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EFL Teachers' Reluctance to Use Synchronous Online Teaching in Ad Dakhiliyah ‍Governorate, Oman

Abstract 
      In this research, the researcher determined the reluctance of Oman’s English as a Foreign Language (EFL) teachers towards Synchronous Online Teaching (SOT) even though technology use is on the rise in the Oman educational system. This research is significant as it identified the factors that hinder teachers from actively engaging in SOT in Oman and identifying the best approaches to encouraging teachers to adopt this complex lesson. It can help improve the quality of education provided in Oman and equip educators with the required tools to succeed in the modern learning environment based on technology. A cross-sectional mixed-method was applied to gather data from Omani EFL teachers of Ad Dakhiliyah Governorate Institution. To obtain quantitative data, 50 teachers were administered questionnaires, and ten teachers were interviewed. Quantitative data was analyzed using descriptive and inferential methods, while qualitative data was analyzed using a thematic analysis. The quantitative findings of the research also revealed that perceived usefulness, perceived ease of use, Self-Efficacy, Enjoyment, Satisfaction, Social Influence, and Facilitating Condition factors of the TAM have a positive impact on the BI towards SOT of EFL teachers because the value of ‘Sig’ for all the TAM factors is > 0. 05. In the present research, teachers confirmed that SOT is beneficial to them and positively impacts their teaching; however, technical challenges and students’ absenteeism deserve attention. These limitations should be addressed together with efforts to promote the strengths of SOT and improve its application in EFL classrooms. More studies in various settings and investigation of its effects on students’ performance over time are advised for future studies.
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Introduction
[bookmark: _Hlk144928328]In modern times, synchronous online teaching (SOT) is an effective and valuable teaching method. Indeed, it can replace face-to-face teaching (Hodges et al., 2020; Shahabadi et al., 2015). The reluctance of instructors to use SOT stems from their negative perspectives about incorporating technology into their teaching practice (Adov & Mäeots, 2021; Gunawardena & Dhanapala, 2023). English as a Foreign Language (EFL) teachers specifically demonstrate resistance towards implementing SOT according to research studies (Moorhouse, 2020; Petronzi & Petronzi, 2020). Manjareeka et al. emphasized the necessity for extra assistance when educational institutions moved swiftly to online teaching since 41.5% of faculty members encountered technical problems (Manjareeka et al., 2022). Syafrayani et al. discovered that technology and internet-related problems affected 72% of Indonesian EFL teachers during their synchronous sessions (Syafrayani et al., 2022). The successful implementation of SOT requires EFL teachers to develop digital literacy alongside time management and problem-solving abilities according to Silber-Varod et al. (Silber‐Varod et al., 2019). From his own teaching experience, the author has noticed that Omani EFL teachers avoid using SOT because they do not possess the required skills. 
In the following study, the researcher uses the Technology Acceptance Model (TAM) (Davis, 1989). Fred Davis created this model in his dissertation, which came out in 1989. Since then, TAM has become one of the most frequently referenced models discussing the spread of technologies (Ma et al., 2004).  Granić and Marangunić assert that the TAM is widely recognized as one of the foremost frameworks for forecasting technology adoption and utilization patterns. Scholars' utilization of the TAM to predict learners' adoption of learning technologies has experienced a notable rise (Granić & Marangunić, 2019). In the TAM model, how users accept technology and perceive its usage has been explained. It has five critical factors, which are perceived ease of use (PEU), perceived usefulness (PU), attitude toward use (ATU), behavioral intention (BI), and actual use (AU) (Scherer et al., 2019). Figure 1 illustrates the TAM model. TAM states that BI is a factor that affects how people accept and use technology (Actual Behavior).
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Figure 1. TAM Adopted Model (Al-Adwan et al., 2023).
	Furthermore, behavioral intention is "jointly determined" by the PU and individuals' attitudes toward technology ATU. PEU and PU consequently influence individuals' attitudes. External factors determine both PU and PEU. TAM enables researchers to incorporate additional potential determinants that could affect adopting a particular technology through the external variable construct (Al-Adwan et al., 2023). Using the TAM variables would mirror the teachers’ degree of using SOT and show whether this kind of utilization is effort-free (PEU), enhances their task or job performance (PU), or puts another burden on their shoulders. Lee stated that social influence, satisfaction, enjoyment, and facilitating conditions are crucial to teachers' perception of technology and synchronous online teaching (Lee & education, 2010).
[bookmark: _Hlk144928534][bookmark: _Hlk134798470]The conceptual framework is based on TAM and SOT. Implementing SOT as a delivery method would effectively mitigate numerous educational challenges, including but not limited to geographical limitations, class absences caused by unforeseen weather events, and prolonged lockdowns resulting from the transmission of pandemics (Weiss et al., 2024). Also, SOT can make the teaching process more flexible by adding many features, such as online games, watching live videos, and instant chatting platforms for students and teachers (Deng, 2012). However, using SOT is confronted by many barriers and challenges, such as the need for more technological knowledge or experience among instructors (PEU). Additionally, using Specific technological tools such as Google Meet or Zoom (PU), SOT might threaten teachers' classroom management. Furthermore, Moorhouse states that some learners may need help with screen fatigue, and it is hard to observe their class engagement (Moorhouse, 2020). Figure 2 shows how TAM investigates teachers’ attitudes and behavioral intentions. There are two constructs: internal factors such as PU, PEU, and ABI and external factors 
such as satisfaction, social influence, facilitating conditions, enjoyment, and self-efficacy. Consequently, the key explanations of Omani educators' unwillingness to adopt SOT into their education have been identified. 
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Figure 2. Conceptual Framework (Author Source).


The EFL teaching community in Oman encounters challenges related to technical proficiency and connectivity problems. These challenges discourage numerous EFL instructors from embracing SOT, which hinders the successful incorporation of online pedagogical approaches into the nation's academic environment (AlAdwani et al., 2022). Using the TAM model, internal and external factors influencing EFL learners using the SOT were examined to assess Omani EFL teachers' views toward SOT. The framework directs the implementation of strategies to improve the usage of SOT in Oman's EFL education.
This study explores adoption of SOT among the Omani post basic English teachers by their perspective, challenges and how they can be integrated as a strategic approach. The research attempts to explore teachers’ attitudes towards SOT and the factors influencing teachers’ unwillingness of adopting SOT in Omani context. Specifically, it advances the idea of the ways in which teachers will adopt SOT with the goal of improving the quality of English language education in Oman. The study also discusses the instructors' attitude, bias and obstacles in utilizing SOT in their teaching and propose for wider utilization of SOT in Omani English classrooms. The results can provide a means of confronting resistance to the integration of technology into education.
Research Questions
The following are research questions for this research:
RQ1: What are post-basic English teachers' perceptions on utilizing SOT?
RQ2: What are the reasons behind the reluctance of post-basic EFL teachers to use SOT in their teaching in Oman?
RQ3: What are the strategies to encourage English teachers to use SOT in their classes in Oman?
Literature Review
Teachers' Perceptions of Synchronous Online Teaching
	The education technology adoption decisions of teachers depend heavily on their perceptions as well as their attitudes and teaching beliefs. Educators who consider digital tools both efficient and easy to use and beneficial toward learning goals tend to adopt them in their teaching practice (Mei et al., 2019; Tondeur et al., 2017). The main causes of resistance among educators include insufficient trust combined with technical difficulty and skill limitations as well as doubts about system effectiveness. Teachers adopt SOT based on three essential perceptions which include useful appreciation and ease of system operation and intention to perform specific behaviors. Educational professionals tend to adopt SOT when they think it improves student participation and educational success because of its real-time communication benefits and accessibility features (Sun, 2022; Zhao et al., 2024). 
Institutional platforms that provide convenience and robust supporting technical systems encourage teachers to choose SOT as their method of instruction. Teachers will adopt SOT technology when they have digital skills combined with teaching experience along with organizational backing and openness to new approaches (Zhao et al., 2024). The adoption of new practices depends on external aspects including training programs as well as facility standards and precise educational guidelines (Futoma et al., 2020). Omani researchers have identified particular EFL learning challenges because SOT works well for theoretical instruction yet fails to address speaking and pronunciation skills because of substandard internet connectivity and little interactive functionality (Al-Sinani, 2023). The combination of SOT learning with direct teacher instruction leads teachers to achieve better results. The effectiveness of SOT is impeded by variable internet connectivity along with technical breakdowns and insufficient training which leads to decreased student commitment when they use it without supervision. The three essential factors for successful implementation include motivation levels and technical preparedness along with pedagogical adjustment capabilities (Nickerson, 2020). Through appropriate training programs and dependable infrastructure support and educator training EFL teachers can successfully implement SOT in their classroom practices.
Barriers to the Adoption of SOT
	Oman currently faces an impediment to SOT adoption because its EFL teachers need better training and technical assistance (Al-Sinani, 2023). Most teachers lack experience with digital tools while facing difficulties with online platforms and they feel uncertain about managing classes through virtual methods. Professional development programs need to be ongoing because this deficiency worsens the problem (Oliveira et al., 2021). Educational staff prefer established teaching approaches and demonstrate reluctance toward adopting SOT teaching methods which require different pedagogical principles because they fear decreased student engagement and digital skill inadequacy (Nickerson, 2020). Additionally, institutional challenges such as unclear policies on curriculum adaptation, assessment, and academic integrity create confusion (Pell & Amigud, 2023). The practice of online teaching receives lower value than traditional methods in certain educational institutions which act as a barrier to implementation. The process of creating digital educational materials combined with student support through digital platforms causes teachers to experience increased work-related frustration (Rastegar & Rahimi, 2023). Senior educators face difficulties adopting SOT because they lack necessary digital skills and need proper online pedagogy training to feel comfortable integrating it into their classrooms.
Strategies to Promote the Use of SOT
	The successful implementation of SOT for EFL teachers in Oman needs three essential components: professional development programs, institutional backing and better technology systems (Al-Sinani, 2023). Teachers build skills to control virtual classrooms through complete training in digital teaching methods alongside online tool mastery. Ongoing support through workshops and peer collaboration fosters a learning community and eases the transition (Zamiri & Esmaeili, 2024). Institutional backing plays a central role in SOT acceptance by teachers because clear policies together with changes to workload and incentives help teachers adopt the system. The infrastructure requirements need improvement with a focus on delivering technological access and reliable internet and user-friendly educational platforms for language instruction in remote locations (Sarrab et al., 2016). Additional technical support aimed at teachers can minimize their frustration levels. Sustained motivation becomes possible when teachers and students join activities based on quizzes and group assignments as well as multimedia elements (Lauc et al., 2020). A teaching model that combines digital and classroom instruction functions as a transition system which lowers opposition and helps create a harmonious blend of SOT with conventional educational methods (Mahdi & Engineering, 2023).
	An extensive review of SOT research and its implications for Oman's EFL instructors is offered. SOT has significantly impacted education, and the TAM is a good conceptual structure for understanding educators' views on using this pedagogical technique. The research highlights teachers' challenges, reluctance to implement SOT, and the need for digital literacy and competencies in understanding online teaching. The chapter synthesizes research to provide the groundwork for studying Oman's EFL instructors' SOT views. It makes substantial contributions that enhance educational technology integration. 
Methodology
Research design
The researcher of the current study implements mixed methods to analyze data through quantitative research methods together with qualitative approaches. The first stage of this research employs structured surveys as part of a sequential explanatory design to measure Omani EFL teachers’ SOT attitude (RQ1). After the initial quantitative survey phase the researchers conduct qualitative interviews to understand both the obstacles’ teachers face (RQ2) and the methods they use to adopt SOT (RQ3). Although the study design does not permit extensive perception analysis it reveals essential obstacles that teachers face alongside effective implementation approaches. The combination of both quantitative surveys and qualitative interviews produces comprehensive information about factors which drive SOT adoption in EFL classrooms.
Sampling
Quantitative Sampling  
The research study included fifty EFL teaching professionals (both male and female) across ten Al-Hamra schools from Ad Dakhiliyah. The researchers selected participants through purposive sampling based on their 5–15 years of teaching experience. The research questionnaire was completed by five teachers from each educational facility to measure their views regarding SOT across different factors including usefulness perceptions and ease of use and self-efficacy and enjoyment and satisfaction and social influence and behavioral intention (Szucs & Ioannidis, 2020). The data from Table 1 revealed that female participants accounted for 64% of the total respondents. Thirty percent of educators maintained more than ten years of teaching experience in post-basic schools, yet the majority (54%) only had two years of experience in online instruction. A total of 34% of participants said SOT provided occasional satisfaction. Fifty percent of educators admitted to using SOT occasionally after the COVID-19 outbreak while the others used it frequently or regularly.
Quantitative Pilot Testing 
Pilot testing was conducted to ensure scale reliability, using 20% of the quantitative sample (10 participants), based on Malmqvist et al. (Malmqvist et al., 2019). Reliability analysis showed a Cronbach’s alpha of 0.87, exceeding the 0.7 benchmark (Potter & Levine‐Donnerstein, 1999), indicating strong reliability. This value confirms the instrument’s trustworthiness, and no major modifications were needed. 
Qualitative Sampling
Qualitative research techniques examined SOT's effects on teachers by determining difficulties they encountered while collecting recommendations for improvement. The research employed Purposive sampling according to Etikan et al. for selecting experienced EFL teachers (Etikan et al., 2016). Each of the ten participating schools selected one teacher to contribute to focus group interviews as expert participants. The research method enabled the collection of effective strategies for implementing SOT. 








Table 1. Demographic Information.
	
	Frequency
	Per cent
	Valid Percent
	Cumulative Percent

	Teachers Gender
	Male
	18
	36.0
	36.0
	36.0

	
	Female
	32
	64.0
	64.0
	100.0

	
	Total
	50
	100.0
	100.0
	

	How many years have you taught in post-basic schools?
	5 years
	4
	8.0
	8.0
	8.0

	
	7 years
	11
	22.0
	22.0
	30.0

	
	10 years
	15
	30.0
	30.0
	60.0

	
	12 years
	8
	16.0
	16.0
	76.0

	
	15 years
	12
	24.0
	24.0
	100.0

	
	Total
	50
	100.0
	100.0
	

	How many years have you taught blended or online courses in higher education?
	2 years
	27
	54.0
	54.0
	54.0

	
	5 years
	13
	26.0
	26.0
	80.0

	
	7 years
	5
	10.0
	10.0
	90.0

	
	10 years
	5
	10.0
	10.0
	100.0

	
	Total
	50
	100.0
	100.0
	

	Before the COVID-19 pandemic, how satisfied were you with using SOT in the Ministry of Education?
	Always
	8
	16.0
	16.0
	16.0

	
	Often
	14
	28.0
	28.0
	44.0

	
	Sometimes
	17
	34.0
	34.0
	78.0

	
	Never
	11
	22.0
	22.0
	100.0

	
	Total
	50
	100.0
	100.0
	

	After COVID-19, how frequently did you teach using SOT:
	Always
	14
	28.0
	28.0
	28.0

	
	Often
	11
	22.0
	22.0
	50.0

	
	Sometimes
	25
	50.0
	50.0
	100.0

	
	Total
	50
	100.0
	100.0
	



Qualitative Pilot Testing  
		A mock interview with a volunteer EFL teacher was conducted to improve the qualitative interview. The purpose of the mock interview was to see the effectiveness of the qualitative questionnaire. After conducting the mock interview, specific questions were enhanced once again to eliminate any ambiguities and to gather the most comprehensive perspectives from EFL teachers regarding SOT.
Selection Criteria 
The research population consisted of EFL instructors who teach at a post-basic school located in Al-Hamra, Oman. The research only included participants who initially volunteered for the survey because they demonstrated a willingness to share their experiences with SOT. 
Data collection and method
This research implementation combined quantitative survey data with qualitative interview results to understand how Effective and Adoptive SOT functions for EFL teachers amid the COVID-19 pandemic. A structured questionnaire served to collect quantitative data by combining demographic items and items derived from the TAM. The survey adopted concepts from recognized literature to evaluate Perceived Usefulness alongside Perceived Ease of Use, Self-Efficacy, Enjoyment, Satisfaction, Social Influence, Facilitating Conditions and Behavioral Intention (Bhattacherjee, 2001; Davis, 1989; Kim et al., 2010; Park, Farb, et al., 2023). 
The research data collection process started during the second semester of 2023/2024 academic year and continued across two months. Fifty EFL teachers from ten Al-Hamra schools received a survey which utilized a Likert-scale through WhatsApp communication. Ten experienced teachers from different schools participated in Google Meet interviews after the survey phase. These participants were chosen from survey respondents. The researcher employed open-ended questions which underwent testing during a simulated interview session before receiving expert assessments to study SOT-related challenges and approaches. The design sequence allowed researchers to integrate multiple data sources which resulted in deep insights into teaching perceptions while boosting research quality.
Data Analysis
The research combines both qualitative and quantitative data analysis methods. Survey data undergoes descriptive and inferential statistical analysis using correlation and regression to examine the relationships between the Technology Acceptance Model variables and teachers' intentions regarding SOT usage. The study employs nominal scales to capture demographic information while ordinal scales evaluate Perceived Usefulness together with Ease of Use and Self-Efficacy and Satisfaction. The analysis of qualitative data uses thematic methods to generate common themes through transcript coding. The blended research method provides a detailed understanding of how EFL teachers view SOT implementation. 
Quality Assurance
The study enhanced its quality through a combination of survey and interview data from English as a foreign language teacher. A pilot study using 20% of participants confirmed the reliability of the quantitative questionnaire through its high Cronbach alpha value. The study conducted initial random interviews to establish themes which served as the foundation for meeting its second research objective. The questionnaire received a clarity enhancement through professional translation into Arabic. The experts at the University of Nizwa evaluated both research tools for their validity and reliability standards.
Results
The quantitative analysis examines Research Question 1 (RQ1), while the qualitative analysis establishes the responses to RQ2 and RQ3.
Quantitative analysis  
A quantitative analysis has been used as related to the research questions. The quantitative method employed in this research facilitates the analysis of teachers' perceptions of SOT (RQ1) by gathering responses on multiple factors, such as Perceived Usefulness (PU), Perceived Ease of Use (PEU), Self-efficacy (SE), Enjoyment, Satisfaction, Social Influence (SI), Facilitating Conditions (FC), and Behavioral Intention (BI). These responses were gathered through the Likert scale, which was based on five statements that are 1) strongly agree, 2) agree, 3) neutral, 4) disagree, and 5) strongly disagree (Jeong & Lee, 2016). Descriptive analysis, including correlation and regression, has been used to ascertain instructors' attitudes toward SOT. 
Reliability Analysis
Reliability analysis determines the degree of systematic variation in a scale, which may be done by assessing the relationship between scores received from various scale administrations (Uyanah et al., 2023). Table 2. shows the reliability statistics of the overall research framework. Cronbach’s Alpha score of 0.957, which meets the standard criteria that the value should be more than 0.7, shows that the study's items are highly consistent, and that the data is valid (Cronbach et al., 2004). This guarantees that the research instrument is highly trustworthy and can be used for further analysis. 
Table 2. Overall Reliability.
	Reliability Statistics

	Cronbach's Alpha
	No. of Items

	0.957
	8



Table 3 shows the Cronbach alpha value of the overall framework if an item is deleted. The Cronbach Alpha value of all the variables shows higher internal consistency since it is more than 0.7 and in the range of 0.9. Furthermore, the corrected item-total correlations of all variables except FC and BI are high across all constructs, suggesting that there are strong associations between individual items and their respective constructs. Nevertheless, the lower correlations and higher Cronbach's Alpha if Item Deleted for BI and FC indicate potential areas for modification in these variables to improve the overall reliability of this research framework. 
Table 3. Item Total Statistics. 
	
	Corrected Item-Total Correlation
	Cronbach's Alpha if Item Deleted

	Perceived Usefulness (PU)
	0.944
	0.945

	Perceived Ease of Use (PEU)
	0.947
	0.944

	Self-Efficacy (SE)
	0.948
	0.944

	Enjoyment
	0.940
	0.944

	Satisfaction
	0.926
	0.945

	Social Influence (SI)
	0.951
	0.944

	Facilitating Condition (FC)
	0.551
	0.968

	Behavioral Intention (BI)
	0.541
	0.969



Correlation Table
In Table 4, Pearson Correlation Coefficients among the variables have been examined. The Pearson Correlation Coefficient denotes the relationship between two variables assessed at the same interval (Schober et al., 2018). It is classified as a type of correlation coefficient. A correlation denotes the direction and amount of the association between two or more variables (Ikhwan et al., 2024). A correlation may exhibit a positive or negative direction. According to the above table, “Social Influence” and Self-Efficacy” are highly correlated as compared to other variables, having a correlation value “of 0.995, followed by “Enjoyment” and “Self-Efficacy” having a correlation value of 0.994. While “Satisfaction” and Behavioral Intention are poorly correlated, having a correlation value “of 0.402”.

Table 4. Pearson Correlation Coefficients among the variables. 
	
	PU
	PEU
	SE
	EN
	Satisfaction
	SI
	FC
	BI

	Perceived Usefulness (PU)
	Pearson Correlation
	1
	0.985**
	0.986**
	0.970**
	0.962**
	0.988**
	0.433**
	0.423**

	
	Sig. (2-tailed)
	
	0.000
	0.000
	0.000
	0.000
	0.000
	0.002
	0.002

	
	N
	50
	50
	50
	50
	50
	50
	50
	50

	Perceived Ease to Use (PEU)
	Pearson Correlation
	0.985**
	1
	0.989**
	0.978**
	0.991**
	0.989**
	0.420**
	0.413**

	
	Sig. (2-tailed)
	0.000
	
	0.000
	0.000
	0.000
	0.000
	0.002
	0.003

	
	N
	50
	50
	50
	50
	50
	50
	50
	50

	Self-Efficacy
(SE)
	Pearson Correlation
	0.986**
	0.989**
	1
	0.994**
	0.967**
	0.995**
	0.425**
	0.418**

	
	Sig. (2-tailed)
	0.000
	0.000
	
	0.000
	0.000
	0.000
	0.002
	0.003

	
	N
	50
	50
	50
	50
	50
	50
	50
	50

	Enjoyment 
(EN)
	Pearson Correlation
	0.970**
	0.978**
	0.994**
	1
	0.962**
	0.994**
	0.418**
	0.413**

	
	Sig. (2-tailed)
	0.000
	0.000
	0.000
	
	0.000
	0.000
	0.003
	0.003

	
	N
	50
	50
	50
	50
	50
	50
	50
	50

	Satisfaction
	Pearson Correlation
	0.962**
	0.991**
	0.967**
	0.962**
	1
	0.976**
	0.407**
	0.402**

	
	Sig. (2-tailed)
	0.000
	0.000
	0.000
	0.000
	
	0.000
	0.003
	0.004

	
	N
	50
	50
	50
	50
	50
	50
	50
	50

	Social Influence (SI)
	Pearson Correlation
	0.988**
	0.989**
	0.995**
	0.994**
	0.976**
	1
	0.427**
	0.419**

	
	Sig. (2-tailed)
	0.000
	0.000
	0.000
	0.000
	0.000
	
	0.002
	0.002

	
	N
	50
	50
	50
	50
	50
	50
	50
	50

	Facilitating Condition (FC)
	Pearson Correlation
	0.433**
	0.420**
	0.425**
	0.418**
	0.407**
	0.427**
	1
	0.992**

	
	Sig. (2-tailed)
	0.002
	0.002
	0.002
	0.003
	0.003
	0.002
	
	0.000

	
	N
	50
	50
	50
	50
	50
	50
	50
	50

	Behavioral Intention (BI)
	Pearson Correlation
	0.423**
	0.413**
	0.418**
	0.413**
	0.402**
	0.419**
	0.992**
	1

	
	Sig. (2-tailed)
	0.002
	0.003
	0.003
	0.003
	0.004
	0.002
	0.000
	

	
	N
	50
	50
	50
	50
	50
	50
	50
	50

	**. Correlation Is Significant at the 0.01 level (2-tailed).



Regression Analysis
Regression analysis is a collection of statistical techniques utilized to estimate the relationships between one or more independent variables and a dependent variable. It is a valuable tool for evaluating the correlation's magnitude between variables and constructing predictive models of their future interactions (Currell, 2015). The presented regression analysis is a multiple regression analysis as it shows the influence of different TAM factors on the behavioral intentions of EFL teachers toward adopting SOT. 
	The p-value (Sig) calculates the impact of the independent factors on the dependent variable. The independent variables impact the dependent variable if the p-value is less than 0.05; conversely, if the p-value is more significant than 0.05, the dependent variable is not influenced by the independent variables (Petter et al., 2013). In Table 5, perceived usefulness significantly influences behavioral intention, as the p-value of 0.02 is less than the benchmark of 0.05. This means that teachers perceive SOT as a helpful tool, increasing their intention to use it. Similarly, the perceived ease of use also positively impacts behavioral intention, with a p-value of 0.003.  It depicts that teachers find SOT easy to use, enhancing their behavioral intention level.
Table 5. Regression Analysis Table. 
	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.
(p-value)

	
	B
	Std. Error
	Beta
	
	

	(Constant)
	0.334
	0.215
	
	1.552
	0.127

	Perceived Usefulness
	0.478
	0.148
	0.423
	3.233
	0.002

	(Constant)
	0.460
	0.187
	
	2.463
	0.017

	Perceived Ease of Use
	0.425
	0.135
	0.413
	3.143
	0.003

	(Constant)
	0.393
	0.202
	
	1.949
	0.057

	Self-Efficacy
	0.456
	0.143
	0.418
	3.186
	0.003

	(Constant)
	0.436
	0.193
	
	2.258
	0.029

	Enjoyment
	0.431
	0.137
	0.413
	3.142
	0.003

	(Constant)
	0.556
	0.168
	
	3.315
	0.002

	Satisfaction
	0.372
	0.122
	0.402
	3.040
	0.004

	(Constant)
	0.406
	0.198
	
	2.053
	0.046

	Social Influence
	0.446
	0.139
	0.419
	3.201
	0.002

	(Constant)
	-0.046
	0.023
	
	-1.977
	0.054

	Facilitating Condition
	1.021
	0.018
	0.992
	56.225
	0.000

	a. Dependent Variable: Behavioral Intention



	The third variable, self-efficacy, also has a positive significant value (0.003), suggesting that teachers are confident using the SOT for online teaching. In the same way, the variable, enjoyment, also has a significant positive impact (p = 0.003) on teachers’ behavioral intention toward SOT, which indicates that teachers enjoy using SOT. Additionally, the results of the above table indicate that the teachers are satisfied with the SOT, having a p-value of 0.004, which is less than the benchmark value (0.05).
	Social influence has a significant relationship with the behavioral intention toward SOT, as its considerable value is 0.46. This value indicates that their colleagues and social gatherings influence teachers to use SOT. Lastly, the facilitating condition has a significant positive relationship with the teacher's SOT utilization, with a 0.000 p-value. Constant variable value in a model describes the intercepts when independent variables are not considered. They provide information about the model's baseline and the predictors' additional effects.
Qualitative Research
The qualitative interview aims to gain the teachers' insights regarding SOT usage and its overall impact on their teaching performance. The qualitative analysis is based on the thematic interviews.  Interviews were taken from the most experienced ten teachers, one teacher from each of 10 distinct Omani institutions. The qualitative method was used to analyze the RQ2 and RQ3. Each RQ’s then contained several questions, as shown in Appendix 1.  The interview answers were divided into different themes, as shown in the analysis of the results. The participants are from various districts of Oman. They have been selected based on their extensive expertise in teaching English as an EFL and their effective use of the SOT learning method. The table mentioned below consisted of the participant’s pseudonyms along with their actual experiences: 

Table 6. Participants Details Table. 
	Respondents No.
	Pseudonyms
	Experience

	1
	Aisha
	Aisha is a highly qualified EFL teacher with 12 years of teaching experience and almost 3 years of experience in SOT teaching. Due to her expertise, she was chosen for an interview.

	2
	Fatima
	Fatima has taught EFL in one of the Oman schools for the last 10 years. She has a Masters in English and prefers traditional teaching over online teaching.

	3
	Zainab
	Zainab has been a teacher for about eight years. A bachelor’s degree in English literature makes her passionate about opening up new chances for students to attain the desired learning outcomes by including technology in her teaching methodology.

	4
	Khadija
	Khadija is a certified EFL teacher who has spent 15 years in the business and is highly esteemed for her creative mode of instruction.

	5
	Bilal
	Bilal has for 10 years been able to sustain its track record in teaching English as a Foreign Language (EFLT). He holds an EFL teaching certificate, and her core training is in modelling language and interaction, which usually aligns with the various needs of learners.

	6
	Sumaya
	Sumaya possesses over twenty years of experience as an EFL instructor, which endows her with an enormous reservoir of expertise that he applies to his present role. She received a TESOL certificate and has a strong background in linguistics.

	7
	Uzma
	Uzma has 15 years of EFL teaching experience. She is noted for her language evaluation and curriculum-building skills as an MA in Applied Linguistics.

	8
	Salar
	Salar is a skilled EFL teacher with a bachelor’s degree in English and 10 years of teaching experience. He always strives to create inclusive, student-centred learning settings that promote language acquisition and fluency.

	9
	Yusuf
	Yusuf is a five-year EFL instructor focusing on students' rights and duties in the classroom. He has a Certificate in English Language Teaching to Adult (CELTA) qualification, enabling her to deliver engaging, student-centered language lessons.

	10
	Safiya
	Safiya has eleven years of teaching experience as an English teacher. She has a master’s in teaching English to Speakers of Other Languages and utilizes ICT to improve students' group work and language development.




Discussion
The researcher investigated post-basic EFL teachers in Ad Dakhiliyah, Oman through mixed methods to understand their SOT adoption perceptions and strategic solutions while addressing encountered challenges. The study used TAM as its foundation. The research provides comprehensive insights about factors which help or prevent SOT implementation in Omani EFL education.
The quantitative assessment demonstrates that SOT Behavioral Intention (BI) receives positive influence from all TAM constructs Perceived Usefulness (PU), Perceived Ease of Use (PEU), Self-Efficacy (SE), Enjoyment, Satisfaction, Social Influence (SI), and Facilitating Conditions (FC) (Table 5). These results validate TAM’s ability to forecast technology adoption as demonstrated by Davis while multiple studies such as Abdullah & Ward and Al-Adwan et al. demonstrate that users adopt technology when they find it useful and easy to operate (Abdullah & Ward, 2016; Al-Adwan et al., 2023; Davis, 1989). Both surveys and interviews confirmed that PU and PEU serve as vital factors in motivating SOT adoption. Teachers show greater willingness to use SOT when they view it as a tool that both improves teaching effectiveness and has user-friendly operation. Cakır and Solak and Mohamed et al. both observed that perceived usefulness predicts technology adoption in online education particularly because of ease of use (Cakır et al., 2015; Mohamed et al., 2023).
The belief that teachers held in their digital abilities acted as a critical factor since confident educators were more likely to try and maintain their SOT usage. Taufiq-Hail et al. found that self-efficacy stands as the vital factor which determines teacher success in digital spaces particularly during pandemic times (Taufiq-Hail et al., 2021). The quantitative results received support from qualitative findings which represented additional obstacles such as insufficient technology systems along with a lack of training opportunities and challenging emotional aspects of remote instruction. Virtual classes were criticized by teachers for their fatigue-related effects and heavier workloads and insufficient human contact. The research conclusions match academic studies by Moorhouse and Zheng et al. which showed evidence of teacher burnout together with decreased online engagement (Moorhouse, 2020; Zheng et al., 2022).
SOT adoption increased rapidly due to the COVID-19 pandemic while it revealed critical gaps and digital disparities in infrastructure. Teachers mostly avoided SOT before the pandemic, yet the necessity of the situation pushed them to adopt it quickly. The teaching staff developed greater comfort with online teaching tools through familiarity and specific support measures according to Sahito and Hakim (Hakim & Literature, 2020; Sahito et al., 2022). The participants suggested different methods which could improve SOT integration. The integration of SOT required three essential elements including extensive technological help and organized teacher learning resources combined with blended student learning experiences. The educators asked for well-defined policies together with equal device access and ongoing mentoring support which matches findings from Sriram (Sriram & Technologies, 2016).
Social Influence along with institutional support were proven to substantially influence teachers' attitudes according to Le and Park (Park, Anna, et al., 2023; Van Le et al., 2018). Staff support combined with administrative backing served as essential factors that strengthened teachers' intentions to behave positively. The availability of dependable internet access along with teaching and digital resources created significant enabling conditions which directly influenced teachers' ability to work with SOT. Educational environments with supportive elements help teachers adopt technology according to Nargotra and Sarangal (Nargotra & Sarangal, 2023).
The research demonstrates that SOT receives increasing acceptance from EFL instructors in Oman yet numerous systemic and teaching obstacles continue to persist. The adoption process requires both supportive conditions and continuous support and must align perfectly between policy and practice. SOT integration in EFL teaching requires a complete system that equally values technological preparedness together with teaching methods of modernization and institutional continuous backing. 
Conclusion
The researcher of this research assessed the understanding and obstacles as well as integration practices surrounding SOT adoption among post-basic EFL teachers operating in Ad Dakhiliyah, Oman. Utilizing the TAM framework, this research adopted a blended methodologies to reveal correlations between variables as well as gaining valuable firsthand perceptions from instructor experiences. All essential factors from the TAM emerged in the research results. The behavioral intention of Omani EFL teachers to adopt SOT receives positive influence from PU, PEU, Self-Efficacy, Enjoyment, Satisfaction, Social Influence, and Facilitating Conditions. Teaching staff found that teaching proficiency and adaptation options exist within SOT. However, its implementation encounters technological challenges plus insufficient training together with internet connection problems as well as learner disengagement. New research findings from qualitative analysis added evidence about staff emotional and logistical problems including screen exhaustion and work increases and limited student engagement which demonstrates the necessity for wider institutional support. A supportive SOT environment can be created through the implementation of comprehensive training programs and updated technology infrastructure and model-based teaching strategies and specific policy framework development. The number of students embracing SOT in Omani classrooms remains lower than their overall potential for platform usage after the COVID-19 pandemic. The achievement of this gap requires regular ongoing learning development, digital experiments for teachers, together with supportive organizational policies fostering innovative practices. The research adds to our understanding of the factors that influence SOT acceptance in Oman's schools by offering useful directions to policy makers and educational institutions and teachers who want to improve digital teaching methods in EFL classrooms.
Research limitations and future recommendations
The specific target of this research was EFL teachers of Omani institutions in Al-Hamra, Ad Dakelyeih Governorate, which limits the study's external validity. The findings have not been applied to EFL teachers with different teaching methods or cultural norms in other countries. Thus, further study on a broader range of EFL contexts is needed to generalize these findings. The research used self-generated data in the form of responses from educators, which entails biases. Moreover, the research did not account for the long-term effects of interventions or changes in perceptions over time, as it only examined a single specific period in teacher education. 
Research must conduct ongoing studies to establish SOT enduring influence on teaching effectiveness together with student learning results. Future research needs to integrate student perspectives to obtain a comprehensive understanding of SOT because it would demonstrate their engagement levels alongside satisfaction with the learning process and their encountered challenges. Research conducted across various regions of Oman and subjects beyond English as a Foreign Language would increase the applicability of research findings and reveal distinctive conditions when adopting technology. Future work should make comprehensive professional development programs a priority because they need to match the experience levels of teachers. The long-term integration of SOT in mainstream education requires proper infrastructure funding and developed institutional policies for curriculum delivery as well as assessment methods and teacher workload management. 
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