet reliance and pragmatic language skills, with a p-value of .000, which was less than the 0.05 level of significance. As a result, the null hypothesis was rejected, indicating that the correlation between the two variables was statistically significant. The r-value of .965 indicated a very strong positive correlation, suggesting that as internet reliance increased, pragmatic language skills also tended to increase among freshmen education students.

Furthermore, Table 2 also presented the relationship between social interaction and pragmatic language skills, which likewise yielded a p-value of .000, below the 0.05 threshold. Thus, the null hypothesis was also rejected, indicating a significant correlation between the two variables. The r-value of .955 reflected a very strong positive correlation, meaning that higher levels of social interaction were associated with increased pragmatic language skills among freshmen education students.
3.3 Regression Analysis
The regression table was shown in Table 3. It contained the predictive variables, namely, Internet Reliance and Social Interaction and the criterion variable Pragmatic Language Skill. The table showed the unstandardized coefficients, standardized coefficients, decisions regarding null hypotheses, and interpretations.

Table 3. Regression Table

	Model


	Pragmatic Language Skill
	
	

	
	Unstandardized Coefficients
	Standardized Coefficients
	t


	Sig.


	
	

	
	B
	Standard

Error
	Beta
	
	
	Decision on H0
	Interpretation

	(Constant)
	0.193
	0.078
	
	2.460
	.015
	Reject
	Significant

	Internet Reliance
	0.556
	0.054
	.571
	10.144
	.000
	Reject
	Significant

	Social Interaction
	0.400
	0.053
	.423
	7.510
	.000
	Reject
	Significant


R=.977, R Square=.954, F-ratio=1148.756, p-value=.000

Table 3 examined the significant predictor between internet reliance and social interaction on the pragmatic language skills of freshmen education students using regression analysis. The internet reliance variable obtained a beta coefficient of .556 indicating that it has 55.6% degree of influence on pragmatic language skill. With a p-value of .000, the null hypothesis was rejected. It indicated that the 55.6% influence of internet reliance on pragmatic language skill was significant. It implies that for every .556-unit change in internet reliance, there is a corresponding change in pragmatic language skill. 
Moreover, social interaction variable obtained a beta coefficient .400% indicating that it has 0.400% degree of influence on pragmatic language skill. With a p-value of .000 which is less than 0.05 degree of confidence, the null hypothesis was rejected. It indicated that 40% degree of influence of social interaction on pragmatic language skill was significant. It implies that for every .0.400-unit change in social interaction, there was a corresponding change in pragmatic language skill.

Furthermore, the R-square value .954 indicated that the combined degree of influence of the two variables is 95.4% on pragmatic language skill. With a p-value of .000, the 95.4% degree of influence was significant, thus the null hypothesis was rejected. Finally, Table 3 showed the regression formula for pragmatic language skill, PLS = 0.556IR + 0.400SI + 0.193.
4. DISCUSSION

4.1 Descriptive Findings

4.1.1 Very Good Internet Reliance
The findings of this study, which show that the high level of internet reliance among freshmen education students was very good internet reliance. Accordingly, this affirms the study of Park and Jeon (2017)[17] which says that students who used internet for two hours daily were significantly more likely to achieve higher academic performance; these students were 2.71 times more likely to be in the top performance group compared to those who did not use the internet for studying. Similarly, Dzakiyah and Fitria (2023)[18] conclude that internet usage significantly enhances academic performance among Indonesian secondary school students by providing access to vast educational resources and efficient study tools.

However, a study by Wang et al. (2022)[19] reveals that internet addiction could lead to academic burnout among college students, with loneliness partially mediating this relationship. These studies highlight the complex interplay between excessive internet use and various aspects of students' mental health and academic life. Likewise, Rezaei and Fatemeh (2019)[20] report a significant negative correlation between internet dependency and academic performance among high school female students in Ilam, Iran, indicating that high reliance on the internet could also be detrimental to learning outcomes.

4.1.2.Very Good Social Interaction

The findings of this study, which show that the high level of social interaction among freshmen education students was very good social interaction. This affirms the study of Yedemie and Yidegi (2021)[21] underscores that a significant positive correlation between academic social interaction and academic achievement among secondary students in Ethiopia, suggesting that increased peer interaction enhances academic performance. Similarly, Teves-Pinili and Ridad (2020)[22] report that responsible use of social networking for academic-related activities among Filipino college students contributed to improved grades, highlighting the beneficial role of social interaction in educational settings.

Conversely, some studies suggest that social interaction does not always correlate positively with academic performance. Nguyen (2021)[23] observes that while social interaction positively impacted academic performance in one class of construction management students, another class showed no significant correlation, indicating that the benefits of social interaction may vary depending on context. Additionally, a study by Burgos (2023)[24] on junior and senior high school students in Davao City found that competition influenced social interaction and academic performance, suggesting that certain competitive environments might affect the quality of peer interactions and their impact on learning outcomes.

4.1.3 Very Good Pragmatic Language Skills

The findings of this study, which show that the high level of internet reliance among freshmen education students was very good internet reliance. This affirms the study of Ocampo (2023)[25] which assesses the pragmatic competence of first-year Filipino education students and found that academic English exposure significantly enhanced their pragmatic abilities, indicating high proficiency and adaptability in language use. Similarly, Cagalitan et al. (2024)[7] report that Filipino ESL students demonstrated strong pragmatic competence, which was further improved through localized teaching strategies and contextualized instruction.​

Conversely, some studies suggest that pragmatic language skills among freshmen education students may not always be at a high level. Mangada (2022)[26] finds that freshman students exhibited below-average proficiency in English, particularly in listening and speaking skills, which are critical components of pragmatic competence. Additionally, Garil et al. (2024)[27] report that first-year college students had limited grammatical skills and frequent problems in understanding and expression, indicating challenges in pragmatic language use.​

4.2 Inferential Findings

4.2.1 Internet Reliance And Social Interaction Significantly Influence 

Pragmatic Language Skills

The significant influence of internet reliance and social interaction on pragmatic language skills has been highlighted in several studies. Almehmadi (2024)[38] find that increased engagement with social media platforms led to improvements in students' pragmatic and conversational skills. This indicates that digital interactions play a pivotal role in enhancing language proficiency, supporting the idea that internet reliance contributes positively to pragmatic language abilities. Similarly, Apurado and Legaspi (2020)[29] find a positive correlation between online language activities and grammatical proficiency among Grade 11 students, indicating that active engagement in internet-based tasks improves grammar, supporting the conclusion that internet reliance and social interaction significantly affect language skill development.
However, some studies present a different perspective on the matter. Damanik (2025)[30]  find that excessive screen time may limit face-to-face interactions, which are vital for developing pragmatic language skills. While digital interaction supports language learning, it can reduce meaningful social engagement necessary for strong pragmatic skill development in children.
Additionally, Greenfield and Uhls (2014)[31] find that children who reduced screen time improved in recognizing emotional cues, indicating enhanced social skills. This suggests that although internet use offers certain benefits, it cannot fully replace traditional social interactions essential for developing pragmatic language abilities.

CONCLUSION

Based on the results, it is concluded that the significance of internet reliance, social interaction, as predictors of pragmatic language skills among freshmen education students, with a 95.4% combined degree of influence of the predictors on criterion variable. This conclusion affirms the theory of Usage Based Theory of Language Acquisition stating language is learnt through general pattern recognition mechanisms, which enable humans to construct their internal languages based on actual speech events. In fact, based on usage-based approaches of language acquisition, linguistic structures can be learned from language use and experience.

RECOMMENDATIONS
Based on the conclusion of the study, it is recommended that further studies may be conducted using other variables not covered in this study to trace the remaining 4.6% of the unexplained variance, examining other potential factors influencing pragmatic language skills. Future researchers are encouraged to use this study as a reference for validating similar research on internet reliance, social interaction, and pragmatic language skills. It is also recommended to replicate the study in other locales or institutions to examine the consistency of the findings across different contexts. Furthermore, programs or interventions may be conducted to enhance students’ pragmatic language skills, and other groups of respondents may be involved to provide broader insights into the variables explored. Curriculum reforms should emphasize blended learning strategies that promote meaningful engagement in both virtual and real-world communication settings. It underscores the need to integrate digital communication and interpersonal skills into education, aligning with UN SDG 4: Quality Education. To address global educational challenges, schools should foster a balanced approach between online and face-to-face interactions to enhance both linguistic and social competencies
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