


Original Research Article


Visionary Leadership Practices aAnd School Plant Management oOf Public Elementary Schools 



.     
.
              . 
                     
	.
..


.



ABSTRACT 

	This study was conducted to determine the relationship between visionary leadership practices and school plant management among teachers in public elementary schools in the Baganga District, Division of Davao Oriental. A non-experimental quantitative research design utilizing the correlational method was employed. The respondents consisted of 131 public elementary school teachers selected through universal sampling. Data were analyzed using mean, Pearson r, and regression analysis.The findings revealed that the level of visionary leadership practices among teachers was high and was manifested oftentimes. Similarly, the level of school plant management was also high and oftentimes demonstrated. A significant relationship was found between visionary leadership practices and school plant management. Furthermore, it was confirmed that the domains of visionary leadership practices had a significant influence on school plant management. It is recommended that school heads continue to enrich visionary leadership practices by encouraging teachers to uphold professional ethics and address student needs. This can be achieved by fostering a pleasant, friendly, and inspiring school environment. These insights may be communicated effectively to all school administrators.



Keywords: Visionary leadership practices, school plant management, public elementary schools, Philippines.


1. INTRODUCTION

Effective school leadership is central to the success of any educational institution, and the management of school facilities plays a crucial role in shaping the learning environment (Ullah et al., 2023). Visionary leadership practices, characterized by forward-thinking and inclusive decision-making, are particularly critical in public elementary schools, where school heads are responsible for both instructional leadership and the physical well-being of the school (Avramovic, 2024). Similarly, school plant management, encompassing the planning, organization, and maintenance of school infrastructure, is essential for creating an environment conducive to learning (Ebom-Jebose, 2025).
Both internal and external pressures shape the integration of visionary leadership practices within public elementary schools. School heads are often tasked with balancing the demands of educational policies, the vision for student success, and the management of school resources (Candrasari et al.,  2023). However, many school administrators continue to adhere to traditional leadership practices, leaving limited space for schools to define their educational aims independently (Bush, 2020).  In some cases, school leaders must focus more on complying with external mandates rather than addressing the unique needs of their students. The challenge lies in the ability of school managers to adapt their leadership styles based on school-level values, ensuring that visionary leadership practices align with the long-term goals of the institution (Yurkofsky, 2022).
School plant management theories highlight the importance of shared power and collaborative decision-making among members of the school community (Or & Berkovich, 2023). Educational organizations should ideally determine policies and make decisions through a consensus-driven process. While this participatory approach is theoretically sound, it often becomes cumbersome in practice, leading to delays and inefficiencies in decision-making (Desai et al., 2023). School heads have frequently cited the time-consuming nature of such processes as a significant challenge (Fotheringham et al., 2022). While the participatory model can foster inclusivity, it also requires a careful balance to avoid slowing down necessary decision-making processes, especially in schools facing urgent needs or resource constraints (Banda, 2025).
A critical issue in school plant management is the tension between participatory leadership and the bureaucratic structures inherent in educational institutions. While decision-making should ideally be based on shared values, the reality often involves conflicting interests among teachers, staff, and administrators. These tensions can complicate the process of achieving consensus, particularly when different factions within the school community have divergent priorities. The process can become even more challenging when professional expertise and positional authority are not aligned, leading to decision-making gridlocks (Lunenburg & Ornstein, 2021). While collegiality and expertise are important, they are often undermined by the increasing centralization of school leadership, limiting the effectiveness of participatory management (Liff & Wikström, 2021).
Collective security in school management, where decisions are made collectively and in the best interest of the school community, often faces practical limitations. School leaders are frequently held accountable to external bodies, which can create conflicts when decisions made through participatory processes do not align with external expectations. Principals must be willing to support democratic decision-making processes even when these decisions do not reflect their personal preferences or the expectations of external stakeholders (Or  & Berkovich, 2023).  This conflict underscores the difficulty in balancing internal collaborative leadership with external accountability demands, which may compromise the integrity of the decision-making process (Brigue & Orlu, 2023).
In the Philippines, the implementation of collective security practices in school plant management is often idealized but not fully realized. School heads may obscure the reality of their leadership practices to conform to normative expectations of collective security (Gobuyan et al., 2024).  Despite the growing advocacy for participatory leadership and collective decision-making, the practical implementation of these ideals remains limited, with school plant management processes often failing to reflect the collaborative models described in academic literature. Teachers may resist the introduction of new leadership structures, particularly if they perceive these changes as a threat to their autonomy or if they are skeptical of the efficacy of participatory decision-making (Torres et al., 2020).
In the Baganga District of Davao Oriental, the success of school plant management processes is heavily dependent on the attitudes and support of school principals. Principals hold the legal authority to manage school facilities, making their support crucial for the successful implementation of school plant management initiatives. However, this reliance on the principal’s endorsement limits the effectiveness of participatory management, particularly when there is a lack of alignment between the principal’s vision and the needs of the school community. This reliance underscores the importance of principal leadership in creating an environment where collaborative decision-making can flourish, as the principal’s support is essential for securing the resources and buy-in necessary for successful school plant management (Madijanon & Apostol, 2024).
This study sought to investigate the extent to which visionary leadership practices and school plant management systems are effectively implemented in public elementary schools. By evaluating the roles of school heads in managing both leadership practices and school infrastructure, this research aims to provide valuable insights into the challenges and opportunities facing educational leaders. The findings could inform future policies and provide practical recommendations for enhancing leadership effectiveness and school management practices. Ultimately, this study is expected to contribute to the ongoing discourse on educational leadership and management, particularly in public elementary schools, where the need for effective, visionary leadership is paramount to achieving sustainable improvements in educational outcomes.
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Fig.ure 1.:  Conceptual Framework of the Study


2. methodology

2.1 Research Design

This study employed the non-experimental quantitative research design utilizing a descriptive correlational method. Descriptive correlational research is a type of research design that seeks to describe the relationship between two or more variables without manipulating them. This method is used to examine whether and how variables are related, providing insights into the direction and strength of their associations (Devi et al., 2022). This method was chosen because the variables of this research study measure the relationship between visionary leadership practices and school plant management of teachers in public elementary schools in Baganga District, Division of Davao Oriental. It is also used to describe the statistical association between these variables, offering a clearer understanding of how leadership practices influence the management of school facilities.


2.2 Research Respondents

The respondents of the study were teachers from public elementary schools in Baganga District, Division of Davao Oriental. A total of 131 respondents participated in the study. Universal sampling was employed to select the respondents who provided insights into the visionary leadership practices and school plant management of school heads in these schools. The respondents had at least three years of experience in service, ensuring they could provide valuable information regarding the study. The research was conducted during the school year 2023-2024.

2.3 Research Instrument

The instruments used in this study consisted of three parts: the relationship between visionary leadership practices and school plant management of teachers in public elementary schools. Each part was developed based on relevant studies and literature reviewed. Before the administration of the instruments, the draft was tested for content validity and reliability by a panel of experts in the field of Educational Management.

Based on their comments and suggestions, revisions were made. To assess reliability and validity, the instruments were pilot-tested with 30 teachers from a separate school within the same district. The results indicated that the instruments were reliable, with a Cronbach’s Alpha of 0.822 for visionary leadership practices and 0.902 for school plant management. In completing the survey, participants answered 40 items across five subscales.

2.4 Data Gathering Procedure
The data were gathered through a systematic procedure. The researcher first sought permission and endorsement from the Dean of the Graduate School at Rizal Memorial Colleges to obtain approval from the Schools Division Superintendent. Once the Dean’s approval was granted, a formal request letter was submitted to the office of the Schools Division Superintendent. Following the superintendent’s approval, an endorsement letter was forwarded to the school heads, and a permission request letter was sent to the respondents.
Subsequently, a schedule was arranged for the distribution of the test questionnaires for the pilot testing phase, aimed at assessing the reliability and validity of the instruments. The questionnaires included an explanation of the study and detailed instructions for the participants. After conducting the pilot test and analyzing the results, the researcher proceeded to administer the full survey to all the respondents. Upon completion, the researcher collected all the questionnaires and submitted them to a statistician for statistical analysis. Once the data were retrieved, they were tallied, tabulated, analyzed, and interpreted.



2.5 Data Analysis

The data analysis used in this study were the following:
Mean. This was used to measure the level of visionary leadership practices and school plant management of teachers.
Product Moment Correlation Coefficient (Pearson r). This was used to determine the relationships between visionary leadership practices and school plant management management of teachers.
Regression Analysis. This was used to determine the influences between visionary leadership practices and school plant management management of teachers.

3. results and discussion

3.1 Level of Visionary Leadership Practices among Public Elementary School Teachers

Table 1. Level of Visionary Leadership Practices among Public Elementary School Teachers

	No.

	Domains
	Mean
()
	Descriptive Equivalent

	1
	contextualized consideration
	3.47
	High

	2
	professional stimulation
	3.46
	High

	3
	inspirational motivation
	3.45
	High

	4
	idealized influence
	3.46
	High

	Overall Mean
	3.46
	High  

	
	
	



Table 1 presents the indicators of the level of visionary leadership practices among public elementary school teachers, ranked from highest to lowest based on the mean scores. The indicator "contextualized consideration" received the highest mean of 3.47, categorized as high, followed closely by "professional stimulation" with a mean of 3.46, also categorized as high. Both "idealized influence" and "inspirational motivation" obtained a mean of 3.46, with the same descriptive equivalent of high. The overall mean of 3.46, categorized as high, suggests that visionary leadership practices are generally well-embraced by public elementary school teachers across all indicators.

Additionally, the overall standard deviation indicates that there is a relatively consistent level of agreement among the responses, suggesting that teachers share a common perception regarding the practice of visionary leadership. This reflects the importance of leadership qualities such as inspiration, consideration, and motivation in shaping the educational environment. Teachers' perception of these leadership practices signals their recognition of the significance of visionary leadership in creating a positive and supportive learning atmosphere.

This finding aligns with the study by Bashori et al. (2022), which highlighted that visionary leadership, especially in its motivational and inspirational aspects, plays a vital role in fostering a positive school culture and enhancing teacher commitment. Similarly, the work Nguyen and Ng (2022) emphasized that leadership that actively engages teachers' professional growth and promotes a shared vision strengthens collaboration and encourages higher levels of performance. Furthermore, the study by Chin (2024) emphasized that visionary leadership is crucial in motivating teachers to align their efforts with the broader goals of the school, enhancing collective efficacy and improving educational outcomes.

3.2 Level of School Plant Management among Public Elementary School Teachers

Table 2. Level of School Plant Management among Public Elementary School Teachers


	No.

	Domains
	Mean
()
	Descriptive Equivalent

	1
	Leadership
	3.44
	High

	2
	fund utilization
	3.34
	Moderate

	3
	Linkages
	3.34
	Moderate

	4
	resource management
	3.22
	Moderate

	Overall Mean
	3.34
	Moderate

	
	
	



Table 2 presents the indicators of the level of school plant management among public elementary school teachers, ranked from highest to lowest based on the mean scores. The indicator "leadership" received the highest mean of 3.44, categorized as high, followed by "fund utilization," "linkages," and "resource management," which all obtained moderate ratings with mean scores of 3.34, 3.34, and 3.22, respectively. The overall mean of 3.34, categorized as moderate, suggests that the level of school plant management is generally at a moderate level across the different domains.

The overall standard deviation indicates that while responses show some variation, the teachers' perceptions regarding school plant management are fairly consistent. The results reflect that, although leadership is highly valued and seen as effective, other areas such as resource management, linkages, and fund utilization may require more attention and improvement. Teachers’ perceptions of these factors highlight areas where further strategic focus is needed to enhance overall school plant management in public elementary schools.

This finding supports the work of Ebom-Jebose (2025), who emphasized that leadership in school plant management plays a pivotal role in shaping effective organizational performance. Likewise, the study by Jhonshon et al. (2024) underscored that schools with strong leadership tend to show better management practices, especially in terms of resource allocation and fund utilization. Additionally, the findings are consistent with those of Kramar (2022), who argued that the ability to form strong linkages and manage resources effectively is critical for sustaining long-term school development.


3.3 Significance of the Relationship Between the Visionary Leadership Practices and School Plant Management 

Table 3.  Significance of the Relationship Between the Visionary Leadership Practices and School Plant Management

	
Variables
	
X
	
Y
	
r-value
	Degree of Correlation
	p-value
	Decision
(Ho)

	visionary leadership practices 




school plant management 
	
3.36



	






3.34
	

0. 61

	


High
Correlation

	


0.000

	


Rejected



Table 3 presents the correlation analysis between visionary leadership practices and school plant management among public elementary school teachers. The relationship between visionary leadership practices and school plant management has a correlation coefficient (r-value) of 0.61, which indicates a high degree of correlation, and a p-value of 0.000, which is less than the 0.05 significance level. This signifies a strong and statistically significant positive relationship between visionary leadership practices and school plant management. The r-value of 0.61 suggests that visionary leadership practices are closely related to effective school plant management in the schools studied.

Given the p-value is less than 0.05, the null hypothesis (Ho) is rejected, confirming that there is a significant relationship between visionary leadership practices and school plant management. This indicates that when school leaders exhibit strong visionary leadership, it positively influences the management of school facilities, resources, and overall school operations. The findings highlight the importance of visionary leadership in fostering an environment where school plant management is prioritized and effectively implemented.

This result is consistent with the findings of Candrasari et al. (2021), who discussed how visionary leadership practices can influence organizational outcomes, including management practices in schools. Additionally, Masnawati and Darmawan (2022) noted that strong leadership is essential for effective school management and the successful allocation of resources. Likewise, Díez et al. (2020) emphasized that leaders who provide clear vision and direction help improve decision-making and resource management, ultimately enhancing the overall functioning of the school system.

3.4. The Domains of Visionary Leadership Practices that Significantly Influence the School Plant Management

Table 4. The Domains of Visionary Leadership Practices that Significantly Influence the School Plant Management

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	1.82
	0.50
	
	3.36
	0.000
	Significant

	contextualized consideration
	0.69
	0.48
	0.38
	3.24
	0.000
	Significant

	professional stimulation
	0.66
	0.44
	0.35
	3.20
	0.000
	Significant

	inspirational motivation
	0.64
	0.40
	0.30
	3.18
	0.000
	Significant

	idealized influence
	0.68
	0.50
	0.42
	3.28
	0.000
	Significant

	Regression Model

	Digital Access =1.82 + 0.69 (contextualized consideration) + 0.66 (professional stimulation) + 0.64 (inspirational motivation) + 0.68 (idealized influence)

	R=0.54; R²=0.291; F=84.24; p-value=0.000




[bookmark: _GoBack]Table 4 presents the regression analysis examining how different domains of visionary leadership practices—contextualized consideration, professional stimulation, inspirational motivation, and idealized influence—significantly influence school plant management among public elementary school teachers. The regression model indicates that all four domains positively contribute to school plant management, with varying levels of influence. Among the domains, contextualized consideration has the strongest influence on school plant management (B = 0.69, Beta = 0.38, t = 3.24, p = 0.000), suggesting that when school leaders consider the unique contexts and needs of their schools, it positively affects their ability to manage school resources and facilities effectively. This is followed by idealized influence (B = 0.68, Beta = 0.42, t = 3.28, p = 0.000), indicating that when school leaders set strong, positive examples, it motivates teachers and staff to align with school goals and improve management practices. Professional stimulation (B = 0.66, Beta = 0.35, t = 3.20, p = 0.000) ranks third, highlighting that when school leaders encourage professional development, it positively impacts school plant management. Inspirational motivation (B = 0.64, Beta = 0.30, t = 3.18, p = 0.000) also significantly influences school plant management, underlining the role of motivating and inspiring school staff to improve school facilities and operations.
The regression equation is as follows: School Plant Management = 1.82 + 0.69 (Contextualized Consideration) + 0.66 (Professional Stimulation) + 0.64 (Inspirational Motivation) + 0.68 (Idealized Influence). The model explains 29.1% of the variance in school plant management (R² = 0.291), with an F-value of 84.24 and a p-value of 0.000, indicating that the overall model is statistically significant.
Furthermore, this indicates that strengthening visionary leadership practices across these domains can significantly improve school plant management among public elementary school teachers. Leaders who emphasize context, professional development, motivation, and lead by example can enhance the management of school resources, facilities, and overall operations, contributing to a more organized and effective educational environment.
This finding supports the research of Fauzi et al. (2024), who noted that strong visionary leadership positively influences organizational outcomes, including resource and school facility management. Similarly, Attoh (2024) emphasized that leadership practices focused on inspiration and professional growth lead to greater efficiency in managing school operations. Moreover, Elshan (2024) also highlighted the importance of leadership in guiding the management of school resources, noting that effective leadership encourages collaboration and resource-sharing, ultimately benefiting school operations and facilities management.

4. FINDINGS

The level of visionary leadership practices of teachers in public elementary schools in terms of contextualized consideration, professional stimulation, inspirational motivation and idealized influence is high. This means that the level of visionary leadership practices of teachers in public elementary schools is manifested oftentimes by the teachers. This indicates that the visionary leadership practices of teachers in public elementary schools encourage visionary leaders to a compelling vision for their works. So that they can see beyond the ambiguity and challenges of today to an empowering picture of tomorrow. In school, a vision statement articulates what the organization aspires to accomplish. Visionary leaders energize and inspire people to work toward this future goal. They are able to clearly and vividly communicate what the future holds.
On the other hand, the level of school plant management of teachers in public elementary schools in terms of leadership, fund utilization linkages and resource management is moderate. This means that the level of school plant management of teachers in public elementary schools is manifested sometimes by the teachers. The teachers possess good values as leaders. They perceived to be supportive, directive and in certain level of values.  In addition to its impact on the attitudes of especially the young ones towards school and its usefulness to them for formal learning, a good school plant with the necessary facilities plays a major role in fostering the development of good sanitation and healthful habits among children and staff.
It could be inferred that there is a significant relationship between the indicators of visionary leadership practices of teachers in public elementary schools when correlated to the indicators of school plant management. Therefore, there is a significant relationship between the visionary leadership practices and school plant management of teachers in public elementary schools which indicates that that leads to reject the null hypothesis. This implies that the higher the result of the visionary leadership practices of teachers in public elementary schools, the better school plant management of teachers in public elementary schools.
It could be clinched that the domains between the indicators of visionary leadership practices of teachers in public elementary schools when correlated to the indicators of school plant management. Therefore, there is a the domains between the visionary leadership practices is significantly influenced with the school plant management of teachers in public elementary schools which leads to reject the null hypothesis. This implies that the higher the result of the domains of visionary leadership practices of teachers, the better result of the domains of school plant management of teachers in public elementary schools.
5. CONCLUSIONS
On the basis of the forgoing findings, the following conclusions are drawn:
The level of visionary leadership practices of teachers in public elementary schools in terms of contextualized consideration, professional stimulation, inspirational motivation and idealized influence is high and manifested oftentimes by the teachers.
On the other hand, the level of school plant management of teachers in public elementary schools in terms of leadership, fund utilization linkages and resource management is moderate and manifested oftentimes by the teachers. 
It could be inferred that there is a significant relationship between the visionary leadership practices and school plant management of teachers in public elementary schools which leads to reject the null hypothesis. 
It could be clinched that the domains between the visionary leadership practices is significantly influenced with the school plant management of teachers in public elementary schools which indicates that that leads to reject the null hypothesis.


6. RECOMMENDATIONS
Based on the forgoing conclusions , the researcher proposes the following recommendations:
It is recommended that the visionary leadership practices and school plant management of teachers in public elementary schools has some gray areas to be improved by the school heads like has capacity to pay special attention to the problems of the teacher, thus, the CHED Officials should continue in adapting the recent styles on visionary leadership practices to ensure higher level of fostering better work relationship and improve more as they reflect on their school plant management.
It is acclaimed that the visionary leadership practices and school plant management of teachers in public elementary schools has some lowest areas to be enhanced by the school heads such as soliciting ideas from the teachers, nurtures and developing teachers who work independently and motivating and challenging the teachers with high standards in teaching, thus, the school administrator should provide insights to all school administrators to improve the visionary leadership practices and school plant management in school for having harmonious relationship within the school. 
It is suggested that the visionary leadership practices and school plant management of teachers in public elementary schools has some lowest areas to be enriched by the school heads such as reminding the teachers to practice professional ethics in school and meeting the needs of the students by creating pleasant surroundings, a friendly atmosphere and an inspiring environment should be provided an information to all school administrators. It may develop the understanding of the administrators in the different culture and family backgrounds of the teachers. 
The results of this study can give insights to the teachers, that they will continue participating and working their daily tasks. It will inform the teachers regarding on how they act with dignity and work effectively in school at all time. It will help the teachers in coping with the changes of the atmosphere in school. This study could provide the future researchers a starting point how to expand the coverage of the research in terms of the variables covered in the study.



Consent (where ever applicable)

This quantitative study adhered to strict ethical guidelines to safeguard the privacy and confidentiality of all participants. Before data collection, informed consent was obtained from each participant, who was thoroughly briefed on the study's objectives and the measures in place to ensure confidentiality. To maintain anonymity, no personally identifiable information was gathered, and participants were assigned a unique code for data analysis. The collected data were securely stored on encrypted servers, with access limited to the research team. The findings were presented in an aggregated form, ensuring that individual responses could not be traced back to any specific participant. Furthermore, statistical analyses were carried out in a manner that preserved the anonymity and protected the privacy of the respondents throughout the entire study.
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