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Abstract
The CLT method is suggested as an alternative method of teaching biblical languages because of its relevance and effectiveness in teaching foreign languages to second language acquisition learners. The sample consisted of sixty CRS students and eight lecturers of biblical languages in Nigerian universities. The instrument for the study was a self-structured questionnaire for both students and lecturers meant to find out the connection between the biblical language lecturers’ method of teaching and students’ lack of interest and academic performance. Data collected was analysed using frequency counts and percentage scale. Findings from the study revealed that there is a connection between the lecturers’ method of teaching and the students’ interest and academic performance in biblical languages. Hence, the students’ lack of interest and unsatisfactory academic performance in biblical languages. It was recommended that lecturers of biblical languages should adopt the CLT method in teaching biblical languages in Nigerian universities.
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1. Introduction
Biblical languages (Hebrew and Greek) are some of the basic courses offered in the study of Christian Religious Studies (CRS) at the undergraduate level in most institutions of higher learning (universities, colleges of education and theological colleges or Seminaries) where the programme is run in Nigeria. The teaching and learning of the two languages begin with the introduction where students are taught about the peculiarities, uniqueness and importance of each of the two languages. This is followed with identification and recitation of alphabets. This is to enable the students pronounce, read and write some Hebrew and Greek words, and develop their vocabularies.
Another aspects of Hebrew and Greek languages also taught to students are transliteration and translation from English to Hebrew or Greek and vice versa. This is done in order to introduce them to biblical exegesis for proper knowledge and understanding of the intentions and ideas being conveyed by biblical authors, and the backgrounds against which they were writing. It is also to help students in accurate interpretation of the Bible. Meanwhile, many other aspects of the two languages are also taught to help students gain proficiency in various aspects of Hebrew and Greek.
The language of instruction in both Hebrew and Greek classrooms in institutions of higher learning in Nigeria is usually English for students of Christian Religious Studies. By implication, they are second language acquisition learners who should develop interest and devote more time to study the two languages for proper acquisition and proficiency. This becomes necessary for them to be able to specialize in either Old Testament or New Testament studies at the postgraduate level. Both Hebrew and Greek are required for prospective candidates to specialize in these two areas of biblical studies. Besides, it is another way of promoting scholarship in biblical studies, and thereby producing highly proficient scholars in Hebrew and Greek languages who will be able to teach at both undergraduate and postgraduate levels. This will help to prevent dearth of manpower in Christian Religious Studies, most especially in biblical languages.
However, in the field of language teaching and acquisition, there have been many theories and methods propounded in history to meet the needs of language learners at all stages, and across linguistic and cultural backgrounds for the effective teaching and learning of language. Both traditional and contemporary methods such as Grammar-Translation Method (GTM), Audio-Lingual Method (ALM), Situational Language Teaching (SLT) and Communicative Language Teaching (CLT) have been utilized at one time or the other. But among them all, the CLT has been deemed more appropriate and effective in language teaching and acquisition skills.
It should be noted, therefore, that the CLT is one of the most important and applicable teaching and learning methods in the contemporary language teaching profession (Savignon as cited by Dos Santos, 2020, p. 105). This is because it fosters and encourages learners to use their general knowledge and linguistic knowledge to solve real tasks like conversation, negotiation, persuade, making a decision, etc. (Hien, 2021), and engenders real-life activities between groups like negotiation or interaction (Riggenbach and Lazaraton, 1991 in Hien, 2021). These peculiarities make the CLT relevant in meeting the learning needs of biblical language students who are second language acquisition learners.
In the contemporary time, the CLT becomes an alternative teaching method to the traditional methods like GTM, ALM and SLT because of the dissatisfaction of the linguists to the traditional methods which emphasize on grammar. The centrality of grammar in language teaching was questioned, since it was argued that language ability involved much more than grammatical competence (Richards as cited by Rambe, 2017, p. 54). Besides, while using CLT method in teaching language, the target language is used in the classroom. The target language is a vehicle for classroom communication, not just the object of study (Larsen-Freeman as cited by Ankitaben, 2015, p.2).
The two commonly use traditional methods of instruction in biblical language (Hebrew and Greek) classrooms in Christian Religious Studies are Grammar Translation Method and Chalk-and-talk method. These methods have not been effective in making the teaching and acquisition of the biblical languages interactive, collaborative, engaging and impactful. As a result of this (based on the students’ results available and interview reports from lecturers teaching biblical languages in some Nigerian universities), a good number of the students are not verse in Hebrew and Greek grammar rudiments, and unable to vocalize, recite and write the Hebrew and Greek alphabets correctly. They also find it difficult to understand and apply the rules guiding the formation, usage and application of prepositions, conjunctions and syntaxes in both Hebrew and Greek languages. This has prevented them from performing simple tasks such as reading the Bible in Hebrew or Greek language, and undertaking biblical translation or exegesis. Hence, the students of Christian Religious Studies are not interested in studying the two languages and find it difficult to devote their time for studying them. Consequently, students’ performance in both Hebrew and Greek are not encouraging and unsatisfactory to the stakeholders in Christian Religious Studies. This situation spells doom for the advancement of scholarship in Christian Religious Studies, as many prospective students of biblical studies (Old and New Testaments) at postgraduate level will not be able to specialize in any of these two areas without demonstrating high proficiency in either of the two biblical languages or have a credit pass in it. This could lead to dearth of scholars in biblical studies.
Despite the unsatisfactory performance of students of Christian Religious Studies in biblical languages, available literature reveals that nothing much has been done by scholars to proffer solutions to the problem, most especially in the area of methods of instruction being utilized during instructional process. Most available literature focus majorly on the importance and challenges of teaching biblical languages as revealed in the works of Sutton (2023), Kralik and Kondrla (2021), Ugwueye (2012), and Adesina (2022). In teaching and learning process, therefore, methods of teaching are considered as one of the determinants of effective teaching and learning. There is need to adopt the use of Communicative language Teaching (CLT) method in the teaching and learning of biblical languages in Christian Religious Studies in order to make the teaching and learning of the two languages (Hebrew and Greek) effective, to motivate students and enhance their performance. The CLT is a contemporary method of teaching languages which has been reported effective and relevant in the teaching and learning of any language because it engenders real-life activities between groups during classroom instruction, and allows learners to communicate, write and perform tasks using the target language. This is difficult to achieve with the traditional methods currently being utilized in the teaching of biblical languages in Nigeria.
Biblical Languages
Biblical languages are the languages employed in the original compositions of the books of the bible by their authors. Such languages are believed to be Hebrew, Aramaic and Koine Greek. According to Ross and Robar (2023), Hebrew and Aramaic are the languages of the Old Testament. Both Hebrew and Aramaic belong to the Semitic family of languages. All the proto-canonical books of the Old Testament were written in Hebrew, except about one-half of Daniel (Dn.2:4b-7; 28) and two sections of Ezra (Ez. 4:8-16, 18; 7:12-26), which were composed in Aramaic (encyclopedia.com). Because of these small portions of the Old Testament written in Aramaic considered insignificant, it is commonly held that the entire books of the Old Testament were composed originally in Hebrew. 
As for the Koine Greek which is the language of the New Testament era, it belongs to the Greek (or Hellenic) branch of the Indo-European family of languages. The designation Koine (meaning ‘common’) refers to the lingua franca status of the Attic-Ionic dialect that spread throughout the Greek empire, launched by the conquests of Alexander the Great (Ross and Rbar, 2023). Meanwhile, it should be stated that the two main languages of the Old and New testaments (Hebrew and Greek) are also referred to as ancient or classical languages which are no longer spoken in the modern times. Hence, they are named dead languages in some quarters. Nevertheless, the biblical languages are necessary to unlock the real meaning of not only the biblical world-view, but also the significance of the biblical messages (Adesina, 2022). 
 Barriers to 	Learning Biblical Languages by Undergraduate Students of Christian Religious Studies     in Nigeria
Biblical languages (Hebrew and Greek) are offered as compulsory courses under Christian Religious Studies at the undergraduate level, and required for biblical studies (in Old and New Testaments) at postgraduate level. Most undergraduate students of Christian Religious Studies are adults (18 years and above) who have completed their secondary education without elementary knowledge of Hebrew and Greek as some of them do in French. The language of instruction for them has been English which they also offered as a subject at primary and secondary school levels being an official language. As a matter of fact, unlike French and particularly English, biblical Hebrew and Greek are completely alien to them.
Based on this background information about the undergraduate students of Christian Religious Studies, Overland et al. (2021) identified two barriers to learning biblical languages as impracticality (doubts of usefulness) and intimidation (fears related to language learning).
1. Impractically (doubts of usefulness): Learning biblical languages to most students of Christian Religious Studies is a waste of time. This is because both biblical Hebrew and Greek are not spoken languages used as medium of instruction in schools, and as an official language in Nigeria or Africa as a whole. Besides, they are not international languages used for communication, trade and commerce, and international relations. With this mindset and conviction, they do not see any reason why they should commit their time, interest and resources to learning biblical languages that will not be of any use for them in the nearest future. The impracticality of these languages coupled with the challenges involved in learning them make the students to be out-rightly discouraged and lose interest in learning them.
1. Intimidation (fears related to language learning): Many students of Christian Religious Studies often develop fear for biblical languages because of the rigors of having to devote more time in studying them at the age and level when learning a language is always a difficult task. Hence, a student of a classical language once declared: “O, Latin is a dead tongue, as dead as it can be, it killed the ancient Romans, and now it’s killing me” (Jabini, 2011, p. 6). He further explained that for many people learning biblical languages, it is like that. Biblical languages in their original form are dead, and it seems like they are also killing those who learn them (Jabini, 2011).
It is also important to mention that the uninviting methods employed in teaching-learning process by the lecturers of biblical languages instill fear of these languages into the students. Case (2022) observed that since the Middle Ages, the biblical languages have been taught in a way that intimidates the average learner. The method treats the language like a code to unravel, not as something you use and enjoy. With the classic method, one is quickly required to memorize complicated paradigms and long vocabulary lists by rote. It is not like the way children learn to speak their mother tongue. Through this method, no one learns Hebrew or Greek, rather they learn about these languages. Obviously, one cannot learn a language by simply learning how it works.
Meanwhile, most students of Christian Religious Studies, because of the two barriers discussed above, do not want to stress themselves about learning biblical Hebrew and Greek, or create time and develop interest in learning them. Adesina (2022) affirmed that the contemporary age is that of ‘made-easy-students’ (these are students who would not want to stress themselves in any accomplishment), majority of whom will really not mind studying Hebrew (and Greek), but only if the teacher could package everything into portable flash of “Greek without sweat”, or “Hebrew without blubbering” (p. 249). He therefore concluded that the use of memory is integral to language learning, but nobody can succeed in acquiring the necessary proficiency simply by cramming declensions, conjugations or grammatical principles.
Rationale for Studying Biblical Languages
There is a lot of presuppositions about the rationale for studying biblical languages by the undergraduate students of Christian Religious Studies in Nigeria. As a result of these presumptions, (not to mention the uninviting methods of teaching) many of the students lose interest in studying biblical Hebrew and Greek, and consequently fail to acquire the necessary language skills for proficiency in them. It should be clarified that neither biblical Hebrew nor Greek is taught under CRS for the purpose of using it as an official language of communication, commerce and trade, and international relations. Rather, they are taught in other to promote scholarship in biblical studies, and for the general use and practice in the field of Christian Religious Studies.
In order to acquire necessary proficiency in biblical languages, wherefore, both Hebrew and Greek must be studied both deductively and inductively to ensure that the value is understood and that interpretations and applications can happen (Doukhan as cited by Sutton, 2023, p. 4). This should be done by paying attention to the various areas of phonetics, phonology, morphology, syntax, semantics and pragmatics (Adesina, 2022) while they are being acquired communicatively. Hence, biblical languages should be studied, firstly, for the purpose of translations. According to Okode as cited by Sutton (2023, p. 5), an understanding of ancient languages (Hebrew and Greek) is needed to ensure the further development of translations and the knowledge of translators’ skills. This becomes necessary in order to guide against the possibility of a loss of meaning or paradigm shift in the process of translation.
Secondly, to decipher the original meaning or intended message of a biblical text. John Calvin once said, “attempting to grasp the meaning of scripture without the original languages fully is to make all revere a scripture hidden in darkness like the mysteries of Ceres, and let none presume to aspire to the understanding of it” (Van Lian, n.d. p. 47). Without the knowledge of the original languages of the Bible, it will be difficult to understand the possible original meaning or intended message of the text that was conveyed to the original readers of the text. These languages have different idioms and structures from our own modern languages. Therefore, one needs to understand that these words are ‘contextual, conventional and historically particular’. So, we need the ancient languages to convey the meaning of the text to our modern readers (Sutton, 2023).
The next reason for studying biblical languages has to do with the task of undertaking biblical theology. According to Van Lian (n.d), our theology needs to be deeply rooted in the Bible, otherwise it will lead us into doctrinal error, which is avoidable with the knowledge of biblical languages. Hence, to be able to take a foundational stance in biblical theology, one would need thorough exegesis. This is only possible if one is skilled and competent in biblical languages (Sutton, 2023).
Moreover, it is necessary to study biblical languages for the purpose of apology and preservation of Christian faith and traditions. Quoting Luther, Van Lian (n.d. p. 53) said that “For though the Gospel has come and daily comes through the Holy Spirit alone, we cannot deny that it has come by means of the languages, by which it was also spread abroad, and by which it must be preserved.” According to Van Lian, this is to infer that the knowledge of biblical languages will safeguard proper preservation of the gospel. More specifically, it is more difficult to refute false teachings against the gospel without the knowledge of biblical languages.
 Communicative Language Teaching Method: An Overview
As an alternative to the traditional methods of teaching language, communicative language teaching (CLT) originated in the 1970s and is based on the concept of communicative competence (Axel, n.d.). According to Richards (2006), communicative language teaching can be understood as a set of principles about the goals of language teaching, how learners learn a language, the kinds of classroom activities that best facilitate learning and the roles of teachers and learners in the classroom. This is to exploit the ability to use much different knowledge, both general and linguistic, into meaningful tasks and activities which stimulate real-life situations in order to develop learners’ language aspects such as maintaining conversation despite the limitation in language knowledge, using language for different purposes and functions, using and understanding different types of texts, using appropriate language for different setting like formal and informal situations (Richard as cited by Hien, 2021, p. 50).
Hymes as cited by Santos (2020, p. 104) believed that communicative competence could be defined in four categories, namely;
1. Language Skill: knowledge about language symbols such as syntax, voice, word formation rules, vocabulary etc.
1. Social Language Skill: excellent abilities to handle four skills in the daily life environment.
1. Textual Competence: where speakers can handle both grammatical forms and context into a meaningful structure in both oral and written formats and text unity can be completed by language convergence and semantic coherence.
1. Strategic Competence: the skill to improve communication effectiveness or to avoid possible mistakes, both in verbal and non-verbal areas.
It should be observed that these four categories of communicative competence definition are hinged on the theory of language learning process which underlines CLT focuses on five general learning features. Firstly, the focus of language learning is to communicate through interaction in the target language. Secondly, authentic materials are introduced and utilized in the learning situation. Thirdly, learning opportunities are provided to help the learners to focus, not only on language but also on the learning process itself. Fourthly, the learner’s own personal experiences are regarded as important contributing elements to classroom learning. Lastly, attempt is made to link classroom language learning with language activation outside of the classroom (Azmin et al, 2021).
Therefore, the CLT method offers a significant set of advantages for both teachers and students to enjoy the progress of learning. According to Dos Santos (2020), the advantages are as follows:
1. The CLT is a student-centred and situation-oriented language teaching approach.
1. The CLT is the interaction between teachers, students and peers.
1. The CLT usually increases the overall teaching and learning interests of students.
1. The CLT, according to Hien (2021), is a good way to enrich learner’s general knowledge as new knowledge is better integrated into long-term memory, and easier retrieved if tied to real-world events and activities.
1. In CLT method, appropriate use of language is emphasized rather than accuracy. Accuracy comes at the later stage. It is believed that when the learners learn to use the language appropriately accuracy comes automatically (Ankitaben, 2015).
In order for the learners to acquire the necessary language skills in CLT classroom, the teacher employs role-play activities, presentations between groups and classmates, problem-based learning, technological-assisted strategies and visual-only video teaching strategies, which allow students, classmates, peers and even teachers to merge into the teaching and learning environment (Dos Santos, 2020). According to Hien (2021), this gives both teacher and students opportunity and flexibilities in a wide range to do activities. Teachers act the role of monitor and facilitator in classroom activities to engage students and support them when needed to motivate them to attend these activities actively. In addition, CLT focuses on the learner-centred role of students.

The Need for Communicative Language Teaching (CLT) Method in Biblical Language Classrooms
In the teaching and learning of biblical languages (Hebrew and Greek) to undergraduate students of Christian Religious Studies, there is need to employ an engaging and impactful method in order to enlist and sustain the students’ interests in the study and learning of these languages so as to attain some encouraging level of proficiency in them, and thereby enhancing their academic performance. 
It is imperative to say that many undergraduate students of Christian Religious studies are not interested in studying biblical languages because of the traditional methods of teaching usually employ during instructional process. Apart from the fact that these methods increases fears related to language learning in students, unlike the CLT, they are not student-centred, situation-oriented, relational and interactive. This makes the entire teaching and learning process ineffective and non-impactful. Hence, the need for CLT method which is student-centred, activity and problem-based, and effective in increasing the overall teaching and learning interest of students.
Proficiency in biblical languages is required by anyone aiming to perform any task in biblical translation, theology, exegesis, and for apology and preservation of the Christian faith. In this case, it should be observed that it is not an easy task for an individual to achieve proficiency in biblical languages that will enable him to perform these tasks, most especially by second language acquisition learners. It requires the use of appropriate methods of teaching for this to happen. The CLT method is relevant in a situation like this. This is because in CLT method the target language automatically becomes the language of instruction which makes it easy for second language acquisition learners to acquire the target language communicatively, while learning opportunities are provided to help them focus, not only on the language but also on the learning process itself. In this case, it allows the biblical language learners to vocalize, recite and write the Hebrew and Greek alphabets correctly, and being able to apply the rules guiding the formation, usage and application of prepositions, conjunctions and syntaxes in both Hebrew and Greek languages. The mastery of these basic aspects is the foundation for proficiency in biblical languages. Thus, the need to employ the CLT method in the teaching and learning of biblical languages since the students of CRS are second language acquisition learners with little or no knowledge of Hebrew and Greek.
Meanwhile, the students of Christian Religious Studies have not been able to perceive the practicality of biblical languages and the rationale for studying them because they consider both the Hebrew and Greek languages as dead and not spoken, and so they are not ready to commit themselves and devote their time to studying them. This mindset is informed by the fact that English is used as a language of instruction in biblical language classrooms. Apart from the fact that this does not make the acquisition of these languages interesting and effective, biblical languages are actually dead in the process of teaching and learning. In order to check this trend and its negative implications on the students, biblical languages should be made alive by using them as languages of instruction, and in classroom interactions and learning activities. This will make the acquisition of the target languages (Hebrew and Greek) interesting, while the students are motivated, committed and ready to devote their time to studying the languages. Then, the students will be able to perceive the practicality of biblical languages and the rationale for studying them. Thereupon, the CLT method should be utilized in the teaching and learning of biblical languages.
For specialization at postgraduate level in biblical studies (Old and New Testament) in Nigerian universities, therefore, proficiency in biblical languages is a major requirement. It is important to mention that many postgraduate students of Christian Religious Studies are not opting to specialize in biblical studies because of their deficiency in biblical languages. Consequently, there is a reduction in the number of both applicants and graduates in biblical studies. This could lead to dearth of scholars in biblical studies in the nearest future. In order to help the students gain proficiency in biblical languages, and subsequently increase the number of both applicant and graduates in biblical studies at postgraduate level, there is need to deploy appropriate and effective method of teaching like the CLT method that has been empirically established to be effective in the teaching and learning of any language.
Objectives of the Study
The study sought to find out:
i. The biblical language lecturers’ perceptions on students’ interest in biblical languages in Nigerian Universities.
ii. The biblical language lecturers’ ratings of students’ academic performance in biblical languages in Nigerian Universities.
iii. The CRS students’ perceptions on lecturers’ method of teaching biblical languages in Nigerian Universities.
iv. The connection between the biblical language lecturers’ method of teaching and the students’ interest and academic performance in biblical languages.
Research Questions
Three research questions were raised to guide the study:
i. What are the biblical language lecturers’ perceptions on students’ interest in biblical languages in Nigerian universities?
ii. What are the biblical language lecturers’ ratings of students’ academic performance in biblical languages in Nigerian universities?
iii. What are the CRS students’ perceptions on lecturers’ method of teaching biblical languages in Nigerian universities?
Method
The population of the study comprised all the public universities in south-western and north-central Nigeria where biblical languages (Hebrew and Greek) are offered as courses under Christian Religious Studies in 2022/2023 academic session. The sample consisted of eight lecturers of Christian Religious Studies teaching biblical languages, and sixty (200 and 300 levels) undergraduate students of Christian Religious Studies offering biblical languages selected from the population.
The instrument for the study was a self-structured questionnaire. It consisted of ten (10) items for biblical language lecturers, and five (5) items for the CRS students offering biblical languages, making a total of fifteen (15) items of questionnaire on true or false rating scale. The questionnaire was drawn from the context of the problem. The initial draft of the instrument was given to experts in biblical languages in CRS Department, and Test and Measurement Department, Faculty of Education, Ekiti State University for face and content validity after which necessary corrections were made. A split half method was used to ascertain the reliability of the instrument and the result obtained was 0.68 and this was significant enough for the work at 0.05 level of significant. The data collected was analysed using frequency counts and percentage scale.
Results 
General Question 1: What are the biblical language Lecturers’ Perceptions on Students Interest in Learning Biblical Languages in Nigerian Universities?
Table 1: Biblical Language Lecturers’ Perceptions on Students Interest in Learning Biblical Languages in Nigerian Universities.
	S/N
	ITEMS
	TRUE
	FALSE

	
	
	F
	%
	F
	%

	1.
	The CRS students would have loved to opt for other courses in CRS if biblical languages were to be elective.
	5
	62.5
	3
	37.5

	2.
	The CRS students offering biblical languages are hardly seen around spending quality times learning biblical languages privately.
	6
	75
	2
	25

	3.
	The mood of the CRS students offering biblical languages during classroom instruction often shows that they want the class to end as soon as possible.
	5
	62.5
	3
	37.5

	4.
	Whenever the CRS students offering biblical languages come to me for clarification on certain concepts in biblical languages, I can see the desire to become proficient in the two languages in them. 
	5
	62.5
	3
	37.5

	5.
	Often times the CRS students offering biblical languages are not eager to welcome me into their classes, and so they appear unaffected when I am late or absent from classes.
	7
	87.5
	1
	12.5



From table 1, 62.5% of the respondents admitted that it is true that the CRS students would have loved to opt for other courses in CRS if biblical languages were to be elective, while 37.5% of them indicated that it is false. 75% of the respondents admitted that it is true that the CRS students offering biblical languages are hardly seen around spending quality times learning biblical languages privately, while 25% of them indicated that it is false. Also, 62.5% of the respondents admitted that it is true that the mood of the CRS students offering biblical languages during classroom instruction often shows that they want the lesson to end as soon as possible, while 37.5% of them indicated that it is false. In addition, 62.5% of the respondents admitted that it is true that whenever the CRS students offering biblical languages come to them for clarification on certain concepts in biblical languages, they can see the desire to become proficient in the two languages in them, while 37.5% of them indicate that it is false. 87.5% of the respondents admitted that it is true that oftentimes the CRS students offering biblical languages are not eager to welcome them into their classes, and so the students appear unaffected when they are late or absent from classes, while 12.5% of them indicated that it is false.
General Question 2: What are the Biblical Language Lecturers’ Ratings of Students’ Academic Performance in Biblical Languages in Nigerian Universities?
Table 2: Biblical Language Lecturers’ Rating of Students’ Academic Performance in Biblical Languages in Nigerian Universities.
	S/N
	ITEMS
	TRUE
	FALSE

	
	
	F
	%
	F
	%

	1
	Most of the CRS students offering biblical languages are not proficient in biblical translation and transliteration
	6
	75
	2
	25

	2
	Only a few of the CRS students offering biblical languages are not able to recite the Hebrew and Greek alphabets correctly.
	2
	25
	6
	75

	3
	The number of the CRS students with high vocabularies in Hebrew and Greek languages is below the average.
	5
	62.5
	3
	37.5

	4
	The grades of most of the CRS students offering biblical languages fall between “A” and “B” grades.
	2
	25
	6
	75

	5
	I often prepare adequately for my biblical language lessons because my CRS students offering biblical languages are sound academically and proficient in Hebrew and Greek, and so they ask challenging questions.
	1
	12.5
	7
	87.5



As shown in table 2, 75% of the respondents admitted that it is true that most of the CRS students offering biblical languages are not proficient in biblical translation and transliteration, while 25% of them indicated that it is false. In the same vein, 25% of the respondents admitted that it is true that only a few of the CRS students offering biblical languages are not able to recite the Hebrew and Greek alphabets correctly, while 75% of them indicated that it is false. 62.5% of the respondents admitted that it is true that the number of the CRS students with high vocabularies in Hebrew and Greek languages is below the average, while 37.5% of them indicated that it is false. Furthermore, 25% of the respondents admitted that it is true that the grades of most of the CRS students offering biblical languages fall between “A” and “B” grades, while 75% of them indicated that it is false. 12.5% of the respondents admitted that it is true that they often prepare adequately for their biblical language lessons because their CRS students offering biblical languages are sound, and so they ask challenging questions, while 87.5% of them indicated that it is false.
General Question 3: What are the CRS students’ Perceptions on Lecturers’ Method of Teaching Biblical Languages?
Table 3: CRS students’ Perceptions on Lecturers’ Method of Teaching Biblical Languages.
	S/N
	ITEMS
	TRUE
	FALSE

	
	
	F
	%
	F
	%

	1
	Despite the fact that English language is used as a language of instruction in biblical language classrooms, I still find it very difficult to understand many concepts in Hebrew and Greek.
	41
	68
	19
	32

	2
	Because teaching – learning process in biblical language classrooms is interactive and participatory, I learn very fast and retain information easily.
	10
	17
	50
	83

	3
	I do a lot of memorization in Hebrew and Greek for the purpose of passing the class assessment and examination because Learning the two languages by heart is difficult with the way we are taught.
	38
	63
	22
	37

	4
	There is too much emphasis on grammar and vocabularies in biblical language classrooms which makes our learning stereotyped and limited.
	52
	87
	8
	13

	5
	I am inactive and not motivated to learn in biblical language classrooms because of the way we are taught without using audio-visual aids and other learning packages to facilitate effective teaching and learning.
	40
	67
	20
	33



Table 3 reveals that 68% of the respondents admitted that it is true that despite the fact that English is used as a language of instruction in biblical language classrooms, they still find it very difficult to understand many concepts in Hebrew and Greek, while 32% of them indicated that it is false. Moreover, 17% of the respondents admitted that it is true that because teaching learning process in biblical language classrooms is interactive and participatory, they learn very fast and retain information easily, while 83% of them indicated that it is false. 63% of the respondents admitted that it is true that they do a lot of memorization in Hebrew and Greek for the purpose of passing the class assessment and examination because learning the two languages by heart is difficult with the way they are being taught, while 37% of them indicated that it is false. Also, 87% of the respondents admitted that it is true that there is too much emphasis on grammar and vocabularies in biblical language classrooms which makes their learning stereotyped and limited, while 13% of them indicated that it is false. Finally, 67% of the respondents admitted that it is true that they are inactive and not motivated to learn in biblical language classrooms because of the way they are taught without using audio-visual aids and other learning packages to facilitate effective teaching and learning, while 33% of them indicated that it is false.
Discussion
Based on the responses from Table 1, it was revealed that the students of Christain Religious Studies offering biblical languages (Hebrew and Greek) in Nigerian Universities are not interested in learning the two languages. This finding was based on their lecturers’ perception of the students’ interest towards the learning of the biblical languages. The analysis of the results obtained from the respondents in Table 2 through the biblical language lecturers’ ratings of students’ academic performance in biblical languages also showed that the students’ overall performance in Hebrew and Greek is unsatisfactory. Furthermore, analysis of results from Table 3 indicated that the CRS students offering biblical languages in Nigerian Universities find it very difficult to understand certain concepts and attain proficiency in Hebrew and Greek because of the method of teaching adopted by their lecturers. 
Meanwhile, these findings indicate that there is a connection between the lecturers’ method of teaching and the students’ lack of interest and unsatisfactory academic performance. Hence, these findings agree with the findings by Onotere; Isama; Okpan and Agbaghe (2021) that students perceive that the difficult words used by the teachers, their fast speech and disposition hinder them from understanding the lessons in class. Contrary to the findings, Olubiyi (2013) in his study on “Learners’ Perception on the use of Blended Learning in Teaching Biblical Greek” reveals that unlike the traditional face-to-face classroom where constant practice between instructor and learners may not be available all the time due to time limitation and presence of both instructor and learning constraint, it is possible with the presence of modern technology to teach via video technology which the learners can use repeatedly until they are perfect. The study further reveals that blended learning can stimulate learners’ interest to further education in subject areas that are considered difficult or abstract as the use of multimedia learning objects in the blended learning environment can make learning such courses interesting and exciting thereby stimulating interest instead of frustrating the learners.
By implication, this implies that teaching method is instrumental to students’ interest and academic success. In line with this assertion, Iran – Nejad; Keachie and Berliner (1990) affirm that teacher’s teaching method plays a crucial role in the teaching and learning process, hence teachers are expected to consider and use the appropriate methods that best suit students’ learning.
Based on the need for communicative language teaching (CLT) method in the teaching of biblical languages and in relation to the findings from this study, therefore, findings by Tinulda and Sasitorn (2020) reveal that the students had strong positive perception toward the classroom activities suggested by the communicative teaching approach. It is suggested that using role-play, group discussion and video production can help increase the students’ confidence and improve their listening and speaking skills. Also, findings by summaira; Zahida and Raheela (2015) confirm that the overall perception of the teachers and students show positive attitude towards the communicative language teaching approach. By these findings, it could be asserted that the CLT method can be utilized to boost students’ interest, enhance their academic performance in biblical languages, and to facilitate effective teaching and learning of the languages.
Recommendations
Based on the findings from this study, the following recommendations for the adoption of the CLT method in the teaching and learning of biblical languages in Nigerian universities are as follows:
i. Since it has been established through available literature that CLT has the capacity to boost students’ interest in learning languages, and coupled with the findings of this study on students’ interest, the CLT method should be adopted in the teaching and learning of biblical languages.
ii. Findings from this study have revealed the connection between the lecturers’ method of teaching and the unsatisfactory academic performance of the CRS students in biblical languages. Therefore, the CLT method should be adopted in the teaching and learning of biblical languages in order to enhance their academic performance and proficiency in biblical languages.




Conclusion

The teaching and learning of biblical languages to the undergraduate students of Christian Religious Studies in Nigerian universities and other degree awarding institutions needs some pedagogical innovation to actually address the barriers to their learning and acquisition. This becomes necessary in order for the students to perceive and appreciate the needs for studying biblical languages and to develop interest in studying these languages so as to gain and increase their proficiency in them. In relation to this, the need to adopt the CLT method that immerses students in the target language(s) as soon and as fully as possible during instructional process has been discussed. The CLT method remains the most effective way to teach a foreign language to second language acquisition learners like the students of Christian Religious Studies who need to study biblical Hebrew and Greek which are not only foreign to them, but also dead and not spoken in the contemporary age. Meanwhile, findings from the study have shown that there is need to adopt a more relevant method like the CLT in the teaching and learning of biblical languages in order to boost the students’ interest and enhance their academic performance.
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