


[bookmark: _GoBack]ASSESSING THE IMPLEMENTATION OF SCHOOL-BASED LEARNING ACTION CELLS IN BANAYOYO-LIDLIDDA SECONDARY SCHOOLS TOWARDS A CONTEXTUALIZED LAC ENHANCEMENT PLAN

ABSTRACT
	This study focused on evaluating the implementation of Learning Action Cells (LACs) in the secondary schools of Banayoyo-Lidlidda District, as well as the competence of LAC leaders and facilitators. Using a descriptive survey method, data were gathered through questionnaires administered to 47 secondary teachers. Findings revealed that LAC implementation is highly effective, with systematic needs assessment, collaborative planning, and well-structured execution of professional development sessions. The planning and monitoring phases were rated high, while the execution phase was rated very high, reflecting strong engagement and adherence to DepEd guidelines. While LAC leaders and facilitators demonstrated competence, the study highlights that the success of LACs is largely attributed to robust institutional processes and collaborative practices. In response, a contextualized action plan (APLACE) was developed further to strengthen planning, facilitation, monitoring, and evaluation, ensuring that LAC activities remain responsive, sustainable, and impactful in supporting teacher growth and improving student learning outcomes.
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INTRODUCTION
	Educators are lifelong learners. For anyone in this profession, acquiring knowledge does not stop after college or postgraduate studies. Teaching is a continuous journey of professional and personal growth and learning. With recent reforms and emerging trends in education, teachers, being the frontline of the educational system, must stay up-to-date and be equipped with the essential knowledge and skills to meet the demands of the new curriculum while considering the needs of the clientele, mainly, the learners. Moreover, this ensures that teachers can effectively function as educators in the evolving educational landscape.
	In support of this lifelong pursuit of growth and development, the Department of Education has intensified school-based professional development activities by issuing DepEd Order No. 35, s. 2016, which establishes the Learning Action Cells (LAC) as a professional learning community for teachers to address gaps in the educational processes (DepEd, 2016). The order defines LAC as a collaborative circle of teachers who will engage in a scholarly discussion to solve challenges encountered in the classroom. This community of practice is aimed at nurturing teachers' competencies in instruction and assessment that are aligned with the existing curriculum. Specifically, the institutionalization of LAC among schools leads to improved learning outcomes among learners, resulting from the improvement of the teaching-learning process. Verbo (2020) noted a significant improvement in the content knowledge and instructional performance of secondary mathematics teachers, resulting in improved student performance. LAC also serves as an enabler of a collaborative environment among the school heads, teachers, and the community towards continuous improvement in terms of content and pedagogy, skills, and attitudes of the frontline workers in education (DepEd, 2016).
[bookmark: _Hlk197607885]	Scholars of the organization conducted research studies on the extent of implementation of learning action cells in public schools, along with the perceptions, challenges, and experiences of teachers in the conduct of the said PD program. Morillo and Velasco (2024) studied the implementation of LAC among the elementary schools in Tiaong II District, Division of Quezon. The study revealed a high level of implementation of school-based learning action cells in planning, materials and resources, time, organization of learning, and groups for school-based learning activity. In terms of monitoring and evaluation, elementary teachers perceived a very satisfactory level of post-LAC activities, such as writing of narrative reports and other documentary requirements, and program implementation review. Similarly, Lao and Lao (2024) affirm the previously cited study, as their research also presented a very high extent of implementation of SLAC among elementary schools in the Division of Zamboanga City. In a secondary school setting, Castañares and Pastrana (2022), in the scholastic search for the perceived effects of LAC on teaching satisfaction and performance, found a high level of LAC implementation along planning and intervention, resources and support, collaboration, and assessment and prioritization.
	While several studies have quantitatively assessed and explored the implementation of this professional learning community at a larger scale, limited research focuses on smaller learning communities, such as the district or school levels. In Banayoyo-Lidlidda District, there are only two public secondary schools, with fewer than fifty nationally funded teaching personnel. This study seeks to describe the implementation of LAC while also looking into the competence of the key persons in the process – the LAC leader and the LAC facilitator. The level of implementation will be assessed in the three phases of SLAC: the planning, execution, and monitoring and evaluation phases. With this, the study led to the development of a localized plan tailored to the existing areas for improvement in implementing LAC in the specified district. 
Research Questions
	This paper aimed to assess the existing level of implementation of learning action cells in the two secondary schools of Banayoyo-Lidlidda District, Ilocos Sur. These data will be used to propose an action plan that aims to maximize the implementation of LAC in the district.
	Specifically, the following questions guided this scholarly work: 
1. What is the level of competence of the following:
a. LAC Leader, and 
b. LAC Facilitator?
2. What is the level of implementation of learning action cells in the secondary schools of Banayoyo-Lidlidda District in terms of:
a. planning, 
b. execution phase, and 
c. monitoring and evaluation?
3. What action plan can be proposed to intensify the implementation of school-based learning action cells in the district's secondary schools?

Review of Related Literature and Studies
Learning Action Cell as a Professional Learning Community
Learning Action Cell or LAC is a response mechanism of the Department of Education to the unending learning process of teachers. As defined by DepEd Order No. 35, s.2016, LAC is “a group of teachers who engage in collaborative learning sessions to solve shared challenges encountered in the school, facilitated by the school head or a designated LAC leader” (Department of Education, 2016). This school-based professional learning community (PLC) is a cost-efficient professional development activity that is a significant avenue for teachers to share best practices and tackle struggles inside the classroom for improved [image: ]instruction. 






Fig 1- Learning Action Cell as a Professional Learning Community

	The framework reflects the LAC principle. This professional learning community is a mechanism for the school community to collaborate, plan, solve problems, and implement action, which in turn, improves teaching strategies, instructional and assessment practices, resulting in enhanced student outcomes (Department of Education, 2018).
Philosophically, LAC is anchored on adult learning theory. Adult Learning Theory is a framework that explains how adults learn. According to New England Institute of Technology (2021), adults are self-directed, experience-rich learners who need to understand the relevance and purpose of learning, prefer hands-on, problem-centered, and real-world applications. This also emphasizes that adults are ready to learn when there is a reason or need to. Merriam (2017) adds that adult learning is founded on three principles: andragogy, self-directed learning, and transformative learning. Emerged in the twentieth century, each emphasizes the individual adult learner and reflects a humanistic perspective on personal growth and development. Adult learning is fundamental to the effectiveness of Learning Action Cells as it ensures that the learning process is both relevant and applicable to educators’ professional contexts. By leveraging their prior experiences and focusing on collaborative problem-solving, LACs facilitate the immediate application of new knowledge and skills, thereby enhancing motivation and fostering sustained professional growth. 

Implementation of LAC
	Learning Action Cells (LAC) have become a vital mechanism for professional development among teachers in the Philippines, with various studies underscoring their effective implementation and positive impact on teaching practices. Across multiple divisions, the core processes of LAC implementation - planning, execution, and monitoring - have been consistently observed as essential stages that contribute to its success. Reazo (2021) emphasized the importance of thorough planning activities, including the prioritization of relevant topics, formulation of the LAC plan, scheduling of meetings, and preparation of a line-item budget. The study highlighted the PLACES Program for Learning Action Cell Enhancement in Schools as a highly accepted initiative that addresses challenges and maximizes the benefits of LAC sessions. These findings illustrate that a well-structured planning phase, supported by adequate resources and clear implementation norms, is foundational to the effective functioning of LAC.
The actual implementation phase of LAC has been reported to be robust across various contexts. Lao and Lao (2024), studying public elementary schools in Zamboanga City, found very high levels of implementation during the planning and execution stages, with the highest mean score recorded in the implementation phase. Similarly, Eborde and Excote reported the same extent of LAC implementation among public secondary schools in the Division of Davao De Oro. Valencia and Pañares (2024) documented well-implemented LAC activities in Cagayan De Oro City, mirroring the positive outcomes noted by Caoile and Pere (2024) among junior high school science teachers in Vigan City. Caoile and Pere’s study further revealed that LAC sessions are highly utilized for topics critical to contemporary education, such as learner diversity, student inclusion, content and pedagogy aligned with the K to 12 Basic Education program, 21st-century skills, ICT integration, assessment, and curriculum contextualization. These sessions were instrumental in improving teachers’ pedagogical knowledge, content mastery, and assessment strategies, which in turn enhanced their confidence in instructional delivery.
While implementation is generally strong, monitoring and evaluation of LAC activities have been identified as areas requiring further improvement. Lao and Lao (2024) reported that monitoring and evaluation received the lowest mean score among the stages of LAC implementation, suggesting a need for more systematic and consistent follow-up mechanisms to ensure the sustainability and effectiveness of LAC outcomes. This concern is echoed in the phenomenological study of De Guzman, Gabales, and Labad (2023), who described LAC implementation as a multifaceted process involving the identification of professional development needs, early preparation of action plans, topic selection, formation of technical working groups, scheduling, and conducting monitoring and evaluation. Their findings underscored the importance of supportive leadership, positive attitudes, clearly defined roles, sufficient resources, systematic procedures, and well-disseminated policies as critical components for effective LAC implementation.
Leadership plays a pivotal role in the success of LAC programs. Cortejo (2022) highlighted that school heads are instrumental in identifying necessary resources, facilitating and monitoring LAC activities, and providing technical assistance to ensure that the sessions are meaningful and aligned with school goals. This leadership support fosters an environment conducive to teacher collaboration and continuous professional growth, which is essential for sustaining the gains achieved through LAC.
Regarding research methodologies and populations, the studies utilized various designs and sampling techniques to capture a comprehensive picture of LAC implementation. Reazo (2021) employed a descriptive method with probability sampling in the Division of Quezon, while Caoile and Pere (2024) used a mixed-method design focusing on junior high school science teachers in Vigan City. Lao and Lao (2024) conducted a Likert-type survey among public elementary schools in Zamboanga City Division. Valencia and Pañares (2024) and De Guzman, Gabales, and Labad (2023) explored LAC implementation in Cagayan De Oro City and Davao City public schools, respectively, with the latter adopting a phenomenological approach to capture the lived experiences of teachers. These diverse methodologies and populations contribute to a rich understanding of LAC implementation across different educational settings in the Philippines.

METHODS
	Descriptive research design, as defined by Creswell and Creswell (2018), involves characterizing a sample or population within the context of a specific phenomenon or social condition without attempting to manipulate variables. This approach focuses on understanding the what, when, where, and how aspects of a subject, providing evidence-based insights that can guide future research. It facilitates the discovery of new perspectives, clarifies existing phenomena, quantifies occurrences, and organizes information into clear categories. To accurately evaluate the current level of implementation in secondary schools, a descriptive quantitative survey was utilized. Supporting this approach, Schutt (2015) explains that survey research in the social sciences entails gathering data from a sample population through responses to structured questions. This method is valued for its versatility, efficiency, and ability to produce results that can be generalized to a broader population.
	Aligned with the employed research design, a survey questionnaire was crafted based on the contents of DepEd Order No. 35, s. 2016 or the Learning Action Cell as a K to 12 Basic Education Program School-based Continuing Professional Development Strategy for the Improvement of Teaching and Learning, specifically on the roles and responsibilities of LAC Leader and Facilitators, and LAC implementation processes. The researcher-made questionnaire was validated by five experts in the field of LAC. The validators are one principal, two head teachers, and two key teachers of select secondary schools in Ilocos Sur. Both content and face validity surveys revealed very high validity, with 4.64 and 4.68 mean scores, respectively.
	By total enumeration, forty-one secondary school teachers responded to the survey questionnaire on the competence of school LAC leaders and facilitators, and the implementation of learning action cells during the planning phase, execution, and monitoring and evaluation. Three teachers did not participate in the study.
	The responses of the teachers were statistically analyzed using mean, and interpreted using the following scale:
a. List 1-Level of Competence of LAC Leaders and Facilitators
	Scale
	Descriptive Rating

	4.21 – 5.00
	Very High

	3.41 – 4.20
	High

	2,61 – 3.40
	Moderate

	1.81 – 2.60
	Poor

	1.00 – 1.80
	Very Poor



b. List 2-Level of implementation of Learning Action Cells
	Scale
	Descriptive Rating

	4.21 – 5.00
	Very High

	3.41 – 4.20
	High

	2,61 – 3.40
	Moderate

	1.81 – 2.60
	Low

	1.00 – 1.80
	Very Low



RESULTS AND DISCUSSION
	This section of the paper presents the analyzed data on implementing Learning Action Cell (LAC) in select secondary schools of Banayoyo-Lidlidda District in Ilocos Sur, along with the competence of the LAC leaders and facilitators. 
	Tables 1a and 1b display the perceived competence of school heads acting as LAC leaders, and designated LAC Facilitators in their respective schools, by the teacher-respondents.


Table 1a. Level of Competence of LAC Leaders
	Items
	Mean Score
	Descriptive Rating

	1. The school head oversees the implementation of LACs.
	4.05
	Agree

	2. The school head leads in the development of a LAC Plan and integrates such in the SIP or AIP.
	3.90
	Agree

	3. The school head organizes LAC groupings at the beginning of each school year and ensures that each LAC has an assigned facilitator, preferably a Master Teacher or senior teacher, or senior member of the faculty.
	3.45
	Agree

	4. The school head mobilizes resources for the conduct of LACs.
	3.68
	Agree

	5. The school head provides feedback and submits LAC Progress Reports to the District and the Schools Division Office.
	3.55
	Agree

	6. The school head adapts and shares LAC best practices from other schools, thereby developing a culture of collaboration and continuous improvement.
	3.45
	Agree

	7. The school head monitors LAC sessions and related activities and evaluates their impact on teacher professional development, quality teaching, and pupil achievement.
	3.60
	Agree

	8. The school head agrees with LAC Members on how to observe or monitor the application of learning
	3.68
	Agree

	9. The school head provides feedback to the teachers.
	3.48
	Agree

	10. The school head gathers evidence of the implementation or application of learning.
	3.70
	Agree

	11. The school head meets with the LAC facilitator to decide on the next LAC topic and to prepare or plan for the next session.
	3.68
	Agree

	12. The school head monitors the LAC implementation vis-à-vis the school LAC plan.
	3.68
	Agree

	Overall
	3.66
	High



Item 1 (The school head oversees the implementation of LACs) recorded the highest mean score of 4.05, with a descriptive rating of Agree. The second highest mean rating, 3.90 (Agree), is for Item 2, which states that the school head leads the development of the LAC plan that is integrated into the School Improvement Plan (SIP) or Annual Implementation Plan (AIP). Thirdly, Item 3 (The school head gathers evidence of the implementation or application of learning) scored an overall mean of 3.70, also described as Agree. All indicators regarding the competencies of the school head as an LAC leader are rated with mean scores equivalent to the descriptive rating Agree. The results imply that school heads of the responding schools function as LAC leaders, conforming to the set roles and responsibilities by DepEd.
	
The overall mean rating for the level of competence of the school head as a LAC leader is 3.66, which is described as High. This result implies that LAC leaders effectively manage professional learning sessions and engage most participants. School head performs their major functions such as overseeing the implementation processes, integrating the PD into the school plans, organizing LAC groups, assigning roles and schedules, and conducting post-LAC activities, such as evaluation and reporting. Cabañero (2022) found the same level of competence among school LAC leaders. The study on LAC leadership, organization, and participation revealed a very satisfactory professional development and management among school heads. The school head plays a crucial role in organizing, monitoring, and sustaining regular Learning Action Cell (LAC) sessions, with their leadership and active facilitation being integral to the effectiveness of LACs and overall school improvement (Department of Education, 2016). Ganiban (2023) emphasizes that LAC leaders should monitor these activities and evaluate how far they are contributing to improved outcomes for learners at school. However, although the competence of school heads as LAC leaders is consistently rated by the teachers as high, there is still a need to further strengthen their skills to achieve even more effective facilitation, greater participant engagement, and better alignment of LAC activities with school objectives, thereby enhancing the overall impact on teaching and learning outcomes.
Table 1b. Level of Competence of LAC Facilitators
	Items
	Mean Score
	Descriptive Rating

	1. The LAC Facilitator convenes the team meetings.
	3.95
	Agree

	2. The LAC Facilitator provides technical assistance in the development of the LAC plan, timetable of team meetings, and other activities.
	3.88
	Agree

	3. The LAC Facilitator checks and monitors the attendance of members and submission of materials and sees to it that team meetings start and end on time, and that the agenda for the meeting are covered.
	4.13
	Agree

	4. The LAC Facilitator encourages active engagement and participation of members.
	4.08
	Agree

	5. The LAC Facilitator serves as a resource person on specific topics
	4.18
	Agree

	6. The LAC Facilitator assigns a documenter on a rotation basis.
	3.98
	Agree

	7. The LAC Facilitator invites external resource persons when necessary
	3.85
	Agree

	8. The LAC Facilitator reports regularly to the LAC leader on LAC progress
	3.88
	Agree

	9. The LAC Facilitator prepares his/her session plan that identifies the topic, objectives, materials needed, and outline of activities (at the very least) and, where necessary, consults the LAC Leader and members.
	4.13
	Agree

	10. [bookmark: _Hlk197368150]The LAC Facilitator ensures that the venue and equipment are available and prepares the necessary learning materials, such as reading materials, videos, presentations, etc., when needed.
	4.23
	Strongly Agree

	11. [bookmark: _Hlk197370159]The LAC Facilitator announces the LAC session, including topic, time, venue, and other matters that the group should know.
	4.20
	Agree

	12. The LAC Facilitator runs and facilitates the session based on the plan and ensures that the agreed-upon norms of behavior are observed and that the objectives of the session are achieved.
	4.28
	Strongly Agree

	Overall
	4.06
	High



	Evidently, there are two indicators of the competence of the LAC Facilitators that are rated as Strongly Agree. Item 12 (The LAC Facilitator runs and facilitates the session based on the plan and ensures that the agreed norms of behavior are observed and that the objectives of the session are achieved) received the highest mean rating of 4.28, while Item 10 (The LAC Facilitator ensures that the venue and equipment are available and prepares the necessary learning materials such as reading materials, videos, presentations, etc., when needed) garnered a mean score of 4.23. These scores demonstrate the strengths of the designated learning action cell facilitators in ensuring that resources and the venue are readily available. Moreover, they ensure that the sessions proceed according to the planned activities and flow of events, successfully achieving the set objectives. In addition, a mean score of 4.20, described as Agree, was obtained by Item 11 (The LAC Facilitator announces the LAC session, including topic, time, venue, and other matters that the group should know). The teacher-respondents agree that the facilitators inform the LAC groups about the information, such as venue, date, and content. 
On the other hand, the lowest mean ratings are tallied for indicators on inviting external resource persons (3.85), reporting LAC progress to the LAC leader (3.88), and provision of technical assistance in the development of the LAC plan (3.88).
Overall, the mean score of 4.06 indicates a high level of competence of the LAC facilitators in organizing learning sessions and groupings. The items garnered mean ratings ranging from Agree to Strongly Agree, which means that the designated LAC facilitators in secondary schools are highly competent in effectively managing and facilitating collaborative learning activities. These effective management practices include monitoring attendance of participants, encouraging engagement of the members, assigning an LAC documenter, preparing the venue and resources, and disseminating information. Cabañero (2022) agrees with these results, as his research study revealed a very satisfactory level of organizing skills among assigned LAC facilitators. However, the study disclosed that the respondents believe their strength lies in encouraging the LAC members to participate actively in the learning session. Lao and Lao (2024) acknowledge that the role of the LAC facilitator is a crucial presence in the successful implementation of the LAC. As a LAC facilitator, it is essential to identify and choose reliable learning materials, prepare a tentative budget plan, and outline the necessary school facilities needed to successfully conduct the PD session (Department of Education, 2018).	
	The next table exhibits the results of the survey on the level of implementation of LAC processes in the planning stage of the professional development activity.

Table 2a. Level of Implementation of LAC during the Planning Phase
	Items
	Mean Score
	Descriptive Rating

	1. The school head initiates the LAC planning process by gathering and assessing teachers' professional needs using DepEd-prescribed tools such as RPMS-SAT, IPCRF, NCBTS-TSNA, and PPST.
	3.88
	Agree

	2. The LAC leader establishes a culture and norms within the LAC groups by setting schedules, determining learning modalities, organizing resources, and defining shared values, vision, and expectations before conducting sessions.
	4.10
	Agree

	3. The teachers' needs are identified and translated into LAC topics to be spread throughout the school year.
	4.03
	Agree

	4. The LAC Implementation Plan is developed once the groups are formed, the topics are identified, and norms and culture are established.
	4.03
	Agree

	5. The LAC leader initiates clear plans to assure quality, monitor, and assess teachers' learning activities.
	4.08
	Agree

	
	4.02
	High


	
	The table presents mean scores and descriptive ratings for key Learning Action Cell (LAC) planning phase processes. All items received mean scores between 3.88 and 4.10, with a corresponding descriptive rating of Agree. Overall, the 4.02 score that resembles to a high level of implementation of the planning phase processes. The results indicate that the Learning Action Cell (LAC) implementation in the school is highly effective and positively received by teachers. All key areas, from assessing teachers' needs using DepEd-prescribed tools such as Individual Performance Commitment and Review Form (IPCRF) Self-Assessment Tools (3.88) to establishing a collaborative culture (4.10), and developing a comprehensive LAC plan (4.03) received high mean scores, reflecting strong agreement among respondents. This suggests that the processes for identifying professional development needs, translating them into relevant topics, and organizing LAC sessions are systematic and well-executed. The planning phase of Learning Action Cell (LAC) implementation is highly executed in DepEd schools, as evidenced by research findings in different divisions (Morillo & Velasco, 2024; Lao & Lao, 2024).

Additionally, these findings show that the school’s LAC practices in terms of planning are well-aligned with DepEd standards and are fostering a supportive environment for teacher growth and collaboration. The consistently positive feedback indicates that teachers feel engaged and supported in their professional development, contributing to the overall effectiveness of the school’s improvement efforts.

The finding supports the study of De Vera et al. (2020) that revealed that the school head or the LAC leader conducted a needs assessment through a survey to identify existing problems that affect the curriculum, instruction, and learning outcomes of the students. According to Sales (2024), the content of Learning Action Cell (LAC) sessions may be determined by teachers themselves under the general guidance of the school head or LAC leader, using needs assessments to help prioritize key learning areas. The qualitative study of Dilay and Ramos (2024) emphasized that topics for professional development activities should be more personalized, aligning with perspectives that tailor to the unique needs and interests of teachers rather than relying on generic, one-size-fits-all approaches.

Table 2b. Level of Implementation of LAC during the Execution Phase
	Items
	Mean Score
	Descriptive Rating

	1. The LAC facilitator sets the climate for effective communication through preparatory activities such as laying out ground rules and preliminary activities.
	4.25
	Strongly Agree

	2. The LAC facilitator encourages teachers to share their experiences related to the previous topic.
	4.20
	Agree

	3. The learning session facilitator introduces the topic, gives an overview of the session, and explains the importance of the topic to generate interest among participants.
	4.33
	Strongly Agree

	4. The LAC documenter records the group's discussion highlights, matters arising, and agreements.
	4.18
	Agree

	5. The facilitator wraps up the session by summarizing the session's objectives, key understandings, and insights of the participants.
	4.25
	Strongly Agree

	6. The facilitator introduces the application activity and articulates its purpose.
	4.23
	Strongly Agree

	7. The LAC facilitator processes the output of the groups in a constructive manner (drawing out good points and areas for improvement).
	4.13
	Agree

	Overall
	4.22
	Very High



	The analysis of the data reveals that the highest-rated aspects of LAC implementation are the facilitator’s ability to introduce the topic, provide an overview, and explain its importance to generate participant interest (mean score 4.33, Strongly Agree), as well as the facilitator’s effectiveness in setting a positive climate for communication and summarizing key session insights (both with mean scores of 4.25, Strongly Agree). These results indicate that LAC facilitators are highly effective in structuring sessions, creating an engaging and supportive environment, and ensuring that participants leave with a clear understanding of the session’s objectives and key takeaways. This finding aligns with Reazo (2021), who emphasized the importance of thorough planning, structured activities, and clear session flow in maximizing the benefits of LACs. Similarly, Lao and Lao (2024) and Valencia and Pañares (2024) reported robust implementation of LAC sessions, particularly in the planning and execution phases, highlighting the value of effective facilitation and session management.
	
	Overall, the level of implementation of the execution phase of the LAC in the schools is very high. Lao and Lao (2024) disclosed a very high extent of implementation of the LAC processes before and during sessions. The learning facilitators can effectively encourage participants to participate in the session, use resources available, and set a collaborative climate for all participants. Eborde and Escote (2024) showed the same level of implementation of LAC among secondary schools.

	In Table 2c, Item 1 (The LAC Documenter arranges the documents and finalizes the reports to be submitted to the LAC leader) scored the highest mean rating of 4.13 (Agree) in the LAC Implementation survey regarding monitoring and evaluation practices. In addition, it can also be seen that all items are rated with an average score equal to the same descriptor. The LAC leader or school head conducts PIR or Program Implementation Review (3.78, Agree), identifies areas of improvement of the learning session (3.98, Agree), and teachers implement the learned pedagogies and content-knowledge in their classroom (3.98). The survey results imply that the LACs are functioning well as collaborative professional learning communities with effective M&E practices. 
Table 2c. Level of Implementation of LAC during the Monitoring and Evaluation Phase
	Items
	Mean Score
	Descriptive Rating

	1. The LAC Documenter arranges the documents and finalizes the reports to be submitted to the LAC leader.
	4.13
	Agree

	2. The LAC facilitator identifies areas for improvement for the session and develops a plan for improvement of the session.
	3.98
	Agree

	3. The learning facilitators and members keep a personal journal to log their reflections after each learning engagement, whether it be a group, self, or one-on-one learning modality.
	3.95
	Agree

	4. The LAC leader initiates a Program Implementation Review (PIR) to share best practices, identify challenges, and bring opportunities for innovation.
	3.78
	Agree

	5. The LAC facilitators and LAC leaders monitor these activities and evaluate how far they are contributing to improved outcomes for learners at school.
	3.90
	Agree

	6. The LAC members implement the proposed strategies or activities in their classroom, school, or community as appropriate and evaluate their success.
	3.98
	Agree

	Overall
	3.95
	High


	
	Overall, the Monitoring and Evaluation phase of School Learning Action Cells achieved a mean score of 3.95, which is considered High. This suggests that LACs are being implemented at a high level, with practices generally consistent and most teachers actively participating. This is consistent with findings from Morillo and Velasco (2024), who reported a very satisfactory level of post-LAC activities-including documentation and program implementation reviews. In secondary schools, Castañares and Pastrana (2022) also observed high levels of implementation, especially in assessment and prioritization. In contrast, Lao and Lao (2024) found a very high extent of LAC implementation, particularly in the areas of documentation and review processes.
	These results are supported by recent literature emphasizing the importance of comprehensive and collaborative monitoring and evaluation (M&E) systems in sustaining the effectiveness of School-Based Learning Action Cells. For instance, Department of Education Order No. 35, s. 2016, as well as recent studies, highlight the need for a variety of monitoring tools-such as meeting minutes, observation checklists, and personal journals-that are collaboratively developed and used by both LAC leaders and members to track progress and inform continuous improvement (Department of Education, 2016; De Guzman et al., 2023). Macapodi and Labitad (2025) further stress that systematic M&E practices, including feedback loops and data-driven decision-making, enhance teacher engagement and instructional quality within LACs. The significant role of school heads in M&E is also underscored, as their leadership directly influences the quality and sustainability of LAC implementation (De Guzman et al., 2023). However, literature also points to the need for ongoing development of M&E tools and processes, as some areas-such as follow-up and impact evaluation-require further strengthening to maximize the benefits of LACs. Overall, the findings affirm that while LACs are making substantial progress in establishing effective M&E practices, continuous refinement and collaborative development of these systems remain essential for sustained professional growth and improved teaching outcomes (Department of Education, 2016; De Guzman et al., 2023).
	The next table presents an action plan targeted at improving the implementation of Learning Action Cells in the Banayoyo-Lidlidda District. The APLACE, or Action Plan for Learning Action Cell Enhancement, primarily focuses on the planning, monitoring, and evaluation phases. Additionally, the plan provides suggestive activities related to execution and leadership aspects to achieve consistency and foster a professional learning environment that nurtures collaboration and the sharing of best practices.
List 3- Action plan targeted at improving the implementation of Learning Action Cells in the Banayoyo-Lidlidda District
	Areas of Improvement
	Objectives
	Strategies/Activities
	Persons Involved
	Success Indicator/MOV

	LAC Leadership
	Enhance the capacity of LAC leaders and facilitators in performing their roles to sustain high-quality learning sessions.
	Review DepEd Order No. 35, s.2016 and Learning Action Cell Toolkit: An Implementation Guidebook through Focus Group Discussions.
	School Heads/ LAC Leaders and Facilitators
	Documented FGDs

	LAC Facilitation
	Strengthen the facilitation skills of LAC Facilitators and other key prospective teachers.
	Conduct a workshop with an expert in facilitation as a learning service provider.
	School heads, LAC facilitators, key teachers
	Accomplishment report of the workshop, with 100% participation of the persons involved

	LAC Planning
	To establish a clear, collaborative, and aligned planning process for LAC sessions that meets teachers’ professional development needs and complies with DepEd guidelines
	Conduct a professional sharing on the contents of DO No. 35, s. 2016 and LAC Toolkit

School-based workshop on
· needs assessment (topic selection based on IPCRF, e-SAT, and other documents)
· drafting of annual LAC plan
· professional sharing of outputs and feedback

Writing of the annual LAC Plan


	School heads, teachers, and external experts


School heads, teachers, and external experts









School heads and teachers

	Documented report on the conduct of the activity


Accomplishment report of the workshop, outputs of the participants








LAC Plan

	Monitoring and Evaluation
	To enhance monitoring and evaluation practices by LAC facilitators and leaders to track progress and impact on learner outcomes after LAC sessions
	Initiation and conduct of regular Program Implementation Review (PIR)


Encourage the use of personal journals/ logbooks to document reflections and outcomes.


Establish a system for regular submission and review of monitoring reports.





Carry out class observations with a focus on how teachers apply Learning Action Cell (LAC) insights and strategies in their instructional practices.


	School heads, LAC leaders, facilitators, and members


School heads and teachers






School heads, LAC leaders, facilitators, and documenters





School heads and teachers
	SWOT analysis of the conducted LAC sessions



100% submission of members’ reflection notebooks





Properly compiled and completed reports of LAC sessions, documentation, and LAC engagement reports.


Accomplished classroom observation tools with notes, lesson plans, and documentation reports

	LAC Execution
	Promote active participation and sharing of relevant experiences and insights related to the topics.
	Implement varied strategies (sharing circles, reflection activities, etc)  where LAC members can openly share their insights and learning.

	LAC Facilitators and members
	Used varied activities during the sessions














Conclusions
As responses to the research questions, the following conclusions are drawn:
1. The LAC leaders in the secondary schools of Banayoyo-Lidlidda District demonstrate a high level of competence, effectively overseeing, organizing, and sustaining LAC activities in alignment with DepEd standards. Likewise, LAC facilitators are highly competent, particularly in managing sessions, preparing resources, and ensuring active participation, as reflected by high mean scores and positive teacher feedback.
2. The implementation of Learning Action Cells in the district’s secondary schools is rated high in the planning phase, with systematic needs assessment and collaborative planning processes. The execution phase is described as very highly implemented, reflecting excellent facilitation, session management, and participant involvement, while the monitoring and evaluation phase is also rated high, indicating well-established documentation, feedback, and reflective practices.
3. To further enhance the implementation of the professional development program in the district, a contextualized action plan entitled APLACE (Action Plan for Learning Action Cell Enhancement) was developed. APLACE specifically targets improvements in LAC leadership, facilitation, planning, and monitoring and evaluation procedures, ensuring that these critical phases are strengthened and aligned with best practices. While the primary focus is on these areas, the action plan also incorporates strategies addressing areas of improvement in the execution phase to provide a comprehensive approach to advancing the effectiveness of LACs in the district.

Recommendations

	Based on the results of the study and the conclusions made, the following are humbly recommended:
1. The school may initiate regular review and reflection on DepEd Order No. 35, s. 2016, and the Learning Action Cell Toolkit to deepen their understanding of policy guidelines, clarify the roles of LAC leaders and facilitators, and ensure that all LAC activities are aligned with national standards and best practices. 
2. The school heads may enhance the planning and monitoring processes by institutionalizing systematic needs assessments and collaborative planning with teachers, as well as by adopting standardized monitoring and evaluation tools such as reflective journals, feedback forms, and progress tracking templates. These measures will promote more targeted and effective LAC sessions and ensure continuous improvement.
3. The LAC leaders may fully implement the APLACE (Action Plan for Learning Action Cell Enhancement) by prioritizing improvements in leadership, facilitation, planning, and monitoring and evaluation, while also addressing identified gaps in the execution phase. This comprehensive approach will help maximize the impact of LACs on teacher professional growth and student learning outcomes across the district.
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