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ABSTRACT 

	This study aimed to determine if cultural diversity management skills significantly predict organizational competitiveness among teachers. A descriptive-correlational research design was employed, involving a total of 132 public elementary school teachers in Baganga South District during the 2022–2023 school year. Standardized questionnaires were used for data collection. The data were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple regression. The results revealed that the cultural diversity management skills of teachers, particularly in terms of interpersonal skills, dialectical understanding, versatility, ethnicity, and social status, were described as high. Similarly, the organizational competitiveness of teachers, as reflected in factors such as welfare, individual engagement, and selection processes, was also rated as high. Correlation analysis showed a significant relationship between cultural diversity management skills and organizational competitiveness.  It is recommended that schools further enhance teachers' interpersonal skills, conflict resolution abilities, and cultural awareness to improve both cultural diversity management and organizational competitiveness. Additionally, school administrators may focus on refining recruitment, selection, and promotion processes to ensure that new hires align with the school’s values and culture, which will strengthen overall competitiveness and contribute to a positive and inclusive school environment.
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1. INTRODUCTION

In today’s increasingly diverse classrooms, teachers play a critical role in fostering inclusive and equitable learning environments (Markey et al., 2021). However, many public elementary school teachers encounter significant challenges in demonstrating structural willingness—the active readiness and commitment to support diversity-related practices. This includes not only their mindset but also their participation in initiatives that require adapting their teaching strategies to meet the needs of a diverse student body (Rawls, 2020). Unfortunately, teachers may feel ill-prepared, unsupported, or hesitant, which undermines the successful implementation of inclusive education policies (Ugochukwu, 2023).

Structural willingness is influenced by various internal and external factors, such as beliefs, confidence, organizational support, and institutional culture. When teachers lack access to diversity training, feel excluded from decision-making processes, or are unclear about their role in promoting inclusion, their willingness to engage meaningfully diminishes (Landsman & Lewis, 2023). As a result, even well-intended diversity programs often fail to achieve their goals due to low teacher engagement and weak implementation on the ground (Santamaría Graff, 2020).

Globally, the issue of structural willingness has been recognized as a key component in advancing inclusive education. In countries such as United Kingdom and Australia, studies have shown that when teachers feel supported through collaborative leadership, diversity training, and systemic inclusion frameworks, their willingness to engage with diversity efforts significantly increases. Conversely, when institutions fail to provide adequate resources and shared responsibility, resistance and passivity among teachers tend to grow. International experience suggests that building structural willingness requires intentional systems of support and inclusive school cultures (Woodcock & Woolfson, 2019; Rowan et al., 2021).

In the Philippine context, public elementary school teachers face distinct challenges that hinder their structural willingness. These include large class sizes, limited training opportunities on inclusive practices, lack of culturally responsive teaching materials, and minimal involvement in policy implementation (Blasabas & Sumaljag, 2020). While inclusive education has been formally recognized, its execution often falls short due to systemic gaps and insufficient support structures (Reyes, 2023). Many teachers feel burdened rather than empowered by diversity-related expectations, which further lowers their willingness to participate actively in inclusive reforms (Reodica, 2021).

Given these challenges, collective diversity management assistance becomes a vital mechanism to strengthen teachers’ structural willingness. When support is provided through professional development, collaborative planning, mentorship, and leadership encouragement, teachers are more likely to respond positively and take ownership of diversity goals. Such collective efforts foster a culture of inclusion and equip teachers with both the mindset and tools necessary to implement change. Exploring the relationship between collective diversity management assistance and structural willingness is therefore essential in understanding how institutional support impacts teacher engagement.

Despite growing recognition of the importance of teacher involvement in inclusive education, there remains a lack of empirical research specifically linking collective diversity management assistance with structural willingness among teachers, especially in the Philippine public school system. Existing literature often treats these factors in isolation, missing the opportunity to examine how collective support strategies influence teachers’ motivation and readiness. This gap highlights the need to assess how coordinated institutional efforts affect the actual willingness of teachers to carry out inclusive practices.

This study aimed to investigate the significant relationship between collective diversity management assistance and the structural willingness of teachers in public elementary schools. By identifying how support systems impact teacher readiness, the research hopes to contribute to more effective inclusion strategies in the Philippine education system.
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Figure 1:  Conceptual Framework of the Study


2. methodology

2.1 Research Design

This study employed the non-experimental quantitative research design utilizing correlational method. Quantitative research design aimed at discovering how many people think, act or feel in a specific way. Quantitative research design involves large sample sizes, concentrating on the quantity of responses, as opposed to gaining the more focused or emotional insight that is the aim of qualitative research. The standard format in quantitative research design is for each respondent to be asked the same questions, which ensures that the entire data sample can be analyzed fairly (Ahmad et al., 2019). The data supplied in a numerical format, and can be analyzed in a quantifiable way using statistical methods. Surveys can, however, be tailored to branch off if the respondent answers in a certain way - for instance people who are satisfied or dissatisfied with a service may be asked different questions subsequently (Thompson & Siciliano, 2021).  

This method used since the variables of this research study measures the relationship between cultural diversity management skills in relation to organizational competitiveness of teachers in public elementary schools in Baganga South District, Division of Davao Oriental.  This is also used to describe the statistical association between two or more variables.

2.2 Research Respondents

The respondents of the study were the teachers in public secondary school teachers. There were 132 respondents in public secondary school teachers in South District, Baganga Davao Oriental. Universal sampling was used to determine the respondents of relationship cultural diversity management skills in relation to organizational competitiveness of teachers. The respondents were connected in the service for at least three years experiences and above, wherein they can provide more information regarding the study. This study was conducted in the school year 2022-2023.


2.3 Research Instrument

The instrument used in this study was the survey questionnaire on cultural diversity management skills in relation to organizational competitiveness of teachers in public elementary schools in Baganga South District, Division of Davao Oriental.  It was a researcher made test that was based on some relevant studies and literature reviewed. Prior to the administration, the draft of this instrument was tested for content validity and reliability by the panel of experts in the field of Doctor of Educational Management. 

Based from their comments and suggestions, revisions were made. To test for reliability and validity of the instrument the pilot testing was done in 30 teachers in Baganga Central Elementary School in one separate school in the same district. The instruments were found reliable with a Cronbach’s Alpha result 0.952 for cultural diversity and 0.923 for organizational competitiveness. In taking the test the participants answer the 50 items questions in a 5 subscales.  

2.4 Data Gathering Procedure
The data were gathered through the following procedure. The researcher requested permission and endorsement from the Dean of the Graduate School for the Superintendent’s approval. After the Dean’s approval, a request letter was submitted to the office of the Schools Division Superintendent. Once the Superintendent approved it, an endorsement letter was submitted to the School Heads. A letter asking permission from the school heads was attached in the appendices. After that, a schedule was made for the distribution of the test questionnaires for the pilot testing to determine the reliability and validity of the questionnaire. Hence, an explanation about the study and instructions for the tests were incorporated into the questionnaires. After the results of the pilot testing, the survey was administered to all respondents. Afterward, the researcher retrieved all the questionnaires and submitted them to the statistician for statistical treatment. After retrieving all the questionnaires, the data were tallied, tabulated, analyzed, and interpreted.
2.5 Data Analysis
The data analysis used in this study are the following:
Weighted Mean. This was used to measure the level of managing cultural diversity in relation to organizational competitiveness of teachers in public elementary schools.
Product Moment Correlation Coefficient (Pearson r). This was used to determine the relationships between the managing cultural diversity in relation to organizational competitiveness of teachers in public elementary schools.
Regression Analysis. This was used to determine the predictions between the managing cultural diversity in relation to organizational competitiveness of teachers in public elementary schools in Baganga South District, Division of Davao Oriental.


3. results and discussion

3.1 Level of Cultural Diversity Management Skills among Public Elementary School Teachers

Table 1. Level of Cultural Diversity Management Skills among Public Elementary School Teachers

	No.

	Domains
	Mean
()
	Descriptive Equivalent

	1
	Interpersonal
	3.27
	Moderate

	2
	Dialectical
	3.11
	Moderate

	3
	Versatility
	3.73
	High

	4
	ethnicity 
	3.60
	High

	5
	social status 
	3.61
	High

	Overall Mean
	3.43
	High  

	
	
	



Presented in Table 1 is the level of cultural diversity management skills among public elementary school teachers. The table includes the domains of interpersonal, dialectical, versatility, ethnicity, and social status, based on the computed mean scores and their descriptive equivalents. The domain versatility recorded the highest mean of 3.73, categorized as high. This was followed closely by social status and ethnicity, with mean scores of 3.61 and 3.60 respectively, both also categorized as high. The interpersonal domain had a mean of 3.27, while dialectical recorded the lowest mean of 3.11; both were categorized as moderate. The overall mean score of 3.43, described as high, reflects a generally strong level of cultural diversity management skills among the respondents.

This finding implies that public elementary school teachers generally possess a high level of competence in managing cultural diversity, particularly in areas related to adaptability, socio-cultural awareness, and inclusivity. The consistently high ratings in the domains of versatility, ethnicity, and social status suggest that teachers are capable of recognizing and responding to differences in background and experience among their students. However, the moderate ratings in interpersonal and dialectical domains indicate areas that may require further professional development, especially in the areas of intercultural communication and relationship-building.

This finding is consistent with the research of Farmer et al. (2019), who emphasized that managing cultural diversity in the classroom involves not only awareness of socio-cultural differences but also the ability to interact and communicate effectively across those differences. Their study found that teachers with high adaptability and sensitivity to diversity tended to be more inclusive in their practices. Similarly, Othman and Ruslan (2020) found that while many teachers are responsive to cultural factors, the absence of structured training in intercultural dialogue can result in weaker communication strategies. Moreover, Swallow (2020) also supported this, noting that effective diversity management requires both cognitive understanding and practical communication skills to address classroom challenges arising from cultural differences.











3.2 Level of Organizational Competitiveness among Public Elementary School Teachers

Table 2. Level of Organizational Competitiveness among Public Elementary School Teachers

	No.

	Domains
	Mean
()
	Descriptive Equivalent

	1
	Welfare
	4.08
	High

	2
	individual engagement
	4.20
	High

	3
	Selecting
	3.46
	High

	Overall Mean
	3.85
	High

	
	
	



Presented in Table 2 is the level of organizational competitiveness among public elementary school teachers. The table includes the domains of welfare, individual engagement, and selecting, based on the computed mean scores and their descriptive equivalents. The domain individual engagement recorded the highest mean of 4.20, categorized as high. This was followed by welfare, with a mean of 4.08, also categorized as high. The domain selecting recorded the lowest mean of 3.46, yet still categorized as high. The overall mean score of 3.85, described as high, reflects a generally strong level of organizational competitiveness across all domains.

This finding implies that public elementary school teachers generally exhibit a high level of organizational competitiveness, particularly in areas related to individual engagement and welfare. The high ratings in these domains suggest that teachers are committed to their roles and take an active interest in the well-being of their students and the overall effectiveness of the school environment. However, the slightly lower rating in the domain of selecting indicates that there may be room for improvement in areas related to the strategic selection of resources, methods, or team members to enhance overall organizational performance.

This finding is consistent with the research of Abdelwahed and Doghan (2023), who emphasized that teachers' engagement and welfare are critical factors in fostering a competitive and efficient educational environment. Their study found that when teachers feel supported and engaged, their productivity and contribution to organizational goals increase. Similarly, Shu (2022) highlighted that high organizational competitiveness is often driven by teachers’ sense of involvement and well-being, which in turn strengthens their commitment to the institution. On the other hand, Van den Beemt et al. (2020) pointed out that challenges in strategic selection processes can sometimes hinder the ability to fully optimize the collective effort of educational teams.













3.3 Significant Relationship Between Workstation Challenges and Occupational Flexibility among Public Elementary School Teachers

Table 3.  Significant Relationship Between the Cultural Diversity Management Skills and Organizational Competitiveness

			
Variables
	
X
	
Y
	
r-value
	Degree of Correlation
	p-value
Computed    Tabular
	Decision
(Ho)

	
Cultural Diversity Management Skills 



Organizational Competitiveness 

	

4.36



	








4.13
	




0. 862

	




High
Correlation

	




0.000



	




Rejected



Presented in Table 3 is the correlation analysis between cultural diversity management skills and organizational competitiveness among public elementary school teachers. The relationship between these two variables has a correlation coefficient (r) of 0.862 with a p-value of 0.000, which is less than the 0.05 significance level. This indicates a high and statistically significant positive relationship between cultural diversity management skills and organizational competitiveness. Since the p-value is less than 0.05, the null hypothesis (Ho) is rejected, supporting the claim that there is a significant relationship between these two variables.

This finding implies that teachers who demonstrate strong cultural diversity management skills tend to exhibit higher organizational competitiveness. The high positive correlation suggests that as teachers improve their skills in managing cultural diversity, their ability to contribute to organizational goals and foster a competitive work environment also increases. This underscores the importance of fostering cultural diversity skills to enhance organizational performance and teacher effectiveness within the school system.

This finding aligns with the research of Szelei et al. (2020), who emphasized that cultural diversity management is a crucial factor in enhancing organizational competitiveness, particularly in educational settings. Their study found that teachers with strong cultural diversity management skills tend to be more effective in their roles, which contributes to improved collaboration and a competitive work environment. Similarly, Hora and Millar (2023) highlighted that when educators are equipped with cultural sensitivity and adaptability, they are better positioned to work collaboratively and drive the success of the organization. Additionally, Castelino and Shinde (2023) argued that cultivating cultural diversity management skills in teachers helps to create a more inclusive and dynamic school environment, which ultimately boosts organizational competitiveness and fosters a positive atmosphere for both students and staff.




3.4. Significant Influence of the Domains of Cultural Diversity Management Skills on Organizational Competitiveness

Table 4. Significant Influence of the Domains of Cultural Diversity Management Skills on Organizational Competitiveness


	Model
	Sum of Squares
	Degrees of Freedom
	Mean Square
	p-value
	  Decision

	
Regression Residual Total
	
54.3797
511.311
543.111
	
1
132
133
	
54.009
9.5847

	.000
	Reject

	


Note: Significance when P < 0.05 (2T)

	Cultural Diversity Management Skills
	B
	β
	T
	Sig.

	Interpersonal
	.076
	.057
	-.504
	.000

	Dialectical
	.015
	.013
	.126
	.000

	Versatility
	.217
	.205
	-1.808
	.000

	Ethnicity
	.163
	.186
	1.571
	.000

	social status
	.014
	.012
	.125
	.000

	R
	.580
	
	
	
	

	R2
	.336
	
	
	
	

	F
	59.92
	
	
	
	

	Ρ
	.000
	
	
	
	




Presented in Table 4 is the regression analysis examining how different domains of cultural diversity management skills significantly influence organizational competitiveness among public elementary school teachers. The regression model reveals that the domains of interpersonal, dialectical, versatility, ethnicity, and social status significantly influence organizational competitiveness. Specifically, versatility (β = 0.205) has the strongest positive influence, followed by ethnicity (β = 0.186). Interpersonal (β = 0.057) and social status (β = 0.012) show relatively smaller influences, while dialectical (β = 0.013) has a minimal impact on organizational competitiveness. The t-statistics for each significant factor (ranging from -1.808 to 1.571) and their corresponding p-values (all below 0.05) confirm the statistical significance of these domains in influencing organizational competitiveness. The regression equation is as follows: organizational competitiveness = 0.000 + 0.057 (interpersonal) + 0.013 (dialectical) + 0.205 (versatility) + 0.186 (ethnicity) + 0.012 (social status). The model explains 33.6% of the variance in organizational competitiveness (R² = 0.336). Furthermore, the model’s F-value of 59.92 and its p-value of 0.000 indicate that the model is statistically significant.
This finding implies that cultural diversity management skills, particularly versatility and ethnicity, positively influence organizational competitiveness. The strong positive influence of versatility suggests that teachers who are more adaptable in handling diverse classroom dynamics are better able to contribute to a competitive and effective school environment. The positive influence of ethnicity emphasizes the importance of understanding and valuing cultural differences, which enhances collaboration and drives organizational success. On the other hand, the minimal or negative influences of interpersonal, dialectical, and social status suggest that these areas may require more focus or improvement in order to foster greater organizational competitiveness.
This finding aligns with the research of Azeem et al. (2021), who highlighted that cultural diversity management skills, such as versatility and understanding of ethnicity, are critical for enhancing organizational competitiveness in educational settings. Their study found that when teachers demonstrate flexibility and cultural awareness, they are more likely to engage in positive organizational behavior that supports competitive outcomes. Similarly, Chiu Gómez-Hurtado et al. (2021) emphasized that versatility in managing cultural diversity contributes significantly to an inclusive and collaborative school environment, which enhances the overall competitiveness of the institution. Additionally, Amtu et al. (2020) argued that understanding the cultural backgrounds of students and colleagues positively affects teacher performance, which in turn drives organizational success and productivity.


4. FINDINGS

This study aimed to determine the cultural diversity management skills in relation to organizational competitiveness of teachers in public elementary schools in Baganga South District, Division of Davao Oriental. This study used the non-experimental quantitative research design utilizing correlation-method. 
The cultural diversity management skills of teachers in public elementary schools in terms of interpersonal, dialectical, versatility, ethnicity, and social status are high. This indicates that teachers frequently demonstrate these skills in their interactions and classroom management. However, there is room for further enhancement, particularly in interpersonal skills, such as expressing appreciation for team members, practicing empathy, and quickly resolving conflicts. These improvements would further strengthen their ability to navigate the diverse cultural dynamics within the school environment.
The organizational competitiveness of teachers in public elementary schools in terms of welfare, individual engagement, and selecting is also high. This suggests that teachers consistently demonstrate strong organizational behavior, which contributes to the overall competitiveness of the school. Nevertheless, improvements can still be made in the areas of recruitment and selection processes. It is recommended that the criteria for hiring and promotion focus not only on candidates’ skills but also on their fit with the school’s culture, adaptability, and their potential to support student engagement, retention, and overall school success.
The study revealed a significant relationship between cultural diversity management skills and organizational competitiveness among teachers in public elementary schools. The computed value was much higher than the tabular value, leading to the rejection of the null hypothesis. This suggests that as teachers' cultural diversity management skills improve, so too does their organizational competitiveness. In other words, teachers who demonstrate higher levels of cultural awareness and adaptability are more likely to contribute to a competitive and dynamic school environment.
The domains of cultural diversity management skills, including interpersonal, dialectical, versatility, ethnicity, and social status, significantly influence the organizational competitiveness of teachers. The computed value exceeded the tabular value, leading to the rejection of the null hypothesis. This indicates that the stronger the cultural diversity management skills of teachers, the more positively it impacts the organizational competitiveness of public elementary schools. Enhanced skills in managing cultural diversity ultimately led to better performance and greater success within the school community.

5. CONCLUSIONS
Based on the results obtained in this study, the following conclusions were drawn:
The cultural diversity management skills of teachers in public elementary schools, specifically in the areas of interpersonal skills, dialectical awareness, versatility, ethnicity, and social status, are high and frequently demonstrated in their professional practices. Teachers consistently apply these skills in their interactions and classroom management, fostering a positive and inclusive learning environment. The ability to understand and engage with diverse student backgrounds helps in promoting mutual respect and cooperation among students, contributing to the overall harmony in the classroom.
The organizational competitiveness of teachers in public elementary schools, as measured by welfare, individual engagement, and selection processes, is also high and often reflected in their work behaviors. Teachers actively contribute to the overall competitiveness and effectiveness of their schools, driving positive changes in educational outcomes. Their engagement in school activities and commitment to their professional growth further strengthens the organizational culture, positioning their schools for success and continuous improvement.
A significant relationship exists between cultural diversity management skills and organizational competitiveness among public elementary school teachers. This finding highlights the importance of teachers' ability to manage cultural diversity in contributing to the school’s organizational success. Teachers who are skilled in cultural diversity management are better equipped to work collaboratively, resulting in enhanced teamwork and school-wide initiatives that improve overall educational quality.
The various domains of cultural diversity management skills have a significant influence on the organizational competitiveness of teachers. This implies that improvements in teachers' cultural diversity management skills directly enhance their contribution to the school’s organizational competitiveness, leading to better performance and a more dynamic educational environment. Teachers who are proficient in these domains are more adaptable, effective in addressing diverse student needs, and supportive in fostering an inclusive atmosphere that promotes positive educational outcomes.




6. RECOMMENDATIONS
Based on the findings and conclusions of this study, the following recommendations were formulated:
Firstly, considering that teachers in public elementary schools demonstrate high cultural diversity management skills, particularly in the domains of interpersonal, dialectical, versatility, ethnicity, and social status, school administrators may continue to offer training and development programs focused on enhancing these skills. Programs may be tailored to strengthen teachers' abilities to manage and respect cultural differences, ensuring that teachers are equipped to foster inclusivity in diverse classroom environments. Teachers may also benefit from mentorship or peer collaboration opportunities, where they can share experiences and strategies for better engaging with diverse student populations and promoting a culturally responsive learning atmosphere.
Secondly, given that the level of organizational competitiveness among public elementary school teachers is high, school leaders may support the continued growth of this competitiveness by focusing on teacher engagement and selection processes. By investing in professional development programs that emphasize welfare, individual engagement, and the selection of leadership roles, schools may further enhance teachers' commitment to the success of their school’s mission and values. Teachers may be encouraged to actively participate in school initiatives, contributing to the organizational development and success of their institutions. Additionally, teachers may engage in leadership roles or activities that allow them to demonstrate their adaptability, fostering a culture of continuous improvement and competitiveness.
Thirdly, recognizing the significant relationship between cultural diversity management skills and organizational competitiveness, it is recommended that schools implement strategies that integrate both of these areas. School administrators may create opportunities for teachers to collaborate and share best practices in managing cultural diversity, while also enhancing organizational competitiveness. Creating forums or workshops where teachers can discuss and exchange insights about how cultural diversity can contribute to the school’s growth and success may benefit both individual teachers and the school as a whole. Teachers may use these forums to share experiences and solutions, fostering a collective sense of responsibility for the school’s competitiveness and inclusivity.
Lastly, as the domains of cultural diversity management skills significantly influence organizational competitiveness, school administrators may focus on enhancing teachers' skills in the specific areas of interpersonal, dialectical, and versatility. Offering training sessions focused on strengthening these skills may further contribute to teachers’ ability to adapt to a diverse student body and work collaboratively within the school. Teachers may be encouraged to develop their interpersonal relationships with students, colleagues, and parents, as well as work on understanding and addressing different cultural backgrounds. Additionally, teachers may implement strategies to ensure that their teaching practices align with the cultural needs of their students, promoting inclusivity and fostering a positive educational environment.
Future research may explore how the integration of cultural diversity management skills into the broader educational framework impacts long-term organizational success. Studies may also investigate how different cultural competence training models affect the organizational competitiveness of teachers in various educational contexts and districts, offering more tailored strategies for teachers' professional development and overall school improvement.


Consent (where ever applicable)

This quantitative study adhered to strict ethical guidelines to safeguard the privacy and confidentiality of all participants. Before data collection, informed consent was obtained from each participant, who was thoroughly briefed on the study's objectives and the measures in place to ensure confidentiality. To maintain anonymity, no personally identifiable information was gathered, and participants were assigned a unique code for data analysis. The collected data were securely stored on encrypted servers, with access limited to the research team. The findings were presented in an aggregated form, ensuring that individual responses could not be traced back to any specific participant. Furthermore, statistical analyses were carried out in a manner that preserved the anonymity and protected the privacy of the respondents throughout the entire study.
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