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CHALLENGES OF STUDYING POETRY IN A MIDDLE SECONDARY SCHOOL


[bookmark: _Toc121338517]Abstract
The study explored the challenges of studying poetry and elicited students’ experiences of studying and understanding poems. It furthered explored what teaching practices best engaged students in understanding poetry. A qualitative method was guided by social constructivism world view. The data were gathered from semi structured interview and class observations. Participants included teachers and students from a middle secondary school in Tsirang district, Bhutan. The data were analyzed inductively by adopting Creswell (2012) six-stage model. The findings of the study revealed having multiple interpretations, lack of resources adding restrictions to understanding poems and difficulty in understanding figurative languages and literary device as challenges of understanding poetry. The findings of the study may help relevant stakeholders to understand the importance of studying poetry as a genre and providing with relevant resources and current pedagogies to learn poetry.
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[bookmark: _Toc121338522]INTRODUCTION
[bookmark: _Ref159400345][bookmark: _Toc86328731][bookmark: _Toc121338524]Background

Poetry is the oldest and most diverse form of literary expression. A Sumerian poem Epic of Gilgamesh was the first poem discovered around 2700 B.C (Kovacs, 1989). Since then poetry has always existed since the beginning of time and has strengthened other kinds of literature. The word poetry originates from the Greek word ‘poesis,' which means ‘to make' or ‘to create’. The English poet William Wordsworth defines poetry as “the spontaneous overflow of powerful feelings; it takes its origin from emotion recollected in tranquility” (Teaching English Literature, p.6). 
Poetry in Bhutan was influenced by folksongs which were sung using a four line poem. It was common to Himalaya regions influenced by Vajrayana Buddhism, the genre was perhaps popularised by the Sixth Dalai Lama Tsangyang Gyatso both in Tibet and the surrounding regions (Penjore, 2018). In the 1960s, Bhutan moved away from self-imposed isolation and embarked on a new venture of development. In 1961 the first five-year developmental plan was introduced and with it a western style education system leading to unparalleled growth in Bhutan (Schuelka & Maxwell, 2016). English medium schools were established modeled on British Independent Schools (Bray, 1996) brought in from India including text books and teachers. Besides imported education system, western poetry was also introduced along with it. Since the advent of western education to Bhutan, it is given the utmost importance. It has helped build verbal communication skills tap into the power of expression, make personal connections to texts, and build analytical thinking skills (Young, 2007). However, Kurian and Bazliel (2018) states a major problem that teachers face when teaching students to write creatively is the task of motivating them to write poetry. Kurian, (2018) found that the majority of students coming from South-east Asia to Asia-Pacific International University (AIU) have not been introduced to creative writing. They have not been exposed to poetry in their homes or the schools they attended so they have a list of complaints when they are faced with writing poetry. 
Hence, this study aimed to offer some important insights into the challenges of studying poetry. Many studies (Creely, 2019; Gordon, 2002; Kelly, 2005; Sigvardsson, 2020) have examined the challenges, perceptions and the impact of poetry; however such studies are minimal in Bhutan. Therefore, there is a need to assess the challenges of studying poetry. 
[bookmark: _Ref159400518][bookmark: _Ref159401294][bookmark: _Toc86328732][bookmark: _Toc121338525]Problem statement
Poetry teaching in schools has been in decline for decades as it lacked a clear pedagogical vision (Carter, 2013; Farber, 2015; Sigvardsson, 2017). A 2007 British report about the teaching of poetry concluded that many teachers especially in the primary schools visited, did not know enough about poetry and this was reflected in the limited range of poems studied. The decline in the quality of poetry teaching was due to a reticence on the part of teachers to utilize poetry in the classroom due to its seeming obscurity and complexity, poor reception to and engagement with poetry from students, who may see it as disconnected from their experience and interests (Benton, 2000; Doug, 2011; Dymoke, 2001; Myhill & Wilson, 2013; Vala, 2011; Xerri, 2013; Vala & Maresova, 2014). Similarly, Bhutan is no exception from this complexity. Bhutan Council for School Examinations and Assessment (2013) found that the performance of class tens was generally weak in poetry. It was also reported that while Class X English curriculum requires students to learn them at this level, most of the students failed to identify even the figures of speech used in the given poem. This shows that a majority of students rarely has reading, writing and reflecting habit which eventually handicaps in understanding the essence of the poem.
[bookmark: _Toc121338527][bookmark: _Toc88845036]Moreover, most of the poems in the Bhutanese curriculum are borrowed from western writers due to which there is lack of communication regarding the explanation and teaching verse. Besides, schools lack adequate reference books on poems (CERD, 2009). Additionally, CERD suggests that Bhutanese curriculum need a variety of poems as examples of different types of poetry.  Moreover, Basnet (2021) found that poetry is the most difficult and least discussed genre in the Bhutanese class. Further, it explained both teachers and students were aware that students have difficulty in scoring good marks in poetry compared to other genres. As a result of teacher and students apprehension, the love for poetry from the classroom is beginning to disappear. Hence, poetry is a valuable educational source to be neglected yet very less effort is taken to engage students and solve problems that accompany teaching poetry. As a result, the study aspires to address some of the challenges teachers face in teaching poetry. It will also add on to the literature on this particular topic. Above all, this study is significant in providing a base for restating the importance of poetry in English curriculum.	 	 
[bookmark: _Toc121338528]	Primary research question

What are the challenges of studying poetry in a Middle Secondary School?
[bookmark: _Toc88845037][bookmark: _Toc121338529]	Sub-research question



1. What are the challenges of studying poetry? 

[bookmark: _Toc121338532]LITERATURE REVIEW
Many students struggle to connect with the poetry in a positive way due to limited knowledge over the comprehension of the poems. When students read through the poems, they feel disconnected because of lack of understanding due to which the interaction between the teacher and the student lessens the essence of the poem. Wood (2008) and Wright et al. (2010) explain that one challenge that students identify in regards to poetry is the over analysis of it. When the teacher fails to convey the right message, students make up their own assumption over the poem. As a result, teachers must develop methods for leading students through poetry that promote beneficial connections. 
On the other hand, many researchers have attempted to address the scarcity of good poetry teaching materials. In a thorough literature analysis of studies on poetry pedagogy, Sigvardsson (2017) discovered that there are limited resources and that “poetry instruction in secondary education is particularly understudied” (p.584). The number of research studies focusing on university-aged pupils versus secondary students further emphasizes this point (Peskin, 2007). Additionally, Sigvardsson’s (2017) found that there is little pedagogy available to teachers for teaching poetry. There is even less pedagogical research available to secondary teachers as most of the pedagogy studies for poetry focus on primary grade or college level students (Sigvardsson, 2017). Hughes (2007) also states that Often language arts teachers report feeling uncomfortable teaching poetry, either because they aren’t sure how to teach it effectively (owing to lack of pedagogical role models), or because they find it elusive themselves. Thus, lack of teaching materials and pedagogies has been addressed as one of the integral issues to teaching poetry to students.
Many students struggle to interact with poetry in a good way, frequently as a result of limited or negative encounters with it, just as many teachers struggle to incorporate it into the curriculum. Even though the form has been practiced for a long time, poetry teaching is something with which many teachers struggle. Research indicates that teachers both in Scandinavia and internationally are inexperienced with poetry and feel uncertain about how to approach poetry in ways that will engage pupils (Benton, 2000; Dymoke, Lambirth, & Wilson, 2013; Ofsted, 2007). In addition, Fowler (2019) also identified that teachers make another fatal flaw the students to believe that there is only one correct answer in the interpretation of a poem. This would frustrate students to the point where poetry is not read at all. Similarly, teachers’ lack of subject knowledge was also reported as being responsible for the limited range of poems and poets used in lessons (Ofsted, 2007). Hence, teachers’ limited knowledge on poems and poets was seen as a challenge to studying poetry. 





[bookmark: _Toc121338549]METHODOLOGY
[bookmark: _Toc73553610][bookmark: _Toc88845054][bookmark: _Toc121338551]Research paradigm
This study interpreted the views and comprehended teachers and student’s experiences on challenges of studying poetry. It also gathered perspectives from teachers and students in understanding the concept of poetry. The goal of the research was to rely as much as possible on the participant’s views of the situation being studied. The questions were broad and general so that the participants can construct the meaning of a situation, typically forging in discussions or interactions with other persons. Hence, as stated by Creswell and Creswell (2018) the researcher often addressed the processes of interaction among individuals and also focus on the specific contexts in which people live and work in order to understand the historical and cultural settings of the participants. 
[bookmark: _Toc73553611][bookmark: _Toc88845055][bookmark: _Toc121338552]Research approach
This study was grounded on qualitative approach. This is an approach where the process of research involves data typically gathered in the participants’ setting, data analysis inductively constructing from particulars to general themes and the researcher making interpretations of the sense of data (Creswell, 2018). Hence, by using qualitative approach, the study gave voices to participants and will help to probe issues that lie beneath the surface of studying poetry. This also helped the researcher in identifying participants voluntarily with various abilities to comprehend poetry.  
[bookmark: _Toc88845056][bookmark: _Toc121338553]Research design
The researcher presented a detailed discussion of the lived experience on the challenges in teaching and studying poetry shared by the participants. Thus, there was not only individual construction of reality but also a social construction of reality. 
[bookmark: _Toc73553612][bookmark: _Toc88845057][bookmark: _Toc121338554]Data collection tools 
Two methods were employed to collect the data: semi- structured interview and observation. 
[bookmark: _Toc73553613][bookmark: _Toc88845058][bookmark: _Toc121338555]Interview
The questions for the semi-structured interview sought a deeper understanding and opinion on the importance of studying poetry. Semi-structured interview questions were asked to both teachers and students. One-on-one interview was conducted for three teachers teaching English where the researcher recorded answers from only one participant in the study at a time. Two focus group interviews were carried out with ten students by framing different questions according to their level. Acronym ‘FGD’ is used for focus group discussion, ‘T’ for teachers and ‘S’ for students to discuss the results and discussions. The responses from this interview helped the researcher to forage for a deeper understanding on the challenges while studying poetry. The main intent of the interview questions was to allow the interviewer to maintain control and the freedom to pursue unplanned strands of conversation in order to develop richer exchanges and more customized responses. Thus, in general, the interview questions were designed to evaluate the challenges of studying poetry in a school. 
[bookmark: _Toc88845059][bookmark: _Toc121338556]Classroom observation
For this research, the researcher observed as a participant, watching and taking field notes from a distance on what and how effectively the strategies are being applied to teach a poem, how students are students are engaged and participating during the activity. The researcher also participated peripherally in group’s activities to see how efficiently students responded or their attitude on the strategies applied being unobtrusive as possible guided by the role of a researcher. 
[bookmark: _Toc73553616][bookmark: _Toc88845060][bookmark: _Toc121338557]Data analysis method
Data was analyzed inductively by adopting six-stage model for making sense of qualitative data (Creswell, 2012). The first step was to prepare and organize by putting the data into formats and documents. The audio tapes from interviews were also transcribed. In the second step the researcher read and looked at all the data by writing notes in margins of transcripts and observational field notes. In the third step, the researcher started coding all of the data. The data collected were color coded by segmenting into paragraphs and labelling according to the category. Description and themes were generated in the fourth step. Researcher generated codes for the description which involved detailed rendering of information about people, places or events in a setting. The perspectives from individuals were supported by diverse quotations and specific evidence. The researcher represented the description and themes in step five. Narrative passage approach was used to covey the findings of the analysis which included chronology of events with complete subthemes, specific illustrations, multiple perspectives from individuals and discussions with interconnecting themes. Finally in the sixth step, the researcher wrote the narratives for each theme that went into discussion section as the overall findings in the study. 
[bookmark: _Toc73553617][bookmark: _Toc88845061][bookmark: _Toc121338558]Sampling method
In this study, non-probability purposive sampling was employed in selecting the participants to be the part of the study to gain a deeper insights and experiences of teachers teaching and students studying poetry. The sampling for students was from classes’ four to ten with ten students. Three English teachers were also interviewed. One-on-one interview was conducted for teachers and two focus group interviews with ten students consisting of five members each. A total of thirteen participants participated in the data collection process. The research site was one of the middle secondary schools under Tsirang district based on the feasibility and convenience of the researcher. 
[bookmark: _Toc88845062][bookmark: _Toc121338559]Trustworthiness
Two different sources of data (interview data and observational data) were triangulated to validate the findings. Different data were triangulated by examining evidence from the sources and using it to build a coherent justification for themes. Validating the findings was through the participants’ lens using member checking to determine the accuracy of the finding. The records of interviews were made available to the respondents for member checking to provide opportunity for respondents to correct factual errors, add additional information and to check the adequacy of the analysis contributes to the trustworthiness of the data. The researcher followed the reliability procedures suggested by Gibbs (2007). The interview transcripts were checked by the researcher with the help of another experienced researcher to make sure that obvious mistakes are avoided during transcription. Thus, it proves a reliability check for the qualitative research. The researcher also did a pilot test of five teachers who were undergoing Master in Education at Samtse College of Education. 
[bookmark: _Toc121338562]
RESULTS
[bookmark: _Toc121338570]Multiple interpretations
Poetry carries with it a weight of authority and potential pomposity that can be challenged in many ways. One of the significant challenges the participants encountered is multiple interpretations of the same poem. T1 in particular pointed difficulty of teaching poetry as it had numerous interpretations which made it difficult to comprehend the lines. The ambiguous meanings of the lines further confused the participant. As T2 specified, “We are not sure whether our explanation suffices to poetry’s intended meaning or not.” Another teacher further stated that it becomes quite difficult to understand the intention of the poet especially if the poets are not renowned (T3). T1 supported this statement by revealing that the question of not being able to explain the poem itself haunts the teachers from teaching it. T1 further adds another challenge which requires teaching poems from literary contexts:
One has to understand the history (the past) and the background of the poem to teach. John Keats ‘Ode on a Grecian Urn’ is one such example where one needs to know the background of the ancient Greek art and understand during which era it was written (T1).
Students similarly had a similar prospect with various interpretations. S1 (FGD1) for instance professed confusion when poems have one or two meanings and S2 also shared it to be frustrating to find more than one meaning in a word and a line which makes it difficult to understand the right meaning. S2 (FGD2) explicitly mentioned that with its double meaning, reading complete poetry becomes difficult. S1 (FGD2) also agrees poems do not convey the messages directly making it more difficult to understand. 
Although multiple interpretations confused most of the participants, during the observation it was observed that students perceived well and could interpret both the symbolic as well as the literal meaning of the poem Drop a pebble in the water. The ripple’s effect was explained so well in the class by students that the teacher had little to supplement and repeat the concept to the class (observation 2). So, the observation was in contradiction to what the participants shared regarding the difficulties of understanding poem due to multiple interpretations. Conversely, it was also observed that students while interpreting the title of the poem My mother saw a dancing bear provided their own understanding of the topic to which the teacher clarified and explained the meaning of the title later (observation 1). Some students were not satisfied with the teachers’ explanation and preferred their explanation better; however by the end of the class students demonstrated a good understanding of the poem. Consequently, it was viewed that students were initially confused with several interpretations of the title but portrayed a clear understanding later. Nevertheless, though multiple interpretations were indicated as a challenge to studying poetry through interviews, class observations produced a contrasting result.
[bookmark: _Toc121338571]Difficult figurative languages and literary devices
Another challenge participants confronted is difficulty in identifying figurative languages and literary devices in a poem.  S3 (FGD1) especially mentioned, knowing the technical aspects and the periodical age in which the poem has been written is difficult to understand. It was further added that one has to be well versed in all the poetic devices and have to be shrewd enough to identify those technical aspects which share similar characteristics. S2 and S3 on the other hand illustrated, it is quite easier for the teachers to find out the figurative language that are incorporated in the poem. Whereas it is tough for the students to understand and provide examples of the literary devices employed in the poem. So, if the teachers would explain the terms, it would be easier for them to find the devices employed. It was also explained how some words, such as old fashioned words leads to mismatch of the word with the meanings and changes the whole idea of the poem.
Conversely during the class observation, it was observed that students were well versed in figurative language and quick in identifying the literary devices which contradicted to the responses shared by the participants. Surprisingly, it was also observed during the discussion session that students were able to find those technical aspects and complete it before the time that was assigned by the teacher for the discussion. There was a contradiction between the teachers responses and students performance in observation class. However, teachers felt that the reason students failed to understand poetry was due to failure in understanding technical aspects. It was felt that such difficulty has potentially an alienation effect in terms of further understanding poetry.
[bookmark: _Toc121338572]Lack of resources
Another significant challenge expressed by the participants was lack of resources which further restricts the students and teachers in understanding the poem. For instance, T1 felt, other teachers are not competent enough to teach the poem Dover Beach as there were numerous references in the poem and there were no sources of information from the library to be referred and the only resort was to browse from the internet which sometimes did not provide accurate information and was not reliable. T1 further illustrated, sometimes it is difficult to get the right information from the internet like summary and analysis of the poem.
The lack of reliable sources from the library has made the preparation of a poetry lesson plan time consuming compared to other genres like essays and short stories (T1). Another teacher augmented that because of such situation; the poems were not prescribed according to the level of the students (T2). The participant further stated the poems in class five are of higher standard which could have been prescribed to the higher classes. Student participants on the other hand also felt some poems were tough and lengthy to understand the meaning and the message it conveys (FGD2 P1). P2 (FGD1) further added, some poems are so lengthy that it is difficult to understand and as a result lose interest in reading poem. Due to this, learning spellings also come as one of the hurdles to studying poetry. T1 reemphasized that one needs ample of resources and thorough preparation to teach thepoems in the class. Thus, participants struggled to get the real essence of poetry due to limited reliable sources.
Nevertheless, it was observed that lack of reliable source was also an issue during the class observation. Both the teacher and students had less resource to refer to. Therefore, the explanation done on the verses were not satisfactory and could also see that students little confused. Therefore, the resources brought to the class were insufficient for students to learn. It was also observed that school lacked resources on poetry in the library. No guide books on poetry were available even though poetry was taught from primary till higher classes.
Thus, poetry as a genre suffers because it has multiple interpretations. The difficult figurative and literary devices make it more challenging as it requires extra preparation. On top that, the unavailability of resources and poetry not being prescribed according to students’ level poses further threat to the genre. 







[bookmark: _Toc121338579]DISCUSSION
The interview data with the teachers and focus groups with students highlights some significant challenges to studying poetry. This includes multiple interpretations (T1, T2, T3, FGD1 & FGD2), difficult figurative and literary devices (FGD1) and lack of resources (T1, T2, FGD1 & FGD2). Further, the participants explicitly discussed multiple meanings of poems and difficulty in making comprehension decreases interest in reading. This finding confirms Wood (2008) and Wright et al. (2010) report where over analysis was one of the challenges in studying poetry. Further, the findings aligns with Wright et al.’s (2010) findings that when the teacher fails to convey the right message, students make up assumption of the poem and this creates disconnection in understanding the true interpretation of the poem. Hence, teachers and students need more practice in interpreting poems. 
However, during the class observation it was observed that students could interpret both the symbolic and literal meaning of the poem. This finding aligns with the Transactional Theory which explains that it is through engagement that readers can connect to author and text and construct an understanding of the text. There is an awareness of personal perspectives as a result of interaction between the reader and the text that is not limited to a single definition (Rosenblatt, 2005). Moreover, it empowers the student perspective to be as important as the lens granting the reader a degree of freedom and independence from restrictive interpretive traditions. In addition, literature also stated that studying poetry helps students reflect and make new meanings one’s experiences of what Mezirow (2000) describes that as perspective transformation. 
Therefore, it can be concluded that despite the interview findings revealing multiple interpretation as a challenge of studying poetry, yet during the class observation students were able to give multiple interpretations of the particular poem. Through this, it can be deduced that although multiple interpretations of poetry is a significant challenge yet can be achieved with teachers’ proper monitoring and students’ constant engagement with the text as suggested by Rosenblatt.  
Lack of resources like unreliable internet sources and scarcity of library sources was another challenge that restricted the participants in understanding the poem. Consistent with this finding, Sigvardsson (2017) illustrates that there are limited resources and the poetry instruction in secondary education. In addition, it was claimed that there is even less pedagogical research available to secondary teachers as most of the pedagogy studies for poetry focus on primary grade or college level students. Further, the interview data validated some poems as long, difficult to understand and are not prescribed according to the level which results in losing interest to read poems (T1, T2, FGD1 & FGD2). On the other hand, most of the teacher participants shared their apprehension to get the right information from the internet like summary and analysis of the poem which would lead to a concern about the explanation done in the class without any reliable sources (T1, FGD1 & FGD2). This is supported by Hughes (2007) in which language arts teachers reported of feeling uncomfortable teaching poetry, either because they are not sure how to teach it effectively or because they find it elusive themselves. Similarly, teachers’ lack of subject knowledge, limited range of poems and poets used in lessons were classified as a challenge to teach poems (Ofsted, 2007). Therefore, these findings suggest that there are limited resources available which hinders the study of poems, thereby suggesting that the relevant stakeholders should provide enough resources and pedagogies on poems. 
Further, the study showed that participants find it is difficult to identify and understand figurative languages and literary devices in a poem.  Students often expressed difficulties in understanding the technical aspects and the periodical age in which the poem is written. It was further indicated that teachers’ guidance in finding the devices employed in the poem is essential. Here, the students concern aligns with Vygotsky’s (1978) theory of the Zone of Proximal Development which states that learning can be easier with teachers support in the development of student’s analysis of a text. The students seem to be asking for teachers who can function as more knowledgeable and help them with poetry in their ZPD. However, the findings from the observation showed that students were well versed in figurative language and quick in identifying the literary devices which contradicted to the responses shared by the participants. Likewise, a psychological research on poetry showed that figurative languages such as metaphor, rhyme and rhythm provides a new way of understanding reality and human feelings (Dancygier & Sweetser, 2014). In addition, Lakoff & Johnson (2003) states that Metaphorization is structurally the most essential element of the poetic art. 
Hence, the data reveals a variation in the reception of figurative languages while studying poetry because the interview findings reveal identifying and understanding these devices as one of the challenges of studying poetry however numerous studies and class observation did not support this idea. Hence, it can be concluded that students face difficulties with figurative languages but with proper monitoring and guidance from teachers, it can be easily understood. So it is essential for teachers to provide full support in teaching figurative languages and devices while studying poetry. 
[bookmark: _Toc121338585]Summary
Based on the discussions above, it can be concluded that both teachers and students perceive poetry differently as an art of writing, art of expression, seen as a source of enjoyment and also a way to learn the poetic devices. There were variant responses to the challenges such as multiple interpretations, lack of resources and difficult figurative and literary devices indicated that various stakeholders and teachers need to fill in the gaps of studying poetry. Overall, the findings of the study indicated that studying poetry has challenges which should be sufficed by using relevant strategies to teach. 














[bookmark: _Toc121338586]CONCLUSION
[bookmark: _Toc121338588]Conclusion
This study highlights multiple interpretations as one of the major hindrances to studying poetry by the participants. However, the observation and literature differs where multiple interpretations empowered numerous interpretations as a lens to grant freedom to the students. Through this, it can be deduced that although multiple interpretations of poetry is a significant challenge yet can be achieved with teachers’ proper monitoring and students’ constant engagement with the text. Likewise, although students facing difficulty in identifying and understanding figurative languages and literary devices in a poem were deferred as a challenge by the participants, numerous studies and class observation did not support this idea. Hence, it was concluded that students face difficulties with figurative languages but with proper monitoring and guidance from teachers, poetry can be easily understood. The significance of this finding is that it is essential for teachers to provide full support in teaching figurative languages and devices while studying poetry. On the other hand, lack of resources and poetry instructions among students is a major challenge faced by teachers and students. This suggests that the stake holders need to provide enough materials and pedagogies to address the needs of the students studying poetry. 
 
[bookmark: _Toc121338589]Limitations
This study was limited to one middle secondary school in southern part of Bhutan. Therefore, the findings may not be generalized to other students and school in Bhutan owing to differences in the geographical location of the school and the socio-economic backgrounds of students. The use of diverse schools would have provided different view on the topic. 
[bookmark: _Toc121338590]Recommendations
Based on the findings of the study, the following recommendations are suggested: first, despite the findings revealing multiple interpretations as a challenge of studying poetry, the theory and literatures do not support the statement. The challenge can be minimized by teachers using various strategies to teach multiple interpretations of poetry.
Second, the findings suggest that there are limited resources available which hinders the study of poems, thereby suggesting that the relevant stakeholders and curriculum designers to develop appropriate strategies and current pedagogies of studying poetry.
Further, this study was conducted with only one middle secondary school in Bhutan using qualitative method. Future research could explore the topic by employing mixed methods. This method may allow the researcher to provide the detailed analysis and in-depth information allowing more reliable and significant data. 
Finally, the study employed three teachers for one-on-one interview and ten students for focus group discussions hence the results and findings of this study cannot be generalized to all the schools in the country. Therefore, further research can involve schools across the country to get a deeper understanding of the topic with larger participants ensuring generalizability of the findings.
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