




Workplace Professionalism and Service Efficacy of Public Elementary School Teachers


.     
.
              . 
                     
	.
..


.



ABSTRACT 

	This study aimed to examine the significant relationship between workplace professionalism and service efficacy among teachers. Using a descriptive-correlational research design, a total of 152 teachers from various public elementary schools in the Division of Davao Oriental were surveyed using standardized questionnaires. Data were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression analyses. The findings revealed that teachers demonstrated a high level of workplace professionalism (M = 3.92) and service efficacy (M = 4.08). Correlation analysis indicated a moderate and significant positive relationship between workplace professionalism and service efficacy (p-value = 0.000), suggesting that teachers who exhibit higher levels of professionalism also tend to be more effective in their service delivery. Further analysis showed that among the domains of workplace professionalism, commitment to excellence and respect for others were found to influence service efficacy significantly. On the other hand, honesty and integrity, compassion, and professional responsibility did not show a statistically significant influence. Based on these findings, it is recommended that school administrators continue promoting professionalism among teachers by fostering a culture of respect and excellence. Providing professional development opportunities that enhance teachers' competencies in these areas may further improve their service efficacy, leading to better outcomes for students. Additionally, schools may prioritize strengthening interpersonal dynamics, ethical principles, and a strong sense of professional responsibility to support a positive and effective learning environment.
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1. INTRODUCTION

Professionalism in the workplace is defined by the way an employee carries themselves, the attitude they display, and how they communicate with colleagues and clients. It encompasses conduct, demeanor, and behavior (Chapman & White, 2019). Inappropriate language and swearing, for example, have no place in a professional setting. Even if such language is common in the environment, maintaining professionalism remains crucial, as it may unintentionally offend others and undermine a respectful and inclusive atmosphere (O'Driscoll, 2020).
Keay et al. (2019) highlighted that as educational demands evolve, the role of teachers has broadened significantly, becoming more complex and challenging. Veteran educators are now expected to adopt new and dynamic approaches to classroom leadership to lead—not just manage truly—the school environment. Likewise, McLeod and Dulsky (2021) asserted that teachers should function as decision-makers, problem solvers, support systems for both students and staff, and, most importantly, as communicators of the school’s mission and vision.
In the Philippine context, Republic Act 9155 grants public school teachers authority as both instructional leaders and classroom managers, ensuring the achievement of quality basic education at the grassroots level. This legislation underscores the principle of teacher empowerment. One of the core thrusts of the Department of Education (DepEd), the Teachers Empowerment Program, decentralizes classroom management functions and strengthens the decision-making role of teachers (Chua, 2019).
Empowering teachers in this way enhances their ability to take full responsibility for classroom operations. Teachers are the primary agents of meaningful change in education. By equipping them with the necessary tools and trust, they are better positioned to recognize and respond to the specific challenges in their respective school environments. With this empowerment, the expectation is that many longstanding issues in public education can be more effectively addressed (Winter et al., 2022).
However, while these developments have placed greater emphasis on the leadership roles of teachers, there is a noticeable lack of research exploring how teachers perceive their own professionalism and service efficacy within this empowered framework. In particular, there is limited evidence on how these perceptions influence their actual classroom leadership practices. This gap is especially evident in regional settings, where contextual factors may shape both workplace behavior and professional effectiveness. Addressing this gap is essential to understanding the complex relationship between teacher empowerment, professionalism, and educational outcomes. Thus, the study seeks to explore how public elementary school teachers perceive their workplace professionalism and service efficacy and how these elements shape their classroom leadership practices.
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Figure 1:  Conceptual Framework of the Study

2. methodology

2.1 Research Design

This study employed the descriptive-correlational method. Descriptive correlation method of research is a measure of the association of variables with varying levels of measurement. In certain cases, two variables become related because they are related to or caused by another variable or variables (Remler & Van Ryzin, 2021). Hence, two variables generally tend to vary together, or the presence of one also indicates the presence of the other, or even one can be predicted from the presence of the other. This method was used since the focal point of this two-variable research study is to measure the degrees of relationship between two variables: the workplace professionalism and service efficacy of public elementary school teachers.
   
The goal of conducting a quantitative research study is to determine the relationship between one thing, an independent variable and another, a dependent or outcome variable, within a population. Quantitative research designs are either descriptive subjects usually measured once (Duckett, 2021). In other words, descriptive research primarily focuses on describing the nature of a demographic segment; it “describes” the subject of the research, without covering “why” it happens (Milana & Ardi, 2021). Hence, this research examined the relationship between workplace professionalism and the service efficacy of public elementary school teachers.

2.2 Research Respondents

The respondents of the study were 152 selected teachers from various public elementary schools. Universal sampling was used to select the respondents. They evaluated their colleagues through a survey questionnaire that was administered to them. The teachers involved had served for at least three years in public schools. This study was conducted from the school year 2022 to March 2023.
	

2.3 Research Instrument

This study utilized researcher-made questionnaires to assess the two variables of the study. The survey questionnaire consisted of two parts. Part one focused on workplace professionalism, comprising 5 indicators with a total of thirty (30) items. Part two addressed service efficacy, which included indicators such as community collaboration, decision-making, resources, and communication, all relevant to public elementary school teachers. Since the questionnaire was researcher-made, it required validation by experts to ensure that the content aligned with the objectives of the study. The first draft of the questionnaire was submitted to the research adviser for comments and suggestions on how to enhance its substance. The final revision was completed by incorporating the corrections, comments, and suggestions provided by the experts before it was prepared for distribution and administration.

Responses to the questionnaire were based on a 5-point Likert Scale. Additionally, the workplace professionalism scale garnered a Cronbach's alpha of 0.957, while the service efficacy scale also yielded a Cronbach's alpha of 0.943, both indicating a high level of reliability.



2.4 Data Gathering Procedure


The following were the data-gathering procedures undertaken by the researcher:

Asking permission to conduct the study.  A letter asking permission to conduct the study to the public elementary school heads will be sent to the District supervisor and principal of the Department of Education for allowing the researcher to distribute the questionnaire and gather the data from the teachers. 	

Administration and retrieval of the questionnaire.  After seeking approval to conduct the study, the researcher proceeded to select elementary schools in Davao Oriental.  The questionnaires were distributed to the school heads, and the attached endorsements and approvals were given by the supervisor and division superintendent, respectively.

Retrieval of questionnaire.  The distributed survey questionnaires were retrieved after the target respondents were able to answer.

Scoring and collation of data.  The researcher employed the scoring system following the scoring as discussed under the research instrument.  The Microsoft Excel software was used to accurately for the tabulation of the responses of the respondents.

Analysis and interpretation of data.  The computed responses of the respondents were presented in tabular form, the data analysis and interpretation were applied to present concrete findings of the study.
2.5 Data Analysis

The following were the statistical tools used in the computation of data and testing of the hypothesis at a 0.05 level of significance:
Mean.  This was used to determine the level of workplace professionalism and service efficacy of public elementary school teachers.    
Pearson r.  This was used to determine the significant relationships between workplace professionalism and service efficacy for public elementary school teachers.    
Multiple Regression Analysis. This was used to measure the domains of workplace professionalism that significantly influence the service efficacy of public elementary school teachers.    
Ethical Consideration: 

This quantitative study adhered to strict ethical guidelines to safeguard the privacy and confidentiality of all participants. Before data collection, informed consent was obtained from each participant, who was thoroughly briefed on the study's objectives and the measures in place to ensure confidentiality. To maintain anonymity, no personally identifiable information was gathered, and participants were assigned a unique code for data analysis. The collected data were securely stored on encrypted servers, with access limited to the research team. The findings were presented in an aggregated form, ensuring that individual responses could not be traced back to any specific participant. Furthermore, statistical analyses were carried out in a manner that preserved the anonymity and protected the privacy of the respondents throughout the entire study.










3. results and discussion

3.1 Level of Workplace Professionalism among Public Elementary School Teachers

Table 1. Level of Workplace Professionalism among Public Elementary School Teachers


	Domains
	SD
	Mean
	Descriptive Level

	Commitment to Excellence
	0.63
	3.89
	High

	Honesty and Integrity
	0.70
	3.83
	High

	Respect for Others
	0.68
	3.92
	High

	Compassion
	0.31
	4.05
	High

	Professional Responsibility
	0.67
	3.89
	High

	Overall
	0.40
	3.92
	High



Presented in Table 1 is the domains in the level of workplace professionalism among public elementary school teachers. The table includes the domains of commitment to excellence, honesty and integrity, respect for others, compassion, and professional responsibility, based on the computed mean scores and standard deviations. The domain compassion recorded the highest mean of 4.05, categorized as "high." This was followed by respect for others, which had a mean of 3.92, categorized as "high." Commitment to excellence and professional responsibility each had a mean of 3.89, both categorized as "high." Honesty and integrity had a mean of 3.83, also categorized as "high." The overall mean score of 3.92, described as "high," reflects a generally strong perception of workplace professionalism across all domains. The overall standard deviation of 0.40 suggests that responses were highly consistent, with most ratings closely clustered around the mean.

This finding implies that teachers in public elementary schools demonstrate a high level of professionalism in key areas of their work, particularly in terms of compassion and respect for others. The results suggest that strong personal values, including commitment to excellence, integrity, and professional responsibility, contribute to an environment where teachers feel supported and motivated. These perceptions highlight the importance of fostering a culture of respect, care, and accountability to promote positive educational outcomes.

This finding reflects the research of Kusumaningrum et al. (2019), who emphasized that workplace professionalism is essential for maintaining high standards of teaching practice and ensuring a productive school environment. When teachers act with professionalism, demonstrating responsibility, collaboration, and ethical conduct, they contribute to a culture of trust and respect that supports both student learning and staff development. Similarly, Imron (2020) highlighted that professional capital, which includes teachers’ competence, collaboration, and moral commitment, enhances the overall quality of education. Additionally, Skinner et al. (2021) argued that sustained professionalism in the workplace leads to greater teacher effectiveness, well-being, and long-term commitment to the profession.


3.2 Level of Service Efficacy among Public Elementary School Teachers

Table 2. Level of Service Efficacy among Public Elementary School Teachers

	Domains
	SD
	Mean
	Descriptive Level

	Collaboration
	0.64
	3.82
	High

	Decision-making
	0.55
	4.17
	High

	Resources
	0.64
	4.41
	Very High

	Communication
	0.60
	3.90
	High

	Overall
	0.48
	4.08
	High



Presented in Table 2 is the level of service efficacy among public elementary school teachers. The table includes the domains of collaboration, decision-making, resources, and communication, based on the computed mean scores and standard deviations. The domain resources recorded the highest mean of 4.41, categorized as "very high." This was followed by decision-making, which had a mean of 4.17, categorized as "high." Additionally, communication had a mean of 3.90, also categorized as "high," while collaboration had a mean of 3.82, categorized as "high." The overall mean score of 4.08, described as "high," reflects a generally strong perception of service efficacy across all domains. The overall standard deviation of 0.48 suggests that responses were relatively consistent, with most ratings closely clustered around the mean.

This finding implies that teachers in public elementary schools perceive service efficacy as highly evident in their professional environments, particularly in terms of resources management. The results suggest that effective use of resources, along with strong decision-making and communication, are key drivers of successful teaching practices. These perceptions emphasize the importance of a well-supported and collaborative school culture where teachers feel equipped to succeed and contribute to student achievement.

This finding aligns with the research of García-Carrión et al. (2022), who emphasized that high service efficacy within schools is crucial for improving both teacher effectiveness and student outcomes. When schools provide effective services, such as professional development, support systems, and timely resources, it enhances teachers' ability to meet the diverse needs of students. Similarly, Maiya and Aithal (2023) highlighted that a strong service infrastructure, including high-quality administrative support and resources, plays a significant role in fostering a productive and efficient learning environment. Additionally, Donohoo et al. (2020) argued that service efficacy is key to sustaining high levels of teacher engagement, ensuring that educators are empowered with the tools and support they need to succeed in their roles.

3.3 Significant Relationship Between Workplace Professionalism and Service Efficacy among Public Elementary School Teachers

Table 3.  Significant Relationship Between Workplace Professionalism and Service Efficacy among Public Elementary School Teachers

	Variables
	Mean
	SD
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Workplace Professionalism
	3.92
	0.40
	
	
	
	
	

	
	
	
	0.60
	0.37
	Moderate Correlation
	0.000
	Reject Ho1

	Service Efficacy
	4.08
	0.48
	
	
	
	
	



Presented in Table 3 is the correlation analysis between workplace professionalism and service efficacy among public elementary school teachers. The relationship between these two variables has a correlation coefficient (R) of 0.60 with a p-value of 0.000, which is less than the 0.05 significance level. This indicates a moderate and statistically significant positive relationship between workplace professionalism and service efficacy. The R² value of 0.37 suggests that approximately 37% of the variation in service efficacy can be explained by workplace professionalism. Since the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that there is a significant relationship between workplace professionalism and service efficacy.

This finding implies that the level of professionalism among teachers has a moderate but significant impact on their perceived service efficacy. A moderate positive correlation suggests that as workplace professionalism improves, service efficacy tends to increase substantially. This highlights the importance of fostering a professional environment that enhances teachers' capabilities to provide effective service, which ultimately contributes to improved educational outcomes.

This finding aligns with the research of Gibbs and Kharouf (2022), who emphasized that workplace professionalism plays a crucial role in enhancing service efficacy within educational environments. Their study highlighted that when teachers demonstrate high levels of professionalism, including commitment, integrity, and respect, it leads to improved service delivery, particularly in the areas of student support and school operations. Similarly, Hammoudi Halat et al. (2023) argued that workplace professionalism fosters a culture of accountability and excellence, which is vital for improving the overall effectiveness of school services. Additionally, Park et al. (2019) found that schools with a strong emphasis on professional responsibility and interpersonal respect are better equipped to implement efficient service strategies, leading to higher teacher satisfaction and better outcomes for students.

3.4. Domains of the Workplace Professionalism that Significantly Influence Service Efficacy among Public Elementary School Teachers

Table 4. Domains of the Workplace Professionalism that Significantly Influence Service Efficacy among Public Elementary School Teachers

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	1.74
	0.45
	
	3.87
	0.000
	Significant

	Commitment to Excellence
	0.28
	0.09
	0.37
	3.11
	0.002
	Significant

	Honesty and Integrity
	-0.09
	0.08
	-0.13
	-1.06
	0.291
	Not Significant

	Respect for Others
	0.32
	0.08
	0.46
	3.83
	0.000
	Significant

	Compassion
	0.07
	0.19
	0.04
	0.69
	0.492
	Not Significant

	Professional Responsibility
	0.01
	0.05
	0.02
	0.25
	0.802
	Not Significant

	
	
	
	
	
	
	

	Regression Model

	Service Efficacy =1.74 + 0.28 (Commitment to Excellence) + 0.32 (Respect for Others)

	R=0.682; R²=0.465; F=25.42; p-value=0.000




Presented in Table 4 is the regression analysis examining how different domains of workplace professionalism significantly influence service efficacy among public elementary school teachers. The regression model reveals that the domains of commitment to excellence (B = 0.28) and respect for others (B = 0.32) significantly influence service efficacy. Both domains have positive influences, with respect for others having a slightly stronger effect. The domains of honesty and integrity (B = -0.09), compassion (B = 0.07), and professional responsibility (B = 0.01) were found to be not statistically significant, with p-values of 0.291, 0.492, and 0.802, respectively. The t-statistics for the significant factors (ranging from 3.11 to 3.83) and their corresponding p-values (all below 0.05) confirm the statistical significance of commitment to excellence and respect for others, while the non-significant results for other domains suggest they do not have meaningful impacts on service efficacy.
The regression equation is as follows: Service Efficacy = 1.74 + 0.28 (Commitment to Excellence) + 0.32 (Respect for Others). The model explains 46.5% of the variance in service efficacy (R² = 0.465). The model’s F-value of 25.42 and its p-value of 0.000 indicate that the model is statistically significant.
This finding implies that the domains of commitment to excellence and respect for others are important factors that contribute to higher service efficacy among teachers. Teachers who demonstrate a commitment to excellence and respect for others tend to provide more effective service in their teaching practices. The lack of significance for honesty and integrity, compassion, and professional responsibility suggests that these domains do not directly influence service efficacy in this context. These results highlight the importance of promoting a culture of excellence and mutual respect in schools to enhance teachers' effectiveness and the quality of service they provide.

This finding aligns with the research of Prasetyo et al. (2022), who emphasized that key domains of workplace professionalism, including commitment to excellence and respect for others, significantly influence service efficacy in educational settings. Their study found that when teachers uphold high standards of professionalism, such as maintaining ethical conduct and demonstrating dedication to student success, service efficacy is notably enhanced. Similarly, Fudge et al. (2022) argued that professionalism in the workplace, particularly in terms of integrity and responsibility, fosters a culture of accountability, which leads to improved educational services and support for both students and staff. Furthermore, Johnson (2022) highlighted that the domains of compassion and respect for others contribute to the creation of a positive school climate, which significantly enhances teachers' ability to provide high-quality services and improve student outcomes.


4. FINDINGS

This study aimed to investigate the significant relationship between workplace professionalism and service efficacy among public elementary school teachers. Specifically, it sought to assess the level of workplace professionalism in terms of commitment to excellence, honesty and integrity, respect for others, compassion, and professional responsibility. Additionally, the study aimed to determine the level of service efficacy in terms of collaboration, decision-making, resources, and communication. Furthermore, it examined whether a significant relationship exists between workplace professionalism and service efficacy, and identified which domains of workplace professionalism most significantly influence service efficacy. Using a descriptive-correlational research design, a total of 165 public elementary school teachers were surveyed using standardized questionnaires, and the data were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression analyses.
From the data gathered in this study, the following findings were drawn:
Firstly, the level of workplace professionalism among public elementary school teachers is high, particularly in terms of commitment to excellence, honesty and integrity, respect for others, compassion, and professional responsibility.
Secondly, the level of service efficacy among public elementary school teachers is high, particularly in terms of collaboration, decision-making, resources, and communication.
Thirdly, a significant relationship exists between workplace professionalism and service efficacy, indicating a moderate positive correlation between the two variables.
Finally, when examining the influence of different domains of workplace professionalism on service efficacy, commitment to excellence and respect for others emerged as significant predictors, with respect for others having the strongest influence. However, honesty and integrity, compassion, and professional responsibility were found to be not significant in predicting service efficacy.
5. CONCLUSIONS
Based on the findings of the study, the following conclusions were formulated:
Firstly, the level of workplace professionalism among public elementary school teachers is oftentimes observed, especially in terms of commitment to excellence, honesty and integrity, respect for others, compassion, and professional responsibility. This indicates that teachers consistently demonstrate high standards in their professional conduct, particularly in fostering an environment of mutual respect, ethical behavior, and a commitment to improving their teaching practices. This suggests that when teachers prioritize excellence and uphold high ethical standards, they contribute to creating a positive and supportive learning environment, which in turn enhances their overall effectiveness.
Secondly, the level of service efficacy among public elementary school teachers is also oftentimes observed, particularly in terms of collaboration, decision-making, resources, and communication. Teachers are actively engaged in collaborating with colleagues, making effective decisions, utilizing available resources, and maintaining clear communication in their educational settings. This highlights that teachers' ability to work collaboratively, make informed decisions, and efficiently use resources leads to improved service delivery and more effective teaching practices, which benefit both the students and the school community.
Thirdly, a significant relationship exists between workplace professionalism and service efficacy, indicating a moderate positive correlation between the two variables. This suggests that teachers who maintain high professionalism tend to demonstrate more effective service delivery, making their contributions to the school environment more impactful. The correlation, though moderate, underscores the importance of professionalism in enhancing overall teacher performance.
Finally, when examining the influence of different domains of workplace professionalism on service efficacy, commitment to excellence and respect for others emerged as significant predictors, with respect for others having the strongest influence. This implies that fostering an environment of respect and a commitment to excellence in the workplace leads to better service efficacy, particularly in how teachers collaborate and engage with their students and colleagues. These domains encourage better relationships and a stronger sense of responsibility, which translates into improved service delivery in the school setting. However, honesty and integrity, compassion, and professional responsibility were found to be not significant in predicting service efficacy. This implies that while these domains are crucial for creating a positive, ethical, and supportive work culture, they do not directly affect the measurable aspects of service efficacy, such as collaboration, decision-making, and communication. For instance, while compassion and professional responsibility are vital for a nurturing environment, they may not be as directly linked to observable outcomes like effective teaching practices and student interactions.
The findings of this study align with the theoretical frameworks provided by Tait (1996) and Bandura (1986) in understanding the role of workplace professionalism and service efficacy. Tait (1996) emphasized that professionalism in the workplace involves a commitment to developing knowledge, skills, and ethical principles in the service of students. This study’s findings reflect that teachers who demonstrate professionalism in their roles, through commitment to excellence, respect for others, and professional responsibility, actively contribute to a positive school environment, aligning with Tait’s notion of a professional as someone dedicated to continuous growth and ethical practices in education.
Furthermore, Bandura’s (1986) concept of service efficacy, which focuses on an individual’s belief in their capacity to succeed, also aligns with the study's results. Bandura argued that self-efficacy significantly influences how individuals approach tasks and challenges. This study suggests that teachers' service efficacy, how they believe in their ability to deliver quality education and engage with their students, directly impacts their effectiveness in using resources, making decisions, and collaborating with colleagues. As Bandura proposed, the confidence that teachers have in their abilities plays a crucial role in their day-to-day actions and their approach to classroom management and instructional delivery.

6. RECOMMENDATIONS
Based on the findings and conclusions of this study, the following recommendations are formulated:
Firstly, considering that teachers exhibit a high level of workplace professionalism, particularly in commitment to excellence, respect for others, and professional responsibility, school administrators may continue to support and encourage professional development programs that promote these values. Schools may implement initiatives aimed at reinforcing teachers’ ethical standards and commitment to their profession, including mentorship programs and workshops focused on fostering excellence, respect, and accountability. Teachers may also be encouraged to maintain high standards in their professional conduct, ensuring that these values are consistently modeled in their day-to-day teaching and interactions with students and colleagues.
Secondly, given that teachers demonstrate a high level of service efficacy, especially in collaboration, decision-making, resources, and communication, schools may focus on further enhancing these areas to improve service delivery. Administrators may continue to provide professional development opportunities that enhance teachers’ skills in collaborative practices, decision-making processes, and communication. Ensuring that teachers have access to necessary resources and ongoing training will enable them to deliver high-quality education and support students more effectively. Teachers may continue to prioritize effective teamwork and communication, both within their school environments and with parents and the broader community, ensuring that service delivery is aligned with the school’s goals and mission.
Thirdly, given the significant relationship between workplace professionalism and service efficacy, school leaders may focus on reinforcing professionalism in the workplace as a way to improve service delivery. Promoting a culture of professionalism that emphasizes commitment to excellence, respect, and ethical conduct may lead to improved service efficacy in schools. Policies and practices that encourage teachers to maintain high standards of professionalism can directly enhance collaboration, communication, and the use of resources, ultimately improving overall teaching and learning outcomes. Teachers, in turn, may continue to model professionalism in all aspects of their work, positively influencing their colleagues and fostering a conducive learning environment.
Finally, considering the influence of commitment to excellence and respect for others on service efficacy, schools may prioritize initiatives that reinforce these domains. School leaders may focus on fostering a culture of mutual respect and excellence, encouraging both teachers and students to hold themselves and each other to high standards. By promoting respect and excellence in all aspects of school life, teachers may be more likely to collaborate effectively, make better decisions, and improve communication with their students and colleagues. This, in turn, may enhance service efficacy. However, since honesty and integrity, compassion, and professional responsibility were not found to significantly influence service efficacy, it implies that while these domains contribute to a positive and supportive work environment, their direct impact on service delivery might not be as pronounced as the domains of commitment to excellence and respect for others. This suggests that while these values are important for maintaining a healthy school culture, they may not necessarily result in observable improvements in service efficacy, such as collaboration and decision-making.
Future research may further explore the different aspects of workplace professionalism influence service efficacy across various educational contexts. Additionally, examining the role of other potentially significant factors, such as emotional intelligence, teacher well-being, and work-life balance, may provide valuable insights into the broader factors that contribute to service efficacy in schools.
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