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Abstract: 
This study sought to examine the real knowledge and practices of social inclusion of secondary school teachers in different areas of Bangladesh. Qualitative methodology was used to collect in-depth data from 13 secondary school teachers of different areas inside and outside Dhaka city who are teaching grade 6 to 10 and 2 monitoring officers. Teachers are practicing social inclusion in classroom subconsciously but they do not have constructive knowledge about what social inclusion is. On the other hand, some teachers have introduced with ‘social inclusion’ as a new term through the interview process of this study. The recommendation of this study will need to arrange pre-service and in-service training for the teachers of secondary schools to respect the diversity of the classroom and management of teaching-learning, assessment processes, fear-free learning atmosphere for the development procedures of the students’ learning needs of Bangladesh in the long run. The study explored new knowledge about social inclusion as well as the impact of practising social inclusion on classroom. To ensure education for all (EFA) practising inclusion is compulsory following inclusive education, my study will guide teachers as well as policy maker about to take further step to ensure social inclusion. Additionally, and elaborately my study suggested ways to make comfortable teaching-learning environment that enhance the academic achievement of learners as well as to increase teachers professional development. 
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I. INTRODUCTION 
In every country, some groups of people face barriers and have limited freedom and opportunities in political, economic, and social life. These groups experience exclusion not only in social, political, or labor markets but also face discrimination based on sexual orientation and gender identity (SOGI), marginalized status, ethnicity, and the pursuit of a better life Smith & Taylor (2019). Inclusive education is a dynamic process that evolves according to local cultures and contexts, playing a central role in promoting an inclusive society UNESCO (2001, p. 23). According to the World Bank, social inclusion refers to improving the conditions under which individuals and groups participate in society by enhancing their ability, opportunity, and dignity, especially for those disadvantaged by their identity World Bank, (2020). An inclusive society is one that transcends differences in race, gender, class, generation, and geography, ensuring equality of opportunity and enabling all members to participate in and shape social institutions Hossain (2021). However, the structural and practical challenges of addressing social exclusion among secondary school teachers in Bangladesh persist and require support for sustainable, inclusive growth Rahman & Chowdhury (2020). In the aftermath of the COVID-19 pandemic, inequalities and deprivations within classrooms have become more evident Ahmed & Karim (2020). Social inclusion reflects a proactive human development approach to social well-being, focusing on more than just removing barriers or risks Luxton (2002, p. viii). It is based on the premise of a school where all children can learn with equitable support Molla & Cuthbert (2019). Ainscow et al. (2006) propose several ways to conceptualize inclusivity in education: i) addressing the needs of students with special educational requirements, ii) responding to vulnerable groups at risk of exclusion, iii) implementing an ‘Education for All’ strategy where all students learn under the same inclusive framework, and iv) fostering an inclusive education system that integrates societal inclusion. Despite these conceptual frameworks, many classrooms still lack active learning approaches, students’ contributions are undervalued, and opportunities for self-expression and self-discovery are scarce Chakraborty & Rahman (2019). Teachers should be equipped through pre-service training to support student participation from all backgrounds, offer a variety of choices, and safeguard students’ dignity in the learning process Mahmud (2020).
The research gap here is to explore the problems of social inclusivity among secondary-level students and the steps needed to overcome these challenges Hasan & Begum (2021). This study examines classroom practices and teachers’ knowledge of inclusionary processes or exclusionary tendencies among students in secondary schools across different areas of Bangladesh Islam & Sultana (2019). A key research gap lies in the lack of comprehensive understanding of how secondary school teachers in Bangladesh perceive and implement social inclusion practices. Existing studies mainly focus on policy frameworks or specific challenges but fail to explore the actual practices within classroom settings, especially in diverse regions. This study addresses the need to evaluate teachers’ roles in fostering inclusive environments, identifying barriers, and assessing the effectiveness of pre-service training in promoting social inclusivity in the classroom, thus contributing to improved education policies.
1. What are the perceptions and classroom practices of social inclusion by secondary school teachers?
2. How do the teachers deal with inclusivity and diversity in their classrooms?
3. What are the changing methods used by the teachers in the classroom to align social inclusivity and teaching-learning processes?
4. How can the teachers develop their knowledge and practices in social inclusivity in the classroom?

II. LITERATURE REVIEW
Participation in education involves going beyond access. It implies alongside others and collaborating with them in shared lessons. Participation also means social recognition for oneself and being accepted for oneself. Students can participate with each other when the they recognize them each other as a person like himself or herself and accept each other that the way they are Booth (2002). The classroom is considered as foremost and significant environment of a child directly in his or her learning pattern and to become a life- long learner Rietveld (2004).  Knowledge of social inclusion by the teachers means to make an environment where students can participate and belongingness of each and every student in all activities of the class where students can make valued contribution and receives necessary supports from the classmates and teachers Vitello & Mithaug (1998). Without diversity, children cannot children also cannot learn in diversified ways due to lack knowledge exchange of socio- economic and cultural backgrounds Ahmed (2010). If a teacher has the knowledge of social inclusion in the classroom, it means he or she can have the knowledge of social integration, emotional inclusion, belongingness, loneliness, participation, contentment and motivation which construct the concept of social inclusion in the classroom Rinta (2011). Social exclusion is the key factor which increases societal pressures with violence, crises, conflict between two or more groups and significantly long- term social unrest and economic devastation World Bank (2021). In terms of social security, the groups who are facing social barriers historically, they have very poor access to equitable care in the society. It is education which is the prerequisite to remove this exclusion from the society and leave no one behind. School teachers must have the prior sense of responsibility to create a collaborative relationship regardless of ability to facilitate inclusion in classroom. Teachers are overburdened with difficulty in paying individual time and attention Sunbelt Staffing (2023). Students of secondary schools in our classroom can have access the same curriculum but not with different teaching strategies and methods let alone scaffolding. Teachers are unaware and unable to apply various presentation models due to social, financial limitations. Still the term ‘social inclusion’ is vague for the teachers of secondary schools in Bangladesh. Co-teaching is missing many cases. Because teachers crisis in different subjects in many schools. Research suggests that the mental, physical, emotional and mental health of children can be compromised as social inclusion which is whimsical in many cases by the teachers of a classroom. Students those are excluded from their peer group are observed with distress, aggression, feelings of anxiety, depression or low self- esteem DeWall et al. (2011). 
 CONCEPTUAL FRAMEWORK 
The conceptual framework for Social Inclusion in Education can be understood as a dynamic process that fosters integration and interaction among diverse student groups, aiming to enhance participation and attachment within the educational environment. Social inclusion is closely linked to access, where students from all backgrounds are given equal opportunities to learn, while acceptance refers to the nurturing of positive attitudes toward diversity. The goal of these processes is to promote achievement, ensuring all students reach their potential. In addition to networking and happiness, which highlight the value of relationships within the school community and promote a sense of belonging, coherence and dynamism in teaching techniques allow education to be adjusted to meet the diverse needs of students. The attitude of the teacher is essential to this framework; a good, inclusive mindset fosters social acceptance and a nurturing learning environment. The framework tackles the fundamentals of inclusive education by emphasizing integration, interaction, and participation, guaranteeing that all students—regardless of their backgrounds—are involved in the educational process. 
The emphasis on access and acceptance promotes diversity while ensuring equal opportunity, which is critical given Bangladesh's heterogeneous socioeconomic landscape. The inclusion of teacher attitudes and classroom management emphasizes the critical role that teachers play in promoting social inclusion, as they are vital to providing supportive and dynamic environments in which kids can thrive. Furthermore, the framework's emphasis on coherence, dynamism, networking, and contentment emphasizes the need for adaptive, community-driven approaches in education, enhancing its relevance to real-world educational contexts. By addressing these elements, this framework provides a strong explanation for its efficacy in enhancing educational performance and increasing social inclusion.
The conceptual framework for social inclusion, with its emphasis on integration, interaction, access, acceptance, and participation, provides a structured approach to understanding the findings of this study. Teachers' limited understanding of social inclusion, as observed in the findings, highlights the need for frameworks that emphasize teacher attitudes and classroom management towards fostering social acceptance. By aligning teaching methods with principles of coherence and dynamism, teachers can address diverse learning needs and promote inclusion more effectively. The framework’s focus on networking and contentment can also address the exclusionary practices seen in classrooms, such as seating arrangements and lack of interactive methods. Additionally, the need for professional development and support through training programs aligns with the framework's emphasis on adapting teacher practices to ensure achievement and a harmonious learning environment for all students, thus addressing the challenges related to inclusivity, diversity, and unequal classroom participation.
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Figure 1: Components of social inclusion for this study
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      Figure 2: Promoting social inclusion through teachers perspective 

III. RESEARCH METHODOLOGY
This study follows a social constructivist approach inspired by Lev Vygotsky and utilizes a qualitative method, specifically adopting phenomenological and narrative research designs. The purpose of the study is to explore the lived experiences of school teachers and monitoring officers concerning the education system in Bangladesh. According to Creswell (2018), qualitative research is appropriate when a study seeks to explore participants' perspectives, experiences, and meanings in a natural setting. The research title "Social Inclusion in Education: Practices and Perceptions of Secondary School Teachers in Bangladesh" suggests a focus on understanding the nuanced views and real-world practices of teachers, making qualitative methods ideal. 
Research Design:
The research design employed thematic analyses of participants' narratives to understand their experiences. This approach allowed for an in-depth exploration of the participants' perceptions and the factors influencing their experiences.
Participants and Sampling:
The study involved a purposive sample of 15 individuals, including 13 teachers from grade 6 to 10 and 2 monitoring officers from an NGO. The participants were selected based on availability, convenience, and willingness to participate in the study. The interviews were conducted face-to-face, over the phone, and via online meetings.
[bookmark: _Hlk192899692]
Table 1: Distribution of Participants
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	Institutions
	Sample size 

	






Teachers
	Govt. High School
	2

	
	Public School and College
	1

	
	Govt. Girls’ High School
	1

	
	Non-Govt. School & College
	1

	
	Non-Govt. High School
	7

	
	Model College
	1

	
	
	

	
	
	Total = 13

	
Monitoring Officers
	NGO, Dhaka
	2

	
	
	Total = 2

	
	
	Total = 15



Data Collection:
Primary data was collected using oral interviews guided by open-ended questions. Participants were informed that the conversations would be recorded and used strictly for research purposes. Full consent was obtained, ensuring that there were no ethical concerns regarding participant vulnerability, miscommunication, or misinterpretation of information.

Data Analysis:
The data was analyzed using thematic analysis for open-ended interview responses, and phenomenological and narrative analysis for in-depth understanding of the participants' lived experiences.

[bookmark: _Hlk192899716]Table 2: Data Collection Tools and Analysis Techniques
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	Analysis Techniques

	Interview questions with open-ended questions
	Thematic analysis

	Anecdotal record
	Overt- observation  

	Interview
	Phenomenological analysis

	Interview with open-ended question
	Narrative analysis





IV. Result: 
Regular schools with inclusive orientation are the most effective means of combating discrimination, creating welcoming communities, building an inclusive society and achieving education for all UNESCO (1994, Salamanca Statement, Art. 2). A classroom practice for social inclusion is a combination of classroom management, teaching- learning methods and learners to feel comfortable with diversity and to see it as a challenge and enrichment of the learning environment. Teachers find it difficult not only in Dhaka city but also in rural areas of our country to involve in the changes of social inclusion by removing barriers, bringing all children together in school irrespective of their physical and mental abilities and secure their participation in learning activities according to the instructions and initiations of new curriculum. 
Here is the description of the participants of knowledge and practices of social inclusion for this study which organizes the participants' observations into coherent sub-themes, facilitating a clearer understanding of their views and experiences regarding social inclusion in the classroom: 
Research Question 1: What are the perceptions and classroom practices of social inclusion by secondary school teachers?
Understanding of Social Inclusion
Misunderstanding and Lack of Knowledge:
Participant 3: Yet, she is not quite related with the term ‘social inclusivity’.
Participant 4: He has very less idea and practice about social inclusion of classroom.
Participant 8: Yet he does not know the specific meaning and way to practice social inclusivity in the classroom.
Participant 10: He could not able to make clear the concepts of slow learner, weak students and social inclusivity and how he could measure these in his classroom.
Participant 13: He did not feel free to express clearly the meaning of social inclusion.
· Misinterpretation of Social Inclusion: Teachers equate social inclusion primarily with managing learning diversity, often overlooking cultural, social, and religious factors.
· Limited Awareness of Inclusivity: Most teachers lack awareness of how co-curricular activities, such as clubs or cultural events, contribute to inclusivity, perceiving these activities as a waste of time.
Research Question 2: How do teachers deal with inclusivity and diversity in their classrooms?
Classroom Management and Environment
Challenges in Classroom Control:
Participant 1: The teacher of that class did not even know the technique to control the class.
Participant 4: It is quite difficult to practice inclusivity with every student in the classroom. Sometimes, students who come to the class with a relative interest in learning go back with disappointment.
Creating a Participatory Learning Environment:
Participant 1: Supervisors try to make a joyful or participatory learning environment by engaging the students with versatile activities... but this is not an everyday practice by the teachers.
Participant 11: He always tries to make some small groups in the classroom where the quick learners and the slow learners are mixed together.
Inadequate Equity Practices: While special care for slow learners is common, some students perceive this as rigorous or exclusionary. There is a notable lack of strategies that ensure equitable participation in the classroom.
Exclusion of Certain Students: Quick learners often sit at the front and feel included, while slower learners, particularly those seated at the back, experience exclusion. Punitive seating arrangements exacerbate this issue.
Diverse Student Needs
Catering to Slow Learners:
Participant 2: It is difficult for teachers to cope with a student who is a slow-learner... but teachers have to make themselves trained to make an inclusive classroom.
Participant 6: He always tries to pay attention to the slow learner personally.
Engagement of All Students:
Participant 11: We should inspire the diversity in the classroom... this is the main theme of social inclusion.
Participant 12: He designs the classroom considering the mediocre students, but does not apply any method for those who are not expert in arts and drawing.
· Inadequate Equity Practices: While special care for slow learners is common, some students perceive this as rigorous or exclusionary. There is a notable lack of strategies that ensure equitable participation in the classroom.
· Exclusion of Certain Students: Quick learners often sit at the front and feel included, while slower learners, particularly those seated at the back, experience exclusion. Punitive seating arrangements exacerbate this issue.
Research Question 3: What are the changing methods used by the teachers in the classroom to align social inclusivity and teaching-learning processes?
Teaching Practices and Methods
Group Work and Peer Interaction:
Participant 5: If we practice group work, pair work in the classroom regularly, we can develop an inclusive classroom.
Participant 14: She also tries to make some small groups in the classroom where the quick learners and the slow learners are mixed together.
Use of Teaching Aids and Innovative Methods:
Participant 9: He knows the term ‘positive reinforcement’... but managing the whole class with one laptop is a challenging task for him.
Participant 7: Practicing social inclusion may help to ensure the mental attachment of all learners regardless their background. That will make the classroom more interactive and enhance the academic achievement of learners. 
Participant 12: He follows lesson plans every day and keeps provision for participation for every student.
· Lack of Teaching Aids and Interactive Methods: Teachers rarely utilize teaching aids or interactive methods when addressing important social topics, leading to student disengagement.
· Assessment Limitations: Traditional assessment methods, such as question-and-answer sessions, predominantly engage students seated in the front, leaving many unassessed and excluded from the learning process.
Research Question 4: How can the teachers develop their knowledge and practices in social inclusivity in the classroom?
Support and Training Needs
Need for Professional Development:
Participant 2: Teachers have to make themselves trained but still they are not at an expert level in this case.
Participant 5: As far as she knows, she explained that regular practice can develop an inclusive classroom.
Role of NGOs and Community Support:
Participant 7: He is happy to let us know that various NGOs... are launching a developing program... which will help tribal students to enhance their learning.
· Need for Teacher Training: There is a significant lack of training for teachers in employing diverse teaching methods to accommodate varied learning needs. Identifying learning needs and adapting teaching strategies accordingly is crucial for creating an inclusive classroom environment.
· Effective Teacher Training with Curriculum Support: Effective teacher’s training with curriculum support is needed to foster a more inclusive learning environment, ensuring that all students, regardless of ability or background, are actively engaged in the learning process.
· Family & Community Support: Inclusion should start from the family with community attachment. It will play role to change the perception on social inclusion. 


V. DISCUSSION 
Students’ social inclusion has serious implications for their social, emotional and academic adjustment Sette (2020). As a part of the accountability in teaching- learning strategies, teachers have to face the questions of inclusivity, classroom management and different learning arrangements. Proper knowledge and practice in social inclusivity not only the nurture of a student’s individual characteristics but also the benefits of students collaboration, influential and externalized behavior with their peer groups Gremen et al. (2016). This study has the impact on the development and cautiousness in existing knowledge of monitoring and supervision officials, policy makers, secondary school teachers, stakeholders, parents and students those who are suffering from social isolation, and having at risk negative influence in their classroom. When a teacher manages an orderly, effective and supportive classroom with engagement, collaboration, students can have a social- emotional learning environment Evertson & Weinstein, (2006). If a teacher has good knowledge over social inclusiveness in teaching- learning system, they must work with more diversified group of students and ensure versatile teaching- learning strategies enthusiastically which can make the classrooms more effective, challenging, enjoyable and participatory Soodak (2003). 
This study has been showed a reciprocal and the analysis of two- way networking analysis among students and teachers. This study stated that, it is very important to awareness about a proximal knowledge of students in the classroom. Interpersonal contact between teacher and student not only facilitates a positive perception but also reduces peer group distance, jerk or mocking in a classroom Pettigrew & Tropp (2006). Social acceptance and social networking in our society will not improve unless practicing social- inclusivity in the classroom is not elevating by the teachers of schools especially by the secondary school teachers Dijkstra et al. (2010). Teachers’ behaviors express a warmth, sensitivity and responsiveness to contribute students’ safe exploration of their peer world Roorda (2021). This study also showed the social- cognitive process on the influence of social- inclusion for the students in the classroom. This study has shown that, as a classroom leader, the teacher plays a crucial role in the management of students’ behavior, positive outcome and acceptance. In addition, there are not many empirical studies that have showed the classroom practice of social inclusion in secondary level classrooms.
The implications of social inclusion for students are profound, influencing their social, emotional, and academic adjustment Sette (2020). As educators face accountability for effective teaching strategies, they must grapple with the challenges of inclusivity, classroom management, and diverse learning arrangements. This study highlights that proper knowledge and practice of social inclusivity not only foster individual student characteristics but also enhance collaboration, influence peer relationships, and mitigate externalized behaviors Gremen et al. (2016).
Our findings indicate that teachers in the 13 secondary schools in Bangladesh often lack sufficient training and awareness of social inclusivity, resulting in barriers to effective classroom management and a supportive learning environment. This aligns with the literature indicating that students requiring social inclusivity are frequently at risk of rejection and exclusion by their peers, leading to behaviors deemed troublesome Coie et al., (1995). When teachers create an orderly, engaging, and collaborative classroom, students are more likely to experience a positive social-emotional learning environment Evertson & Weinstein (2006). However, while our study reveals that knowledgeable teachers can create diverse and participatory classrooms Soodak (2003), it also identifies a significant gap between desired practices and actual implementation. Teachers often envision an inclusive classroom but lack the necessary strategies to actualize this vision, which can exacerbate feelings of social isolation among students. 
The reciprocal dynamics between teachers and students play a crucial role in fostering social inclusion, as evidenced by the two-way networking analysis in this study. Awareness of proximal knowledge—understanding students' backgrounds and experiences—is vital. Interpersonal contact between teachers and students not only enhances positive perceptions but also diminishes instances of peer ridicule Pettigrew & Tropp (2006). However, the literature emphasizes that social acceptance and networking will not improve without proactive teacher engagement in promoting social inclusivity, particularly in secondary education Dijkstra et al., (2010). The warmth, sensitivity, and responsiveness of teachers significantly contribute to students' safe exploration of their peer worlds Roorda, (2021). Our research confirms that teachers, as classroom leaders, have a pivotal role in managing student behavior and fostering acceptance. Nonetheless, there is a notable lack of empirical studies specifically examining classroom practices of social inclusion at the secondary level, highlighting a critical gap in the literature.
Additionally, this study underscores the importance of creating an optimal learning environment that supports both academic and socio-emotional development, influenced directly by teachers. We found clear evidence that teachers impact students' academic growth, motivation, and creative learning processes, which in turn affect cognitive and psychomotor outcomes. This longitudinal study reveals that teachers with inadequate knowledge of social inclusion may inadvertently foster anxiety among students, undermining their efforts, inclination, efficacy, and adaptation processes in learning. Previous studies at the primary education level have suggested a connection between teachers' attitudes towards social inclusion and its impact on students. However, this study extensively evaluates the behavioral practices and knowledge of social inclusion among secondary school teachers, reinforcing its importance as a core component of effective classroom instruction. Our findings challenge some existing literature by illustrating the unique challenges secondary teachers face in implementing inclusive practices compared to primary educators, thereby emphasizing the need for targeted professional development and training in social inclusivity for secondary school teachers in Bangladesh.

VI. CONCLUSION
Perceptions and practices regarding social inclusivity among secondary school teachers in Bangladesh are vital for developing an equitable education system. While there has been progress, significant challenges remain. Many teachers demonstrate a commendable understanding of social inclusion's importance, recognizing the value of fostering a diverse environment that promotes mutual respect and empathy. Initiatives aimed at enhancing educators' awareness and knowledge about social inclusion have been beneficial. However, gaps persist in teachers' training and resources, hindering the ability to meet the diverse needs of students from various backgrounds. To improve social inclusion practices, it is essential to invest in comprehensive professional development programs focused on cultural competence, empathy, and effective pedagogical strategies. Collaborative efforts between the government, educational institutions, and non-governmental organizations are crucial in addressing these challenges. The current study has illustrated the knowledge, practices and struggles about social inclusion of the teachers of secondary level schools. Still, there are some limitations and questions that are remain unanswered. But limitations are not the weaknesses of this study. First of all, there were some levels of concern in methodologies. The externalizing problems have been measured by using the tools of qualitative research. However, quantitative approach with using the tools and conceptual subscale of the strengths and difficulties questionnaire, coding scheme for observation, interventions with structured group, recording diary for internal consistency and survey were not maintained. Moreover, small number of sampling and not covering the wide areas, especially hill tracts and haor and char areas, were not the exact data to generalize and estimate all these factors. Additionally, strategies like rearranging seating arrangements have not always yielded positive results, as students may resist stepping out of their comfort zones. Creating a supportive school culture that values diversity and actively combats discrimination is essential. This involves fostering safe spaces for open expression, encouraging dialogue on social inclusion issues, and implementing anti-bias policies. The journey toward achieving social inclusion in Bangladesh's secondary education is ongoing, requiring a collective commitment from all stakeholders. By enhancing teachers' practices and promoting inclusive environments, Bangladesh can move closer to providing every student with an equitable and enriching educational experience.


VII. RECOMMENDATIONS 
Creating a socially inclusive classroom at the secondary school level requires a sustained, adaptable approach. Teachers must foster an environment that supports students with diverse needs and regularly assess their progress. Key responsibilities for teachers include:
1. Modification in Assessment Systems: Traditional assessment methods, such as oral presentations, may not suit all students. Teachers should provide alternative, creative activities like writing, art, or craft for students who are shy or uncomfortable with public speaking. Forced learning and assessments can negatively affect students. Teachers should discourage teasing or bullying and promote inclusion through playful group work and experiential activities.
2. Promoting Respect for Diversity: Teachers should instill respect for differences in appearances, backgrounds, and linguistic diversity. Concepts like respect for diversity are highlighted in Bangladesh and Global Studies textbooks, which can be taught through multimedia, discussions, and visual aids. Empathy and compassion for others should be central to classroom discussions.
3. Teacher Training and Awareness: Teachers need regular training to understand the social dynamics in the classroom and manage students' diverse social experiences. Secondary school students are particularly vulnerable to social rejection, and teachers must be equipped with strategies to support students' inclusion and well-being. The authority of education system/institutions should maintain and follow-up the standard of using and conditions of practicing social inclusion. 
4. Using Specialized Tools for Learning: Teachers should integrate technology such as computers, interactive software, and multimedia tools to facilitate learning. Preparing a variety of versatile classroom activities can engage all students, while parental involvement is crucial in supporting students’ social and academic development.
5. Balancing Collaboration and Independence: Teachers should guide students on when to collaborate and when to work independently. Cultivating a positive, realistic attitude, along with promoting resilience and independence, is essential for students' mental well-being.
6. Appreciation of Individual Abilities: Every student has unique abilities that must be acknowledged. Harsh feedback and demotivation should be avoided. Instead, teachers should offer mental health support, career counseling, and co-curricular activities that cater to diverse skill sets, fostering personal growth and inclusivity.
7. Parental Involvement and Individual Progress Reports: Parents as well as community’s positive perception on social inclusion should be raised. The practice of social inclusion should be visible throughout the community that will impact on education system. Teachers should also maintain Individual Education Progress Reports (IEPRs) tailored to students' needs. Collaboration with other teachers, customized assessments, and appropriate classroom arrangements are vital for creating an inclusive environment.
8. Differentiated Instruction: Teachers can differentiate content, processes, and products in the learning process to meet the needs of diverse learners. For instance, when teaching a topic like global warming, objectives can range from basic understanding to initiating advocacy campaigns, ensuring that students with different abilities can engage meaningfully.
9. Classroom Dynamics: Rotating seating arrangements, organizing group work, and encouraging supervised games and role-playing activities help foster inclusivity. Teachers should create structured opportunities for communication, allowing all students to interact and participate equally.
10. Further Research and Teacher Training: More research is needed on the role of classroom management in supporting social-emotional development. Teachers need continuous professional development in managing classroom dynamics, including seating arrangements and fostering social acceptance.
By adopting these strategies, teachers can create inclusive, dynamic, and respectful classrooms that cater to diverse student needs, ultimately enhancing social inclusion in secondary education.
Consent: 

All participants were informed about the purpose of the study, and their consent was obtained before conducting the interviews. The ethical guidelines for confidentiality, voluntary participation, and respect for participants' rights were strictly followed.
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