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ABSTRACT 

	       This study examined the relationship between study habits, attitude toward Mathematics, and parental involvement in students' Mathematics performance. The research involved 224 Grade 8 students from secondary schools in Malungon 2 District, Division of Sarangani, using a descriptive-correlational research design.

       Results indicated that students demonstrated high levels of study habits, positive attitudes toward Mathematics, and high parental involvement. Additionally, their Mathematics performance was classified as Proficient. Among the three variables, only parental involvement showed a significant relationship with students’ Mathematics performance.

       The path model revealed that study habits, attitude toward Mathematics, and parental involvement directly influence students' academic performance. Therefore, fostering strong parental involvement, along with promoting positive study habits and attitudes, creates a supportive environment for improved achievement in Mathematics. 

       It is recommended that Mathematics teachers continue using diverse teaching strategies and differentiated learning activities to strengthen students' study habits and attitudes toward the subject. Additionally, school administrators are encouraged to implement programs that enhance parental involvement, such as parent-child tutorials at home and regular parent-teacher conferences, as well as encouraging parental participation in school activities like recognition days.
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1. INTRODUCTION 
Society expects schools to develop children into productive and responsible citizens, equipping them with the competencies and skills needed for lifelong learning and employment. Mathematics plays a crucial role in this, as proficiency in the subject is essential for success in modern society.

Key factors influencing students' academic performance include study habits, parental involvement [1], and attitude toward Mathematics [2]. Research indicates that strong study habits significantly enhance mathematics performance [3]. Additionally, a positive attitude toward Mathematics is vital in the learning process, as it affects students' motivation and engagement. Parental involvement also plays a crucial role, with students receiving strong parental support demonstrating higher proficiency and a more positive outlook on Mathematics [2].

Negative perceptions of Mathematics stem from various learning barriers, highlighting the need to examine factors affecting student performance [4]. Similarly, in the Philippines, the 2022 Programme for International Student Assessment (PISA) revealed poor mathematics performance, with Filipino students scoring 355 points—117 points below the OECD average. Only 16% achieved at least basic proficiency (Level 2).

In Malungon 2 District secondary schools, the 2022-2023 Mathematics mean percentage score (MPS) was 80.56, indicating a lack of mastery despite intervention efforts. This persistent underperformance demands urgent attention. Identifying the factors influencing mathematics achievement is crucial to preventing further educational decline.

However, limited studies have explored the combined influence of study habits, attitude toward Mathematics, and parental involvement on student performance. This gap prompted the researcher to conduct a path analysis on these factors, aiming to provide insights that can guide enrichment activities to enhance mathematics achievement among Grade 8 students.

2. OBJECTIVES

This study aimed to examine the relationships among study habits, attitude toward Mathematics, and parental involvement in the Mathematics performance of Grade 8 students in Malungon 2 District during the 2023-2024 school year.

Specifically, it sought to:
1. Determine the level of study habits among Grade 8 students;
2. Evaluate the level of students' attitude towards Mathematics among the Grade 8 students;
3. Determine the level of parental involvement among the Grade 8 students;
4. Assess the Mathematics performance of Grade 8 students;
5. Determine the significant relationship between study habits and Mathematics performance;
6. Determine the significant relationship between attitude toward Mathematics and Mathematics performance;
7. Determine the significant relationship between parental involvement and Mathematics performance;
8. Identify the best path model that predicts students' Mathematics performance based on study habits, attitude toward Mathematics, and parental involvement.

3. MATERIALS AND METHODS

Research Design

This study employed a non-experimental quantitative research design, utilizing the descriptive-correlational technique to collect relevant data, ideas, facts, and information. The descriptive aspect was used to analyze and present data on students' study habits, attitude toward Mathematics, and parental involvement. Meanwhile, the correlational aspect examined the relationships among these variables and the Mathematics performance of Grade 8 students. Additionally, the study aimed to identify the best path model for predicting students' Mathematics performance based on their study habits, attitude toward Mathematics, and parental involvement.

Research Instrument

The researcher utilized an adapted questionnaire to collect the necessary data for this study. It was adapted from the study of Flores [5] on Correlates of Mathematics Performance of Students in Public Secondary Schools. The questionnaire's reliability was tested using Cronbach's alpha, yielding a reliability index of 0.993, which indicates high internal consistency and reliability. The questionnaire consisted of three sections. The first section contained 10 items assessing students' study habits, including how they study, when and where they study, and whether they prefer to study alone or with others. The second section also included 10 items, focusing on students' attitudes toward Mathematics, specifically their perspectives and perceptions of learning the subject. Lastly, the third section contained 10 items evaluating parental involvement, which referred to parents' participation in their child's academic activities, particularly in Mathematics learning. Respondents rated each item based on the extent to which it applied to them.

Respondents of the Study

The respondents of this study were Grade 8 students from all public secondary and integrated schools in Malungon 2 District, Division of Sarangani. A total of 224 students participated in the study. Grade 8 students were chosen as the focus of this research because they experienced learning disruptions, such as the pandemic, during their critical transition from elementary to secondary education. Therefore, analyzing their study habits, attitude toward Mathematics, and parental involvement is essential in assessing their readiness to engage with a more complex curriculum in the following year.

	Table 1. Distribution of Respondents

	     SCHOOLS
	POPULATION
	SAMPLE SIZE
	Percentage (%)

	1
	135
	59
	26.34

	2
	108
	48
	21.43

	3
	78
	34
	15.18

	4
	74
	33
	14.73

	5
	35
	15
	6.7

	             6
	31
	14
	6.25

	             7
	28
	12
	5.36

	             8
	21
	9
	4.02

	          TOTAL
	510
	224
	100.00

















Data Gathering

In gathering data for this study, the following steps served as guide for the researcher:

1. Permission letter was obtained from the relevant offices. An endorsement letter and approval from the Office of the SPAMAST Graduate School were secured and presented to the Schools Division Superintendent of the Division of Sarangani for authorization. A study permit was then submitted to the Public Schools District Supervisor and the school heads of the eight (8) secondary schools in Malungon 2 District. 

2. A face-to-face orientation was conducted with the students to explain the study’s purpose and procedures. Consent was obtained for the use of their first- and second-quarter grades as part of the data collection. The researcher then personally administered the survey questionnaires.

3. The collected data were analyzed using appropriate statistical tools. Afterward, the results were carefully examined and interpreted through a structured data analysis procedure.

4. RESULTS AND DISCUSSION

Level of Students’ Study Habits

The level of students' study habits is presented in Table 2, which shows an overall mean of 3.66, indicating a high level of study habits among students. Students frequently allocate time for tasks, engage with learning materials, set achievable objectives, prioritize tasks based on deadlines and importance, and review information at regular intervals.

This finding aligns with the study of Labrador et al. [6], which revealed that Junior High School students exhibit a high level of study habits in terms of time management, test-taking strategies, reading ability, note-taking, and memory. Similarly, Dagoc and Oco [7] emphasized that students demonstrate strong study habits, particularly in managing their study time. Julius and Evans [8] also argued that average students tend to have high study habits. 
	Table 2. Level of Students’ Study Habits

	PARTICULARS
	MEAN
	SD
	DESCRIPTION

	1. Make a timetable in studying lessons in Mathematics.
	3.53
	0.78
	High

	2. Get assignments done in time.
	3.95
	0.96
	High

	3. Studying regularly with classmates.
	3.25
	0.92
	Moderate

	4. Look for a comfortable place to study.
	4.35
	0.92
	Very High

	5. Use free time to study.
	3.53
	0.91
	High

	6. Spent more time solving difficult problems. 
	3.65
	1.02
	High

	7. Start reviewing for major exams, three days, or a week before the exam.
	3.54
	1.02
	High

	8. Prefer to have a group study.
	3.70
	1.07
	High

	9. Memorize the notes rather than try to understand, summarize, and conceptualize them.
	3.37
	1.03
	Moderate

	10.Review and analyze the difficult lessons in Mathematics.
	3.75
	0.85
	High

	Overall
	3.66
	0.32
	High








 4.2 Students’ Attitudes Towards Mathematics

Table 3 presents the students’ attitude toward Mathematics which shows a general mean of 3.88, indicating a high level of attitude toward the subject. This suggests that students often exhibit enthusiasm, curiosity, and engagement in learning opportunities. They are motivated and challenged to identify the appropriate formulas for solving problems, work diligently, and listen attentively during lessons. Additionally, they strive to improve their computation skills, confidently explain the properties of real numbers, and use the checking method to verify the accuracy of their solutions.

Dela Cruz and Natividad [9] stated that students find Mathematics enjoyable and interesting. Hwang and Son [10] further emphasized that students with a positive attitude toward Mathematics tend to enjoy the subject, recognize its value, and develop confidence in their abilities. Moreover, Naungayan [11], concluded that students generally have a positive attitude toward Mathematics and believe it is both interesting and beneficial to their academic development.

	Table 3. Level of Students’ Attitude towards Mathematics

	PARTICULARS
	MEAN
	SD
	DESCRIPTION

	1. Like to attend in the class because of new concepts.
	4.16
	0.98
	High

	 2.  Find word problem solving easy.
	3.81
	0.92
	High

	3. Stimulated and challenged to determine the appropriate formula to be used in solving problems.
	3.70
	0.89
	High

	4. Work hard and listen very well when the teacher discusses the lesson.
	4.55
	0.69
	Very High

	 5. Volunteer in answering the teachers’ question in the class.
	3.40
	0.87
	Moderate

	 6. Never leave the problem without answer even if it is difficult.
	3.68
	0.82
	High

	 7. Easily identify which is a parallel line and a perpendicular line.
	3.95
	0.85
	High

	 8. Work hard to improve computation skills.
	4.17
	0.86
	High

	9. Confident in explaining the properties of real numbers.
	3.50
	0.93
	High

	10. Use checking method to verify if the solution in the given problem is correct.
	3.83
	0.99
	High

	Overall
	3.88
	0.30
	High





Parental Involvement

The level of students’ parental involvement is presented in Table 4. It obtained a general mean of 3.77. This denotes that the students have a high level of parental involvement. In this connection, parental participation is occurring and exhibited. Results revealed that parent’s manifest appreciation and involvement in school projects and other activities, performance, achievements, and other undertakings in Mathematics of the students. Parents ensured that they provided their children with nutritious meals and a conducive learning environment at home. They spent time with them while doing their assignments and helped them develop good study habits. 

According to Panaoura [12], family and school are two significant aspects of children's existence, playing a crucial role in their overall development. Parents have been conditioned to find ways to involve themselves, even when the students are on task and actively playing or doing what they’ve been asked to do [13]. The result is also supported by Durisic and Bunijevac [14], who stated that the involvement of parents is related to their position at home (monitoring the learning of children), as well as participation in activities organized at school (parent-teacher conferences, volunteer activities, workshops, and seminars for parents). 

	Table 4. Level of Parental Involvement

	PARTICULARS
	MEAN
	SD
	DESCRIPTION

	1. Manifest appreciation and involvement in school projects and other activities.
	3.94
	0.92
	High

	2. Show concern and appreciation of performance, achievements, and other undertakings especially in Mathematics.
	3.94
	0.97
	High

	3. Provide nutritious meals and a conducive learning environment at home.
	4.12
	0.83
	High

	4. Spent time with the learner while doing their assignments.
	3.43
	0.96
	High

	5. Keep track of the learners' progress in school.
	3.74
	0.97
	High

	6. Make sure that there is place for the learner to study at home.
	3.97
	0.97
	High

	7. Help the learner with their homework when necessary.
	3.34
	1.02
	Moderate

	8. Help the learner develop good study habits.
	4.05
	0.90
	High

	9. Supportive in the learners' projects and activities.
	4.14
	0.95
	High

	10. Encourage the learner to join different math competitions in school.
	3.00
	1.33
	Moderate

	Overall
	3.77
	0.37
	High




Students’ Mathematics Performance

The students' Mathematics performance is presented in Table 5. It obtained a general mean of 85.06, which was described as Proficient. This conveys that the students developed fundamental knowledge, skills, and understanding and can transfer them automatically and flexibly through authentic tasks. In this context, students were able to formulate real-life problems involving factors of polynomials, rational algebraic expressions, linear equations and inequalities in two variables, system of linear equations and inequalities in two variables and linear functions and solve these problems accurately using a variety of 
strategies. The students were also able to formulate and solve accurately real-life problems involving linear inequalities in two variables, and systems of linear inequalities in two variables and linear   functions. In the study of Sur [15], he stated that students are actively engaged in Mathematics and have a satisfactory performance. Most of the students are interested in learning Mathematics and their performance exceeded the attainment standards [16].

	Table 5. Level of Students’ Mathematics Performance

	RANGE OF SCORES
	DESCRIPTIVE LEVEL
	FREQUENCY (F)
	PERCENTAGE (%)

	90% and above
	Advanced
	67
	22.33

	85% – 89%
	Proficient
	91
	30.33

	80% – 84%
	Approaching Proficiency
	89
	29.67

	75% – 79%
	Developing
	48
	16.00

	74% and below
	Beginning
	5
	1.67


Mean= 85.06

Relationship between Students’ Study Habits and Mathematics Performance

The relationship between students' study habits and Mathematics performance is presented in Table 6. Study habits has an R-value of -0.005, indicating markedly low and negligible negative correlation to students' Mathematics performance. This suggests the inverse relationship of the variables. Thus, as the level of study habits increases, performance in Mathematics decreases. This is supported by the study of Jean [17], who states that students' use of study skills is not sufficient and effective. He added that among the noted unfavorable study habits of the students were inefficient time management, lack of planning and concentration in their studies, poor skills in reading, ineffective test-taking techniques, and failure to inform their teachers of their difficulties with schoolwork and ask for help. However, Nonis and Hudson [18] as cited by Jean [17], found that some study habits had a positive relationship with learners' academic performance. As Capuno et al. [19] argued that study habits have a weak positive correlation with students' performance in Mathematics.

The p-value is 0.948, implying no significant relationship. Since the p-value is greater than 0.05 level of significance, we failed to reject the null hypothesis and conclude that there is no significant relationship between students' study habits and Mathematics performance. The study of Landicho [20] on the factors affecting performance in general mathematics of grade eleven students revealed that the students possess good study habits and are perform low in Mathematics. A study revealed that time spent studying, attendance in class review conducted in tutorial centers, motivation, and study habits have no significant effect on students' accounting performance [21]. Many researchers have investigated different factors that are found to be responsible for students' mathematics performance. Among the achievement motivation, locus of control, and study habits, the latter was found to be not a predictor of mathematics achievement [22]. In the study of Tossavainen et al. [23] on university mathematics students' study habits and use of learning materials, it was revealed that higher grade in the mathematics matriculation exam is related only to higher interest in mathematical hobbies also in one’s spare time, not to any specific study habits. 

	[bookmark: _Hlk193726845]Table 6. Relationship between Students’ Study Habits and Mathematics Performance

	VARIABLES
	R- VALUE
	DESCRIPTION
	P-VALUE
	INTERPRETATION

	Study Habits

	-0.005
	Very Weak Negative
	0.945
	Not Significant

	Mathematics
Performance
	
	
	
	



Relationship between Students’ Attitude towards Mathematics and Mathematics Performance

Table 7 presents the relationship between students' attitudes toward Mathematics and their Mathematics performance. It has an R-value of 0.048, indicating a low and negligible positive correlation. While this suggests a slight positive relationship, it implies that students' attitudes toward Mathematics are not the sole determinant of their academic performance in the subject.

Capuno et al. [19] supported this finding, stating that there is a negligible positive correlation between students' attitudes toward Mathematics and their academic performance. However, Alorki et al. [24] argued that a positive attitude toward Mathematics enhances students' motivation to study the subject, increasing their likelihood of majoring in Mathematics or pursuing careers in related fields.

Additionally, research suggests that students who maintain a positive outlook on Mathematics are more motivated, exert greater effort, and achieve higher academic performance. Macher et al. [25], as cited by Kelz and Krammer [26], emphasized that highly motivated students invest more time and effort in learning and employ more effective study strategies. They further noted that interest in Mathematics positively influences academic achievement, as it fosters greater engagement and commitment to learning.

Moreover, Dela Cruz and Natividad [9] found that students perceive Mathematics as an enjoyable and engaging subject, particularly when learning alongside their peers. Their sense of comfort and interest in the subject encourages them to actively participate in Mathematics classes. The researchers also highlighted that students' enjoyment of learning can positively influence their cognitive and behavioral attitudes toward Mathematics, ultimately contributing to their academic success.

The p-value is 0.476, implying no significant relationship. Since the p- value is greater than 0.05 level of significance, we failed to reject the null hypothesis and conclude that there is no significant relationship between students' attitude towards Mathematics and Mathematics performance. This result is parallel to the study of Ramaprabha and Selvaganapathy [27], who argued that attitude towards Mathematics did not correlate with academic success. Furthermore, this was supported by the study of Manlangit [28] on the effects of concrete and virtual geoboard on students' geometry performance, revealing no significant correlation between students' attitude toward using manipulatives and their performance in Geometry. 


	Table 7.  Relationship between Students’ Attitude towards Mathematics and Mathematics Performance

	VARIABLES
	R-VALUE
	DESCRIPTION
	P-VALUE
	INTERPRETATION

	Attitude towards Mathematics

	0.048
	Very Weak Positive
	0.476
	Not Significant

	Mathematics Performance
	
	
	
	





4.7 Relationship between Parental Involvement and Mathematics Performance

Table 8 presents the relationship between students' parental involvement and their performance in Mathematics. The analysis yielded an R-value of 0.748, indicating a fairly strong positive correlation. This suggests that as parental involvement increases, students' performance in Mathematics also improves. The direct impact of parental involvement on academic success highlights that students with actively engaged parents are more likely to excel in Mathematics compared to their peers with lower levels of parental support [29].
These findings align with the study of Alorki et al. [24], which demonstrated that parental support and expressions of encouragement significantly enhance students' commitment to academic excellence, particularly in challenging subjects. Moreover, students who receive necessary assistance, praise, and rewards from their parents tend to overcome their anxiety toward learning Mathematics. Parental encouragement in setting high academic expectations fosters a strong interest in the subject.
The statistical analysis further supports this relationship, with a p-value of 0.00, indicating a significant correlation. Since the p-value is less than the 0.05 level of significance, the null hypothesis is rejected, confirming that parental involvement is significantly associated with students' Mathematics performance. Prior research also emphasizes the critical role of home and family support in determining students’ academic success [30]. Wilder [31], as cited by Tang and Tran [32], argued that parental involvement has a positive influence on children's educational achievement, particularly in Mathematics [33]. Similarly, Rodriguez et al. [34] found that perceived parental involvement enhances students’ motivation in Mathematics. Almroth et al. [35] further concluded that a supportive parental attitude during adolescence, coupled with student engagement, contributes to positive academic development, fostering higher educational aspirations and achievements.


	Table 8.   Relationship between Students’ Parental Involvement and Mathematics Performance

	VARIABLES
	R- VALUE
	DESCRIPTION
	P-VALUE
	INTERPRETATION

	Parental Involvement

	0.748
	Fairly Strong Positive
	0.00
	Significant

	Mathematics
Performance
	
	
	
	




Path Model that Best Fit to Students’ Study Habits, Attitude Towards Mathematics, and Parental Involvement and Students’ Mathematics Performance

Figure 1 is the diagram of the best path model, showing the interaction of the independent variables with the dependent variable. As illustrated, study habits, attitude towards mathematics, and parental involvement have direct effects on the students' performance in mathematics with coefficients -0.05, -0.03, and 0.78, respectively. The model obtained an r-square value of 60.00. 

The results revealed that the students' study habits directly affect their attitude towards mathematics with a coefficient of 0.26. This implied that as the student's study habits increase by one standard deviation from its mean, the students' attitude towards Mathematics also increases by 26%. Students develop a positive attitude towards the subject as a product of repeated practice towards studying. Students who value learning and effort know how to make and sustain a commitment to value goals [36]. 

The model showed that students' attitude towards mathematics directly affects parental involvement with a coefficient of 0.20. It denotes that, as the students' attitude toward mathematics increase, parental involvement also increases by 20%. The result is supported by the study of Lay and Davadas [37], as cited by Tang and Tran [32], which indicated that parents' effects (including parents' affective support and fathers' help and expectancy) positively link their children's attitudes towards mathematics. According to Parker and Benson [38], parents' support positively correlates with adolescents with adolescents with high self-esteem.

Consequently, results conveyed that study habits directly affect students' mathematics performance with a coefficient of -0.05. A negative path coefficient indicates an inverse relationship between variables, suggesting that as one variable increases, the other decreases. In this circumstance, as the level of students' study habits increases, the students' performance in Mathematics decreases by – 5%. Manuel [39] argued that study habits do influence mathematics performance. Similarly, Tus [40], emphasized the significance of study habits students' lives. They concluded that the success or failure of each student depends upon their study habits. However, the results indicated an inverse effect. The study of Landicho [20] on the factors affecting performance in general mathematics of grade eleven students revealed that the students do have possess good study habits and are perform low in Mathematics.

Furthermore, attitude toward mathematics has a direct effect on students' mathematics performance, with a coefficient of -0.03. As discussed above, a negative coefficient has inverse effects between variables. Given what has been said, as the level of students' attitude towards Mathematics increases, the students' performance in Mathematics decreases by -3%. This result coincides with the study of Ramaprabha and Selvaganapathy [27] and Manlangit [28], who argued that attitude toward Mathematics did not correlate with academic success. However, Naungayan [11] stated that students' attitude towards mathematics is significantly related to their performance in the subject. Further, students' experiences with success and failure in the subject matter shape their attitude toward it. Attitude towards mathematics can either be positive or negative. He added that a negative attitude is seen as an indicator of low-level performance. 

In addition, the model showed that students' parental involvement directly affects students' performance in Mathematics with a coefficient of 0.78. A positive coefficient implies that when the causal variable increases, the dependent variable also increases. In this reference, as the level of parental involvement increases by one standard deviation from the mean, the students' performance in Mathematics also increases by 78%. Parental involvement and expectations positively affect students' mathematics achievement [32]. Moreover, parents' involvement and expectations regarding children's education are significantly positive influential factors in their children’s learning results. Thus, students whose parents are involved in their education are more likely to perform better in mathematics and achieve more than other students [29]. Additionally, Almroth et al. [35] also concluded that supportive parental attitude concerning their child’s education during adolescence, student engagement, and positive progress in academic achievements may contribute to a positive development of academic expectations, hence to positive educational trajectories. This result was also confirmed by the study of Wilder [31] as stated by Tang  and Tran [32], who argued that parents' involvement positively influences the educational achievement of children, especially in Mathematics performance [33] and Rodriguez et al. [34] who suggested that perceived parental involvement contributes to the motivation of their children in mathematics.

The model obtained an R-squared value of 0.60. This means that the variation in the independent variables, such as study habits, attitude towards Mathematics, and parental involvement, accounts for 60% of the variability in the students' performance in Mathematics. Thus, 40% of the variability in the students' performance in Mathematics is left on the residuals. Hence, other factors contribute to the remaining variability.

Table 9 presents the model fit values of the path model. Results showed that all seven indices successfully met the value criteria. These results indicate that the path model is a good fit.
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	Table 9. Test Results of the Best Path Model

	INDEX
	CRITERION
	MODEL FIT VALUES

	CMIN/DF
	<3.0
	0.522

	P-value
	>.05
	0.470

	NFI
	>.95
	0.998

	TLI
	>.95
	1.013

	CFI
	>.95
	1.000

	GFI
	>.95
	0.999

	RMSEA
	<.05
	0.000





5. CONCLUSIONs AND RECOMMENDATIONS

Conclusion

[bookmark: _Hlk193728219]Based on the findings presented, the following are the conclusions drawn:

Students have a high level of study habits, attitude towards Mathematics, and parental involvement, and students' performance in Mathematics is at a proficient level. Results revealed that among the three variables, parental involvement has greatly impacted students' performance in Mathematics. It signifies that the higher the parental participation, the better the students' performance in Mathematics. It was also concluded that study habits, attitude toward Mathematics, and parental involvement contribute to the students' performance in Mathematics. Still, it is also interesting to investigate some other factors affecting students' performance in Mathematics. 

Recommendations

1. Employ varied teaching strategies to encourage students to strengthen their study habits.

2. Mathematics teachers may continue to provide differentiated learning activities that fit students' needs to develop students' attitude toward Mathematics.

3. School administrators may design and implement school programs, activities, and interventions that will enhance and strengthen the parental participation. Programs such as, Parent-child tutorial at home and Parent-teacher regular conferences. Activities such as, parental participation during Math Olympics and obligating parents to attend recognition day, and other school activities.

4.  Parents may continue to support their children financially, physically, and emotionally as their participation and involvement have a significant effect on their children's performance in Mathematics.

5. Since parental involvement revealed to be the most influential factor to enhance students' Mathematics performance, DepEd officials, school administrators, and teachers should continue and strengthen the implemented programs and activities provided with new innovations and meaningful interventions that foster parental participation. 
5.   Future researchers may use this as a reference for those who have plans to conduct any related study about study habits, attitude towards Mathematics, and parental involvement and performance in Mathematics
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