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EQUITY-BASED STRATEGIES IN TANZANIA PUBLIC SECONDARY SCHOOLS: CHALLENGES AND FUTURE PROSPECTS

ABSTRACT 
	This study provides insights on the challenges and future prospects towards the implementation of equity-based strategies in Tanzania public secondary schools. In so doing, it stresses the need to pro-actively respond to the challenges so as to achieve equity in public secondary schools in Tanzania. The study was carried out in Dodoma region and employed a multiple case study design, which allowed the selection of two case study areas that included Dodoma City representing the urban setting, and Kondoa district representing the rural setting. One hundred Forty-Four (144) participants from seven (7) public secondary schools were involved in the study. Data were collected through interviews and questionnaires.  Quantitative data were analyzed through descriptive analysis and presented in numerical and graphical form while qualitative data were analyzed through inductive content analysis and presented in thematic form and narratives. 

Study findings suggest that the implementation of equity-based strategies in public secondary schools in Tanzania is faced by several challenges. However, the major noted challenges include low teacher salary, lack of teacher incentives, and social economic status of students as well as the lack of teacher professional development initiatives. 

Implications of the above findings show that, if not properly addressed by education stakeholders, effective implementation of equity-based strategies to respond to equity issues in public secondary schools will be compromised and as a result, this may hold back government efforts towards promoting equity in public secondary schools. The study noted key future prospects for implementing equity- based strategies in these schools to include taking pro-active actions such as boosting teacher incentives, increase support to public secondary schools, encourage teacher professional training and improve teacher incentives. 
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1. INTRODUCTION 

Globally, the desire to achieve equity in education from a global perspective is clearly spelt out in the Sustainable Development Goals. Specifically, target 4.5 of SDG 4 emphasizes the need to ensure inclusive and equitable quality education and promote lifelong learning opportunities for all (OECD, 2018).  To this regard, equity is a goal that everyone in the education sector would like to see achieved for every child OECD (2012). It should be noted that, equity in education has two dimensions as revealed by OECD (2018). First, the fairness dimension which basically means making sure that personal and social circumstances such as gender, socio-economic status or ethnic origin are not obstacles to achieving educational potential. The second dimension is inclusion, which is concerned with ensuring a basic minimum standard of education for all. For instance, to enable everyone to have an ability to read, write and do some simple arithmetic.
However, Metsämuuronen and Lehikko (2022) further argue that the concepts of equity and equality are often used interchangeably. However, from the philosophical point of view, equity is a value and principle that has to do with justness and fairness, while equality can be interpreted as the degree or the state of being equal, especially regarding one’s status, rights, and opportunities while an indicator of equality is gender parity or equality between genders: equality between males and females to simplify the issue makes sense in the context of the expectation that the genders should be treated equally. The above discussion highlights the difference between equity and equality.

 In Tanzania like many other countries, education is a right for all citizens as revealed in the National Strategy for Inclusive Education 2018-2021 (URT 2017).  To this regard, education in Tanzania as an equal right has been expressed in various national policies, legislation and guidelines.  By taking this in account, Tanzania is implementing various strategies streamlined towards ensuring that equity in its education system is attained. Such efforts include the implementation of Secondary Education Development Program (SEDP), which has helped the construction of secondary schools in each ward in the country. With SEDP, the number of secondary schools has increased in the country (URT, 2018). 

This paper notes that, despite of the efforts being undertaken by the government to promote equity in its education system, the process is faced by a number challenges which call for attention. This paper therefore sought to examine these challenges and the possible remedies for realizing equity in Tanzania public secondary schools.
2. LITERATURE REVIEW
2.1 Global Perspective on Implementation of Equity in the Education Sector
Worldwide, the role of education cannot be underestimated as it has proved to be the bedrock of prosperity. Hence, both public and private schools have the mandate of providing equitable access to education and ensuring that all learners have appropriate knowledge, skills and attitudes to succeed as contributing members of a rapidly changing, global society, irrespective of factors such as race, gender, sexual orientation, ethnic background, language proficiency, immigration status, socioeconomic status, or disability (Barth, 2016).

In addition, it should be noted that education has a crucial role in forming the foundations of a civilized and sustainable society. In this era of globalization, access and equity in basic education are the focus for achieving inclusive human development Chankseliani and McCowan, 2021). Equity in the realms of education refers to fairness, impartiality, justice, and equal opportunity for all students to fully participate in all academic opportunities (Mintz, 2021).
Overall, it has been noted that in an equitable school environment, learners of all backgrounds, for instance, race, nationality, gender and many others, have the same opportunities to learn and develop their knowledge and skills. In creating an equitable learning atmosphere in schools, it is important for educators to be culturally proficient and possess the ability to communicate and work effectually across cultural lines (Hanover Research, 2017). Hence, equity in education is normally linked to equal access to formal education opportunities and resources.
It should also be noted that since 1990, the United Nation’s Education for All (EFA) movement has been working to make quality education available to all learners. Drawing from the progress over the 15 years that followed, a Global Monitoring Report points out that, despite improvements, there are still 58 million children out of school globally and around 100 million children who do not complete primary and secondary education (UNESCO 2015). The report further goes on to conclude that inequality in education is on the increase, with the poorest and most disadvantaged shouldering the heaviest burden. 

Across OECD countries, almost one of every five students do not reach a basic minimum level of skills to function in today’s societies which indicates a lack of inclusion. Students from low socio-economic background are twice as likely to be low performers, implying that personal or social circumstances are obstacles to achieving their educational potential (OECD, 2012). 

In Austria, a recent the Organization for Economic Co-operation and Development (OECD, 2018) revealed that inequality in education was a serious issue. According to the study findings, the challenge of socio-economic status during schooling was hindering factor to addressing equity in education within Austria.  In South Africa, issues of socio-economic background of the students, lack of inclusive and supportive learning processes and policies for all children are cited as major obstacles to addressing equity in education within South Africa (Frempong et al., 2011).
Generally, from the global perspective, this study notes that a number of challenges exist and thus continue to make it difficult to achieve equity in education for the various countries. Such challenges need to be addressed so as ensure inclusive education that will bring about equity

2.2 Equity Implementation Challenges in Tanzania Education System

In Tanzania, as revealed by authors such as Mbuta, (2015) and Kahise, (2013), there are several challenges that face the implementation of equity- based strategies in secondary education system in Tanzania. These challenges as spelt out by (Kahise, 2013) include but not limited to the following;

First, negative attitude which has made many young people especially girls and disabled not to access secondary education in Tanzania. According to Kahise, (2013), for many years there has been existence of negative attitude in some societies that if you educate a female, she will not get married and be arrogant to her husband and society in general. This has held back efforts towards promoting equity in secondary education. 

Second, early marriage among students as revealed by Mbuta, (2015) is one of the challenges to ensuring equity in accessing secondary education in Tanzania. The author points out that in some parts of the country, parents force their children to get married earlier because of economic reasons as well as for avoiding responsibilities. Hence, many children especially female children are denied their rights to access secondary education and thus hampering government equity efforts.
Third, poor cultural belief is equally seen as a challenge to the implementation of equity promotion strategies in secondary education in the country. As revealed by Kahise, (2013), some cultures don’t see the essence of educating children and as a result many children end up not accessing education. This action hampers government efforts towards promoting equity in education.

2.3 General Observation from the Reviewed Literature

Based on the reviewed literature, it is evident that the need to attain equity in education is a global concern and so is the case with Tanzania. However, as reviewed from literature, authors such as Glewwe et al., 2014, Jidanva, 2012, Hakielimu, 2011 and Wedgwood 2007 among others insist that there are a lot of issues that need to be addressed in order to attain equity in education. In addition, from literature, it is also evident that little has been done in exploring these issues that present themselves as challenges towards attaining equity in education and how such issues could be tackled. Hence, it was in the interest to this study to explore these challenges and possible future prospects for realizing equity in education with emphasis to public secondary schools in Tanzania. 
3. METHODOLOGY

The study employed a multiple case study design, which allowed the selection of two case study areas in Dodoma region and they included; Dodoma Urban District representing the urban setting and Kondoa Rural District representing the rural setting.  Primary data was collected through semi-structured interviews, survey and observation method while secondary data was collected through document review for particularly policies and strategies relevant to this study was carried out.  Data analysis involved the use of both content and descriptive analysis. The total number of participants in the study was 144 participants from seven (7) public secondary schools. Data were collected through interviews and questionnaires.  Quantitative data were analysed through descriptive analysis and presented in numerical and graphical form while qualitative data were analysed through inductive content analysis and presented in thematic form and narratives. Internal validity in this research was addressed by ensuring that data obtained through various sources is consistent with existing evidence and general trends while external validity was taken into consideration by ensuring that the research design was thoroughly prepared to avoid any loop holes that could have been against this test. Reliability on the other hand was ensured addressed by putting emphasis on developing appropriate research design, employing appropriate data collection methods, adhering to the research process and using appropriate data collection instruments.
4. FINDINGS and discussion
4.1 Study Findings on Challenges limiting the Implementation of Equity- Based Strategies in Tanzania Public Secondary Schools. 

Empirical findings from the study show that the implementation of equity-based strategies in Tanzania public secondary schools is faced by several challenges that ought to be addressed ranging from cultural perspectives to technology issues. Generally, based on the findings as shown in the figure below, it is evident that the implementation of equity-based strategies is still faced with a number of challenges. As a results, these findings conquer with views of researchers such as Mbuta, (2015) and Kahise, (2013) who assert that the implementation of equity in the Tanzania education sector still faces a number of challenges.  However, in the context of this study, findings on the four major challenges as pointed out by study participants are singled out for detailed presentation.
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Figure 1: Challenges Limiting the Implementation of Equity-Based Strategies
4.1.1 Low Teacher Salary 

In the context of this study, findings based on the administered questionnaire on teachers revealed that 96.5 % (139 teachers out of 144 teachers) indicated that low teacher salary was a major threat to implementing equity-based strategies in the studied public secondary schools. According to teachers, low salary reduces motivation among teachers to work hard. A quote from teacher with code number 92 from school F in Kondoa district in a completed questionnaire is cited as follows; ‘Low salary exists and this leads to difficult in teaching environment’.
Further discussion with head teachers through interviews as key informants on this matter also revealed that the low salary received by teachers impacts their ability to perform well. As a result, majority of the teachers engage in supplementary economic activities to boost their income. This makes it difficult to concentrate on education matters which is likely to affect the implementation of equity-based strategies. With regard to this matter, the head teacher from school Z in Dodoma City narrated the following during the interview,
‘For sure the salary received by teachers does not seem to meet their family needs. We all know that salary can never be enough but I think the teachers are in a worse state in terms of what they earn. I hope improvements will be made so that teachers can spend more time in teaching as opposed to struggling with other activities to increase their income’.
Similarly, the discussion with education officers through interviews on this matter revealed that they too recognize the fact that some teachers find salary paid to them low and as a result they engage in various economic activities to enhance their income. However, they stressed that this was contrary to the teaching professional requirements and thus advised that teachers need to communicate the matter to the concerned authorities for redress. The education officer from Dodoma City narrated the matter during the interview as follows;
‘We are aware that a number of teachers tend to divert their teaching time to doing other income generating activities but I think this is not right. Teachers need to communicate with higher authority on the matter but remain professionally committed to their teaching duties’
 Generally, the findings on this matter show that the issue of low salary paid to teachers is still a great concern that needs to be addressed. The presence of this issue compromises the implementation of equity-based strategies as teachers tend to spend some of the time to non-teaching activities to meet their family needs.  

These findings conquer with views from researchers such as Kitila (2011) who have argued that when teachers are subjected to low salary, then this impairs their effort and concentration on teaching. Most teachers will try to find alternative means to supplement their salaries and as a result, equity and quality of provided education will be compromised. In this case, teachers tend to reduce time for teaching which impairs efforts towards realizing equity and quality in secondary schools.
4.1.2 Lack of Teacher Incentives 

Incentives in the context of this study referred to anything that persuade teachers to alter their behavior and produce the desired outcome.  Findings based on the administered questionnaires on teachers in this study revealed that 94.4% (136 teachers out of 144 teachers) stressed that lack of teacher incentives was limiting the implementation of equity-based strategies in the studied public secondary schools. The teachers indicated that the lack of incentives demotivates teachers and as a result they do not perform as expected.  An illustration of this concern among teachers is as presented in the quote from teacher with code number 9 from Dodoma city who narrated on the matter on a completed questionnaire as follows;
‘Out of salary, the government does not provide incentives to teachers which affects their performance’
On the contrary, the discussion with head teachers through interviews revealed that the government normally provides some incentives although not enough to cater for all teachers which boosts teachers moral in their performance and thus contributing to better implementation of equity-based strategies while on duty. The head teacher from school X in Kondoa district narrated on the matter during the interview as follows;

‘We receive some incentives for our teachers to boost their moral to perform their duties but the incentives are not enough for all teachers. Sometime only one or two teachers receive the incentives and in some years no incentive is provided at all. So, the issue of incentives is not a must get issue for teachers’
On the same matter, education officers through interviews as key informants also pointed out that incentives are provided but not in large quantity as one would wish. In addition, the officers stressed that provision of incentives to teachers is not a government policy issue, rather, it is something that is given by government officials whenever situations permit. To affirm this situation, the education officer from Kondoa district narrated the situation during the interview as follows; 
‘Of course, teachers expect to receive incentives especially when they have had their students perform well in national exams. Unfortunately, providing incentives is not a government policy matter. This means that teachers need to stick to their obligations with or without incentives’
Overall, the above findings imply that if the issue of providing incentives to teachers remains ignored by education stakeholders, then this limits the implementation of equity-based strategies.  Absence of such motivating factor affects the performance of teachers which consequently impacts the implementation of equity-based strategies in the context of this study. 
In this regard, these findings conquer with Evans and Popova (2015), who argue that providing teachers with incentives is critical in the implementation of equity-based strategies. The authors insist that provision of incentives ensures that teachers are present in schools to assist students whenever needed.  

4.1.3 Social Economic Status of Students 

In this study, findings based on the administered questionnaires on teachers, socio-economic status of students is equally a challenge limiting the implementation of equity-based strategies in the surveyed public schools in Dodoma City and Kondoa district. Statistically, 88.2% (127 teachers out of 144 teachers) of the teachers who participated in the study identified this factor as a challenge.  According to the teachers, some students come from very poor homes where they cannot afford to buy them things like uniform, books etc.  To cement this finding, a quote from a teacher with code number 91 was stated in a completed questionnaire as follows;
‘Most of the students are poor as they cannot afford to buy proper school uniforms and other facilities’ 
Another teacher with code number 23 also quoted on the matter in a completed questionnaire as follows;
‘There is a problem because many students are living with guardians and have one meal per day’
The interview on this aspect with head teachers as key informants also revealed that a great number of students come from families that are not well off and so they struggle in their education activities. For instance, the head teachers cited the fact that most students are not able to have basic requirements such as uniforms, pencils and even books to take notes.

One of the head teachers from school U in Dodoma city narrated this situation during the interview as follows;
‘It is very unfortunate that despite the effort being put by government to ensure that all kids have access to education, many students are really struggling at school because of their social economic backgrounds. Most kids come here without even a pencil; some are even hungry in the morning which implies that they might not have had a meal last night at home’.
Further discussion with education officers through interviews on the matter also revealed that this is a well-known matter even among policy makers. The officers from both study areas expressed concern on the matter but insisted that the government was doing its best to ensure that students have access to education regardless of their social-economic background.

On account of the above findings on social economic status of the students, it is clear that this was a challenge limiting the implementation of equity-based strategies in the selected public secondary schools and thus needs to be addressed. These findings conquer OECD (2018), who stress that socio-economic status of students during schooling is a hindering factor to addressing equity in education if not addressed. Students coming from poorer families normally find it difficult to have all that is needed for them to study. In addition, Frempong et al., (2011) also cited social economic background of the students as a major obstacle to address equity in education in countries like South Africa. These findings therefore imply that social economic status of a student is a key detrimental factor in enabling the implementation of equity-based strategies in education. To this regard, appropriate measures need to be put in place to address the challenge if positive results are to be obtained from the equity-based strategies being implemented by the government in public secondary schools. 
4.1.4 Lack of Teacher Professional Development 

In this study through the administered questionnaires on teachers, the lack of professional development was revealed as the fourth rated challenge that limits the implementation of equity-based strategies. According to the statistical figures, 84.7% (122 teachers out of 144 teachers) of the teachers who participated in the study attested to this matter.  The teachers stressed that capacity building and further studies are rarely offered to teachers.  One of the quotes on this situation was provided by teacher with code number 23 in a completed questionnaire as follows;
‘Schools have qualified teachers but the government does not provide seminars and other trainings to strengthen teacher career’
The discussion with head teachers through interviews also revealed that professional development opportunities for teachers were indeed limited and sometime it takes a very long period of time before one is granted permission to go for further studies.  This situation was narrated by one of the head teachers in school W from Kondoa district during the interview as follows;

We do not have a clear teacher professional development scheme in place. As a result, such opportunities in the form of training and seminars do come around. Even the long-term professional studies at masters and PhD, it is sometimes difficult to secure permission. If you are lucky to get one, then you will most likely have to foot the cost with no government support’
Further discussion through interviews on the matter with education officers from the two study areas revealed that this was a normal practice. According to the officers, professional training for teachers is not a guaranteed aspect. However, the officers stressed that whenever, such opportunities arise, and the government makes them available to the teachers.  Narration of this situation was provided by the Dodoma City education officer during the interview as follows;
‘It is a good thing for teachers to go for professional advancement and whenever such opportunities arise, teachers are invited to participant but this is not something that is a top priority issue for the government. The government is very much aware that all recruited teachers have qualifications to teacher at their specific teaching levels’
Based on the above findings on the matter of lack of teacher professional development, this study notes that teacher professional development is not a priority concern for education policy makers.  Under such circumstances, the absence of this aspect implies that there is a huge likelihood of leading to poor implementation of equity-based strategies since teachers need to be updated with the changing education needs and circumstances.  These findings conquer with Jidanva (2012) who revealed that lack of professional development was also another factor that impaired the attainment of equity in schools. According to the author, teachers who don’t go for professional development fail to upgrade their understanding of several education issues while others become demoralized. This limits their teaching abilities which consequently affects the extent to which they undertake activities that are met to contribute to the attainment of equity in schools.

4.2 Discussion of the Findings on Challenges limiting the Implementation of Equity- Based Strategies in Tanzania Public Secondary Schools. 
Based on the findings, four key challenges that include; low teacher salary, lack of teacher incentives, student’s social economic background and lack of teacher professional development were strongly cited as major challenges to the implementation of equity-based strategies. The discussion for the four noted main challenges is as detailed below.
4.2.1 Low Teacher Salary
The challenge of low teacher salary was strongly pointed out as the main challenge affecting the performance of teachers towards effective implementation of equity-based strategies. According to OECD report (2008) low salaries make it harder to attract new teachers and retain those already in the profession. As a result, it even becomes difficult to implement government plans and reforms such as ensuring equity and equality. This finding conquers with the findings of Kitila (2011) who argues that as a result of low salary, most teachers will try to find alternative means to supplement their salaries and as a result, equity and quality of provided education will be compromised. In this regard, teachers tend to reduce time for teaching which impairs efforts towards realizing equity and quality in secondary schools. On account of this finding, this study stresses the need to look into salary matters of teachers to enhance their performance so that the implementation of equity-based strategies is not compromised. 
4.2.2 Lack of Teacher Incentives
The lack of teacher incentives was revealed as one of the pressing issues affecting teachers’ performance towards the implementation of equity-based strategies in the selected secondary schools. In fact, according to OECD (2018), teacher effectiveness hampered by lack of incentives. This finding conquers with findings of Evans and Popova (2015) who argued that providing teachers with incentives is critical in the implementation of equity-based strategies. The authors argue that provision of incentives ensures that teachers are present in schools to assist students whenever needed. Hence, in the event that they do not get such incentives, their commitment to helping students is equally reduced. This study therefore found that providing incentives to teachers is of necessity in ensuring that teachers remain committed and ready to assist students whenever needed. By so doing, this will contribute to successful implementation of equity-based strategies in schools. 
4.2.3 Social Economic Status of Students
Socio-economic status is a broad concept that aims to reflect the financial, social, cultural and human-capital resources available to students (Cowan et al., 2012). Socio-economic status may also be referred to as “the relative position for the family or individual on a hierarchical social structure, based on their access to, or control over, wealth, prestige and power”. Hence, Socio-economic status of a student is thus a measure of student’s access to family resources (financial capital, social capital, cultural capital and human capital) and the social position of the student’s family/household. According to OECD (2018), socio-economic status of students during schooling is a hindering factor to addressing equity in education. Students coming from poorer families normally find it difficult to have all that is needed for them to study. In addition, Frempong et al., (2011) also cited social economic background of the students as a major obstacle to addressing equity in education in countries like South Africa. This study therefore found this matter to be of concern towards the implementation of equity-based strategies in the selected secondary schools. This implies that necessary efforts to reduce social-economic stigma among students while at school may need to be introduced.
4.2.4 Lack of Teacher Professional Development
Teacher professional development involves a continuous process of reflection, learning and action to further a teacher's knowledge and skills.  By so doing it helps teachers to improve their skills, knowledge and, in turn, boost student outcomes as revealed by Bryant (2014).  This study found the lack of teacher professional development as one of the main challenges towards the implementation of equity-based strategies in Tanzania.  In fact, according to Komba and Mwakabenga (2019), teacher professional development in Tanzania is faced by a number of challenges and most of which seem to be systemic. Some of those challenges include the lack of explicit policy and guidelines for teacher professional development, limited knowledge on teacher professional development among teacher professional development stakeholders, predominance of traditional approach to teacher professional development, and ineffective organization of teacher professional development activities.
This finding conquers with the findings of Jidanva (2012) who revealed that lack of professional development was another factor that impaired the attainment of equity in schools. According to the author, teachers who don’t go for professional development fail to upgrade their understanding of several education issues while others become demoralized. This limits their teaching abilities which consequently affects the extent to which they undertake activities that are met to contribute to the attainment of equity in schools.
5.0 FUTURE PROSPECTS FOR IMPLEMENTING EQUITY- BASED STRATEGIES 

On the basis of the study findings, several future prospects for implementing equity-based strategies in Tanzania were identified as revealed by study participants to include;

Increasing Support to Schools so as to Strengthen Implementation of More Activities for Enhancing Prospects for implementing Equity- Based Strategies
This study noted that, while there are several activities that could be implemented to enhance the prospects for implementing equity-based strategies in Public Secondary Schools, only four activities out of 11 activities were strongly implemented. The implementation of the remaining 7 activities was weak based on the views of the respondents. This study therefore recommends that schools should be supported to that they can implement more activities and thus contribute to realization of equity in public secondary schools in Tanzania.

Encouraging Teacher Professional Training
This study found the lack of teacher professional development as one of the main challenges towards the implementation of equity-based strategies in Tanzania. The finding is largely supported by findings of other researchers that include Jidanva (2012), Komba and Mwakabenga (2019).  Considering that teacher professional development seeks to help teachers to improve their skills, knowledge and, in turn, boost student outcomes, the study is of the view that, the absence or inadequate support of this activity compromises the implementation of equity-based strategies. As such, the study recommends that the issue of teacher professional training be addressed from a policy perspective so that practical solutions can be put in place. This implies that effort should be directed towards the effective implementation of the existing Teacher Education Development and Management Strategy (TEDMS) which clearly stipulates for the required professional training for teachers. 
Instituting and Implementing Measures to Mitigate Social Economic Status Stigma for students while at school

Socio-economic status of a student as revealed in this study hinges on aspects of access to family resources (financial capital, social capital, cultural capital and human capital) and the social position of the student’s family/household. As an observed challenge noted in this study and also reported by OECD (2018) and Frempong et (al., 2011), this situation makes learning difficult for children coming from poor families. By so doing, it becomes a major obstacle to addressing equity in education. 

Hence, considering its consequence to realization of equity, this study recommends that measures that will help in mitigating social economic status stigma for students while at school be instituted and fully implemented from a policy perspective.
Instituting and Boosting Teacher Incentives

The lack of teacher incentives was revealed as one of the pressing issues affecting teachers’ performance towards the implementation of equity-based strategies in the selected secondary schools.  This finding is largely supported by findings from other researchers such as Evans and Popova (2015) as well as OECD (2008). 

In view of the importance of incentives in ensuring that teachers remain committed to their duties of helping children when needed, this study recommends that these incentives be instituted and boosted. This will support the implementation of equity-based strategies and thus yield more positive results. 
Improving of Teachers’ Salary

The need to address the issue of teachers’ salary was strongly pointed out as the major hamper to effective implementation of equity-based strategy. This finding is equally supported by OECD report (2008) who indicate that low salaries make it harder to attract new teachers and retain those already in the profession. As a result, it even becomes difficult to implement government plans and reforms such as ensuring equity and equality. Similarly, Kitila (2011) also argues that as a result of low salary, most teachers will try to find alternative means to supplement their salaries and as a result, equity and quality of provided education will be compromised. 

Hence, taking into account the impact of this matter on the successful implementation of equity-based strategies, this study recommends the need for improvement so that teachers focus on implementing activities that will promote equity in education at secondary education level.

6.0 Implication, Conclusion, Recommendations and Future Research Direction. 
6.1 STUDY IMPLICATION(S)
Findings show that the implementation of equity-based strategies in Tanzania public secondary schools is still faced by a number of challenges that need to be addressed. This implies that effective implementation of these strategies to respond to equity issues in the education sector at secondary education level in Tanzania is likely to be compromised. Consequentially, this might hold back government efforts towards promoting equity in public secondary schools.  

6.2 Conclusion
The findings on challenges limiting the implementation of equity-based strategies in public secondary schools show that indeed such challenges prevail and need to be addressed. While based on the findings four key challenges that include; low teacher salary, lack of teacher incentives, student’s social economic background and lack of teacher professional development were strongly cited as major challenges, the other challenges as revealed in this study also posse threat to implementing equity-based strategies.

It is also evident from the findings that, challenges relating to non-provision of incentives and the lack of teacher professional development seem to lack support from both the government and from the policy perspective.  However, from the interviewed teachers in the context of this study, several future prospects for implementing equity-based strategies in these schools do exist and include increasing support to teachers, encouraging teacher professional training, boosting teacher incentives, improving teacher salary and instituting measures to mitigate social economic status stigma.  

6.3 recommendation(s)
Based on the study findings, this study recommends that there is a need to adopt pro-active measures towards addressing the challenges so as to ease the implementation of equity- based strategies in Tanzania public secondary schools.  This should take into account implementing the identified future prospects as revealed by the study. 
6.4 FUTURE RESEARCH DIRECTION(S)
Based on the study findings future research direction on this matter should seek to explore possible remedies towards effective implementation of equity-based strategies in the Tanzania public secondary schools.  
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